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Introduction

The Annual Report for 2019 is provided to the community of Scarborough Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Scarborough Public School
Lawrence Hargrave Drive
Scarborough, 2515
www.scarboroug-p.schools.nsw.edu.au
scarboroug-p.school@det.nsw.edu.au
4267 2153

Message from the principal

At Scarborough Public School, we are committed to delivering a quality, future–focussed education in an environment
that ensures every student is known, valued and cared for. Our expectations for learning are high for all learners and
reflect the aims and goals of both our community and the students themselves. Our teaching programs are carefully
tailored to the specific needs and learning styles of each and every student. At Scarborough Public School, we pride
ourselves on our reputation as a school that is inclusive of difference and encourages learners to build on their individual
strengths and interests.

Explicit literacy and numeracy instruction is at the core of everything we do, and is integrated meaningfully across all
curriculum areas through programs such as art literacy, entrepreneurial, cultural and kitchen–garden programs. Our
project–based learning approach fosters a community of critical and creative thinkers who are capable of taking risks,
and applying their learning to real and meaningful problems.

Our school enjoys strong links with parents and the community, including an effective collaboration with our active
Parents & Citizens Assiciation (P&C), local Community of Schools (CoS), like–minded small schools, local community
organisations and university. We believe passionately in genuine engagement with local Aboriginal community and
organisations despite our small Aboriginal cohort, an experience that this year, has led to a more enriching and
purposeful integration of Aboriginal culture and perspectives across all learning areas.

I would also like to take this opportunity to congratulate our classroom teacher, Miss Hutchinson, who was presented
with the Public Education Foundation Ministers Award for Excellence in 2019. This was an acknowledgement of her
creative and innovative classroom practice and leadership of our school wellbeing program.

I am very proud to lead a community of such creative and risk–taking learners who strive for continual improvement and
excellence. This commitment to learning and personal growth is reflected in the many successes we have experienced
during this exceptional year. I look forward to leading our small school into the future as we work to refine our innovative
approach to learning.

Mr Chris Hopkins (Principal)
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School background

School vision statement

Our vision is future–focussed, bold and supported by research.

We will ensure that Scarborough Public School prepares learners to innovate, collaborate, think critically and creatively,
enabling learners to see the big picture around them.

We will deliver flexible, project–based learning that embraces the concepts of social innovation, local culture and history,
citizen science and design thinking with explicit, visible links to curriculum outcomes and strong literacy and numeracy
foundations.

School context

Scarborough Public School provides a quality, future–focussed public education for students from a cluster of
Wollongong's Northern communities. As a small school with an average of 70 students, it caters for the needs of its local
community but also draws some students from other areas who seek out the special features of the school.

These features include very strong links with the parents and community, including an effective collaboration with our
local Community of Schools (CoS). We offer strong educational opportunities in the arts and differentiated learning for
students with a wide range of learning styles. The school provides a wide range of opportunities for parental involvement
and participation as well as a very strong commitment to student wellbeing.

Our parents have high expectations for their children across all key learning areas and Scarborough Public School
strives to cater for those expectations. We deliver a wide range of quality opportunities and programs by complementing
the committed efforts of our motivated teaching staff through extensive use of community expertise. This expertise
includes; administrative staff, specialist music, gymnastics, art, drama and technology.

We are a small school comprising of 3 full–time teachers, 2 part–time teachers, a Learning and Support Teacher (LaST),
School Administration Manager (SAM), School Administration Officer (SAO), General Assistant (GA) and two School
Learning and Support Officers (SLSO).

In addition to our ongoing commitment to the Seacliff Community of Schools, we have been a STEM Action Project
school, mentoring 14 like–minded school communities in the delivery of authentic, project–based learning practices with
a strong STEM focus.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Excelling

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Excelling

Through the ongoing evaluation of our practice, we have identified the following areas of growth at Scarborough Public
School, as measured against the School Excellence Framework:

 • Wellbeing (Learning) – Development of student wellbeing practices and systems, resulting in clear and
measurable improvement in student wellbeing from K–6. Our Tell Them from Me survey data shows a significant
increase in students who feel supported by an advocate at school who they can confidentially turn to. This
progress has become increasingly easy to measure with improved processes for seeking student and parent
feedback, resulting in valid and reliable data. Our inclusive approach to learning has been informed by research,
including mental health professional learning, while Individual Education Plans have been refined to include
SMART Goals and greater student voice. Learning and Support Team processes are well–structured and
individual student's needs are routinely followed up on. A biggest area of growth was in student behavior, with
students and parents all indicating a greater focus on behavior expectations and responsibility. We have moved
from delivering to sustaining and growing.

 • Curriculum (Learning) – Through ongoing professional learning, collaboration and term reviews of programs, we
are confident that all teacher programs are dynamic and responsive to student need. Teachers take on board
student, parent and colleague feedback to refine their practice, resulting in an increased percentage of students
feeling their work is high skill and high challenge in nature. Adaptations and adjustments are routinely made for
students with specific learning needs in consultation with students, parents and experts, ensuring that every
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student is known, valued and cared for. Our new curriculum planning and tracking tools have helped provide
structure in planning and assessment, while allowing flexibility and creativity in the planning of project–based units
of work. This is underpinned by a strong understanding of the General Capabilities and Cross–Curricular priorities.
We have evaluated ourselves at excelling in this area.

 • Assessment (Learning) – The introduction of more rigorous systems to monitor student progress has resulted in
our ability to respond more quickly to student needs. New systems include regular Maths Diagnostic Tasks to
provide effective pre– and post– assessment and the use of PAT Assessments to gather whole school data.
Professional learning has helped teachers to critically analyse the data, identifying strengths and areas of need for
cohorts and individuals within the classroom. Teachers are consistently using learning success criteria during
lessons, with students self–evaluating against these criteria. We have identified the need for an Assessment and
Reporting Schedule to ensure whole school monitoring of student learning is embedded in our processes. We
have evaluated ourselves at sustaining and growing.

 • Effective Classroom Practice (Teaching) – The evaluation of our classroom practice through collaborative
discussion and observations has shown strength in our delivery of explicit teaching, a view supported by parent
feedback. Scarborough teachers are skilled at using a range of teaching techniques to identify and respond to
student needs. Our focus on conceptual and project–based learning has helped develop the ability of teachers to
provide explicit construction at the point of need, and in context, during a project. Teachers provide explicit
feedback opportunities through student conferencing, peer–feedback and written feedback that is timely and
constructive. Classroom management practices are strong, with no significant behavior issues, primarily as result
of strong teacher–student relationships and high engagement. We have moved from delivering to sustaining and
growing.

 • Management practices and processes (Leading) – Over the past year, we have worked to develop
management practices that are responsive to need, with regular, targeted evaluations of programs and processes
through student, parent and staff surveys. Feedback is evaluated at a whole school level in order to find
appropriate strategies to refine service delivery and customer experience. Whole community satisfaction is
measured regularly, with comprehensive and transparent analysis shared with the community. We have evaluated
ourselves at excelling in this area.
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Strategic Direction 1

Big Picture Thinking (The Macro)

Purpose

To enhance teacher practice in the planning and delivery of open–ended, project–based learning that challenges every
student at their level of need, with support in the integration of gifted & talented pedagogy to enrich classroom practice
and enrich learning outcomes.

Successful students are collaborative mentors, citizen scientists and social innovators who use inquisitiveness,
imagination, investigation, persistence and discipline to develop innovative design solutions to real–life issues.

Improvement Measures

 • Evidence of consistent growth mindset metalanguage within all classroom practice to discuss learning, resilience
and risk taking.
 • Increased proportion of students feeling challenged and connected to school, particularly gifted & talented
students.
 • Increased, effective use of project–based learning, conceptual learning and design thinking pedagogy in
classrooms.
 • Genuine integration of Aboriginal & Torres Strait Islander histories and cultures cross–curricular priority in
project–based learning.

Overall summary of progress

At the core of our push for greater student challenge and enrichment is our Growth Mindset approach, encouraging
students to choose the harder path to achieve their learning goals and to take greater risks with their learning. In 2019,
this approach has been supported by professional learning from James Nottingham, looking at Challenging Learning and
the Learning Pit. Our whole school message has been that we want students to be in 'the pit' where they are frustrated,
because this is where the best learning is achieved. To ensure greater community understanding of this approach,
teachers held a combined Growth Mindset workshop for parents, showcasing how this applies to their own classroom
practice. In addition, the language of Growth Mindset has been integrated into all classrooms, reports and student–led
conferences with teaching observations focussed on improving how this language is embedded in classroom practice. As
a result, we have seen a significant increase in student perseverance, as shown through our Tell Them from Me survey.

Additionally, we have begun to develop a new whole–school wellbeing approach that emphasises the importance of
emotional intelligence and good mental health. This has been supported by professional learning delivered online by
BeYou (Beyond Blue) and the collaborative development of a peer mentoring program delivered by Year 6 students. All
Tell Them from Me data indicates significant improvements in this area, with a large drop in students identifying bullying
behaviours (8% compared to state average of 36%).

Our Gifted and High Potential program has been developed from a clearly identified need – students have not previously
felt challenged at the top level. Our approach is that by lifting the top students, we bring our middle students with them.
Our enrichment focus is anchored in the idea of concepts – delivering units of work based on high–order concepts that
are open–ended and easily differentiated. In 2019, these concepts were Prejudice (term 1); Perspectives (term 2);
Perfection (term 3) and Energy (term 4). In addition, our enrichment program has continued with a focus on maths,
through the Maths Olympiad and First Lego League Robotics, who won the research prize in the 2019 regional final.
Over the last two years, we have seen strong growth in the quality of high skill and high challenge work provided to
students, with 66% of students now feeling appropriately challenged at school (well above the state average of 53%).

2019 proved a significant year for Scarborough Public School with the successful culmination of our Five Islands
composition, developed in collaboration with the local Aboriginal community, and composer Owen Elsley. This project,
started in 2018 led to the growth of our focus on Aboriginal culture and history, with students in Stage 3 examining
human rights from the perspectives across the community – children's rights; disability rights; women's rights, and of
course Aboriginal rights. Students researched Aboriginal perspectives through star formations, STEM practices and
agriculture alongside Western practices. This deep learning was presented to our community and special guests at our
NAIDIOC Showcase, receiving a mention in NSW Parliament. Our year 6 students decided that as their leaving gift, they
would commission Aboriginal artist Lani Balzan to help them paint our new playground tunnel. Our work was showcased
on the Education Week website and acknowledged by local Aboriginal community through the presentation of the Vic
Chapman Teachers Award to our principal, Mr Hopkins.
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Progress towards achieving improvement measures

Process 1: Growth mindset & mental health – Develop a whole school culture of growth mindset thinking and
better mental health support to foster student resilience, risk taking and wellbeing. Utilising professional
learning from BeYou to achieve better understanding of mental health needs and strategies.

Evaluation Funds Expended
(Resources)

 • Demonstrated student growth in reflections from term 2 to term 3
 • Positive feedback from parent workshop survey
 • Lesson observations show growth mindset language embedded in practice
 • Term 4 report comments successfully demonstrate use of growth mindset
language
 • Better understanding of effective support of mental health issues
demonstrated through team discussions and classroom programming.
 • Significant increase in students indicating perseverance in learning (73%),
compared to 46% in March 2018, well above the state average of 48%.

Professional learning and staff release
$4000

Process 2: Enrichment & GAT programs – Develop and deliver effective academic enrichment, and differentiated
classroom programs using UNSW GERRIC professional learning as a guide. These programs must
effectively extend and challenge identified gifted and talented students academically and with critical
and creative thinking skills.

Evaluation Funds Expended
(Resources)

 • Tell Them from Me survey from students indicates large increase in
learning that is higher skill and higher challenge, from 59% in 2018 to 66% in
2019, well above the NSW norm of 53%.
 • Fewer students reported being confident of their own skills but not being
challenged (down 9%, to 17%) – Tell Them from Me
 • Student feedback on enrichment program indicated engagement and
challenge at the right level for Gifted and High Potential students.
 • Several students targeted for enrichment through AGAT testing, not
previously identified.

 • Maths Olympiad $450
 • Enrichment program $2065
 • Staff release time $1000
Funding Sources:
 • Socio–economic background
($2065.00)

Process 3: Close collaboration with the local Aboriginal community to achieve the deliberate and effective
integration of Aboriginal History and Culture in newly developed units of work.

Evaluation Funds Expended
(Resources)

 • School recognised by the Aboriginal community for exceptional work on
integration of Aboriginal culture and history in learning.
 • Strategies learned from Connecting to Country professional learning were
shared and implemented across all classrooms.
 • Painting of playground tunnel successfully completed.
 • Successful delivery of composition and NAIDIC showcase with very
positive feedback.
 • Approach acknowledged in NSW Parliament
 • 55% of parents strongly agreed that the increased Aboriginal focus had
been positive for their child's learning. 34% said the approach had been
somewhat effective, with 10% unsure.
 • Increased inquisitiveness from students about different perspectives.

 • Five Islands composition
commission $1400*
 • Connecting to Country professional
learning $500
 • Books and resources $450
 • NAIDIOC event $500*
 • Excursion $2000*
 • Staff release time $500
 • Native plants $500
* funded in whole (or part) through
Creative Arts Grant.

Funding Sources:
 • Aboriginal background loading
($704.00)

Process 4: Conceptual & project–based learning – Develop and implement Project–based learning programs
based around open–ended concepts. Programming incorporates the principals of Social Innovation,
Citizen Science and Growth Mindset, supporting rigorous research and design thinking processes to
solve real problems.

Evaluation Funds Expended
(Resources)
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Progress towards achieving improvement measures

 •  Tell Them From Me parent survey indicated that 71% of parents found the
use of concepts as a focus each term was somewhat (46%), to very effective
(25%), with 29% unsure.
 • Work samples indicated a high level of deep learning and understanding,
with strong student engagement in the concepts.
 • Formative and summative assessments indicate particularly strong growth
in social and emotional development and writing, through the delivery of the
content.
 • Collegial discussion indicated that this approach was effective and
manageable. Our evaluation led to further implementation and development
in 2020.
 • Increased success for First Lego League team in regional competition,
winning the project research award.

 • Resources $1000
 • Expert support $500

Next Steps

In 2020, we have identified a number of next steps for further improvement:
 • Refine our approach to concepts with greater emphasis on collaborative planning to ensure consistency across

classrooms.
 • Further professional learning around Gifted and High Performance pedagogy.
 • The implementation of Quality Teaching Rounds as a process to ensure deeper conversations about classroom

practice and regular lesson observations. This approach will assist in ensuring a consistently high standard of
delivery and provides a sustainable process to ensure continuous improvement.

 • Deeper consultation with the Aboriginal community (NIAECG)  around the development of the 2021–23 School
Plan.

 • Staff attendance at Connecting to Country professional learning to inform their practice.
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Strategic Direction 2

Mapping the Curriculum (The Micro)

Purpose

To develop a consistent approach to the explicit teaching and assessing of the critical and creative thinking (soft) skills
students require to thrive in a rapidly changing and automated world, with a focus on the explicit teaching and effective
integration of the General Capabilities and Cross–Curriculum Priories in a meaningful way.

To develop consistent, visible and accountable processes for accurately assessing syllabus content in a flexible,
project–based learning environment where students will draw clear links between the curriculum and their learning.
Teachers will be supported in the delivery of explicit Literacy and Numeracy instruction at the point of need, with a focus
on developing confident, creative and proficient writers.

Improvement Measures

 • Increase in complexity of learning tasks, as assessed against higher order thinking tasks and critical & creative
thinking habits.
 • Consistent use of outcome tracking tools in use in all classrooms to support project–based learning.
 • Every student can articulate their learning goals within focussed areas of learning.
 • Evidence of increase in explicit, quality Literacy & Numeracy instruction at the point of need.
 • Every student achieves or exceeds expected writing standard.

Overall summary of progress

In 2019, we have focussed our efforts on refining our existing Curriculum Mapping tools and implementing
research–informed changes to how we deliver writing instruction. This targeted approach has been very successful, with
significant growth shown in all areas and strong student engagement in learning.

The Hexagonal Mapping Tool, a visual representation of learning outcomes has been refined and is now in use in all
classrooms, to inform planning for integrated units of work. Teachers combine outcomes from different areas of the
curriculum in a visual and practical way, providing a big–picture view of content to be covered. This approach has
allowed teachers to be flexible with their planning and to adapt and change the outcomes as units of work develop. This
tool is now being trialled by the Department of Education at a state level, through the Science and Technology
Curriculum Advisor. All outcomes covered are now recorded on outcome tracking sheets, which provide a yearly
overview of learning. This visual approach has allowed teachers to easily identify gaps in learning and to respond
accordingly, with term 4 designated as a 'catch–up' term to cover any missing content.

Our outcome mapping tool has informed classroom formative assessment, with learning success criteria on display in all
classrooms. Students reflect on their own progress with the teacher to determine if they are working towards, working at,
or working beyond the criteria. These statements are now imported directly into reports at the point of assessment,
providing a transparent reporting process that means all students know where they are before reports are printed.

Student–led conferences have continued to be refined, but are now held only once a year at the request of parents. This
was to allow the reintroduction of parent–teacher interviews in semester 1, providing parents with a more detailed
overview of student progress. The quality of student reflections within their conferences and reports have continued to
improve, with greater consistency between the teacher's observations and those of the students. This consistency,
particularly in the senior years, indicates that students have an increasing awareness of where they are in their learning,
and where they need to go next.

To support our literacy and numeracy focus, we have introduced the PAT testing system which allows us to assess
students in maths (in years 3–6) early in term 1, and then again in term 3 to identify growth. This system has enabled us
to thoroughly examine the data and identify areas of weakness, informing our maths teaching and learning cycle. Data
from 2019 showed strong growth across all students in years 3–6 and was consistent with our internal assessment data,
and NAPLAN. This focussed approach has been supported with quality professional learning for all teachers through
attendance at the MANSW K–8 Numeracy Conference. In addition, we have now established a new Small Schools
Community of Practice with Coledale and Otford Public Schools, working collaboratively towards improved numeracy
outcomes and supported by the Literacy and Numeracy Strategy Advisor. This will project will continue into 2020.

Our greatest area of improvement has been in writing, supported by training in assessing writing samples against
NAPLAN marking criteria. From samples, students placed in targeted groups for 5–weekly 'Teaching Sprints', using
evidence–based strategies to move them forward. This approach was also complemented by the Seacliff Community of
Schools Writing Project, with collaborative sharing of teaching strategies and programs such as the 100 Word Writing
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Challenge. Combined with our emphasis on Aboriginal perspectives, students created insightful and high quality writing
that led to successes in the Seacliff Public Speaking Competition (Winner, Stage 1 – Lilly Callaghan) and NSW
Multicultural Public Speaking Competition (State champion, Stage 3 – Ava Dupont). Writing was also shared in our
NAIDIOC Showcase and through the publishing of a book. Feedback from students, parents and teachers was
overwhelmingly positive, accompanied by significant growth in our eWrite assessments and NAPLAN.

Progress towards achieving improvement measures

Process 1: General Capabilities – Implement a school–wide process and teacher professional learning for the
explicit teaching and assessment of high order critical and creative thinking habits/dispositions.

Evaluation Funds Expended
(Resources)

Trial and research implemented within Stage 3 class with plan to implement
in 2020.

Process 2: Curriculum Mapping – Develop processes that ensure all project–based learning is
curriculum–driven and the learning is visible to all stakeholders, through ongoing mapping of
outcomes, clear student learning goals, reporting and student–led conferences.

Evaluation Funds Expended
(Resources)

 • Hexagonal mapping tool now successfully utilised in all classrooms,
reflected within teacher programs and assessments.
 • All outcomes now tracked using mapping grids to identify gaps.
 • Formative assessment embedded in classrooms through clear learning
success criteria and students self–evaluation, imported straight into reports.
 • Reporting process refined and streamlined with greater focus on student
voice, supported by positive feedback from parents.
 • Parent–teacher interviews re–introduced in term 1 at request of parents,
alternating with student–led conferences in term 3.

Staff release $500

Process 3: Literacy & Numeracy – Teachers are supported to deliver explicit, Literacy & Numeracy instruction
based on best–practice, including integration within project–based learning at the point of need.

Evaluation Funds Expended
(Resources)

 • Consistent use of PAT assessments to identify student growth and areas of
focus.
 • Increased confidence of staff to interrogate data (PAT and NAPLAN) to
identify student strengths and required support.
 • Professional learning on PLAN2 reflected in staff use of Learning
Progressions with targeted groups (Writing and Numeracy).
 • Successful assessment and delivery of new Best Start Assessment with
data used to differentiate learning.
 • Classroom numeracy differentiation is supported by consistent use of
Numeracy Skills Framework Diagnostic Tools (for pre– and post– testing).
 • MANSW K–8 Conference professional learning clearly applied in all
classrooms to improve practice.
 • Positive feedback from Literacy and Numeracy Strategy Advisor on
implementation of improvement strategies.
 • Strong growth in PAT Maths Assessment results across years 4–6.

 • Best Start Training $1000
 • Maths professional learning $880
 • ACER PAT assessment licenses
$700
 • Dylan William Professional Learning
$1500

Process 4: Developing Authentic Authors – Continued focus on explicit teaching of writing skills and strategies
across modes of texts, including Aboriginal storytelling.

Evaluation Funds Expended
(Resources)

 • 85% of students indicated a good (46%), to large (39%) improvement in
their own writing through  2019 with 11% reporting a little improvement (Tell
Them from Me).
 • Writing samples demonstrated clear and sustained growth across K–6 in
2019.

 • eWrite assessments (as part of PAT
testing package)
 • NESA Online professional learning
 • Book publishing $150
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Progress towards achieving improvement measures

 • Success in local and state Public Speaking Competitions using class
persuasive writing material (State Champion  – NSW Multicultural
Perspectives Public Speaking Competition – Stage 3).
 • Successful performance in Seacliff CoS Debating competitions.
 • Staff feedback indicates greater confidence at marking writing samples
against NAPLAN marking criteria.
 • Quality of written work in our NAIDOC showcase is far improved on 2019's
published work.
 • Teaching Sprints evaluation shows targeted, evidence–based approach is
effective and will continue into 2020.
 • Student engagement in Seacliff 100 Word Challenge is high.
 • Seacliff Writing Project evaluation is mixed, but has driven our focus on
writing and consistent teacher judgement.

Next Steps

In 2020, we have identified a number of next steps for further improvement:
 • Our NAPLAN and internal data supports a move of focus from writing to maths, with a similar intensity and focus,

using Teaching Sprints to help us improve student performance. This will be supported by MathsBurst trials,
looking at improving spatial reasoning and our continued Small Schools Community of Practice collaboration.

 • Continued refinement of Teaching Sprints, now used to drive maths outcomes, with careful alignment to the
Numeracy Progressions as a measure of student growth.

 • Continue to monitor writing progress closely, employing strategies that have proven successful in 2019.
 • Development of an assessment and reporting schedule that provides a structured framework for formative and

summative assessment throughout the year. This will help ensure that our improvements remain sustainable and
consistent.

 • Greater integration of formative assessment strategies in reports, through the use of Compass assessment tools.
 • Further focus on developing a Wellbeing Action team and structured plan to ensure sustainability of this project.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading $704 cross–curricular
programs

Aboriginal Background funding was integrated
into our successful cross–curricular focus on
Aboriginal perspectives, ensuring every
student has a stronger understanding of
Aboriginal culture and history acress all key
learning areas.

Low level adjustment for disability $29,176 Learning and
support staffing

Funding was successfully used to fund our
Learning and Support Teacher and SLSO to
provide targeted support for all students with
a disability.

Quality Teaching, Successful
Students (QTSS)

$12, 272 additional staff
release

Funding was utlised to provide additional
release time for teachers to undertake
planning and lesson observations.

Socio–economic background $2,065 additional learning
and support staffing

Funding was successfully used to fund our
Learning and Support Teacher to deliver our
enrichment programs.

Support for beginning teachers $0 No beginning teacher funding was received in
2019.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 33 32 34 34

Girls 43 38 34 28

Student attendance profile

School

Year 2016 2017 2018 2019

K 94.3 93.1 94.8 93.6

1 94.4 92.3 94.3 79.1

2 94.2 94.3 91.9 89.3

3 96.5 93.5 94.6 87.2

4 96.5 94.2 93.8 94.3

5 97 96.3 95 87.3

6 87.9 95 92.9 94.1

All Years 94.9 94.2 94 89.8

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Classroom Teacher(s) 2.41

Teacher of Reading Recovery 0.42

Learning and Support Teacher(s) 0.2

Teacher Librarian 0.17

School Administration and Support Staff 1.41

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance -18,221

Revenue 891,368

Appropriation 794,920

Sale of Goods and Services 1,037

Grants and contributions 95,163

Investment income 250

Expenses -881,090

Employee related -729,152

Operating expenses -151,938

Surplus / deficit for the year 10,278

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.

Careful financial management has led our school from a deficit of $18,221 in 2018 due to a staffing systems error, to a
surplus of $10,278 in 2019.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 50,146

Equity Total 33,213

Equity - Aboriginal 704

Equity - Socio-economic 2,065

Equity - Language 1,268

Equity - Disability 29,176

Base Total 642,810

Base - Per Capita 15,955

Base - Location 0

Base - Other 626,854

Other Total 74,888

Grand Total 801,056

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.

As a school, we continue to benefit from additional funding received through our Parents and Citizens Association, which
has supported our music program and additional learning support within all classrooms.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.
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Parent/caregiver, student, teacher satisfaction

We rely on Tell Them from Me data to evaluate parent, student and teacher satisfaction at school. The following visuals
are taken from our September 2019 survey.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

In 2019, we have focussed on developing our implementation of the Aboriginal Education Policy through the effective
integration of Aboriginal history and culture across all areas of the curriculum. Despite having a very small cohort of one
Aboriginal student, we believe that this approach benefits our whole student cohort through the application of this
knowledge in modern society. All projects within this area are developed in close collaboration with The Northern
Illawarra Aboriginal Education Consultative Group (NIAECG) and the Department Aboriginal Community Liaison Officer.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Our Anti–Racism Contact Officer (ARCO) is Miss Hutchinson.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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