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Introduction

The Annual Report for 2019 is provided to the community of Kogarah Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Kogarah Public School
Gladstone St
Kogarah, 2217
www.kogarah-p.schools.nsw.edu.au
kogarah-p.school@det.nsw.edu.au
9587 9472
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School background

School vision statement

Kogarah Public School aspires to excellence by fostering a culture of high expectations and a shared responsibility for
empowering students to value learning and become critical thinkers who will contribute positively to our global society.

School context

Kogarah Public School is situated in the south eastern suburbs of Sydney and serves a diverse multicultural community
with 96% of the student enrolment from non–English speaking backgrounds. Effective literacy and numeracy programs
provide opportunities and support for all students. Strong academic results reflect the school's banner statement of
Excellence, Opportunity and Success. Students are well supported to become self motivated learners who are confident
and creative individuals. The core values of Honesty, Respect, Cooperation and Responsibility, underpin the practices of
the school to ensure future success and positive wellbeing.  Students are provided with various extra curricular
opportunities such as debating, public speaking, dance, choir, chess, gardening and coding club.  Strong relationships
and leadership opportunities are provided through the school's involvement in a Community of Schools, an active
Student Representative Council and joint projects that are implemented with the local High School. The school values
the quality partnerships developed with our parents through formal and informal opportunities that are provided for
collaboration.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Delivering

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Delivering

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Delivering

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Excelling

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Challenged and Engaged Students

Purpose

To ensure that learning environments are driven by quality, reliable assessment data to inspire students to become
skilled, motivated and successful learners.

Improvement Measures

Increasing proportion of students can articulate their learning and understand what they need to learn next to enable
continuous improvement.

Increasing individual student growth/value added achieved through students setting learning goals in literacy that are
relevant and challenging.

Increasing individual student growth/value added achieved through students setting learning goals in numeracy that
are relevant and challenging.

Increasing proportion of students in the top two bands of literacy in NAPLAN.

Increasing proportion of students in the top two bands of numeracy in NAPLAN.

Increase the proportion of students demonstrating active use of the 4C's and engagement with their learning through
surveys and rubrics.

Progress towards achieving improvement measures

Process 1: Visible Learning  –Assessment Capable Learners Increase a sense of ownership  for learning by
using learning intentions and success criteria in literacy and numeracy to share, discuss and reflect on
learning goals when giving feedback

Evaluation Funds Expended
(Resources)

Results from Surveys tell us that students are using LISC in writing and
beginning to use some for numeracy. Feedback provided to students is
mainly teacher driven with some peer to peer feedback in some classrooms.
Student Led Conferences were a successful way for students to show their
use of LISC and inform parents about where they were going next in their
learning. Survey results indicated that parents were extremely satisfied with
this platform to engage them in their child's learning.

Survey

Process 2: Inspired Learning through STEM and the 4C's Use STEM and the skills of collaboration,
communication, creative and critical thinking to develop learners who are curious thinkers that engage in
experiential learning, persist in problem–solving, embrace collaboration, and work through the creative
process.

Evaluation Funds Expended
(Resources)

All students participated in the Young Engineers program which developed
their communication, creativity, critical reflection and collaboration skills. Staff
were able to gain confidence in their skills using Lego robotics. STEM kits will
be utilised in 2020 to continue to build these skills in both staff and students.

All staff took part in professional learning on Transforming Schools which
incorporates the use of 4C strategies authentically in our practices. The
Learning Disposition Wheel was introduced into all classrooms. These skills
will be explicitly taught across the school in 2020 by integrating them into our
teaching and learning programs.

Process 3: Inquiry Based Learning Focusing on active, student–directed learning which gives students an
authentic, real–world context for learning where student voice matters.
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Progress towards achieving improvement measures

Evaluation Funds Expended
(Resources)

Through our continued professional learning on Transforming Schools in
2020, stages will plan open ended self directed learning tasks guided through
the use of the coherence makers of the Communication Crystal,
Collaboration Circles, Creativity Cascade and the Critical Reflection Crucible
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Strategic Direction 2

Quality Teaching and Learning

Purpose

To build capacity in all staff in order to create challenging and engaging learning environments which are underpinned by
reflective and dynamic teaching practice .

Improvement Measures

Surveys show an increasing proportion of teachers actively evaluate, share and discuss learning from targeted
professional learning with other staff in their school to improve whole school engagement in learning.

Observations and reflections show more teachers clearly understand and develop assessment strategies to plan,
monitor and assess student progress and achievement and reflect on teaching practice.

Increasing opportunities are provided for staff to engage in professional learning across schools and networks to share
and implement best teaching practice.

Teaching and learning programs across the school show increasing evidence that they are adjusted to address
individual student needs, ensuring all students are challenged and all adjustments lead to improved learning.

Progress towards achieving improvement measures

Process 1: Visible Learning–Know thy Impact Strengthen evaluative culture and practice by regularly analysing
literacy and numeracy data to inform future teaching and learning and ensure growth for all students.

Evaluation Funds Expended
(Resources)

Structured fortnightly meetings were held to review class data which was
used to drive planning and adjust teaching practices. Feedback from staff
indicated that this was very beneficial in knowing where the students were at
in their learning across the stage and what concepts needed to be taught
next. The data collected showed great growth in writing. The use of an
instructional leader in the K–1 classrooms was instrumental in achieving this
shift in practice.

QTSS allocation

Process 2: Professional Practice Partners – Collaborative Practice Foster a culture of peer collaboration for
learning through reflection, feedback and observation to improve pedagogy focussed on personal and
professional development.

Evaluation Funds Expended
(Resources)

PDP evaluations were completed in Stage teams allowing for greater
feedback amongst staff. Executive staff attended professional learning on
Quality Teaching Rounds. Although some useful information was gained, a
decision was made to narrow the focus and continue on with our
collaborative classroom visits in the context of Transforming Schools.
Collaborative Class visits will be a focus in 2020.

Process 3: Inquiry Based Learning Transformational teaching and learning that engages students in rich and
authentic learning experiences using strong, supportive leadership and a commitment to innovation and
contemporary pedagogies.

Evaluation Funds Expended
(Resources)

This project will be delayed until 2021 as we have continued professional
learning on Transforming Schools in 2020. Stages will plan open ended self
directed learning tasks guided through the use of the coherence makers of
the Communication Crystal, Collaboration Circles, Creativity Cascade and
the Critical Reflection Crucible.
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Progress towards achieving improvement measures

Process 4: Inspired and Passionate teaching Use evidence–based research to create challenging and engaging
learning environments, through STEM and the 4Cs, where students gain and apply knowledge, deepen
their understanding and develop creative and critical thinking skills within an authentic context.

Evaluation Funds Expended
(Resources)

Teachers have a clearer understanding of how to incorporate the 4Cs
authentically into their teaching program. Opportunities have been provided
at staff and stage meetings to share ideas that have been used in
classrooms.

Support programs have been set up to cater for the needs of targeted
students through small group withdrawal as well as utilising the EALD
teachers to conduct BSL groups.

Teaching programs show evidence of differentiation in literacy and numeracy.
There has been an improvement in the use of data to drive practice through
the structured CTJ sessions, however this is not consistent across K–6 and is
an area for further improvement.
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Strategic Direction 3

Whole School Wellbeing

Purpose

To develop a whole school responsibility for wellbeing processes that foster a growth mindset and support students, staff
and community to succeed, thrive and belong.

Improvement Measures

Tell them from Me surveys show increased positive, respectful relationships are evident and widespread amongst
students, staff and the community.

Surveys show increasing evidence–based change to whole school practice resulting in measurable improvements in
whole school wellbeing and engagement to support learning.

Progress towards achieving improvement measures

Process 1: Visible Learning

Growth Mindset, Grit and the Power of 'Yet'

Changing the way students perceive their own abilities and potential. Feedback will be based on the
process of learning, effort, strategies used, perseverance and improvement. (The Learning Pit)

Evaluation Funds Expended
(Resources)

Students are able to discuss the concept of a growth mindset and the
learning pit and relate this to their own learning using examples. Reflection
Journals are used in some classes to review their progress against their
LISC. Staff engaged in a PL workshop on the Learning Pit and Growth
Mindset and how this linked to the Learning Disposition Wheel.

A parent workshop, which was well attended, was held to deliver information
regarding the concept of the Learning Pit, Growth versus a fixed mindset as
well as the introduction of the Learning Disposition Wheel and how all these
strategies are used in the classroom. This information was also shared with
parents via the Newsletter and School Dojo.

Process 2: Creating Connected Communities

Establishing and maintaining connections with a Community of Schools through various projects that will
build professional learning opportunities for staff and parents and leadership opportunities for
students.(Leadership by the River and Middle Schools Project)

Evaluation Funds Expended
(Resources)

Staff were able to use QTSS time for peer observations and to provide
feedback for their PDPs. Executive staff were involved in visits to Hurstville
PS to attend a sharing session with other primary and high schools who are
on the Transforming schools journey. Connections were developed with local
schools who have assisted in providing guidance in how to implement 4C
strategies into teaching practice authentically.

Process 3: Social and Emotional Learning

Develop,implement and evaluate a school scope and sequence for Social and Emotional Learning
lessons linked to the Wellbeing framework

Evaluation Funds Expended
(Resources)
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Progress towards achieving improvement measures

RU Ok Day was celebrated this year with each child being greeted at the
gate with a sticker and wristband.. The significance of the day was discussed
as part of the Health and PD program. The event was promoted through
social media and newsletter. This event received excellent positive feedback
from staff, students and parents.

Professional learning was delivered to staff on the new PDHPE syllabus,
outlining how we are going to incorporate SEL into the program merging
Bounce Back strategies and the learner qualities on the Learning Disposition
Wheel. The new scope and sequence will begin in 2020.
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Key Initiatives Resources (annual) Impact achieved this year

English language proficiency Funding Sources:
 • English language
proficiency ($427 121.00)

Two teachers were trained in completing the
EaLD survey using student work samples
matched to the progressions.

EaLD support has been streamlined to attach
one teacher to each stage. EaLD teachers
are included in CTJ, stage and cooperative
planning meetings.

Low level adjustment for disability Funding Sources:
 •  ($110 598.00)

Students attending the working memory
support group have shown dramatic
improvement in their post assessment results
as compared to initial assessments prior to
commencing the program. feedback from
classroom teachers indicates that this has
translated back into the classroom.

Quality Teaching, Successful
Students (QTSS)

Funding Sources:
 •  ($73 421.00)

Utilising QTSS allocation this way was
effective as evidenced through teacher
feedback and stage meeting minutes. PDP
cycle was effectively completed by all staff
and the group feedback session was effective
in providing collegial feedback and
affirmations of success.

Socio–economic background Funding Sources:
 •  ($10 997.00)

Increasing the SBAR funding allocation of
literacy and numeracy support has assisted in
providing additional teacher time in the
classrooms to support student learning and
well being needs using small group targeted
support.

Support for beginning teachers Funding Sources:
 •  ($70 650.00)

Five teachers completed accreditation at
Proficient Level with two more working
towards completion in 2020 with continued
mentor support. Each worked individually with
their mentors who provided them with
guidance in their identified areas of need.
This included classroom observation and
weekly one to one support with planning and
programming.

Targeted student support for
refugees and new arrivals

Funding Sources:
 •  ($92 750.00)

Students who require additional support
regularly throughout the week in small groups
to build their acquisition of  English language.
There has been an improvement in English
Language proficiency with these students and
most are able to use basic English to express
their needs and function in the classroom.
They have shown an increase in confidence
across all aspects of school life.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 187 221 222 246

Girls 192 189 206 222

Student attendance profile

School

Year 2016 2017 2018 2019

K 94.5 93.5 93.7 90.4

1 96.1 95.2 95.1 93

2 94 93.7 95.1 91.5

3 95.3 94.1 96.5 93.6

4 96.3 95.7 95.9 95.3

5 95.9 94.9 96.1 94.1

6 93.4 94.3 96 95.9

All Years 95 94.5 95.3 93.1

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 3

Classroom Teacher(s) 18.29

Teacher of Reading Recovery 0.42

Learning and Support Teacher(s) 0.7

Teacher Librarian 1

Teacher ESL 3.8

School Administration and Support Staff 3.23

Other Positions 1.8

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 520,643

Revenue 4,598,330

Appropriation 4,417,324

Sale of Goods and Services 12,889

Grants and contributions 154,328

Investment income 3,139

Other revenue 10,650

Expenses -4,516,667

Employee related -4,159,975

Operating expenses -356,692

Surplus / deficit for the year 81,663

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 89,257

Equity Total 558,717

Equity - Aboriginal 0

Equity - Socio-economic 10,997

Equity - Language 437,121

Equity - Disability 110,598

Base Total 3,135,035

Base - Per Capita 100,425

Base - Location 0

Base - Other 3,034,610

Other Total 434,514

Grand Total 4,217,523

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

Literacy and Numeracy Graphs

Band 1 2 3 4 5 6

Percentage of students 2.2 2.2 15.6 13.3 23.3 43.3

School avg 2017-2019 2.2 2.2 10.8 15.6 25.3 44.1
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Band 1 2 3 4 5 6

Percentage of students 1.1 3.4 14.8 25.0 28.4 27.3

School avg 2017-2019 1.6 2.7 14.8 25.1 25.7 30.1

Band 1 2 3 4 5 6

Percentage of students 0.0 2.2 5.6 10.0 33.3 48.9

School avg 2017-2019 0 1.6 7 10.2 24.7 56.5
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Band 1 2 3 4 5 6

Percentage of students 1.1 1.1 11.2 23.6 40.4 22.5

School avg 2017-2019 1.1 3.2 14.1 21.6 40.5 19.5

Band 3 4 5 6 7 8

Percentage of students 2.0 14.0 14.0 18.0 24.0 28.0

School avg 2017-2019 0.8 11.5 16 26 16.8 29
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Band 3 4 5 6 7 8

Percentage of students 2.0 8.0 18.0 20.0 34.0 18.0

School avg 2017-2019 2.3 10.7 16 22.1 29 19.8

Band 3 4 5 6 7 8

Percentage of students 0.0 0.0 10.0 16.0 40.0 34.0

School avg 2017-2019 0 3.8 10.7 22.1 26 37.4
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Band 3 4 5 6 7 8

Percentage of students 4.0 12.0 28.0 44.0 8.0 4.0

School avg 2017-2019 4.6 8.4 27.5 36.6 16 6.9

Band 1 2 3 4 5 6

Percentage of students 2.3 8.0 15.9 20.5 25.0 28.4

School avg 2017-2019 1.6 9.3 11 19.8 26.9 31.3
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Band 3 4 5 6 7 8

Percentage of students 0.0 8.0 16.0 28.0 24.0 24.0

School avg 2017-2019 3.1 7.6 14.5 23.7 26 25.2
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Parent/caregiver, student, teacher satisfaction

Parent/Caregiver Satisfaction

A comparison across 2017–2019 parent surveys indicate that there has been an improvement in parent understanding of
how students learn and the various ways this is communicated to parents. In 2017, 83.5% of parents believed that
student–led conferences were a good way for parents to find out about their child's learning compared to 91.29% in
2019. In 2017, 48.24% of parents believed that their child was proud of their work and were keen to talk about their
learning, compared to 66.39% in 2019. In 2017, 78.82% of parents believed that the school supports parents with ways
to assist their child's learning at home compared to 84.58% in 2019.

Student Satisfaction

Under the goal of 'Every student is known, valued and cared for in our schools', The Department of Education Strategic
Plan 2018–2022 commits to increasing the proportion of students reporting a sense of belonging, expectations for
success and positive advocacy at school. The Department's Tell Them From Me (TTFM) student surveys provide
schools with valid, reliable and timely data on these three indicators (among other measures of engagement, wellbeing
and effective classroom practices).

The Tell Them From Me survey was administered to students in Years 3–6. The results are as follows:

Sense of Belonging

School belonging refers to a student's perception of being accepted, valued and included in their school setting by their
peers and by others in the school. It is sometimes referred to as school connectedness or bonding to school.

Students' feelings of belonging at school, alongside positive relationships with peers and teachers, are essential for
student wellbeing. These relationships are characterised by constructive interactions that provide genuine support for
students and help them build social and emotional skills.

Students responses 85% sense of belonging compared to 65% state and improvement in 2018 79%

Expectations for Success

Expectations for Success is a measure of classroom context and refers to the extent to which teachers value academic
achievement and hold high expectations of all students. High expectations are effective for learning for all types of
students and schools. Supportive classroom environments, in which students experience consistent, clear and high
expectations, and receive help from teachers and peers, promote the engagement of all students.

Expectations for Success 97% compared to 85% state

Advocacy at School

In an education context, advocacy and support for learning at school refer to the active consideration and support of
individual students' academic and wellbeing needs. This encompasses general support and specific supportive
behaviours that help students navigate the everyday course of school life.

Advocacy at School 90% compared to 69% state

Teacher Satisfaction

A comparison across 2017–2019 teacher surveys on Relational Trust indicate a marked improvement in staff
satisfaction. In 2017, 41% of staff believed that teachers in the school trusted each other compared to 69% in 2019. In
2017, 55% of staff felt respected by others at the school compared to 73% in 2019. In 2017, 55% of staff felt that they are
appropriately consulted about planning and changes being implemented within the school compared to 77% in 2019. In
2017, 59% of staff felt supported to do their work at school compared to 84% in 2019.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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