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Introduction

The Annual Report for 2019 is provided to the community of Tacoma Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Tacoma Public School
Hillcrest Ave
Tacoma, 2259
www.tacoma-p.schools.nsw.edu.au
tacoma-p.school@det.nsw.edu.au
4353 1154

Message from the principal

It gives me great pleasure to present the 2019 Annual School Report for Tacoma Public School. Our passionate,
dedicated staff work hard to provide explicit and engaging programs to develop the whole child and to ensure every
student achieves. Our supportive parents and carers willingly work with us in a positive partnership to support their child
to be their best. The kind and hard–working students of Tacoma are the reason we come to school every day. Our
students happily play, learn, take on challenges and enjoy each other's company. We are fortunate at Tacoma to work
closely with our local AECG, Ngara, and our two partner high school learning communities – Wyong and Wadalba. Being
actively involved in three strong communities allows numerous learning and cultural opportunities for our students.

At Tacoma, we believe that every student matters, every day. We work hard, as a community, to ensure our students are
known, valued and have a trusted relationship with many people. We believe that wellbeing and academic success go
hand in hand. Our students are placed in the centre of all decisions we make.

It is a privilege to be leading this wonderful NSW public school.

Nicole Heazlewood

Principal
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School background

School vision statement

Tacoma Public School is committed to creating leaders one happy spirit at a time; working together as a whole school
community to learn, connect, succeed and thrive.                        

School context

Tacoma Public School is located on  the Central Coast of New South Wales. It is situated in a semi rural setting above
the northern bank of the Wyong River where it opens onto Tuggerah Lake. The school pays respect and acknowledges
that it is on Darkinjung land. The current enrolment is 215 students with 11% acknowledging Aboriginality and 12%
English as an Additional Language (EALD). 33% of students have a diagnosed or undiagnosed disability according to the
Nationally Consistent Collection of Data (NCCD). There are 11 teaching staff, ranging from new graduates to very
experienced staff, with ancillary and school learning support officers working as a team to maximise educational
outcomes for all students.

Tacoma Public School receives School Based Allocation Resource funds for socio–economic and Aboriginal
backgrounds, English language proficiency and low level adjustment for disability. In addition to this the school receives
integration funding support, initiative funding for literacy and numeracy, professional learning and beginning teacher
support. Utilising the additional funding, Tacoma Public School implements a number of research based literacy and
numeracy programs and student well–being initiatives and ensures the school is equipped with future–focused learning
opportunities.

Although a relatively small school, Tacoma Public School offers a wide range of extracurricular activities for students.
Key initiatives include: The Green Team; Junior and Senior Dance groups; Gudi Bargan Choir; The Premiers Reading
Challenge; Public Speaking; Spelling Bee; and Chess club.

Tacoma Public School has strong alliances with the Wyong and Wadalba Learning Communities and the Ngara
Aboriginal Education Consultative Group (AECG). The school P&C works in conjunction with the school to enhance the
learning opportunites for all students. It actively supports existing programs, in addition to running the school canteen,
breakfast club and uniform shop.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Delivering

LEARNING: Assessment Delivering

LEARNING: Reporting Delivering

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Delivering

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Delivering

TEACHING: Learning and development Delivering

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Delivering

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Delivering
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Strategic Direction 1

Connect

Purpose

To deepen authentic community connections and support the wellbeing of all students so they can connect, succeed and
thrive.

School Excellence Framework links:

Learning – Learning Culture, Wellbeing

Leading – Educational Leadership, School Resources, Management Practices and Processes

Improvement Measures

TTFM Student survey in the areas of Students with a Positive Sense of Belonging will meet or exceed state norm
(Baseline 2017 TTFM; school 69%, state norm 81%).

TTFM Year 6 Student survey in the areas of Students: with Positive Relationships; that Value Schooling Outcomes;
and that are Interested and Motivated will meet or exceed state norm (Baseline 2017 TTFM; School 70%, 91%  and
68%, state norm 85%, 96% and 78% respectively).

Greater than 90% of Parents/Carers surveyed in the phone survey report communication, collaboration, support for
child and support for parent is very high. (Baseline data 2017 84%, high and high respectively).

School based K–3 student survey in the areas of Students with Positive Relationships, Students that Value Schooling
Outcomes and Students that are Interested and Motivated will increase to and maintain above 90% (Baseline 2017
School survey 84%, 89%, 97% respectively).

Progress towards achieving improvement measures

Process 1: Implement and embed an innovative, evidence based approach to wellbeing in which students and staff
can connect, succeed and thrive. Strengthen staff, student and parent understanding of the
school wellbeing practices.

Evaluation Funds Expended
(Resources)

Sentral data has shown a slight decrease in negative incidences due to a
more consistent processes in staff expectations for students and more
consistent delivery.

By the end of the year, a new wellbeing team had been established and
working towards establishing our evidence–based whole school wellbeing
system 'Positive Expectations Framework' (PEF). Data from a
student/parent/staff survey has been used to develop the 'PEF' and this will
continue to 2020 with the introduction of a positive reward system and whole
school launch of explicit behaviour expectations in playground settings and
general school areas. Three expectations have been developed 'Safe,
Respectful Learners' and 'Goldie the Eagle' chosen as our mascot.

4 casuals for teacher release

$550 x 4 = $2 000

Process 2: Establish a school–wide collective responsibility for student learning and success, which is shared by
parents and students.  Deep knowledge, understanding and respect for the diversity of cultures within
our community is evident.

Evaluation Funds Expended
(Resources)

Our 'Wellbeing Wall' was established in Term 3 and measured how well we
know every student. Term 3 saw TPS establish a school–wide collective
responsibility for student learning and success. Deep knowledge,
understanding and respect for the diversity of cultures within our community
is evident through Cultural celebration days and inclusive eduaction.

3 casual days for teacher release

1 casual for NAIDOC Day teacher
release
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Progress towards achieving improvement measures

Our 'Wellbeing Wall' was established in Term 3 and measured how well we
know every student. Term 3 saw TPS establish a school–wide collective
responsibility for student learning and success. Deep knowledge,
understanding and respect for the diversity of cultures within our community
is evident through Cultural celebration days and inclusive eduaction.

4 x $550 = $2200

Next Steps

 • Implementation of 'Positive Expectations Framework', an integrated whole school approach to student wellbeing
and behaviour. Our school leadership team, PEF team and staff plan and implement explicit teaching of positive
behaviours to create positive learning environments that enable student learning and wellbeing.

 • Our Wellbeing Wall re–established for 2020 students to celebrate all students differences, achievements and
interests.

 • Working with Central Coast Area Health to deliver the 'Got It' Program, a school–based early intervention program
supporting children aged 5–8 years in their social and emotional development. The program is delivered by a
specialist mental health team, in partnership with the Department of Education to parents/carers and students.

 • Encourage a greater student voice in Tacoma by establishing a Student Representative Council, run by our school
captains.

 • One to one student surveys with staff to ensure data recorded is accurate and authentic.
 • Continue to seek greater community involvement and communication in our school.
 • Aboriginal Action Team formed to identify strengths and areas to strengthen in our Aboriginal students; build

individual team member knowledge of Aboriginal people, history, culture, languages; to build all TPS staff
knowledge; and expose all students to quality learning through teaching through Aboriginal processes to
strengthen whole community knowledge of Aboriginal/Torres Strait Islander people, culture, histories.

 • Aboriginal Cultural Groups continue with our Aboriginal Cultural teacher plus involvement in cultural dance at
Kanwal PS.

 • Acknowledge and celebrate all cultures that make up our community of Tacoma Public School.
 • Provide quality programs that support a wide range of students with additional learning and support needs,

including rigorous assessment, adjustments, monitoring of impact and collaboration and consultation with
teachers, parents, support staff and other professionals.
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Strategic Direction 2

Succeed

Purpose

To create a stimulating and engaging environment underpinned by innovative teaching practices, utilising a differentiated
curriculum that is flexible, relevant, reflective and dynamic.

School Excellence Framework links:

Learning – Assessment, Reporting, Student Performance Measures

Teaching – Data Skills and Use

Leading – Educational Leadership

Improvement Measures

Increase the percentage of students in the top two bands in reading Year 3 from 44% to 54%, Year 5 from 30% to 40%
and in Year 7 from 13% to 23% (Baseline NAPLAN 2017).

Increase the percentage of students in the top two bands in numeracy Year 3 from 30% to 40%, Year 5 from 43% to
53% and in Year 7 from 0% to 10% (Baseline NAPLAN 2017).

Aboriginal students match or exceed the broader population contributing towards 35% state target in the top two bands
of reading and numeracy where statistically significant.

TTFM Teacher survey shows the school exceeding the state norm in the area of Data Informs Practice (TTFM 2016:
school 7.8 state norm 7.8)

Progress towards achieving improvement measures

Process 1: Implement and embed high quality, research based, literacy and numeracy teaching practices.

Evaluation Funds Expended
(Resources)

K–2 student testing in Sutherland Phonological Awareness assessment. DoE
professional learning in Phonemic Awareness was undertaken by all K–2
staff. Programs and explicit lessons were developed for classes K–2 for Term
4.  The Learning and Support Teacher also worked with identified students in
phonemic awareness, utilising strategies and progressions at point of need.

NAPLAN writing data from previous 4 years in writing was analysed by all
staff and a specific focus was identified. K–6 Writing professional learning
was undertaken in Term 3 and 4 and explicit programs developed with
specific learning intentions taken from our rubric (from Creating
Texts/Grammar learning progressions). All classes completed five week
teaching cycles (4 cycles) focusing on sentence structure with learning
intentions/groupings set based on student data. All staff participate in
consistent of teacher judgement marking process at the start of every cycle.

Soundwaves spelling program was implemented across K–6 in Term 1.
Weekly dictation tests spelling and punctuation to monitor progress/ skill
acquisition.

'A Learning Place; A Teaching Place' mathematics program was difficult to
implement due to the vast quantity of content and composite classes.
Teachers utilised other mathematics resources to deliver a well–rounded
mathematics program.

The 'Inquisitive' e–program has been implemented across all classes for
History and Geography and matched to our school and scope and sequence.
Program allows for inquiry based learning and it provides a range of sources,

4 casual days for teacher release

4 x $550 = $2 200

Soundwaves: $2 800

A Learning Place, A Teaching Place
mathematics program: $1 800

Inquisitive Subscription: $495
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Progress towards achieving improvement measures

programs and assessments.

CARS assessments provide our teaching focus in reading comprehension.

TEN lessons were cut down due to time constraints with the new
implementation  of the mathematics 'A Teaching Place'. Demonstration
lessons and observations took place early in the year.

Process 2: Establish protocols for data collection, analysis, storage and ways to monitor reflection in teaching
practice.

Evaluation Funds Expended
(Resources)

Assessment schedule for K–2 and 3–6. Data is collected in classes within
Sharepoint. Teachers analyse data and program lessons from the
assessmnents. This is hard to track so in 2020, we need to look at ways to
easily track this in programs.

K–2 teachers are entering data into PLAN2 as per the assessment schedule.
Shuld we consider trialing one sub–element to be tracked in PLAN2? This
would take the place of other ways to show progress.

n/a

Process 3: Further develop future focused, technology rich and innovative teaching programs that challenge
students and encourage risk taking in their learning.

Evaluation Funds Expended
(Resources)

STEM was taught in all classes during RFF.  Robotics was taught where
students needed to use ipads to program their bots. A 3D printer was
borrowed so that children could digitally design and modify their own
creations of a keyring. These were printed and given as gifts.

5 charging stations were purchased to allow greater accessibilty of
technology for learning in classrooms

All interactive panel computers (10) were updated.

30 additiional laptops were purchased for the library to allow all students to
have access to their own computer. Digital technology lessons and inquiry
based learning skills were a  focus in library time.

Classes 3–6 were involved in workshops using hovercrafts and drones.
Children programmed their drones/hovecrafts to move and fly and had to
apply mathematical knowledge to fine tune the movement of their individual
craft.

Assistant Principlas attended professional learning on developing meaningful
learning intentions. Plans are underway to incorporate programming from the
syllabus, including determining learning intentions and embedding formative
assessment practices into the classroom and ensuring that this assessment
is valued and acted upon.

5 charging stations – 5 x $600 = $3
000

Computers – no cost – ICT roll out –
$0

Drones Workshops – $5 000

PL – 2 casuals for teacher release

       2 x $550 = $1 100

Next Steps

 • Professional learning : Research into student engagement K–6.
 • Utlising Department of Education and learning community resources to engage students in STEM and higher order

programs through STEM–Share, Wyong Learning Community STEM Days, Wadalba Learning Community Future
Focused Hub and whole school STEM days.

 • Mathematics scope and sequence and program developed from syllabus documents in response to our context
and data. All students K–3 SENA tested to ensure explicit focus for individual students.

 • Purchasing of assessment software (PAT) to utilise diagnostic assessment to evaluate teaching and learning
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programs and student progress.
 • Employ an Instructional Leader to work with teachers K–6 to build capacity in both literacy and numeracy. High

quality, differentiated professional learning and direct literacy and numeracy support, K–2 Terms 1–4. Years 3–6 in
Terms 2–4.

 • Play–Based Kindergarten utilising services and staff from Educational Services (P–2 Initiatives Officer) and
research based practices to support our youngest students' developmental (including social–emotional skills,
self–regulation abilities and cognitive development), academic learning and increase engagement.
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Strategic Direction 3

Thrive

Purpose

To create a self–reflecting learning environment that challenges and inspires all to become motivated learners and meets
the needs of a diverse community.

School Excellence Framework links:

Learning – Curriculum

Teaching – Effective Classroom Practice, Learning and Development, Professional Standards

Leading – Educational Leadership, School Planning, Implementation and Reporting

Improvement Measures

TTFM Teacher survey in the areas of Teaching Strategies and Parent Involvement will exceed state norm (Baseline
2016 TTFM:School 7.9 and 7.5, state norm 7.8 and 6.8 respectfully).

The percentage of students achieving expected growth in reading in Year 5 from 44% to 60% and Year 7 from 48% to
60% and numeracy in Year 5 from 48% to 60% and Year 7 from 65% to 75% (Baseline NAPLAN 2017).

Increase the percentage of students achieving above minimum standard in writing in Year 3 – maintain 100%, Year 5
from 63% to 80% and Year 7 from 59% to 75% with the percentage of students increasing in writing in the top two
bands, as a rolling average, in Year 3 from 32% to 42% , Year 5 0% to 10% and Year 7 from 9% to 19% (Baseline
2015 to 2017 NAPLAN).

Progress towards achieving improvement measures

Process 1: Implement a whole school approach to goal setting which includes future focused teaching and learning,
supported by high quality, collaborative professional learning practices.

Evaluation Funds Expended
(Resources)

Some classes are systematically using goal setting with students and working
towards achieving those goals, others are setting goals but progress is erratic
due to time (and other) constraints. All classes are using learning intentions
in writing and mathematics activities to ensure visible learning.

n/a

Process 2: Review and develop whole school feedback and self–reflecting processes to explicitly and
systematically evaluate the quality of the learning environment leading to measurable improvement at
an individual, group and whole school level.

Evaluation Funds Expended
(Resources)

Three staff trained in QTR but no plan in place as yet for ongoing QTR in
school. Individual class teachers implement feedback, both formally and
informally to students to improve outcomes.

n/a (grant $$)

Next Steps

 • 2020 will see an Assistant Principal in an Instructional Leader role to work directly with teachers to build student
and teacher capacity in both literacy and numeracy, by providing high quality differentiated professional learning
and direct literacy and numeracy support, within a school.

 • Whole school reading, writing and mathematics explicit program pro–formas used with every student, every day to
plan and deliver organised, systematic, specific teaching focused on producing specific learning outcomes.

 • Learning Intentions in every reading, writing and mathematics group and teacher data talks to deliver teacher
feedback and collegial sharing.
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 • Science and Technology and PD/H/PE units of work will be collaboratively written using the new syllabi in stage
teams, with a clear K–6 focus.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Funding Sources:
 • Aboriginal background
loading ($17 000.00)
 • Socio–economic
background ($20 000.00)

The school employs an Aboriginal Support
Teacher to support students, through PLSPs
and the establishment of a Cultural Group
2–6. PLPs were developed for every
Aboriginal student in consultation with the
student, our Aboriginal Support Teacher,
classroom teacher and parents/carers. These
documents reflect the student's areas of
interest and need, and were revised at regular
intervals throughout the year. NAIDOC week
was subsidised in order to include all students
in the building of cultural competence. The
school enhanced its Aboriginal Education
resources with flexible funds used to recruit
an Aboriginal SLSO (3 days per week) to
support Aboriginal students within the school.
Our classrooms being named using
Darkinjung language, approved by the AECG
and Darkinjung Lands Council  continues to
build cultural knowledge.

Low level adjustment for disability Funding Sources:
 • Low level adjustment for
disability ($31 662.00)
 • Socio–economic
background ($12 300.00)

Tacoma Public School has 0.7FTE (7 days a
fortnight)Learning & Support Teacher and
used this to support students in K–6 in
classroom settings in literacy. The flexible
funding was used to employ the full time
equivalent of 10 hour additional hours per
week for a Student Learning Support Officer
(SLSO) to support the work of the school
Learning Support Team in assisting students
with additional learning needs. Flexible
funding was also utilised to employ casual
teachers to allow for teacher professional
learning and program coordination and the
purchase of resources suitable for the
learning needs of students.

Quality Teaching, Successful
Students (QTSS)

Funding Sources:
 •  ($39 378.00)

QTSS funding was used to fund an above
establishment Assistant Principal role to work
with staff to model quality teaching practices
to our staff, as well as curriculum professional
learning.

Socio–economic background Funding Sources:
 • Socio–economic
background ($130 000.00)

Utilised funding to employ extra SLSOs to
work in classroom intervention programs. We
have employed an extra classroom teacher in
Term 3 and 4 to work with students who were
achieving below their grade level in literacy.
Employment of a LAST one extra day per
week to work with KInder 2019 students and
KInder 2020 students – for support,
observations, data collection and access
requests.

Support for beginning teachers Funding Sources:
 • Support for beginning
teachers ($14 500.00)

Employment of an additional teacher release
for beginning teacher and an experienced
staff member for mentoring with classroom
programming, behaviour strategies and
accreditation at Proficient level. Department
of Education  Induction program (Great Start,
Strong Teachers) implemented.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 95 102 116 115

Girls 95 98 100 99

Student attendance profile

School

Year 2016 2017 2018 2019

K 95.4 93.5 93.4 94

1 94.7 92.7 95.4 91.7

2 94.9 93.3 94.3 93.3

3 94.5 91.1 94.2 93.9

4 94.2 91.7 92.7 92.1

5 96.4 90.7 91.1 91.4

6 92.1 94.5 91.8 90.8

All Years 94.6 92.4 93.2 92.4

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 2

Classroom Teacher(s) 8.15

Teacher of Reading Recovery 0.32

Learning and Support Teacher(s) 0.7

Teacher Librarian 0.6

School Administration and Support Staff 2.42

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 236,187

Revenue 2,481,714

Appropriation 2,397,754

Sale of Goods and Services 11,562

Grants and contributions 71,178

Investment income 1,020

Other revenue 200

Expenses -2,409,011

Employee related -2,098,278

Operating expenses -310,733

Surplus / deficit for the year 72,703

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 191,241

Equity Total 286,667

Equity - Aboriginal 17,929

Equity - Socio-economic 162,376

Equity - Language 0

Equity - Disability 106,363

Base Total 1,684,681

Base - Per Capita 50,682

Base - Location 0

Base - Other 1,633,999

Other Total 128,220

Grand Total 2,290,809

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.

Literacy

Despite technical disruptions with NAPLAN 2019 we found that online testing was more engaging for students and gave
them a greater opportunity to demonstrate what they know. Our students did participate in online testing. Due to the
discrepancies between the state completing both paper and online versions of the test, the data in comparison to the
state is difficult to ascertain it's accuracy.  Individual student results reporting included a caution about the need to
interpret NAPLAN results with care and that your child's teacher will have the best insight into your child's educational
progress.

Visit MySchool for student results.

https://www.myschool.edu.au/school/41969/naplan/results

Numeracy

Despite technical disruptions with NAPLAN 2019 we found that online testing was more engaging for students and gave
them a greater opportunity to demonstrate what they know. Our students did participate in online testing. Due to the
discrepancies between the state completing both paper and online versions of the test, the data in comparison to the
state is difficult to ascertain it's accuracy.  Individual student results reporting included a caution about the need to
interpret NAPLAN results with care and that your child's teacher will have the best insight into your child's educational
progress.

Visit MySchool for student results.

https://www.myschool.edu.au/school/41969/naplan/results
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Parent/caregiver, student, teacher satisfaction

Each year, the school participates in a 'Tell Them from Me' survey. Staff, parents/carers and students from Years 4 to 6
are invited to participate. The following results were taken from the September 2019 survey.

Teachers scored Tacoma leadership above the NSW Government Norm and value that school leaders create a safe and
orderly school environment, help teachers create challenging and visible learning goals for all students and provided
guidance for monitoring student progress.

Tacoma teachers collaborate effectively, discussing learning issues of other students with other teachers to develop
strategies that increase student engagement and outcomes. An area to develop in 2020 is working together to develop
cross–curricular learning opportunities.

According to our teachers, the learning culture is above state norm and strong. Teachers confidently monitor individual
student progress, work effectively with students who have behavioural issues and set high expectations for student
learning.

Data informs teacher practice at TPS to set challenging learning goals and we scored above state norm. Teachers make
student improvement a priority, help our students set challenging goals and using assessment to guide future learning of
their students. Our teachers discuss with their students ways to seek help that will increase their learning.

Technology resourcing and use scored well above state norm. All students use computers or other interactive technology
to undertake research, analyse, organise and present subject matter.

Tacoma teaching staff are proudly inclusive. Teachers are regularly available to help and understand students with
special learning needs, set clear expectations for classroom behaviour and create opportunities for success for students
who are learning at a slower pace.

Teachers work with parents to help solve problems and engage parents in their child's learning.

Teachers scored well above NSW Government Primary School norms in all areas of classroom and school practices
(challenging and visible goals, providing quality feedback, planning learning opportunities and helping their students
overcome obstacles for their learning).

Students feel like they belong at Tacoma PS and that their teachers have explicit teaching practices. In the 2019 TTFM
survey. 50% in Years 4– 6 have more than 4 adults at school they can depend upon and a further 34% have 3–4 adults
at school they can depend upon. 100% of students said their teacher sets clear goals, corrects their work, asks the
students to explain answers and 97% think their teacher tells the class what is expected. The majority of students agree
that our library, classrooms, canteen and playground are clean and well looked after. Positives from the student survey:
we have caring teachers, cooking lessons with the mobile cooking cart, lots of sporting opportunities, our gardening
program, very good playgrounds, like how our school is accepting and that the teachers comfort you.

Overall, 11 families participated in the TTFM survey. The following is a snapshot from their data. Parents scored Tacoma
Public School above NSW Government norm for 6 out of 7 aspects of the 'Parents in Learning' survey. Parents feel
welcome in the school and can easily speak with their child's class teacher. They feel that communication from the
school is in plain language and easily understandable. An area to work on is scheduling parent activities at times parents
can attend. Parents scored highly on teachers contacting them immediately if there is a problem with their child's
behaviour, as well as positive messages. Parents feel their child is safe coming to school and that school staff create
opportunities for students who are learning at a slower pace. They also scored above state average for teachers having
high expectations of their child and that the teacher show an interest in their child's learning.

91% of our parents expect their child will finish Year 12. 100% of parents agree the school is well–maintained and it is
easy to access and move around the school. 91% of parents find our school's physical environment welcoming.

Overall, parents find newsletters and emails the best form of communication to find out news about the school. Parents
find school reports, informal and formal meetings and emails useful to discuss their child with the school.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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