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Introduction

The Annual Report for 2019 is provided to the community of Toronto Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Toronto Public School
Renwick St
Toronto, 2283
www.toronto-p.schools.nsw.edu.au
toronto-p.school@det.nsw.edu.au
4959 1571

Message from the principal

2019 has been a wonderful year at Toronto Public School. We have worked hard with all stake holders to ensure that we
are consistently making progress towards the goals that underpin our 2018–2020 School Plan.

Our three strategic directions are: for our students to be empowered learners, to deliver expert teaching and to provide
strong leadership that builds the capacity of the community.

For our students to be empowered learners, we are striving to help them understand that they are individuals and that
each and every one of them is important. We aim to nourish their self esteem and encourage them to appreciate their
individuality while being tolerant and accepting of others. We embed a high expectations culture in our school. Students
are supported to accept responsibility for their learning and to strive to meet personalised learning goals. Our students
enjoy coming to school, they are known, valued and cared for.

Our teaching and support staff are committed to meeting the needs of all students through the delivery of targeted
teaching that is grounded in evidenced based pedagogy. In 2019, we had three beginning teachers join our staff and two
new teachers join our Special Education team. They have been supported to experience success in their roles and have
made fabulous contributions to our school programs and culture. The Early Action for Success initiative has supported
our K–2 teachers to develop a deep understanding of the teaching and learning cycle and this is evidenced in our
student results. During 2019, we have extended this model to support our primary teachers and we look forward to the
gains that this will bring in 2020 and beyond.

Our leadership team has worked cohesively to support our staff, students and community. All staff have been
encouraged to develop their capacity by taking on a leadership role within the school. Some great initiatives have come
from this; enriching the programs we provide. Our prefecture system supported 70% of our Year 6 students to become
school leaders and thrive through the opportunities their leadership roles provided. We have been delighted by the
increased participation of our community in school life and their willingness to provide us with feedback. Our Showcase
Assemblies and community celebrations have been highlights on our calendar. The joy that is experienced through these
activities has helped build relationships between school staff and families. This partnership is vital to our success.

We are very grateful for the support we receive from our Director of Education, James Brigden. James works along side
us and his support and encouragement is both valued and appreciated. Our school is thriving under his guidance. I am
also very grateful for the support I receive from our Executive team, who are all strong leaders and demonstrate
wonderful commitment to all aspects of their work.

We look forward to continuing our journey to excellence in 2020. Toronto Public School is a wonderful place to be.

Kim Witt
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Message from the students

We have asked our students what they have enjoyed most during 2019 :
 • Going to yellow zone is the best. I just like playing on the equipment – Luca (K/1T)
 • Miss Ible played guitar like a rockstar for us. She was really good. – Makenzie (2I)
 • Maths is the most awesome activity because we have learnt about numbers, multiplication and shapes. Ella (2I)
 • I love that we can play in math groups. I learnt about putting numbers in the correct order. Cooper (K/1T)
 • The most awesome thing this year has been learning maths. Harry (K/6C)
 • I like the number talks, they are hard and fun. Mickella (3E)
 • Miss T gets us to write a sentence about a new picture every day. I'm getting pretty good at doing it by myself!

Sierra (K/1T)
 • Long jump and shotput have been my favourite so far! Tyrell (K/1T)
 • I loved Djuki Mala. It was about the Aboriginal culture and having joy in your life. Mia (5/6N)
 • I learnt through science experiments that things can change so quickly – overnight even! – Caleb. (4/5M)
 • I have liked getting better at reading groups. Ashleigh (2I)
 • Science experiments with Miss Booth is my most favourite. Milla (3E)
 • Sport and PE are my favourite part of the day. Maddi (3E)
 • I have loved Thursdays because we cook. I love cooking savoury foods. Jacob (K–6G)
 • Athletics, sports and gymnastics have been my favourite activities.  Amelie (5/6N)
 • I love flexible contracts and having choices in our learning. Layla (4/5M)
 • I really like number talks, because it makes it easier for me when I can listen to other peoples' strategies. Kayleigh

(4/5M)
 • I have enjoyed being a Prefect and having a leadership role. We ran supervised games at recess. Victoria (5/6)
 • Art is fun because you get to make really cool stuff and draw portraits of yourself. Ethan (3E)
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School background

School vision statement

We believe all students can be successful.

              At Toronto Public School we: 
 • Provide diverse, engaging learning opportunities to empower students.
 • Focus on building teacher capacity and expertise to meet the needs of all students.
 • Encourage authentic leadership opportunities and value the contributions of all stakeholders.

School context

Toronto Public School currently has an enrolment of 168 students including 35 (21%) Aboriginal students. In 2019, our
FOEI is 150.

We are identified as an Early Action for Success (EAfS) School and during 2017 saw significant increases in student
outcomes across K–2. Analysis of NAPLAN results for 2017 revealed that students in Years 3 and 5 at Toronto Public
School performed below state averages in Literacy and Numeracy. The challenge for our 2018–2020 School Plan was to
ensure that we build on the success of the EAfS initiative and continue this growth in Years 3–6. In addition to strong
emphasis on quality teaching of evidenced based pedagogy in Literacy and Numeracy,  we focused on developing every
child's self esteem and confidence through PBL initiatives and rich creative arts, Creative and Critical Thinking,
Information and Communication Technology, Personal Development and sports programs.

Our 2018–2020 initiatives include the creation of an Executive role – Wellbeing Coordinator. The Assistant Principal  in
this role, focuses on student wellbeing and providing additional support for students to develop self regulation strategies
and engage effectively in learning. This complemented our PBL practices to ensure that learning takes place in a safe
and respectful environment.

Our Instructional Leader and QTSS initiatives enabled staff to access ongoing, quality professional support to improve
student learning outcomes with particular focus on Reading, Writing and Numeracy. We continued to incorporate Explicit
Instruction (EI) pedagogy introduced in our 2015–2017 School Plan but extended our repertoire of teaching strategies
and programs to ensure rich learning experiences and the development of vital skills for flourishing – now and in the
future.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Empowered Learners

Purpose

To provide effective learning and wellbeing systems for all students to enable them to deliver their best and develop as
confident, creative individuals with personal resources for future success and wellbeing.

Improvement Measures

The number of students with Tier 2 behaviour will be reduced to 10%.

All students can set clear, measurable goals and articulate their progress towards achieving them.

All students are supported in goal setting by a parent or carer.

Progress towards achieving improvement measures

Process 1: Professional Learning

Professional Learning on evidenced based practice, goal setting and wellbeing.

Evaluation Funds Expended
(Resources)

PBL data has continued to improve in 2019. Throughout the year we have
had over 90% of students in Tier 1. Term 1 – 92%, Term 2 – 91%, Term 3 –
94% and Term 4 – 92%. This is compared to 89% in Term 4, 2018 and 68%
in Term 4, 2017. Data also shows that when students are reaching Tier 2,
they are less likely to move into Tier 3. In Term 4, 2019 only 1% of students
reached tier 3. This is compared to 4% at the end of 2018 and 18% at the
end of 2017.

The Ladder of Success has continued to motivate students to exhibit positive
behaviour. The number of students reaching level 40 on the ladder has
increased from 75% in 2018 to 86% in 2019. Kindergarten started at level 10
at the start of Term 2 after feedback from the Kindergarten teacher in 2018.
This allowed students a term to settle into a new environment and routines.
This worked well as only 1  student from Kindergarten did not make level 40
compared to 4 students in 2018.

Students were surveyed about different aspects of PBL to compare with
results from 2018. 90% of students continue to believe that the plate system
is fair which is consistent with 2018 data. 91% of students who reached
purple plate believe that it gave them the opportunity to fix their behaviour
compared to 89% in 2018. 98% of students liked having a PBL reward day
compared to 97% in 2018.

Students are self regulating their behaviour when they are reaching purple
plate. This is evident as 40% of students who reached purple plate, fixed their
behaviour, which did not lead to a negative Sentral entry. This strongly
impacted the overall success for the year.

PBL practices are continuing to be implemented consistently. This is
evidenced by data being better than state benchmarks. Bluey's Five rules
continued to be implemented with staff using consistent language. New staff
at the beginning of 2019 were trained and up–skilled in PBL practices and
procedures by the Wellbeing Coordinator. PBL scenarios were introduced at
weekly staff meetings to ensure all staff were using the consistency guide to
inform decision making when moving students on the plate system. A paper
referral system was introduced in 2019 to ensure all orange plate incidents
were dealt with consistently and in a timely manner by a member of the
executive team.

Wellbeing Coordinator

Funding Sources:
 • Socio–economic background
($44000.00)

Printed on: 27 May, 2020Page 6 of 19 Toronto Public School 3247 (2019)



Progress towards achieving improvement measures

Process 2: Support Systems

Quality systems are embedded to support evidence based practices.

Evaluation Funds Expended
(Resources)

Our wellbeing data shows that 95% of mainstream students in Term 4 are
embracing a positive school culture and are consistently respecting school
values. This is evident in only 5% of students receiving 2 or more negative
behaviour incidents in Term 4. Positive student behaviour has been
supported through our strong systems and practices. Our plate system
helped students identify and self–regulate their behaviour. 91% of students
believe that purple plate has given them an opportunity to fix and
self–regulate their behaviour, preventing a negative behaviour incident.

SLSO additional 20 hours per term –
$4000

LAST additional hours– $10,000

 Girls Groups – $8000

PBL Rewards Days –$3000

Funding Sources:
 • Socio–economic background
($25000.00)
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Strategic Direction 2

Expert Teachers

Purpose

To embed explicit systems that continually build the capacity of all teachers to employ evidenced based teaching to
optimise learning progress for all students.

Improvement Measures

Sustain Kinder 2017 to match state expectations  through to Year 3. ie. NAPLAN 2020 meets state expectations.

80% of students match state growth in reading, writing and numeracy.

A 20% increase in the number of students achieving in the top two bands in reading, writing and numeracy

Progress towards achieving improvement measures

Process 1: Professional Learning to develop expertise in: the teaching of Literacy, Numeracy and Creative and
Critical Thinking, the analysis of data, pedagogy and evidenced based practice.

Evaluation Funds Expended
(Resources)

In 2019, professional learning was delivered to all teachers to develop
expertise in the teaching of Literacy and Numeracy.

In Literacy, infants teachers engaged with professional learning based on the
L3 framework. One teacher completed the first year of L3 Kindergarten, two
teachers completed the second year of L3 Stage 1 and one teacher received
school based professional learning on L3 Stage 1 processes.  This
professional learning positively impacted student learning, as evidenced
through internal data. In Early Stage 1, 74% of students finished the year in
the Zone of Expected Achievement or the Zone of High Performance (an
increase of 5% from 2018) and in Stage 1, 82% of students finished the year
in the Zone of Expected Achievement or the Zone of High Performance (an
increase of 3% from 2018).

Primary teachers further developed their understanding of the effective
delivery of literacy using the Seven Steps to Writing Success and the Super
Six Comprehension Strategies. This professional learning was delivered on a
targeted basis by the Primary Assistant Principal in Semester 1. In Semester
2, a Literacy and Numeracy Coach was employed to further support the
implementation of these programs in targeted classrooms.

In addition, professional learning was provided to all beginning teachers on
the implementation of Reading Warm Ups to develop student phonic
knowledge and phonemic awareness. Internal data shows an average
student increase in our phonics assessment of 24% across the school, which
is consistent with 2018.

In Numeracy, the school's Building Numeracy Leadership Team attended
professional learning on 'Working with the Big Ideas in Number'. Throughout
the year, the team delivered professional learning to all teachers on the four
big ideas of trusting the count, place value, multiplicative thinking and
partitioning. This training was very well received by staff, with significant
shifts in numeracy pedagogy across the school. In addition, a Numeracy
Coach was employed in Semester 2 to support primary teachers to
implement the professional learning in classrooms. Daily number talks and
number sense activities have been major shifts, with further professional
learning into rich tasks being planned for 2020.

School NAPLAN results have shown that 55% of students met expected
growth in reading, 55% in writing and 45% in numeracy and that we

L3 Training and release

Intensive Literacy Support Primary
(teacher)

Increased Last time K–2

Planning time K–6

SLSO support K & Yr 1

Funding Sources:
 • Low level adjustment for disability
($30000.00)
 • Socio–economic background
($56000.00)
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Progress towards achieving improvement measures

exceeded the average state growth score in reading (state 74.2 and school
87.8) and writing (state 59.6 and school 85.5). The average school growth
score was slightly below state in numeracy (state 87.1 and school 85.4).

The number of students achieving in the top two bands increased in reading,
writing and numeracy for Year 3 and Year 5. In Year 3, the number of
students achieving in the top two bands in reading increased by 32%, in
writing by 20% and in numeracy by 7%. In Year 5, the number of students
achieving in the top two bands in reading increased by 7%, in writing by 18%
and in numeracy by 13%.

Process 2: Develop explicit systems to enhance evidenced based strategies and collaborative practice to ensure
consistency in teaching and learning.

Evaluation Funds Expended
(Resources)

Explicit systems to enhance evidence based strategies and collaborative
practice were modified and strengthened across 2019 in order to ensure
consistency in teaching and learning.

Assessment Scope and Sequence documents were developed to clearly
outline assessment timeframes and expectations and data tracking systems
were moved to an online Microsoft Office SharePoint to enhance teacher
access and usability. Consistent Teacher Judgement moderating activities
were completed with all teachers to ensure school based assessments were
undertaken in a consistent manner across the school.

The school Learning and Support Teacher (LAST) delivered targeted student
intervention based on assessment data in literacy and numeracy. This
intervention targeted infants reading and numeracy, and primary writing and
spelling. The LAST timetable was modified every 5 weeks to respond to
changing student, class and cohort needs. The greatest impact of the
intervention was seen in infants reading, where students involved increased
an average of 10 levels throughout the year and 70% of students moved up a
tiered intervention level.

Teacher mentoring using Early Action for Success, Beginning Teacher and
Quality Teaching Successful Schools funding was provided to all teachers.
Mid year, evaluations indicated that infants teachers were receiving more
support than primary teachers and so a Primary Literacy and Numeracy
Coach was employed for Semester 2. The use of funding to support
mentoring within the school has been beneficial, with  in–class support and
one–on–one planning time improving teacher practice. In 2020, continuation
of planning time and in class support for both infants and primary teachers
will continue to further improve teacher capacity.
 1. Peer observations were implemented with varying levels of effectiveness
throughout the year. Most teachers completed 3 out of their required 4 formal
peer observations, with some teachers completing only 2 of their required 4
formal peer observations. This was due to a lack of communication of
timeframes for peer observations and some observations having to be
postponed due to routine changes.  Inconsistencies also occurred with
scaffolds for documentation being provided to some teachers and not others,
impacting on the depth of reflection and quality of feedback. Teachers who
did participate in observations indicated the process to be beneficial in
supporting collaborative practice and improving teacher practice for both the
teacher and the observer. In addition, 70% of teachers also voluntarily
undertook additional informal peer observations to further improve their
practice. In order to maximise the effectiveness of peer observations in 2020,
a schedule for the time and KLA of peer observations could be included in
the school's Teaching and Learning Handbook and on the school calendar. A
standardised template could also be developed for all observations.

Collaboration and planning time K–6

Mentoring and support

Funding Sources:
 • Support for beginning teachers
($42000.00)
 • Quality Teaching, Successful
Students (QTSS) ($32000.00)
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Strategic Direction 3

Strong Leaders

Purpose

To model instructional leadership and support a culture of high expectations and community engagement resulting in
sustained whole school improvement.

Improvement Measures

All staff have authentic leadership roles as identified in PDPs.

Leadership programs culminate in 80% of Year 6 students achieving prefecture.

90% of parents and carers attend three way conference opportunities.

Effective communication systems support and encourage parent and community engagement in the school.

Progress towards achieving improvement measures

Process 1: Leadership

Professional Learning and the development of authentic leadership systems ensure all staff and
students have opportunities to succeed, thrive and grow.

Evaluation Funds Expended
(Resources)

Staff leadership goals have had a significant impact on the continuous
improvement of the school. Distributive leadership has enabled programs to
grow, evolve and be effectively implemented. There is greater ownership
across the staff for the success of our strategic directions. Staff have been
empowered by the challenges they have embraced and as a result are
expressing greater confidence in their abilities and professionalism. In 2019
we have had 4 temporary staff gain permanent employment and 4 teachers
engage in  'higher duties' competently.

Our student leadership program met our expectations with 70% of students
achieving prefecture. All students who were motivated to become leaders
were supported to do so. Prefect surveys evidence a strong understanding of
what it means to be a leader and how effective student leadership contributes
to the positive culture of the school.

Murook Cultural Excursion – Pondee
families

Funding Sources:
 • Aboriginal background loading
($1500.00)

Process 2: Community Engagement

Develop systems and structures to support authentic engagement of parents and carers.

Evaluation Funds Expended
(Resources)

76% of parents and carers attended three way conference opportunities. Our
students have confidently shared their learning progress and their next goals.
This process confirms that our children are taking greater responsibility for
their learning and that our parents value being informed and are comfortable
interacting within the school environment. In 2020, we will continue to
encourage parent engagement in the school beyond extra curricular events.
Our 'Tell Them Form Me' survey results and informal feedback from
community indicates that parents and carers are confident interacting with
school staff and feel valued as partners. This is evidenced by 96% of
students attending our end of year celebrations with at least one family
member.

Community events

Funding Sources:
 • Socio–economic background
($5000.00)
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Cultural Excursions –
$6500

Staff to support our Pondee
program and students –
$22,500

Professional Learning–
$7600

Whole School activities–
$5000

Teaching resources– $5000

Funding Sources:
 • Aboriginal background
loading ($41 600.00)
 • Socio–economic
background ($3 000.00)

The Aboriginal Education team has supported
teachers and support staff to develop their
understanding of Aboriginal culture, history
and perspectives. This has resulted in our
Aboriginal students being provided with
opportunities to learn about their culture
through our Pondee program and targeted
activities. There is evidence of Aboriginal
perspectives being embedded into classroom
teaching programs to enrich teaching and
learning for all students. Our whole school
excursion to Murook Cultural Centre was a
highlight of the year. Our Pondee parents
appreciated the opportunity to learn and
engage in their culture with their children
during the Pondee excursion.

Low level adjustment for disability LAST allocation $74, 701

Additional LAST allocation
$10,000

Resources to support
students with additional
needs $20,000

Funding Sources:
 • Low level adjustment for
disability ($104 280.00)

Our data indicates the interventions we have
in place for targeted students is having a
positive impact on their learning progress.
The benefits not reflected in the data, is the
additional time teachers have to support the
other children in the class to meet their
personal learning goals.  Using 5 weekly data
has ensured the interventions are responsive
to student needs. The greatest area of impact
we have witnessed is in reading
achievements of targeted students.

Quality Teaching, Successful
Students (QTSS)

Staff release for
collaborative planning with
a mentor

Funding Sources:
 • Quality Teaching,
Successful Students
(QTSS) ($31 161.00)
 • Socio–economic
background ($8 839.00)

Through our mentoring and coaching
programs we have witnessed a deeper
understanding of how data drives
improvement. There is greater consistency in
the quality of teaching across classrooms and
teachers are sharing their practice with
greater confidence.  The structure of classes
has a significant impact on teachers being
able to work together. This is a consideration
for 2020.

Socio–economic background $141,000 accounted for in
Strategic Directions 1 and
2.

Art program $30,000

Scope IT Program $30,000

Family Assistance $3000

Sports Programs $10000

Funding Sources:
 • Socio–economic
background ($214 000.00)

Socio Economic funding has contributed to
Toronto Public School being a vibrant,
stimulating and safe environment. This
funding underpins our Wellbeing initiatives,
additional learning supports for students and
the inclusion of rich curriculum activities
including CAPA, Sport and IT programs.  This
funding relieves parents of financial burden
and creates an even playing field for our
students to access experiences that will help
them to grow academically, socially and as
individuals. The programs and initiatives this
funding enables, underpin the success we are
experiencing with our students.

Support for beginning teachers Professional Learning,
team teaching, mentoring,
coaching and additional
release

Our three  first year teachers  have been
supported to develop an understanding of
school policies and procedures, implement
the teaching/learning cycle and deliver
pedagogy confidently. Their success has
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Support for beginning teachers Funding Sources:
 • Support for beginning
teachers ($42 000.00)

enabled them to gain employment  in 2020.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 93 81 76 83

Girls 83 82 88 92

Student attendance profile

School

Year 2016 2017 2018 2019

K 94.9 91.2 93.7 92.9

1 94.5 94.9 90.3 91.8

2 94.8 93.8 93.9 90.4

3 92.6 90.6 93 93.3

4 94.6 91.1 87.6 91.3

5 90.8 93.1 92.6 86.7

6 94.7 90.5 89.2 92.6

All Years 93.8 92.1 91.5 91.3

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 3

Classroom Teacher(s) 8.48

Teacher of Reading Recovery 0.32

Learning and Support Teacher(s) 0.7

Teacher Librarian 0.4

School Counsellor 1

School Administration and Support Staff 4.42

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 421,772

Revenue 3,020,891

Appropriation 2,944,616

Sale of Goods and Services 3,293

Grants and contributions 71,362

Investment income 1,620

Expenses -3,017,040

Employee related -2,579,064

Operating expenses -437,976

Surplus / deficit for the year 3,851

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 660,700

Equity Total 402,511

Equity - Aboriginal 43,387

Equity - Socio-economic 250,088

Equity - Language 4,756

Equity - Disability 104,280

Base Total 1,397,214

Base - Per Capita 39,893

Base - Location 0

Base - Other 1,357,321

Other Total 374,160

Grand Total 2,834,585

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.

Literacy

Our Year 3 NAPLAN results for literacy are testament to the strong systems and processes we have in place as a result
of the Early Action for Success initiative. 54% of our students are in the top two bands for reading, this compares to 38%
in 2018 and 20% in 2017. Our average reading growth in 2017 was 372 points, below statistically similar school groups
(381 points) and state (428 points). In 2019, our average reading growth was 419 points. This remains below state (428
points) but is well above statistically similar school groups (380 points).

Our writing results showed similar improvement. We had 36% of students achieve the top two bands compared to 21% in
2018 and 16% in 2017. The average growth in 2017 was 339 points which was below statistically similar school groups
(379.8 points) and state (414 points). In 2019, our average writing growth has increased to 406 points, this is above
statistically similar school groups (396 points) but below state (425 points). The same trend of improvement is also
evident in spelling and grammar and punctuation.

Our Year 5 results in reading and writing are showing improvement but not to the same extent that we have witnessed in
Year 3. There is considerable inconsistency between 2018 and 2019 results, this has been a point of reflection. In
response, we are looking to support our primary teachers to deliver consistency in teaching practices and pedagogy
across classrooms. In 2020, we have created a Primary Curriculum Advisor role (0.4) to help facilitate this.

Numeracy

Throughout 2019, we have worked hard to address the challenges we have experienced in student engagement in
Mathematics. We have based our professional learning on the work of Dianne Siemon and developing our understanding
of the Big Ideas in Mathematics. A team of teachers participated in the Building Numeracy Leadership program, which
has resulted in a change of pedagogy across the school and greater understanding of how we can support students with
common misunderstandings. Part of this work has been to change student perception of Mathematics and of themselves
as mathematicians. We are witnessing significant change in student engagement and willingness to share their thinking
and learn from one another. This is the foundation for improving the level of achievement for all of our students. It is
easier to see the impact in K–2 classrooms, however there is shift in Primary classes and we will continue to build on this
success throughout 2020.

Printed on: 27 May, 2020Page 17 of 19 Toronto Public School 3247 (2019)



Parent/caregiver, student, teacher satisfaction

We have used our Tell Them From Me Survey to evaluate parent and teacher satisfaction with our school. The results
are very affirming. Our efforts to partner with parents and create a positive school culture have been validated through
Parent/carer survey results.

Beside each item we have a score that is the average of the responses from our community. The figure in brackets
represents the norm for DoE schools.

 • Parents are informed 8.0 (6.6)
 • Parents feel welcome 8.5 (7.4)
 • Parents support learning at home 7.4 (6.3)
 • School Supports learning 8.0 (7.3)
 • School Supports positive behaviour 8.3 (7.7)
 • Inclusive school 8.4 (6.7)

The Teacher Survey results also highlight the progress we have made across the eight drivers for student learning.
 • Leadership 8.9 (7.1)
 • Collaboration 8.5 (7.8)
 • Learning Culture 8.5 (8.0)
 • Data Informs Practice 8.1 (7.8)
 • Teaching Strategies 8.2 (7.9)
 • Technology 5.7 (6.7)
 • Inclusive School 8.4 (8.2)
 • Parent Involvement 7.3 (6.8)

We have used our student surveys and PBL data to reflect on the success of our PBL, self–regulation and wellbeing
initiatives.

Students were surveyed about different aspects of PBL to compare with results from 2018.
 • 90% of students believe that our behaviour expectations and the systems we have in place to encourage positive

behaviour are fair. This result is consistent with 2018.
 • 91% of students who reached purple plate believed that it gave them the opportunity to fix their behaviour

compared to 89% in 2018. This is evidence that our focus on teaching and encouraging self regulation is working.
 • 40% of students who reached purple plate, fixed their behaviour which did not lead to a negative behaviour entry.
 • 98% of students enjoy PBL reward days compared to 97% in 2018. This strongly impacted the end result of 95% of

students being in Tier 1 for 2019.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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