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Introduction

The Annual Report for 2019 is provided to the community of Parramatta Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Parramatta Public School
177 Macquarie Street
PARRAMATTA, 2150
www.parramatta-p.schools.nsw.edu.au
parramatta-p.school@det.nsw.edu.au
9635 4397

Message from the principal

It is my pleasure to present the 2019 Annual School Report for Parramatta Public School.

This report presents an overview of the school and provides parents and the wider community with information about the
school's educational performance, self–assessment, development and future goals. Our progress and achievements are
reported against the school's 2018–2020 strategic directions including a summary of the use of school finances.

Parramatta Public School is a caring, dynamic and innovative multicultural school in Parramatta's CBD, with a diverse
and rapidly increasing student population. The school provides quality education in a supportive and inclusive
environment with a focus on high expectations. I am proud of the achievements of our students and the ongoing success
of strategies being implemented to create high quality, future–focused learning experiences.

Our school's success is underpinned by three key elements that promote quality teaching and learning programs which
are valued and appreciated by our students, staff and parents. Firstly, we have a dedicated and highly skilled staff who
work collaboratively to provide quality teaching and learning experiences where all students are nurtured and
encouraged to develop a Growth Mindset whilst striving for their personal best. Secondly, our students are empowered to
confidently demonstrate our school values by displaying respect and tolerance. Whilst taking responsibility for their
learning and behaviour, students are always encouraged to strive for excellence and to demonstrate kindness and
fairness in their relationships with others. Personal worth is consistently recognised and learning is highly valued. Lastly,
Parramatta Public School has a highly supportive community that values education, excellence and the achievement of
personal best.

This year we continued our implementation of future–focused pedagogies to enhance our preparedness for the
innovative and flexible teaching and learning spaces and room configurations of our new multi–storey school. We
continued to deepen our capacity to deliver inquiry–based learning and High Possibility Classrooms, and implemented
personalised student goal setting, refined assessment and reporting strategies and continued our focus on the Years 5–8
transition through our STEM (Science, Technology, Engineering and Mathematics) partnership with Arthur Phillip High
School. We expanded our school band program to include both a training and concert band and continued our second
year of our three year music development partnership with the Sydney Symphony Orchestra and Credit Suisse. Our
partnerships with local universities were strengthened, especially in relation to our role as the STEM Hub, wherein we
facilitate and coordinate university STEM placements in neighbouring primary and high schools pertaining to this
specialisation. We continued Professional Pathways to enable staff to personalise their professional learning and
development.

The coming years will be very exciting for the Parramatta Public School community as we return to our newly built four
storey school and we are working hard to prepare for the wonderful physical transformation of our learning environments.
Towards the end of 2019 we planned for our return to Macquarie Street so that we could welcome students from the
beginning of 2020. Our temporary site at Marist Place has greatly enhanced our capacity to deliver high quality teaching
and learning in co–teaching situations and has enabled our students and staff to engage in a variety of learning
environments.
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I certify that the information in this report is the result of a rigorous school self–evaluation process and is a balanced and
genuine account of the school's achievements and areas for development.

Gail Charlier

Principal

Message from the school community

The Parent and Community Organisation (P.Co) has continued to grow and establish themselves within the school and
wider community in 2019. The P.Co has assisted with a number of school facilitated programs including the covering of
school library books and supporting the EAL/D faculty with their annual International Day celebrations. In 2019, the P.Co
also organised a number of successful school wide fundraising events including sales of orange snack packs for
Harmony Day, a second hand uniform stall, school disco, twilight movie night and end of year refreshment sales. The
money raised from these events was used to purchase must needed equipment and supplies for the school including,
but not limited to STEM kits, technology and library books. The school banking and volunteers program were two other
initiatives with heavy P.Co involvement to operate effectively and responsively. The P.Co ended the year on a high with a
well received annual Teacher's Day Thank You Morning Tea to celebrate everything the teaching and non–teaching staff
do at Parramatta Public School, and end of year token of appreciation presents for all students to thank them for their
support throughout the year.

The P.Co raised $8,800.78 throughout the year.

Message from the students

2019 was not only the end of a decade but the start of something new. It was a successful year spent at the Old King's
School. It was the year PPS transitioned into their new build. But above all, it was yet another year of prosperous
learning, with students taking part in more and more by having a say in the way they learn and the chance to take
responsibility.

Students were given the opportunity to make their school better, and being the diligent learners they are, made the most
of the opportunity. The older students of the school were given the chance to design their new school uniform, their
perspectives and ideas helped make it more comfortable and attractive for the students. Jacaranda and navy were
chosen as the new colours and were brought alive by students in 'The Uniform Committee'. Later in the year, students
were given a chance to design their learning and play spaces at the new build, which proved to be a captivating project,
resulting in a plethora of innovative ideas. Surely, 2019 was a great year full of student initiative!

The extra–curricular activities at the school also helped to bring out the best of students. The 2019 newspaper was one
such example. A student–led newspaper, published at the start of each month, was sewn together with articles on the
hidden stories of PPS, sports news, opinions, reviews, photos, jokes, riddles and fun puzzles! The newspaper refined the
writing, researching and leadership skills of many talented students. 2019 was the second year running of the successful
newspaper.

Maintaining a sustainable future is one of the main things children of this generation need to acknowledge. PPS is well
aware of this and its children have taken initiative by implementing many ideas such as the boomerang lunchbox policy
in order to make their community clean and green.

Students of Parramatta didn't just work towards making their school a better place; they tried to make the world around
them a better place too! Stage 3 took part in Connect 1:1, where they were offered the opportunity to take action and
help resolve a problem in Parramatta. This resulted in many ideas and pleas for action voiced at the end–of–term
showcase for parents and other members of the community to see. Members of the Stage 1 SRC organised an
animal–themed fundraiser, complete with a week full of fun events for the school to enjoy. All the proceeds from the
fundraiser were donated to neglected pets and animals. This, along with a planned Mother's Day which had 100% of its
profits going to 'Birth for Humankind,' had the students of Parramatta working hard to make the world a better place.

2019 was a year full of student initiative and engagement in all areas of school life. But for students of PPS, the finish line
is far from near. The good work is sure to spill into the years ahead!

Saanvi K, Gaatha N R, Anwesha P and Vihan R K
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School background

School vision statement

At Parramatta Public School we are committed to developing a rich growth mindset in our students. 'Education for life' is
our motto and is evidenced by inclusive quality learning environments, high expectations and values, confident and
successful future–focused learners committed to achieving their personal best.  

School context

Parramatta Public School is situated in the progressive and rapidly expanding CBD of Parramatta, bringing an exciting
and dynamic energy to our school. There are currently 1077 students enrolled with 98% having English as an additional
language or dialect (representing 47 different languages spoken). Our culturally diverse community are involved and
supportive of our values and programs. They demonstrate a strong commitment to education. Our community languages
are Mandarin and Hindi.

Parramatta Public School has enthusiastic, dedicated and committed staff. Our teachers work collaboratively and
innovatively to facilitate quality, engaging learning experiences and opportunities.  A focus for our school is to develop
the whole child, providing a well–balanced curriculum where students' needs are identified and students are engaged in
interesting, authentic and challenging learning experiences in pursuit of their personal best. The school collaborates with
the Parramatta Learning Community (PLC) schools in staff professional learning, leadership capacity building,
networking, program development and opportunities to extend students. Parramatta Public School offers a large range of
extra–curricular opportunities including highly successful dance, choir, band and recorder programs, visual arts, sport,
public speaking and leadership opportunities. The school has a strong connection with Sydney Symphony Orchestra,
Arthur Phillip High School and several tertiary institutions.

The whole school community supports and demonstrates the core values of respect, responsibility, excellence,
acceptance, care and teamwork.

In 2019/2020, the redeveloped Parramatta Public School, catering for 1000 students, will provide innovative, flexible and
future–focused education. The school will lead the way in innovative, pedagogical practices, using current research,
enhanced learning spaces, well–designed and authentic technology integration to meet the challenges of a dynamic
global future.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Personalised Learning, Holistic Approaches

Purpose

Students are empowered to be leaders of their own learning, leading to increased engagement and development of the
whole child

Improvement Measures

Increasing trend over time of students demonstrating higher levels of wellbeing measured against a 'general wellbeing
scale'

All teachers' programs reflect personalised learning  

All students' learning goals are jointly negotiated and students can articulate their learning and can determine areas for
improvement

Progress towards achieving improvement measures

Process 1: Design and implement a whole school wellbeing strategy

Evaluation Funds Expended
(Resources)

Wellbeing

Purpose

Our school engaged in a rigorous process of evaluation of current practice
and the 2019 Welfare and Wellbeing Committees met on alternate weeks,
exploring evidence–based research and reviewing exemplars of best practice
to provide a solid basis for the refinement of current practice and
determination of future directions. The committee's key priority was to build
and promote a stronger understanding in students, staff and our community
of effective wellbeing practices to support the social, emotional, academic,
spiritual and physical wellbeing of students across the school.

Strategy

We offered a number of parent/student workshops through the Lift Off
program, which focused on developing positive relationships between
parents and students at home. Parents were provided with opportunities to
explore and engage in experiences with their child to develop and practise
strategies designed to promote meaningful discussions and build valuable
connections.

Student, parent and staff consultations were conducted throughout the year
with targeted questioning through surveys, consultation groups and
discussion forums to gather data around current and ideal reward processes,
motivation and building relationships in order to inform future actions and
policy development.

Staff participated in professional learning on character strengths through the
Growing Strong Minds program where they were provided with opportunities
to maximise their wellbeing using character strengths and engage in
professional learning on how to apply these with students. Parents attended
an information session to encourage the implementation of this consistent
strength language at home.

Outcome

As a result of the parent evaluation of the Lift Off program, 97% of attendees
across the three differentiated workshops for Year 2, Year 4 and Year 6

$15,374
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Progress towards achieving improvement measures

reported that they experienced strong emotional connections with their child
during the workshops and increased their skills in supporting their child's
developmental needs. When asked if they intended to continue implementing
particular strategies explored in sessions, an average of 66% of parents
responded that it was highly likely, while an average of 21% stated they were
already doing it. Overwhelmingly parents wanted these programs to continue
and expressed an interest in attending further regular workshops.

The Growing Strong Minds  Program has become a basis for a consistent
language across staff, in particular with the sharing and spotting of strengths
in the staffroom, with the displayed Strengths Tree, that all staff members
were encouraged to contribute to. Through the participation in two parent
discussion forums, three targeted student group forums and numerous staff
surveys, a large amount of valuable data has been collected, both
quantitative and qualitative, that will be used to inform, review and refine
future directions for wellbeing and welfare at Parramatta Public School.

Process 2: Develop evidence–based teaching and learning programs that are personalised 

Evaluation Funds Expended
(Resources)

Personalised Teaching and Learning Programs

Purpose

In 2019, the executive staff worked collaboratively to develop 'Road Maps' for
our learners.  These were developed to assist teams to strategically
implement curriculum. Syllabus outcomes were mapped and commonalities
or parallel foci defined.  Integrated curriculum delivery enabled the
maximisation of outcomes across syllabi to be achieved.  Programming
proformas were designed to facilitate and encapsulate curriculum
differentiation for our diverse range of students.

Strategy

Stage teams used the 'Road Maps' as a reference point in their team
planning days, ensuring students had access to all outcomes across the
duration of a stage of learning. Programming proformas were 'live' and
shared so that amendments, adjustments and modifications could be
recorded at point in time. Planning in two week cycles further supported
effective curriculum delivery and responsiveness to individual student need.

Each stakeholder had different responsibilities to ensure this process
occurred in an authentic and holistic manner.

Responsibilities of Students – enhanced curriculum engagement and
opportunities for learning that is relevant, purposeful and differentiated to
personal need.

Responsibilities of Teachers – to empower students through the provision of
relevant learning opportunities.

Responsibilities of Executives – to support team members in the design and
implementation of personalised learning.

Responsibilities of Families – to understand and support personalised
learning and the goal setting process.

Outcome

Curriculum differentiation is a clearly articulated expectation for all staff and is
demonstrated through classroom programs and supported through planning
templates.

Personalised Learning and
Curriculum design –

20 teacher relief days throughout the
year, $10,000

$53,736 for resources.

Connect 1:1

23 teacher relief days $11,500;

component of additional specialised
SAO appointment $8,000; and

$40,000 for the purchase of chrome
books to ensure all students in Stage
3 had 1:1 devices.
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Progress towards achieving improvement measures

Stage based overview of Road Maps and Learning Progressions

Early Stage 1

Road Maps

Early Stage 1 teachers collaboratively developed Road Maps for each
learning area with the intention to create documents that would give all
teaching staff guidance on scaffolding meaningful learning experiences. This
process allowed teachers, including RFF, EAL/D and library staff, to more
effectively and purposefully map out and integrate syllabus content across
learning areas with a clear vision for each term that aligned with inquiry and
play–based learning approaches. Teachers had a common understanding of
the outcomes that were to be reported on and collaborated to design
consistent assessment tasks, resulting in more accurate stage–based data.

Programming

The Road Maps guided our two–week programming cycles and gave
teachers direction on the achievement of outcomes. All eleven teachers
collaborated on the same live Google programming documents with the
proformas developed by executive. These proformas ensured teachers were
following the Gradual Release of Responsibility model, where differentiated
modelled, shared, guided and independent learning experiences were
developed. Annotating and evaluating on the same live document gave
programming teams constructive feedback for the next two–week learning
sprint, ensuring that students were driving teaching and learning cycles.
Teachers became more reflective in their annotations and gained insight into
how other classrooms were differentiating learning. By the end of the year
staff were becoming increasingly confident in reflecting on and differentiating
for the needs of individual students.

Learning Progressions

Early Stage 1 teachers first engaged with the Literacy and Numeracy
Learning Progressions during Best Start testing. This was also the first time
Best Start testing was completed online with results being mapped to the
learning progressions. Teachers used this information to identify literacy and
numeracy behaviours across a range of curriculum areas, giving teachers a
benchmark for their new classes.

In Semester 1, Kindergarten teachers reflected on the Literacy Progressions,
in particular the Creating Text sub element, for six target students from a
range of writing abilities. This allowed teachers to become familiar with the
data entering process and carefully reflect and familiarise themselves with
the progression indicators for each level. The behaviours allowed teachers to
plan and differentiate learning programs, co–create learning targets and
introduce student self–assessment. Overall, it gave teachers a deeper
understanding of the next steps for each child, information that was shared
with parents at three–way goal setting interviews.

In Semester 2, Early Stage 1 teachers engaged with the Numeracy
Progressions, focusing on the Additive Strategies sub element, this time for
their whole class. These progressions supported teachers in delivering the
Number strand of the Mathematics syllabus. As a stage team, teachers were
able to use the progression levels as a diagnostic assessment, assisting
them to make consistent and valid decisions about student achievement.
Teachers also produced data walls and interactive learning resources in line
with the Additive Strategies sub element that engaged students more deeply
with their own learning goals.

Stage 1 – Year 1

Road Maps
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Progress towards achieving improvement measures

Year 1 teachers used the Road Maps to guide planning throughout the year.
A scope of learning was outlined at the beginning of 2019, which was then
used to create termly overviews of specific content to be addressed. For
English and Mathematics, the Road Maps provided flexibility and
responsiveness in teaching, as well as a clear tracking mechanism. This
supported the team to create a concise record of the learning that took place,
which would then be then shared with the Year 2, 2020 team, to ensure
continuity of learning and that all content is covered well by the end of Stage
1.

Programming

The Road Maps informed our teaching and learning programs which, in order
to be responsive to student learning needs, were developed in two–week
cycles. During fortnightly team meetings, the direction for the next two weeks
of programming was agreed upon and smaller teams of teachers were
formed to share responsibility for planning at a grade level. These plans were
documented on templates, used across the school for consistency. The
programming templates were developed to ensure programming
requirements were met and school–based priorities were addressed.
Programs included learning intentions and success criteria, content, teaching
and assessment strategies, three levels of differentiation and student
reflection. Co–teaching teams then modified a copy of the grade program to
suit the learners in their spaces and to record any further differentiation or
personalised learning experiences for specific students. Teacher reflection
and evaluations were recorded on the templates and grade–based reflections
and evaluations informed the next two weeks of planning. Teachers became
increasingly confident in identifying and articulating clear learning intentions
and success criteria as the year progressed.

Learning Progressions

Teachers engaged in professional learning on the Progressions and
commenced a trial. The purpose of the trial was to familiarise teachers with
the progressions and how they could be used to track student progress, as
well as data entry procedures for PLAN 2. In the first phase, teachers tracked
the progress of six students from each class in two sub elements, Creating
Texts and Additive Strategies. Through this process, teachers became more
confident in identifying the learning behaviours associated with each level of
the progressions and in using this information to appropriately differentiate
programs. In the second phase, teachers tracked all students in the Additive
Strategies. This allowed teachers to work with a data set encompassing all
students and supported us in using the behaviours described in the
progressions to make consistent judgements about achievement across the
grade.

Stage 1 – Year 2

Road Maps and Programming

The Road Maps and the overview document gave teachers in Year Two a
summary of the outcomes to be covered over a two–year cycle and assisted
in planning, programming, assessing and reporting. The Programming
Frameworks template was used to further unpack the teaching and learning
programs and provide a scaffold for differentiation. Students were clearly
supported in their learning and staff had a process whereby the fluidity of
delivering required content supported responsive teaching and learning,
especially in inquiry–based learning. The tracking and guiding of learning and
teaching was enhanced, resulting in flexible and authentic integrated
learning.

The programming templates were used for collaborative planning. The
structure of the template included a section for differentiation, reflection and
evaluations. Teachers were able to personalise this document to suit the
needs of the students in their class and include student voice in their teaching
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Progress towards achieving improvement measures

and learning programs as an authentic process. Teachers planned
collaboratively and analysed student progress using the comments thread,
modifying lessons as required.

In summation, teachers are confidently using the documents with increasing
efficiency. Learning is being  differentiated and staff are reflecting deeply on
their teaching and learning cycles. The areas of the curriculum covered in
teaching and learning programs can be easily accessed by all teachers,
including those who take students the following year which will support the
continuum of learning.

Learning Progressions

Year Two teachers attended professional learning before engaging in
observing and recording learning behaviours of six students and entering
data on ALAN in Semester One. This assisted teachers in understanding the
new Learning Progressions, correlating learning behaviours with evidence
and entering data on ALAN.

Teachers reflected on the learning behaviours of six targeted students, with a
range of achievement levels from below sound to high in Creating Texts and
Grammar sub–elements, in literacy. This gave teachers the opportunity to
become familiar with the progression indicators for each level and enter data
on ALAN using work samples and other formative assessments. Teachers
were able to draw on the data for setting individual targets for students as
well as a focus for improving the quality of students' written texts during
collaborative planning of programs. Consistent teacher judgement was
emphasised to ensure consistency in evaluating student work samples and
learning behaviours. Teachers were able to differentiate learning programs to
support the differing needs of students, build in self–reflection, goal setting
and monitoring of goals in an authentic manner. Teachers were also able to
self–reflect on the different aspects of the elements that were crucial to
creating and producing high quality texts and thereby target aspects that
required explicit focus.

In Semester Two data for all students was entered for Additive Strategies
using the behaviour indicators from the Numeracy Progressions. Teachers
found this easier to implement as this was very closely aligned with the
Mathematics syllabus. Consistent language was used and consistency in
plotting students became a lot easier.  Early Numeracy Strategies formed an
integral part of planning, programming, implementation and assessment in
the implementation of the Mathematics Program. Strategies learnt in these
lessons were transferred to a number of different Key Learning Areas.

Stage 2

Road Maps and  Programming

Stage Two utilised the  Road Maps for curriculum programming. This format
facilitated flexibility in the timing and implementation of the different aspects
of the curriculum. Concepts from different learning areas were integrated to
support learning through exploration and application in different contexts.
This approach facilitated authentic learning opportunities by choosing content
from learning areas that was relevant to current issues or events.

The Stage Two team collaboratively developed English and Maths programs
that were composed of two–week cycles, focusing on specific learning
intentions that were drawn from syllabus documents and aligned with
academic reports.  Each program was designed to form connections with
programs for other key learning areas to support and reinforce concepts. In
combination with, and in response to rigorous data collection, programs were
designed to personalise learning and address student needs. Student results
showed growth in student achievement across the board, measured by
in–school and external assessments such as PAT Maths and Reading, with
each showing greater than a year's growth in learning.
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Progress towards achieving improvement measures

The templates were refined to improve teaching and learning in several key
aspects and enhanced to incorporate three levels of differentiation in terms of
learning content as well as focusing on other means of differentiation such as
product, process and environment. In addition, a range of teaching strategies
such as questioning, discussion, group work and explicit teaching were
included in the template to direct teaching to best meet the needs of learners.
Specific assessment strategies were selected and included in the program for
each lesson.

Learning Progressions

Stage Two teachers engaged with the Learning Progressions for Number and
Algebra and Creating Texts. Using formative and summative assessment
processes, student achievement levels were plotted against the
progressions. This data was analysed at a stage level to inform programming
directions and personalise student learning.

Stage 3

Road Maps and Programming

Year 5 and 6 staff took a collaborative approach to programming in 2019. We
used the content markers from the Road Maps to make genuine links
between content and develop meaningful learning based on inquiry methods.
The Road Maps encouraged the teams to track learning based on the
syllabus and allowed for a plan to cover all stage content over a two–year
period. Using inquiry methods units were developed in a meaningful way
based on current events happening in the school and the world. An example
was the Term 4 inquiry based around "Change" which integrated
Mathematics, Science and PDHPE to look at the new Parramatta Public
School building, analyse the plans and design activities for students to
participate in with differing play spaces. Teaching programs were
collaborated on, displayed differentiation and were live documents that were
adapted and implemented flexibly depending on the Stage 3 learning space
and cohort.

Learning Progressions

Stage 3 took a consistent response to assessment through consistent
teacher judgement, Fountas and Pinnell independent reading benchmarking,
PAT Maths and Reading assessment and PLAN 2 plotting for all students on
the sub–elements of 'Creating texts' and 'Number Patterns and Algebraic
Thinking.'

Schools of Barrabugu – Connect 1:1 Initiative

Purpose:

Connect 1:1 was an exciting and innovative initiative wherein staff and
students created an online learning platform, delivered through the
pedagogical approach of inquiry. It aimed to increase the productivity and
proficiency of the ICT Capabilities, in both teachers and students, through the
authentic integration of digital technologies and G Suite tools. The Connect
1:1 initiative allowed students to connect one to one with devices, in a
collaborative manner to explore and authentically connect with and engage in
meaningful inquiry, with both a local and global context. The endeavour was
a priority of the Schools of Barrabugu and was the product of expertise and
collaboration between Parramatta Public School, Bayanami Public School
and Arthur Phillip High School.

Strategy:

During Term 2, students began their inquiry into 'Globalisation through
Power, Migration and Resources'. To ensure success, a Bootcamp session,
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Progress towards achieving improvement measures

with support from Google and the Department of Education Head Office, was
developed to upskill students with the range of Google Suite tools and digital
technology skills. Teachers facilitated the inquiry through a series of carefully
planned collaborative and investigatory tasks.  At the culmination of the
inquiry, students presented their learning through a showcase which was
attended by all stakeholders.

Students made connections between the concepts of power, resources,
migration and globalisation through lines of inquiry. In groups they identified
an area or theme in Parramatta that had been affected, influenced or
impacted upon by globalisation. The integrated unit combined content
markers from the English, mathematics, history and geography syllabuses to
facilitate an understanding of globalisation in terms of our place in world
physically, economically, digitally and socially.

Students used a range of digital tools to engage with deep inquiry learning
and were proud to share their work at a showcase of learning with parents
and the community invited. They displayed authentic collaboration and ways
they connected with technology, learning, each other and the world.

Arthur Phillip High School also showcased their Connect 1:1 platform,
cementing the combined approach to a K–12 continuum of learning.
Feedback from the community was collected and was overwhelmingly
positive, with parents impressed by the deep understanding that our students
had about their self–guided learning. Students' reflection provided evidence
that Stage 3 collectively were engaged in their learning and developed social,
collaborative, communicative and technological skills in the process.

Stakeholders:

Responsibilities of the Students: to engage with the content by applying their
critical thinking skills and developing their digital technology skills

Responsibilities of Teachers: to guide the students through the inquiry
process and provide technical support

Responsibilities of Executives: to support all the stakeholders through
providing resources and professional learning opportunities

Responsibilities of Families: to provide support and guidance through actively
engaging in their child's learning and attending the showcase

Outcome:

The success of the Connect 1:1 initiative was evident during the showcase
where students displayed their learning through a mix of live and digital
presentations. There was increased student confidence in selecting and
applying suitable digitals technologies to locate, authenticate, process and
represent information. Students proficiency in managing and operating
technology in an ethical and responsible manner increased and students
displayed more ownership of their learning.

Teachers, parents and community members participated in Feedforward
feedback quizzes and activities throughout the showcase and their responses
were highly positive and affirming.

Connect 1:1 was a platform for innovation and authentic connection for
students and provided rich and diverse opportunities for them to engage in a
meaningful unit of inquiry.

Process 3: Implement a whole school approach to the strategic development and monitoring of personalised
learning goals

Evaluation Funds Expended
(Resources)
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Progress towards achieving improvement measures

Personalised Learning Goals

Purpose

In 2019, Parramatta Public School worked alongside Bayanami Public School
and Arthur Phillip High School to establish the Schools of Barrabugu Student
Agency Project Group. One of the project group's aims was to review and
refine the process of personalised learning goals. The purpose of
personalised learning goals is to develop the whole child as a life–long
learner through supporting and recognising the growth of individuals. Student
voice and student agency is seen as imperative if we want to fulfil our vision
of seeing our students become active leaders who drive their own learning.

Strategy

In Term 1 2019, students (who were provided with differing levels of
facilitation) sat with their teacher to undertake the process of determining
personalised learning goals. In this process, students reflected on their own
strengths and areas of development before setting a goal. The number of
goals set differed depending on the need and the age of the student.
Students communicated their goal to their family, implemented and monitored
their goal. Once students had achieved their goal, they celebrated their
achievement and the cycle continued. The number of goals set and the
duration to achievement varied according to the maturation level and
individual needs of each child.

Each stakeholder had different responsibilities to ensure this process
occurred in an authentic and holistic manner.

Responsibilities of Students – to enhance the achievement of personalised
learning goals through the process of self–reflection and ownership.

Responsibilities of Teachers – to empower students in the personalised
learning goals process.

Responsibilities of Executives – to support all the stakeholders in the
personalised learning goals process.

Responsibilities of Families – to understand and support the personalised
goal setting process by reinforcing this in the home environment.

Outcome

Through the process of personalised goal setting, students were shown to be
more reflective and motivated in their learning which led to an improvement in
self–evaluation and student voice in their learning. There has been an
improvement in the number of students who are able to track and set further
goals in their own learning.

Personalised Learning Goals –

9 teacher relief days throughout the
year, $4,500

Schools of Barrabugu – $4,824

Next Steps

Whole School Wellbeing
 • Finalisation and ratification of whole school wellbeing guidelines leading to full consistent implementation across

the school

Personalised Teaching and Learning Programs
 • Update of the Road Maps to reflect syllabus updates and new understandings gained since the release of Version

1
 • Refinement of differentiation to meet the needs of high–achieving students
 • The curriculum working party, in consultation with the executive team, will plan and design a template to scaffold

and track K–6 programming of the General Capabilities and cross curriculum perspectives, as well as ensuring the
inclusion of collaboration, communication, creativity and critical thinking as part of the learning experience of each
student. The intention is that it becomes part of the programming process as well as a tool for tracking that these
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components are being covered in student learning in each stage.
 • The development of a whole school understanding of inquiry learning

Personalised Learning Goals
 • The toolkits developed by each stage will be evaluated and analysed for links with evidence–based research. The

2020 working party will look to ensure the toolkits are reflective of our context, and that there is a consistent
approach to delivery across the K–6 spectrum throughout the school. The team will design and deliver professional
learning for staff, especially staff new to our school or new to the stage of learning they will be teaching.
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Strategic Direction 2

Engaged Educators, Leaders of Learning

Purpose

Educators are reflective self–directed learners, demonstrating high quality professional practice

Improvement Measures

Professional Learning Pathways is driven by staff involvement in personalised professional learning with demonstrated
growth in future focused pedagogy and adoption of high quality practice

Classroom observations are implemented and demonstrate school–wide increased evidence of responsive learning
environments and high quality practice

2% increase of students, including Aboriginal students, in the top two bands for NAPLAN Literacy and Numeracy

Progress towards achieving improvement measures

Process 1: Engagement in self–directed professional learning plans, driven by personalised learning goals and the
school vision

Evaluation Funds Expended
(Resources)

An analysis of Performance and Development Plans was conducted to
identify commonalities in goals amongst teams and highlight areas of need
across the school. Heat maps defined priority areas. Professional learning
was available to staff through team meetings, whole school professional
learning, Pathways Aurora Courses designed by 'expert' staff, and
participation in external courses.  The focus areas for 2019 Professional
Learning included:
 • guided reading and literacy teaching strategies
 • literacy and numeracy benchmarking and data tracking
 • NAPLAN analysis
 • use of progressions and PLAN2
 • robotics and coding
 • Cognitive Load Theory
 • wellbeing and welfare
 • formative assessment, including LISC, feedback and growth walls
 • programming
 • inquiry learning
 • G–Suite
 • Accreditation
Team–based PL took the form of professional readings, collegial discussions
during team meetings, lesson demonstrations and observations by the
supervisor and presentations on evidence–based practices.

All teachers engaged in professional reading, online courses and
professional learning based on personal learning paths and reflected on their
learning at team meetings.

A professional library was established to support teachers in building their
knowledge of research–based practices to support achievement of their
professional goals as educators.

Teacher relief and course fees
$18,698

Assessment and Reporting
Initiative $2,898

Professional library $,1000

Process 2: Creation of responsive learning environments with high quality teaching practices, incorporating
evidence–based research

Evaluation Funds Expended
(Resources)

Co–teaching Schools of Barrabugu $6,027
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Progress towards achieving improvement measures

Co–teaching as a school–wide practice was in its second year in 2019. The
Marist Place site provided opportunities for staff to co–teach in couplets and
triplets with a small number of spaces being single classrooms.  With several
new teachers to our school, co–teaching was a new practice and additional
professional learning and mentoring was required by team leaders to support
and facilitate this.  Records of classroom observations noted responsive
teaching and significant teacher communication about quality practice before,
during and after teaching and learning experiences.

Staff responded to data to create responsive learning experiences to meet
individual student needs and develop student agency. This data also came
from internal sources such as consistent teacher judgement of work samples,
and external sources such as PAT testing and NAPLAN results.
Evidence–based research such as John Hattie's Visible Learning and Dylan
Wiliam's Formative Assessment helped staff to design learning environments
focusing on high–quality learning experiences.

Process 3: Implementation of agreed classroom observation protocols and an embedded approach to teacher
improvement

Evaluation Funds Expended
(Resources)

Coaching toolkit

Teams implemented the coaching toolkit at the grade or stage level in line
with their team leader, with some teachers opting in for more personalised
coaching in areas identified in their PDPs. After the executive team identified
a focus area for QTSS, the team leader conducted observations to collect
baseline data and to inform direction. Teams then set a goal and identified
success measures and worked collaboratively to identify required actions and
milestones. Actions usually involved professional learning, lesson
demonstrations by the team leader and, in some cases, opportunities to
observe colleagues modelling teaching strategies. The GROWTH model was
used to reflect on practice and discuss next steps. Teachers would then put
their learning into practice, with the team leader co–teaching or conducting
lesson observations and providing feedback. Focus areas for QTSS and
individual coaching experiences included:
 • LISC
 • feedback
 • data – the what, where and how
 • guided reading
 • extending high–achieving students in literacy and numeracy
 • co–teaching
 • identifying student learning needs in literacy and implementing effective
strategies
'Quality Teachers, Successful Students' was used as a supportive scaffold to
improve the teaching and learning in classrooms in 2019. Through agreed
observation protocols and school guidelines, some areas of development
were in using STEM in the classroom, guidance around co–teaching,
developing, supporting and logging data of independent reading
benchmarking, and support staff through the NESA accreditation process.

QTR Tertiary Partnership

In 2019, Parramatta Public School was selected to be part of Newcastle
University's  'Building Capacity for Quality Teaching' research into the
effectiveness of Peer Observation and Quality Teaching Rounds exploring
how Quality Teaching Rounds (QTR) impacts on student outcomes. The
project was a partnership between The University of Newcastle's Laureate
Professor Jenny Gore and colleagues at the Paul Ramsay Foundation, and
was supported by the NSW Department of Education.

Our school began with four participants who after extensive professional
learning, created and implemented Peer Observation proformas to reflect

QTSS 1.693 staffing allocation
($180,670)

Executive coaching professional
learning $16.800

QTR Tertiary Partnership :

University of Newcastle Grant $20,000
plus an additional school funded
$12,000 in teacher relief.
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Progress towards achieving improvement measures

upon the co–teaching practices at Parramatta Public School. Peer
Observation was completed in 'rounds', with each teacher given three
opportunities to be observed, use the gathered data to reflect upon their
co–teaching strategies and improve their teaching practice. The final aim was
to support the sharing of practice and build awareness about the impact of
their own teaching in order to affect change.

After completing three rounds of observations, the original four participants
became leaders of learning and each mentored three new teachers in the
Peer Observation process. To support the leaders in building the capacity of
other staff, professional learning opportunities were developed for all
teachers to improve their knowledge of Peer Observation. This led to twelve
learning spaces and twenty teachers being involved in the Peer Observation
Reflective Practice. Through analysing the data collected during the
observations, staff members were able to identify strengths in their teaching
practices. During debrief discussions, staff members supported the primary
learner (the teacher who was observed), to set goals for improvement and
suggest changes (if any) that could be made to improve the outcomes for
their students.  As a result of this process, there was a noticeable increase in
staff members' motivation and morale, as well as improved student results
from Semester One to Semester Two. A survey of participants also revealed
that 100% of staff involved would recommend this process to others and
wanted to be involved again in 2020.

At Parramatta Public School we are committed to fostering a community that
is open to sharing knowledge and supporting each other to continually reflect
upon practice and make improvements. We will continue to build upon this in
2020 in line with our QTR Action Plan.

Next Steps

Professional Learning Pathways
 • In 2020 each team has representation on all of the Working Parties and this will assist in the consolidation of

School Plan initiatives and preparation for our next School Plan. We will continue our focus on developing all staff
to be leaders of learning. In accordance to the PDP process, all staff will also be provided with opportunities for
personal growth and support by the school. A heat map will again assist in the determination of key priorities.

 • The action party on data and formative assessment will deliver further professional learning on formative
assessment as well as a toolkit. Data will continue to be streamlined school–wide in order to enable teachers to
gather evidence, make judgements about student achievement and design future learning.

Quality Teaching and Evidence based Research
 • In Term 1 2020, two staff will attend Newcastle University's professional learning on Quality Teaching Rounds.

Upon their return, they will develop professional learning to support their co–teachers in understanding the
differences between Peer Observation and Quality Teaching Rounds. Two co–teaching spaces and eight teachers
have nominated to be involved in the first cycle of Quality Teaching Rounds, with additional classes to be involved
later in the year. It is envisaged that the first cycle of eight teachers will become leaders of learning in this area and
mentor an additional three staff members each, resulting in 32 staff being involved in Quality Teaching Rounds by
the end of the year. We plan to agree on and formalise consistent classroom observation protocols throughout this
process.

 • QTSS – executive to take responsibility to drive innovation through working parties. Coaching/mentoring to focus
on ensuring consistency of practice throughout the school, especially in relation to the focus of each of the six
working parties.

Co–teaching
 • Continued refinement of practice, especially in relation to co–teaching in a triplet space and provision of

professional learning for newly appointed staff.
 • Completion of our joint school's co–teaching professional learning course for teachers and leaders and registration

with MyPL for wider dissemination.
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Strategic Direction 3

Community Connections, Authentic Partnerships

Purpose

A school culture exists where the community engages in open and connected opportunities

Improvement Measures

Increased opportunities provided for our community to participate in school programs

Increased number of active external partnerships

All students starting school and transitioning from primary to secondary participate in a transition program

Overall summary of progress

In 2019, Parramatta Public School continued its mission to provide opportunities for the parent community to engage with
and participate in school teaching and learning programs. Parent volunteers continued to be an important part of
classroom–based programs, assisting in a variety of learning activities. The P.Co (our school's parent and community
organisation) grew its membership and was actively involved in a range of fundraising and community–building events
throughout the year. International Day was a huge success with a large number of parents attending on the day to help
us celebrate one of the school's main cultural education initiatives.

Our school continued its partnerships with external organisations to facilitate quality teaching and learning programs for
our students. Our continuing partnership with Credit Suisse and the Sydney Symphony Orchestra (SSO) engaged
students in quality musical education programs, and included a visit to the Parramatta Riverside Theatre to see a
performance by the SSO.

STEM teaching and learning was enriched through our school's partnership with Arthur Phillip High School and the
middle years STEM project as well as the commencement of the STEM Placement Hub initiative.

Transition programs were rolled out effectively for our new Kindergarten students and for those students moving on to
high school. Partnerships were created with local pre–schools and high schools to facilitate the effective transition of
students between learning environments. Towards the end of the year staff participated in handover meetings to ensure
the smooth transition of information about student need from current to future teachers.

Progress towards achieving improvement measures

Process 1: Development of transition programs to support key milestone periods (starting school/ primary to
secondary), including our local high school, Arthur Phillip High School

Evaluation Funds Expended
(Resources)

Transition to Kindergarten

During 2019 we continued our development of an effective transition to
school programs for Kindergarten with students undertaking a rigorous
transition approach. Kindergarten students were invited to attend three
morning sessions at school with a unique weekly focus on literacy, numeracy,
and social skills. During this time parents participated in information sessions
on topics including; Maths @ Skool, Learning to read, Wellbeing, Attendance
and Phonics. There were also special guest visits from the P.Co, School
Banking, OOSH providers and external speech and OT therapists. These
sessions form a transitional approach titled "Early Birds" and see students'
progress from 'Hatching' to 'Flying eSolo' with each step representing their
move towards independence and their immersion in the school as a
fully–fledged student. Parents are provided with relevant support materials
and opportunities to engage with school staff. Another key component of the
successful transition was the development of key relationships with local
feeder pre–schools and development of support structures between school

Teacher relief  $5,000

Resources  $1,318
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Progress towards achieving improvement measures

and pre–school. We participated with one local pre–school in the
development of a School Readiness  program, supporting them through this
change and providing feedback on the implemented program. Pre–school
visits were carried out for all identified 'at–risk' students and parent
information sessions were held by members of the executive at five of the
local pre–schools. These sessions enabled parents to understand the journey
steps in starting school and developed a personal link to their respective local
primary school. Again, parents were provided with support materials and
resources to help them get their child 'school ready'.

Year 6 transition program

In 2019 Year 6 students were supported in their transition to high school
through an array of methods. Teachers and supervisors produced transition
forms of background information to all students entering a NSW Government
high school.  Meetings, phone calls and further information was disseminated
for students with additional needs in learning and support, social skills,
physical conditions, and other relevant information. Most high schools
organised open days for their new students to be supported in their transition
at that milestone period.

Process 2: Deep and sustainable networks of students, parents and the wider community engaged in educational
opportunities and school events

Evaluation Funds Expended
(Resources)

In 2019, the P.Co worked collaboratively with staff to ensure our community
members felt welcomed and valued. They organised a number of successful
school wide events including Harmony Day, a second hand uniform stall,
school disco, and a twilight movie night. Members of the P.Co also assisted
in the design of our new school uniform. Their valuable contributions also
helped the school support families in need and purchase equipment such as
STEM kits, technology and library resources.

Workshops on different curriculum areas, specialised programs such as
Connect 1:1 and efficient, safe and effective technology use  were provided
by staff.  Parent volunteers were provided with rigorous training on school
processes and procedures and supported the implementation of MultiLit
programs throughout the school.  The Lift Off program continued and was
focused on students in Year 6 facing transition to high school, Year 4 and
Year 2.

International Day, Harmony Day, NAIDOC Week and special welcome NAP
morning teas were major calendar events highly supported by the whole
school community.

$2,149 for hospitalities and workshop
resources

$7,084 for staffing and resources

Process 3: Fostering external broader community partnerships to complement and extend school programs

Evaluation Funds Expended
(Resources)

Junction Works Youth Worker Program

As part of our commitment to wellbeing, 2019 saw the second year of our
relationship with Junction Works and the employment of a Youth Worker to
carry out services as part of the Learning and Support Team. This program is
funded as a community program with $7000 funding from the Department of
Education, $7000 from school funds and $7000 from community sources.
The Youth Worker works with a range of students across K–2 focussing on
supporting the development of social and emotional skills as well as support
during break times to assist students having difficulties in the playground.
Students are identified by their teachers as requiring support and participate
in bi–weekly short activities and reflective tasks building their skill set in
dealing with social issues. The third year of the program will focus on a

Social skills SLSO  $13,366
(Junction Works – Community and
School contributing $7,000 per year
each for the three year period)

Hub coordinator  $114,150

HS/PS STEM partnership  $9,577

Printed on: 1 June, 2020Page 19 of 33 Parramatta Public School 2840 (2019)



Progress towards achieving improvement measures

continuation of the positive approach to wellbeing and student support.

STEM Placement Hub

In 2019, Parramatta Public School launched a STEM Placement Hub as part
of a combined program with the NSW Department of Education. This
program was in response to the Great Teaching, Inspired Learning reform
and focused on supporting pre–service teachers to gain experience in
implementing evidence–based teaching and learning programs in the focus
area of STEM. One of our Deputy Principals became the STEM Hub
coordinator, liaising with and establishing relationships with the relevant
universities and coordinating practicum STEM placements in primary and
high schools.  Our school supported nine pre–service teachers and facilitated
the program's implementation at Arthur Phillip High School, where six
secondary pre–service teachers undertook their placement.  Establishment of
a common induction package across a range of universities and designing
professional learning programs to enhance preservice teacher readiness for
full–time employment were key initiatives realised.

The overall result saw these undergraduates mentored and coached in highly
effective teaching and learning approaches in the areas of STEM.

STEM Stage 3 to 4

STEM remained a high priority for both Arthur Phillip High School and
ourselves and the Head teacher Science and Stage 4 students worked
collaboratively with our Stage 3 staff and students to co–design and
implement STEM initiatives across the two schools.

Next Steps

Transition Programs:
 • Development of the Middle School program – collaborative design involving staff from PPS and APHS
 • In 2020 we will look to expand the Kindergarten transition processes and broaden the connections with pre school

centres and provide multiple opportunities for parents to gather information and feel supported in the transition

Deep and Sustainable Networks
 • Finalisation of the Community Engagement Plan
 • Development of the new School Plan with all stakeholders

Community Partnerships:
 • Completion of the final year of our wonderful relationship with Sydney Symphony Orchestra. Our school will be

hosting the professional learning for the schools involved in this program.
 • Design and delivery of staff professional learning will continue to reflect the skills and expertise of our staff and be

available through Pathways Aurora.
 • Continuation of Youth Worker program and enhancement of social skills development for nominated students.
 • Expansion of STEM Placement Hub to include additional universities with STEM specialisation and primary and

secondary schools in the Parramatta area.
 • Development of a STEM Placement Hub website to support STEM pre–service teachers in achieving the AISTL

graduate standards and gain a robust understanding of the national and state STEM education agendas.
 • Design of a mentoring program for supervising teachers to meet the demands of the new pre–service teacher

program and requirements.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading $1,462

The Aboriginal Education
Committee also funded the
purchasing of $1000 worth
of resources with
Indigenous content and
themes to be added to the
school's library collection.

Aboriginal Education

During 2019, Parramatta Public School
continued to support Aboriginal and Torres
Strait Islander perspectives across the K–6
curriculum. Teachers and students engaged
in meaningful learning experiences, such as
shared texts, historical investigations and
exploring intercultural connections between
the past and the present. The school's
formalised Aboriginal Education Committee
provided a number of opportunities to engage
in cultural perspectives across the year. Most
prominently during NAIDOC Week, the whole
school observed the year's focus of 'Voice,
Truth, Treaty' and a range of experiences
were designed to support staff and students
to better understand these concepts in
relation to the traditional custodians of the
land and waterways.

The Aboriginal Education Committee
organised a series of grade based learning
experiences for students, each carefully
designed to focus on a key aspect from the
NAIDOC themes. The Committee also
worked with staff from the Department of
Education's Aboriginal Community Liaison
Team located at the Nirimba Office to provide
cultural awareness and training. The team
delivered personal stories and yarns,
supporting staff to better understand local and
broader Aboriginal issues. During
International Day, members of the local
Aboriginal community, as well as members
from further afar, supported students to
engage in a variety of cultural activities
designed to celebrate cultural diversity. This
included dance lessons from the 'Move it
Mob' program. As part of our ongoing
commitment to supporting children in rural
and remote communities to access
educational outcomes in the area of literacy,
students and their families raised funds to
support the Kathy Freeman Literacy
Foundation and the Indigenous Literacy
Foundation. In 2019, we raised $855 through
our annual black, red, yellow, green white and
blue mufti day. The money raised was split
evenly between the two foundations.

English language proficiency EAL/D staffing and
resources  $640,294

English as an Additional Language/Dialect
(EAL/D)

The funds allocated were expended on a
number of key initiatives. A significant portion
of the funds are allocated to staffing
arrangements which included the
engagement of 5.4 FTE specialist teachers
($576,266). Specialist teachers worked
directly with students and staff to support the
effective language instruction of our large
linguistically diverse community. Specialist
teachers provide direct language instruction
for EAL/D students, as well as intensive
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English language proficiency EAL/D staffing and
resources  $640,294

language support for newly arrived students.
The EAL/D specialist teachers provisioned
direct, collaborative and resource support
across the school and worked collegially with
staff to ensure that all targeted students were
appropriately supported throughout the school
year. Flexible funding components were used
to support the resourcing of programs,
including the purchase of quality literature to
support English language learning. Further,
funds were used to purchase language
games, including digital and online games.

Our school facilitated a number of events to
promote cultural awareness, understanding,
respect, appreciation and community
engagement within our school community.

The EAL/D Team ran an information session
'Schooling in NSW' and morning tea for
parents with a language background other
than English where schooling in Australia may
be a new experience for students and their
families. The session promoted an inclusive
culture strengthening respectful and
communicative relationships with all members
of the school community. Interpreters were
employed to support parents in attendance.

Staff and students wore orange to celebrate
Harmony Day. The school P.Co sold
pre–ordered orange themed healthy food
pack combinations (carrot sticks, orange
juice, jelly) and students participated in whole
school Harmony Day activities in their
classrooms.

A successful 'International Day Festival' for
students and their families featured a K–6
multicultural concert followed by a family
picnic, cultural activity stations and food vans
sold a variety of foods from around the world.
This is a very special event for our whole
school community as it celebrates cultural
diversity and respect.

Low level adjustment for disability $146,919 includes:

0.7 Staffing allocation and:

 $72,218 of flexible funding
which assisted in the
employment of 2.0 SLSO
staffing positions, requiring
an additional allocation of
$74,312 from school funds.

TOTAL $221,231.

Low Level Disability

2019 was an important year for Learning and
Support with consolidation of practices and
the embedding of holistic approaches to
supporting student learning needs.
Differentiation is a key component of all
teaching programs and ensures that all
learners in a classroom are being provided a
personalised learning approach and their
individual needs are being catered for. The
Learning and Support Team (LST) supports
the teachers and individual students across
the school and is underpinned by a
framework that identifies, through a rigorous
approach, students, families and staff
requiring extra support to meet identified
needs. The LST is comprised of counsellors,
school executive and support staff. In 2019
forty–two students benefitted from a
Personalised Learning and Support Plan
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Low level adjustment for disability $146,919 includes:

0.7 Staffing allocation and:

 $72,218 of flexible funding
which assisted in the
employment of 2.0 SLSO
staffing positions, requiring
an additional allocation of
$74,312 from school funds.

TOTAL $221,231.

(PLaSP) prepared by their class teachers in
consultation with the LST, supervisors and
their parents. Three days a week of Learning
and Support was provided by two teachers
whose programs included literacy, numeracy
and social skills remedial instruction, using
models of withdrawal groups and in–class
co–teaching. Throughout the year all grades
K–6 have been allocated time on an
assessed needs basis. In addition, we made
more equitable use of the School Learning
Support Officers (SLSO).  Our two SLSOs
supported 35 students across the year.
SLSO's implemented the Macquarie
University MiniLit program and a group of
parent volunteers ran the MultiLit program
making the school able to support a vast
range of students. A review of the Nationally
Consistent Collection of Data (NCCD)
processes was undertaken in 2019 with more
staff being trained in their understanding and
implementation of adjustments for student
learning. This record of learning and student
support provided teachers and parents with a
wealth of knowledge on their students
progress at school.

Quality Teaching, Successful
Students (QTSS)

Staffing allocation of 1.693
($180,670) to provide
release for executive team
to enhance staff
professional development.

The Impact Cycle costs of
$16,800 were highlighted
under Strategic Direction 2
initiatives.

Leadership Development
Initiative:

The school contributed
$6,000 to cover release for
participants and provided
additional time for within
school mentoring (only rural
schools were Department
of Education funded).

QTSS
Executive staff were released for one day
each week to provide in–class support to their
teams. Executive members provided lesson
demonstrations and shoulder–to–shoulder
support through co–teaching as well as
lesson observations and targeted feedback at
stage level. Focus areas for the in–class
support were co–teaching models, classroom
management strategies and formative
assessment strategies, such as the effective
use of Learning Intentions and Success
Criteria.

Executive staff attended The Impact Cycle
2–Day Program to develop skills in building
teaching capacity and developing leadership
skills amongst teachers to improve student
learning outcomes. On–class executive staff
were also provided with release time to
collaboratively refine and finalise a toolkit to
support coaching practices at our school.

A team of four participated in the Leadership
Development Initiative, wherein two aspiring
executives and two executive mentors
participated in this program to build
leadership capacity and enhance the
development throughout our staff.  Each
mentee developed a program pertaining to
'Feedback' which they implemented in their
stage teams.

Socio–economic background $12,337 was also
supplemented by an
additional $7,000 for
teaching/learning
resources.

TOTAL $19,337

Socio economic funding

School–based equity funding has been
utilised to provide additional support
personnel and the provision of a diverse
range of teaching and learning resources to
further support student learning. The
employment of a Student Learning Support
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Socio–economic background $12,337 was also
supplemented by an
additional $7,000 for
teaching/learning
resources.

TOTAL $19,337

Officer (SLSO) to assist students with their
learning tasks in the classroom was prioritised
for 2019. This enabled more students to be
seen on a regular basis and for the
implementation of developed behaviour and
learning plans to take place.

Staff training and the purchase of training
manuals and support documents provided a
deep understanding for support staff working
within the Learning and Support Team. These
resources focussed on developing skills and
providing support to students from a range of
backgrounds.

Funding has also included providing support
for uniforms, excursions, parent engagement
in school–based activities and translation
services. There is a focus on ensuring
equality of opportunity for all students and
their families and the provision of learning
opportunities which facilitate equality of
educational outcomes and equal access to
school–based initiatives.

Support for beginning teachers $42,390 was further
supplemented from school
funds by $56,679

TOTAL $99,069

Beginning Teacher Support

In 2019, 15 teachers in their first five years of
teaching participated in a Beginning and Early
Career Teacher Program. The program
provided regular opportunities for teachers to
access support and professional learning that
focused on teacher wellbeing, classroom and
behaviour management, professional
collaboration and effective practices for
improving student educational outcomes.
Targeted funding was allocated for five
teachers in their first year of teaching through
the Beginning Teachers Support Funding
Policy (2018). These teachers were provided
with two hours of additional release time to
support the development of their skills,
including one hour with a teacher mentor who
provided ongoing feedback and collegial
support. Additionally, the school provided
additional support and release from
face–to–face time to early career teachers
who were not eligible for targeted funding.

Targeted student support for
refugees and new arrivals

$240,985 NAP funding for
staff

$2,803 Refugee funding
for resources to enhance
equity of educational
opportunity.

New Arrivals Program

The New Arrivals Program (NAP) continued
to effectively support identified and targeted
students in array of language support
programs. Each program is uniquely tailored
to address individual needs based on level of
language knowledge and use, as well as the
students age and stage of learning. NAP
teachers worked across the school in a
variety of formats, including student
withdrawal programs and in–class support
programs. NAP teachers assisted teachers to
make curriculum adjustments to support NAP
students to appropriately access relevant
curriculum.

Refugee Support
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Targeted student support for
refugees and new arrivals

$240,985 NAP funding for
staff

$2,803 Refugee funding
for resources to enhance
equity of educational
opportunity.

Refugee students are provided with additional
and ongoing EAL/D teaching support with the
primary educational focus being the
development of students' English language
competence and literary skills, to enable them
to participate effectively in mainstream
schooling.  Teaching programs that are
developed and delivered ensure that students
acquire the literacies, concepts and skills
needed to participate in learning activities and
meet mainstream curriculum outcomes.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 446 493 571 589

Girls 365 445 506 553

Student attendance profile

School

Year 2016 2017 2018 2019

K 95.6 94.2 93.8 91.6

1 92.1 92.1 92.5 92

2 92.8 92.6 93.3 92.3

3 94.5 94.4 94.7 93.6

4 95.1 94 93.9 93.7

5 93.6 94.4 95 93.8

6 94.1 93.5 91.4 93.8

All Years 94 93.5 93.5 92.7

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 2

Assistant Principal(s) 6

Classroom Teacher(s) 45.65

Teacher of Reading Recovery 1

Learning and Support Teacher(s) 0.7

Teacher Librarian 1.8

Teacher ESL 5.4

School Administration and Support Staff 6.47

Other Positions 1.6

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 2,303,909

Revenue 10,251,042

Appropriation 9,845,302

Sale of Goods and Services 2,398

Grants and contributions 374,322

Investment income 14,870

Other revenue 14,150

Expenses -9,232,709

Employee related -8,456,880

Operating expenses -775,829

Surplus / deficit for the year 1,018,333

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.

Parramatta Public School's Finance Committee has monitored expenditure throughout the year and has ensured
budgeting, purchasing, payments, receipting, banking and cash records comply with audit requirements. $124,855 was
expended on the upkeep and maintenance of our temporary, shared site.

In 2019 the school remained at 3 Marist Place, Parramatta. Enrolments continued to increase across the school, but to a
lesser extent reflecting the reduction of school intake area, and funds were put aside to accommodate this. We also
continued to preserve funding to assist with our long term planning and the rationalisation of resourcing in preparation for
our 2020 return to our original Macquarie Street site. Approximately $420,000 has been quarantined to ensure each
learning space in our new build has access to a diverse range of literacy and numeracy resources reflective of a
multistorey campus with minimal common storage areas. In preparation for the upcoming changes, funds have also been
allocated for asset replacement and bespoke assets, including mobile library trolleys, large increases in technological
devices, (including subsequent licensing and subscription services) and learning management systems. Additional funds
were also allocated to enhance professional learning opportunities for staff in relation to required future–focused
pedagogy, leadership development and to support the induction of a large team of newly appointed staff to co–teaching
in the flexible learning spaces provided by our temporary site. Significant resourcing has been planned to equip rooms
such as our 'Maker Spaces'/OOSH co–shared facility, Development Hub, Student Kitchen and Junior/Senior STEM
projects as well as the trialling of innovative technology. We are also planning to expand our music program to include a
strings program and the purchase of larger quality instruments for students to utilise through a loans scheme.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 39,278

Equity Total 801,012

Equity - Aboriginal 1,462

Equity - Socio-economic 12,337

Equity - Language 640,294

Equity - Disability 146,919

Base Total 7,399,599

Base - Per Capita 252,705

Base - Location 0

Base - Other 7,146,893

Other Total 721,103

Grand Total 8,960,991

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.

Literacy

In Year 3 NAPLAN Reading, Parramatta Public School had 73.08% of students in the top two bands.

In Year 5 NAPLAN Reading, Parramatta Public School had 62.75% of students in the top two bands.

In Year 5 Reading 75% of our students were at or above expected growth, as compared to their Year 3 NAPLAN
Reading results.

Numeracy

In Year 3 NAPLAN Numeracy, Parramatta Public School had 56.69% of students in the top two bands.

In Year 5 NAPLAN Numeracy, Parramatta Public School had 68.32% of students in the top two bands.

In Year 5 Numeracy 69% of our students were at or above expected growth, as compared to their Year 3 NAPLAN
Numeracy results.
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Parent/caregiver, student, teacher satisfaction

In 2019, students in Years 4, 5 and 6, parents/carers and teachers from across the school undertook the annual Tell
Them From Me survey.
Students
A total of 253 students from Years 4, 5 and 6 completed the online survey. Key findings from the survey include:

 • 92% of students self–identified as being interested and motivated at school, 14% above the NSW Government
Schools norm

 • 84% of the survey students believe that they will go to University
 • 92% of students set challenging goals for themselves and aim to do their best

Parents / Carers
A total of 263 parents and carers from across the school completed the online survey. This is the second highest
response rate from the community in the last four years. Key findings from the survey include:

 • 260 of the surveyed respondents were parents of a child from Kindergarten to Year 2 and 168 were parents of a
child in Years 3 to 6. Multi–child families are highlighted in these numbers

 • 71% of the surveyed respondents felt that the school was inclusive, which was 5% higher than the NSW
Government Schools norm

The surveyed respondents ranked the following modes of communication from most beneficial to least beneficial across
the school –

 • Formal Interviews (96%)
 • School Reports (92%)
 • Informal Interviews (87%)
 • Emails (79%)
 • Telephone (73%)

The surveyed respondents ranked the following modes of communication as effective for receiving news about the
school –

 • Website (83%)
 • School Newsletter (81%)
 • Text / Push Notification (78%)
 • Email (75%)
 • Parent and Community Organisation P.Co (74%)
 • Social Media – Facebook (57%)

Teachers
A total of 25 teachers completed the online annual survey. Key findings from the survey include:

 • Teachers ranked setting learning goals, success criteria and linking new learning to previous learning as the most
effective strategies that they use

 • Teachers identified that students had high aspirations for themselves for future education and study

The results of the full Tell Them From Me survey will be used to drive school practices in 2020.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.

Other School Programs (optional)

Creative and Performing Arts

In 2019 we continued our commitment to developing the whole child. The Creative and Performing Arts Committee grew
to include a variety of performance groups across the entire school grades. Students from Kindergarten to Year 6 were
provided the opportunity to attend weekly rehearsals and learn the skills of their craft as well as performance techniques.
The students chose from recorder, choir, dance, singing, visual arts or drama. We also saw the introduction of a Jump
Rope Skipping performance group. We continued our relationship with School Bands Australia and grew to have a
Training Band and Concert Band. All school based groups were offered a performance chance. In 2019 we saw students
perform at Celebrating the Arts, Festival of Instrumental Music, Celebration Sing Out and School Spectacular as well as
school celebration days and assemblies. The level of performance and technique was outstanding and performance
worthy.

Schools Of Barrabugu Co–Teaching

As part of the Schools of Barrabugu, a Co–teaching sub committee was formed, with representatives from Parramatta
PS, Bayanami PS and Arthur Phillip HS. The purpose of the group was to share and build an understanding, knowledge
and skills in the implementation of co–teaching for all stakeholders (creation of a knowledge base – leading by example),
to support teachers in their co–teaching practice and to provide clarity and value for co–teaching environments so that
every child is known, valued and cared for. The key initiative of the working party was the development of a Professional
Learning module that would support current and new staff at co–teaching Primary and High schools to develop their
understanding of the theoretical and practical underpinnings of co–teaching environments as well as the tools to be able
to implement these strategies in the practical space. The team explored research and current practices to develop a
Teacher and Lead module that will support school staff in their learning.

2019 Library Report
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In 2019 the Parramatta Public School Library realised its vision of 3 student kiosks, comprising the K–2 kiosk, Stage 2
kiosk and Stage 3 kiosk. In addition, there was a teacher reference kiosk also. These kiosks were strategically placed
around the school and enabled a self–service approach of student borrowing administrated by their classroom teachers
on a weekly basis. This approach was a great success as 27471 loans were recorded on the Oliver system, nearly
double compared to 2018 and triple compared to a few years ago. Students also engaged enthusiastically in the
Wheelers eBook library collection that was introduced in 2019 as another avenue of reading, which has given them
access to another 2386 titles. 1450 electronic loans of eBooks took place in 2019.

In order to make these library kiosks so successful the collection was injected with 4813 brand new resources which is
far in excess of library resource acquisition from previous years. These resources included the latest popular and
award–winning fiction titles as well as up–to–date non–fiction titles which addressed current subject areas such as
Indigenous education, STEM, sustainability and wellbeing. These library resources proved highly engaging to the
students as well as supporting curriculum implementation for staff and students.

Whole school events such as Book Week and Premier's Reading Challenge took place to engage students and foster a
love of reading. Greater expertise of the use of the Oliver library management system by students was achieved through
the teaching program and by staff through whole–school and small–group professional learning opportunities. Student
voice in the library was enabled through a virtual 'suggestion box' on the Google platform. A paperless approach to Book
Club was offered with all sales taking place online. In addition, we received community support from the P.Co by which
parent volunteers assisted the school library with book covering. Library monitors among the student community also
provided assistance in shelving in the library kiosks.
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