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Introduction

The Annual Report for 2019 is provided to the community of Raymond Terrace Public School as an account of the
school's operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Raymond Terrace Public School
Adelaide St
Raymond Terrace, 2324
www.raymondter-p.schools.nsw.edu.au
raymondter-p.school@det.nsw.edu.au
4987 2083
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School background

School vision statement

Raymond Terrace Public School (RTPS) continues to build a culture in which everyone is challenged and supported
through quality classroom practices, community participation and strategic management.  The importance of values
throughout the school community are continually promoted. RTPS strives to become a model of quality student learning,
obtaining excellent student learning outcomes, in a caring environment.

Our vision is underpinned by our key messages of  Positive Behaviour for Learning (PBL), values of 'You Can Do It' and
four pillars relating to Building Relationships, Explicit Teaching Practices, High Expectations and Common
Language/Practices guide our students, staff and community as they learn together.

The Melbourne Declaration

'Through the promotion of equity and excellence, our students will become successful learners, confident and creative
individuals and active/informed citizens' (ref: Melbourne Declaration, 2008)

This reform reflects the focus group discussions of staff and community around the new planning process 2018–2020.

School context

Raymond Terrace Public School strives to develop in students competence in the core areas of literacy and numeracy,
and the ability to think  independently and problem solve. The school has a high expectation of success and aims to build
excellent  relationships between all school members. Students are encouraged to be life–long learners, adapt to change
and  work as team members.

The school is located thirty minutes north of  Newcastle and has a school enrollment of approximately 394 students.
Parents are involved in a range of aspects of the school including an active  P & C and Aboriginal community group.
Approximately  27% of the school's students identify as Aboriginal. There is a significant percentage of children residing
in public housing and local caravan parks. Consequently, the mobility rate is relatively high.

Raymond Terrace Public School enrollment zone is within the Hunter River High School (HRHS) intake zone, therefore
Raymond Terrace Public  School is committed to further developing strong links with HRHS to  support transitioning from
Year 6 to Year 7.

The school focuses on literacy and numeracy and has shown excellent growth in both. In addition, information
technology and the environment are important aspects of the  school. Analysis of NAPLAN results indicate that our
students need additional support with spelling, grammar and general numeracy, however, it also shows  that relevant to
similar schools throughout the nation we are in the top group.

The school has adopted early intervention programs  in literacy and numeracy. The school implements the MultiLit
program in small intervention group work and employs speech pathologists and an Occupational Therapist. In addition,
the school operates a Phonics approach, guided reading and has three Learning and Support Teachers.

The school's priority areas reflect the needs as  identified by data collected from National Testing (NAPLAN),
benchmarking and  staff, student and parent surveys.

As a result of strategic targeting in our School  Plan over the past three years, there has been significant improvement in
literacy benchmark results data and continued positive growth in NAPLAN  results from Years 3 to 5.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Excelling

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Delivering

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Delivering
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Strategic Direction 1

Pupil Participation in the 21st Century

Purpose

To ensure all students have the best opportunities possible to become successful, confident and innovative learners,
who think critically and creatively, towards becoming active and informed citizens that engage in the 21st Century as
global citizens.

Improvement Measures

1.
Greater use and innovations by students using technology (including improved learning outcomes) (Jason)

 2.
100% of teaching and learning programs contain aspects of Critical and Creative Thinking (CCT) and CCT is explicit
taught to students. (Jason)

Progress towards achieving improvement measures

Process 1: How do we do it and how will we know?

Provide students with the latest variety of technology and quality programs that allow them to engage
and promote improved learning outcomes
 •
Guide students in understanding expectations and leadership through PBL and YCDI lessons, resulting
in greater engagement and ability for all to learn in a positive environment

Provide students requiring support with access to intervention programs, differentiated learning, IEPs
and appropriate resources promoting improved individual learning outcomes.

Evaluation Funds Expended
(Resources)

100% of classroom teachers gained access to professional learning in CCT.

100% of classroom teachers engaged in CCT mentoring.

All teaching and learning programs have CCT imbedded.

Release of staff 0.2 FTE technology
support maintenance

Release of staff TPL & mentoring

Funding Sources:
 • Socio–economic background
($330000.00)
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Strategic Direction 2

Professional Pedagogy

Purpose

To build the leadership capacity of all staff by providing them with the best 21st Century practices possible, to create a
high quality learning environment underpinned by evidence based teaching practices and a differentiated curriculum, to
assist students in becoming successful, confident and innovative learns, that think critically and creatively towards
becoming active and informed global citizens.

Improvement Measures

100% of teaching staff will:

* have deep and thorough knowledge of syllabus documents, with a focus on English and Mathematics (Kylie)

* differentiate the curriculum using evidence based teaching and learning programs to suit the needs of individual
students (Kylie & Shahn)

* have 80% of students reaching end of year expectations inline with syllabus outcomes (Kylie)

* school based systems are in place to ensure ALL teaching staff are accredited and or have maintenance programs
(Michelle)

Progress towards achieving improvement measures

Process 1: All teachers demonstrate a deep understanding of syllabus documents, with an emphasis on English
and Mathematics syllabuses.

All class programs show differentiation, driven by evidence and assessment, as well as strategies to
cater for identified individual students

 All students requiring support will have access to intervention programs, differentiated learning,
personalised learning and support plans and appropriate resources promoting improved individual
learning outcomes.

Students

By providing students with opportunities to develop leadership skills within the school's existing
processes to prepare for leadership in senior years

By extending leadership opportunities to younger grades to develop leadership skills in preparation for
leadership service in stage 2 and 3, 007, student leadership, sports team leadership and library monitor
roles.

By regularly revisiting the expectations with staff in consultations with mentors, supervisors and as a
whole staff, quality leadership experiences and skills will be built and sustained.

By providing  TPL on accessing NESA, advising about accreditation and promotion, HAT attainment, 5
year maintenance staff will attain appropriate accreditation and professional recognition.

Evaluation Funds Expended
(Resources)

The school offered a range of professional learning opportunities for staff to
deepen their understanding of quality pedagogy, critical and creative thinking.
This has included deepening their understanding of the English and
Mathematics curriculum and ways to improve student engagement and
learning. Key focuses in 2019 included but were not restricted to: Writing
sprints; Number sense / number talk; PBL; Reading and Writing. Teachers
were supported by EAfS Instructional Leaders, Stage Coordinator and
mentors.

TPL

Release for classroom teachers

Resources

Funding Sources:
 • Socio–economic background
($380000.00)
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Progress towards achieving improvement measures

School data indicates that in excess of 80% of students reached end of year
outcomes. NAPLAN results indicate students growth continues to be above
state average and above expected growth.
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Strategic Direction 3

Productive Partnerships within the school and wider community

Purpose

To develop a strong sense of culture throughout the school and wider community to support parents in valuing their
child’s education.

Improvement Measures

100%  of students have the opportunity to learn the local Aboriginal language  (John)

 An  average of 75% parents attend school functions  (John)

Existing  affiliated agencies continue to be valuable partners  (Andrew)

Progress towards achieving improvement measures

Process 1: Employ a teacher of the Gatang language to enable  students to build a word bank, lead
'Acknowledgements of Country' at school  assemblies and official celebrations

Establish a learning area for language lessons where  students will recognise the significance,
encouraging all students to take an  active interest in learning about our local Aboriginal culture

Involve all students K–6 in learning the Gatang  language as a 'second language', providing benefits to
their understanding  and the use of the English language, improving student outcomes

Establish a designated  room (Culture room) and area (Yarning circle) by consulting with parents and
community members, giving them a sense of 'ownership', which they will enjoy  using.

Fostering Agency Partnerships

Maintain existing  partnerships and commitment to new options including regular review of  services and
their impact.

Partnership "event" so that  external partners can meet, share resources and work together to
complement school programs.

Evaluation Funds Expended
(Resources)

A 'Gatang' language teacher was employed for 2019, however, the teacher
moved to the Northern Territory for work purposes at the end of Term 3 –
effectively stalling the program.

A 'Culture Corner' (an existing classroom) was established for the teaching of
'Gatang' language and boys and girls culture groups.

Two gatherings were held for families of Aboriginal student to discuss the
establishment of a 'yarning circle' and initiate 'yarn–ups', encourage them to
suggest ideas for the 'Culture Corner' and recommend work and learning for
their children in a 'culture classroom'

All students K–6 were introduced to the local Aboriginal language of 'Gatang'
at a basic level for 10 weeks each.

'Gatang' language teacher

Aboriginal community gatherings

Resources

Specialist agencies

Assistant Principal Wellbeing

Funding Sources:
 • Aboriginal background loading
($25000.00)
 • Low level adjustment for disability
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Progress towards achieving improvement measures

Employment of Assistant Principal Wellbeing to coordinate external support
partners and wellbeing practises across the school

The employment of two speech pathologists and an OT continued in 2019
working with classroom teachers and providing professional development in
language development

The school continued to build relationships with local support agencies. The
school hosts the Raymond Terrace & Karuah  Child & Family Network
meetings involving numerous child and family support agencies, and
coordinates the local Early Childhood Local Services Network.

The Smith Family, The Samaritans, Interrelate and Port Stephens Family &
Neighbourhood Services continue as key partners in supporting wellbeing
practises.

($40000.00)
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Funding towards AEO

Two SLSOs

Language teacher

Release teachers for PLPs

Eight attendees at
Connecting to Country

Funding Sources:
 • Aboriginal background
loading ($166 000.00)

'Gatang' language teacher employed for
2019, however, only taught Terms 1–3 before
moving to the Northern Territory with other
work.

Aboriginal students continue to achieve
expected outcomes or better

Attendance of Aboriginal students is high

Employment of AEO and 2 SLSOs

Eight more staff members attended
'Connecting to Country' professional
development

Low level adjustment for disability 2x Speech Pathologists

1x Occupational therapist

Release for staff to develop
IEP for individual students
and attend Learning
Support Team meetings

Development of school
intervention team
supporting school LST
initiatives.

1.6FTE Learning and
Support

Engagement of additional
SLSOs

Funding Sources:
 • Low level adjustment for
disability ($160 000.00)
 • Socio–economic
background ($20 000.00)

Support for staff by two Speech Pathologists
and OT has assisted students with
individualised learning and differentiated
programs

Speech Pathologists and OT presented
professional development for staff relating to
language and vocabulary development

Opportunities for staff to develop IEPs with
specialist support has been beneficial

In class support provided for students in need
by 1.6FTE LASTs

School Intervention Team developed to
support students identified by the School
Learning and Support Team.

Quality Teaching, Successful
Students (QTSS)

1.2 FTE Instructional
Leader.

Release of in school
mentors and teachers
working with them.

K–2 TPL and planning
days.

Specific individualised TPL
of new staff in line with
common practises.

Funding Sources:
 • Quality Teaching,
Successful Students
(QTSS) ($12 000.00)
 • Socio–economic
background ($14 000.00)

All staff K–2 exposed to best practise
pedagogy.

Ongoing development of common data
practises with staff identifying there are clear
expectations that assist in targeting specific
student and whole class improvement targets.

All new staff inducted into school wide data
procedures and supported to consistently use
this in teaching and learning program
development.

Socio–economic background Employment of two mentors Release for additional teacher professional
learning in Trauma Informed Practices; TEN;
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Socio–economic background Release of teachers for
mentoring

Additional support staff
employed

CLO employed

Funding Sources:
 • Socio–economic
background ($936 000.00)

EAfS

Staff indicate mentoring has had a huge
impact on improvement in pedagogy –
especially with early career teachers

Intervention programs such as MiniLit and
MultiLit have improved the outcomes of
individual students

Acquisition of additional CCT resources has
impacted on 21st Century Learning

The creation of a School Intervention Team
has successfully supported students identified
by the School Learning and Support Team.

Support for beginning teachers Funding Sources:
 • Support for beginning
teachers ($70 000.00)

Induction program

Release for beginning teacher to access
mentoring / observations / demonstration

TPL – beginning teacher
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 208 221 206 209

Girls 182 194 185 180

Student attendance profile

School

Year 2016 2017 2018 2019

K 92.4 94.5 93.7 94.1

1 93.9 92.7 91.2 92.3

2 94.5 91.2 90.4 91.6

3 91.2 94.7 91.1 92.2

4 93 88.8 93.1 91.2

5 94.1 91.6 89.9 93.1

6 93.7 91 89.6 89.3

All Years 93.2 92 91.2 91.9

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 5

Classroom Teacher(s) 16.74

Teacher of Reading Recovery 0.53

Learning and Support Teacher(s) 1.5

Teacher Librarian 0.8

School Counsellor 1

School Administration and Support Staff 7.02

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 1,274,670

Revenue 5,426,729

Appropriation 5,278,698

Sale of Goods and Services 14,007

Grants and contributions 127,694

Investment income 6,330

Expenses -5,100,982

Employee related -4,486,899

Operating expenses -614,083

Surplus / deficit for the year 325,747

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 799,947

Equity Total 1,101,932

Equity - Aboriginal 166,078

Equity - Socio-economic 691,635

Equity - Language 3,250

Equity - Disability 240,970

Base Total 2,664,150

Base - Per Capita 95,981

Base - Location 0

Base - Other 2,568,169

Other Total 696,708

Grand Total 5,262,737

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.
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Parent/caregiver, student, teacher satisfaction

The school has used Tell Them From Me survey data and internal data to demonstrate the level of satisfaction with the
provisions at Raymond Terrace Public School. We have found that while our students generally reported similar levels of
social, intuitional and intellectual engagement as those of the rest of the state they scored 10% below state norm for
belonging. Interestingly they scored almost the same for participation in school sports and other extra curricula activities
as other students across the state. Students also reported high levels of positive teacher – student relations and positive
learning climate at the school.

External parent survey responses retuned very low numbers and this needs to be addressed in further data collection. A
theme has been identified that communication between school and families could be improved. It is hoped the schools
more earnest social media presence will support improvement in this area. Parents do report an appreciation for staff
flexibility in discussing their children's learning with almost 100% of families represented at three way conferencing and
parent teacher interviews. Parents appreciate and regularly take up opportunities to participate in special events and
celebrations at school.

Teacher survey results mirror state teacher feedback in the identified eight drivers of student learning Leadership, Parent
Involvement, Inclusive school, Technology, Teaching Strategies, Data Informs Practice, Learning Culture and
Collaboration). Collaboration has been identified as an area to develop.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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