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Introduction

The Annual Report for 2019 is provided to the community of The Junction Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

The Junction Public School
Union St
Merewether, 2291
www.thejunctio-p.schools.nsw.edu.au
thejunctio-p.school@det.nsw.edu.au
4963 1343
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School background

School vision statement

The Junction Public School is an educational community connecting to inspire the development of engaged, successful
learners and leaders, embracing opportunities to shape lifelong learning and become responsible, ethical, global citizens.

School context

The Junction Public School is a progressive, dynamic educational environment located in inner city Newcastle with a
proud history and traditions dating back to 1860.

It is a modern school set in very attractive grounds, with the buildings blending old and new. We enjoy the advantages of
an inner–city location close to the Newcastle Regional Art Gallery, Regional Museum, Conservatorium of Music, Christ
Church Cathedral and a working harbour providing our students unique opportunities to greatly enrich our teaching and
learning programs.

The professionalism and expertise of our school staff and the high level of support and co–operation of parents and
community members adds to an enriching, differentiated and diverse curriculum.

The school has an outstanding creative and performing arts program as well as many sporting and cultural opportunities.
A values framework underpins our student wellbeing practices and organisation. In the 2018 – 2020 school plan we are
linking these values to the learning dispositions required for critical and creative thinking. We believe these values, skills
and dispositions are essential in a rapidly changing world.

In 2019, the school had an enrolment of 572 students, including 17 Aboriginal students in 22 classes. There is strong
academic performance of students in this school which is generally above state and national benchmarks in literacy and
numeracy.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence
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Strategic Direction 1

High performing and strategic learning environment

Purpose

Innovate on practice in creative and engaging ways in order to encourage, support and produce high performing
students through the accurate and efficient use of data in a collaborative and supportive environment.

Improvement Measures

Increase by 10% students demonstrating above state average growth in Year 5 Writing; baseline for 2017 is school
50% growth, state 55% growth.

All students who scored in the top two bands in Year 3 NAPLAN Writing maintain the top two bands in Years 5 and 7.

Overall summary of progress

Improvement Measure 1 – Results remained consistent in 2019 with 61% of Year 5 students achieving at or above
expected growth this year in NAPLAN. Our internal writing data for Term 2 on persuasive texts revealed that 59% of
students achieved at or above 'sound' and, in Term 3, using Informative texts, 71% of students achieved at or above
sound.

Improvement Measure 2 – Our NAPLAN data in literacy and numeracy indicates that our Year 5 high performing
students continued performing at 1 and 2 years above peers between Years 3 and 5. In 2019, 22 matched students
continued scoring in the top two bands, an increase of 13 students from 2018 results. These results were validated by
our internal assessment and reporting data. Overall 29.9% of Year 5 students are in the top skill bands for writing. (State
17.6% and Similar Schools Groups 27.7%). Of the 24 top scoring students in Year 3 in 2017, 22 matched students
maintained the top skill bands in Year 5 2019.

These results indicate that our top students are maintaining growth between Years 3 and 5.

Our internal mathematics and English results indicate that 18 matched students have maintained the top two grades for
English and mathematics between grades 3 and 5. This indicates that our differentiated teaching and learning programs
for high performing students are enabling these students to grow at the pace at which they are capable.

Of note:

In grammar and punctuation, data indicates that 49% of our students are in the top four skill bands for all students in
Years 3–9, with 8% in band 9 and 6% in band 10. In spelling, data indicates that 48% of our students are in the top four
skill bands with 5 students in band 9 and 1 student in band 10.

In 2019 funding was used to employ a 0.2 Learning and Support (LaST) teacher to focus on our high performing
students, providing targeted learning in writing and mathematics. Classroom teachers also used the Australian Council
for Educational Research (ACER) data to program more challenging targeted learning experiences for the identified
students resulting in greater engagement, attainment and growth.

Progress towards achieving improvement measures

Process 1: K–6 Writing focus– Differentiation Assessment for Learning involves timely and point of need
feedback and feed forward strategies to advance learning in all students. Teachers will explicitly guide
needs based reading and writing activities across KLAs incorporating talking and listening skills and
outcomes, and providing students with explicit learning connections. Staff will develop and monitor
program adjustments for GATS and develop a system for consistent teacher judgement.

Evaluation Funds Expended
(Resources)

Strengthening of CTJ (Consistency of Teacher Judgement) as a result of
ongoing stage discussion around student work samples and refining of
writing rubrics.

Rubrics – imaginative, persuasive and informative – linked to outcomes in the

Classroom Teacher (CT) is employed
one day per week (high performing
students – HPS) working
collaboratively with CTs based on data
from ACER testing = $20 000 as part
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Progress towards achieving improvement measures

objectives A and B from the English Syllabus.

Rubrics continue to be refined using the Literacy progressions to help with
differentiation.

All staff inputting writing data into Excel spreadsheet – 5 scale rubric being
used K–6.

Stage 3 staff creating a consistent student friendly rubric to assist students
with goal setting and monitoring their own learning in writing.

All staff implementing a variety of pedagogical practices such as Power
Writing, Reciprocal Literacy and A Sentence a Day for example, to improve
writing skills.

Collaborative Planning Stage 2 and 3 achievements – completion of
imaginary, persuasive and informative rubrics as well as student friendly
rubrics. classroom teachers (CTs) are engaging students through creating
student friendly rubrics to help students monitor their own learning.
Evidenced in Teaching and Learning (T&L) programs and K–6 writing
spreadsheet.

CT leading HPS program in Stage 2 and 3 with groups established from
ACER data and teacher referral – focus included number (Maths Olympiads)
and writing (Student Newspaper – 'Juncyard Journal').

of Learning and Support teacher
entitlement.

Literacy & Numeracy funding for
Collaborative Planning = $16480

Process 2: A Growth Mindset and Goal Setting Metacognitive strategies will be used in learning interactions to
demonstrate the process of growth mindset. Growth Conversations will be embedded into staff, student
and community discussions. Provision of training for Leaders will be provided so that an initial focus on
PDPs can begin in 2018.

Evaluation Funds Expended
(Resources)

A teaching and learning timeline of practices, activities and events
established for the school year which fully incorporates ongoing goal setting
and self–regulation to strengthen embed the growth mindset culture
established in 2018.

Four staff members (Stages 2 and 3) volunteered as the foundation team in
Quality Teaching Rounds. This was part of a research project from the
University of Newcastle.

3 way Goal Setting interviews were trialed in Term 1 by all classes with a
focus on engaging students in the reporting process following on from
student reflective engagement in assessment tasks in 2018.

Students in Years 3–6 discussed their thoughts on goal setting, the interview
process and how they are continuing to work towards their goals and set new
ones. Overwhelmingly all students said that they enjoyed the active role they
were taking in their learning.

Parent and community indicated satisfaction with students identifying goals
and the 3–way interviews. Some parents requested that part of the interview
time be spent just with the teacher.

Literacy and Numeracy =$1200

Goal–Setting – 4 x Teacher Relief
Days $515 = $2060

Quality Teaching Successful Students
(QTSS) funding

University of Newcastle funding
provided for establishing Quality
Teaching Rounds (QTR) – foundation
team.

Process 3: Policy and Processes  Whole staff focus on Teacher accreditation and NESA curriculum requirements
to continue to define the focus of our work. Whole school focus on new policy documents as they
become available.

Evaluation Funds Expended
(Resources)

Procedures were revised, updated and implemented in 2019 including:
Parent Communication, Behaviour  and Discipline, Attendance, The Junction

Learning and Support (LAS)  –
Behaviour Working Party = $4120
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Progress towards achieving improvement measures

Public School (TJPS) Literacy and Numeracy Strategy, collaborative planning
and assessment and reporting to include goal–setting practices.

Highly Accomplished (HA) and Lead standards were used with various
professional learning activities such as the Behaviour Working Party, leading
professional learning staff meetings and in the Roles and Responsibilities
statement for Executives.

TJPS Academic / Wellbeing Practices were established with the current
document remaining in draft format. Sport/Primary School Sport Association
(PSSA), High Performing Students and School Awards procedures will be
added in 2020.

Quality Teaching Rounds were initiated with a core group of Stage 2 and 3
teachers involved in the foundation process and as part of a University of
Newcastle research project..

Collaboration 2019:

Teachers were given the opportunity to engage in four types of collaborative
practices over the year. 42% of teachers engaged mostly in Team Teaching,
39% mostly in collaborative planning, 10% mostly in CTJ and 6% in
collaborative report writing. 94% of teachers were directly involved in team
teaching at least one unit of work this year. 77% of teachers collaboratively
planned the unit of work they taught.  74% of teachers collaboratively
assessed the unit of work that they team taught.  17 teachers expressed that
the collegial building of professional capacity and higher quality reflection of
teaching and learning enabled them to better meet the needs of students. 17
teachers expressed that collaboration assisted them with effective and
efficient differentiation and also assisted with time management. Units of
work which were collaboratively planned and team taught were
predominantly English (40%) and science and technology (37%).

Attendance Procedures  and
Communication Protocols = $4120

Collaborative Planning – see
expenditure in process 1

Next Steps

Professional Learning will continue to focus on grammar, metalanguage and metacognitive strategies to improve student
writing K–6. Dialogic Classrooms will be explored in 2020 with emphasis on both literacy and numeracy activities to
incorporate working mathematically.

Continued Professional Learning of both the literacy and numeracy learning progressions will be adapted.

A Whole School Teaching / Learning / Assessment and Reporting timeline will be reviewed.

A new flow chart which includes a timeline for staff Professional Development Plans (PDPs) will be created and
implemented.

Greater time will be allocated to goal setting interviews for each family.

Collaboration 2020

61% of teachers shifted thinking around the positive effects of collaborative planning for effective team teaching. They
would like to see greater time and Professional Learning budget allocated towards systems to enable continued
collaboration in 2020. Further in 2020 teachers would like to see:

 • Cross stage planning with an emphasis on evaluative practices,
 • Cross stage working parties to review and improve other areas such as the School's Awards process, PSSA Sport

and Environmental and Sustainable practices.

TJPS academic and wellbeing practices were established with the current document remaining in draft format.
Sport/PSSA, high performing students and school awards procedures to be reviewed and updated in 2020.
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Strategic Direction 2

Dynamic and innovative learning culture

Purpose

To prepare our students for an ever changing, demanding and complex society of tomorrow through the provision of a
culture which is dynamic and innovative to inspire students to take risks, be resilient, develop agency and self–reflection
leading to deeper learning competencies.

Improvement Measures

To measure the growth of our high performing students, we aim to increase each year the percentage of students per
targeted cohort who score in the top two literacy and numeracy bands baseline cohort, Year 5 2018 – baseline equals
27% (22 students) matched to their Year 3 2016 NAPLAN results.

An increase in the number of students who regularly include learning capabilities, dispositions and values in their
personal learning goals.

Overall summary of progress

Improvement Measure 1. 29% (24 students) scored in the top two bands in both Literacy (reading) and Numeracy, an
increase of 2% from the previous year. Separately, 57% (47 students) scored in the top two bands for reading and 31%
(26 students) for Numeracy.

Improvement Measure 2. 96% of teachers have used the Learning Dispositions as part of at least one teaching and
learning program. 22% of teachers used the language of the dispositions when giving out awards. 83% of teachers have
introduced the thinking caps to their class. 78% of teachers integrated the thinking caps into units of work or design
challenges. 63% stated that the practice of student goal setting was sustained throughout the year. In regards to goal
setting interviews 95% of students had a positive attitude towards them. 67% of teachers felt that students with support
were setting very effective and realistic goals throughout the year. 78% of teachers felt that their students had an
understanding of the ongoing nature of goal setting.

Progress towards achieving improvement measures

Process 1: Personalised Learning

Assessment as Learning (Reflection) is the key process. Starting with the learner and connecting
learning with interests, passions and aspirations, learners actively participate in the design of their
learning so that they have a voice and a choice. Teachers identify gifted and talented students  and
develop the capacity to create independent learners who set goals, monitor progress and reflect on
learning.

Evaluation Funds Expended
(Resources)

Students K–6 participated in lessons that have the general capabilities
embedded within them as a result of teacher professional learning (PL).

Students referred to their personalised learning goals and self–regulated their
progress against those goals.

Select students were given the opportunity to have a choice in what or how
they learned. This 'student voice' approach will be documented through the
TJPS programming checklists APs and staff use.

High performing students were identified across the school in both literacy
and numeracy. Provision was made through the learning and support
program to provide extra literacy experiences including the revival of the
student newspaper, 'The Juncyard Journal' and participation in the Maths
Olympiads.

96% of teacher programs showed general capabilities embedded in units of

0.2 (one day per week) CT was
employed to work with high performing
students in Stages 2 and 3 both
numeracy and literacy – funding noted
in SD1
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Progress towards achieving improvement measures

work and/or reference to soft skills in documented evidence of learning.

78% of teachers felt that their students had demonstrated an understanding
of the ongoing nature of goal setting and In regards to goal setting interviews
95% of students had a positive attitude towards them.

Parent and community indicated satisfaction with students identifying goals
and the 3 way interviews. Some parents requested that part of the time be
spent just with the teacher.

Goal Setting Interviews – Student focus group response themes included: the
interviews and goal setting were just right ('Goal–di–locks' reference by Year
3 students),  increased empowerment, increased responsibility for learning.
They suggested a longer time for interview and greater involvement in
designing the process for next year.

Process 2: Service Learning, Project Based Learning and Blended Learning

Staff continue to explore, implement and evaluate learning pedagogies that engage students in
self–regulation. Learners will be supported to select projects, services and technology to practise skills,
learning dispositions and to build a network of peers, experts and teachers to guide and support them.
Staff model how to learn through trialing new pedagogies.

Evaluation Funds Expended
(Resources)

All classes participate in lessons where team teaching is the main pedagogy
in at least one subject area.

There was successful implementation of STEAM and digital technology K–2.

Teachers K–2 were supported by an Assistant Principal working in an
Instructional leader capacity to develop team teaching skills, and participated
in collaborative planning with a focus on the new science curriculum using
STEAM concepts. Teacher survey results indicated 100% successful
implementation and uptake by stage 1 staff. Student survey K–2 on STEAM
engagement indicated that 95% of students loved STEAM lessons.

Our staff survey indicated that K–2 teachers embedded critical and creative
thinking processes into STEAM units of work and investigated how this could
be integrated into other key learning areas.

Student voice continued to be included in all whole school events and where
possible incorporated into school issues and P&C fund raising events. These
included the  Harmony Colour Run fundraiser and student input into the issue
of new school uniform additions.

Harmony Day, ANZAC day, Grandparents' Day, NAIDOC, Book Parade,
Junction Active Kids (JAK) program and Homeward Bound Harmony Run
were planned with cross–curricular outcomes and assessments so that
broader learning of skills through high interest activities could be captured.

Student Voice was included in the ongoing yearly program of events and has
been developed with clear skills and outcomes linked to cross curricular
learning.

Collaborative Planning TRD (Teacher
Release Days) – see overall
expenditure in SD1

Process 3: Futures Learning

Staff will investigate and trial flexible learning spaces and new technologies to embed collaboration for
collective efficacy. Students and staff will also explore their physical environment and new technologies
and establish spaces to suit the needs of all learners;

Evaluation Funds Expended
(Resources)
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Progress towards achieving improvement measures

All classrooms developed spaces which provided students with opportunities
to work collaboratively and independently. 96% of teachers indicated that
they had introduced flexible seating arrangements using new furniture to
facilitate learning.

$15 000 from major fundraiser for
flexible classroom furniture from P&C
funds

$23 000 from major fundraiser for
flexible classroom furniture from
school funds

Next Steps

More students will be given the opportunity to have a choice in what or how they learn. This process will be documented
through The Junction Public School (TJPS) programming checklists staff use, and in the Student Voice Program 2020
timeline of events and outcomes.

There will be an increased percentage of teaching programs that allow for student voice and choice.

High performing students will continue to be identified across the school using a new set of procedures and clear
assessment practices based on the Department of Education's revised High Potential and Gifted policy. Programming
adjustments will be used to track and monitor growth. In determining the learning needs of high potential or gifted
students 46% of teachers are confident in providing activities that will meet those needs, 9% are very confident and 15%
of teachers are extremely confident. Hence 30% of teachers have included professional learning in gifted education as
part of their professional learning goals for 2020.

STEAM program will be introduced into Stage 2. An Assistant Principal will support Stage 2 teachers using an
instructional leadership model to facilitate the STEAM T&L program supporting digital technologies in the classroom.
Consistency will be maintained across the school through the continued use of the 2019 model of delivery into Early
Stage 1 (ES1) and Stage 1 classes to Stage 2 STEAM lessons.

K–2 staff will continue investigating creative and critical thinking strategies in STEAM (science, technology, engineering,
art, mathematics) learning experiences. Again, this will be implemented through an instructional leadership model, and
integrated into other key learning areas.

Learning spaces will continue to be adapted by teachers and students to suit futures based pedagogies which teachers
are continuing to explore through their own professional learning as documented through their Professional Development
Plans (PDPs). This exploration will be mapped through the STEAM program with its emphasis on digital technologies.
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Strategic Direction 3

Positive school and community relationships

Purpose

Build trust inspired through positive and inclusive relationships between students, teachers, parents and the broader
community, meeting reciprocal needs for the benefit of all the students in our care.

Improvement Measures

Evidence of impact on students through observable and measurable Individual Education Program (IEP) and Personal
Learning Pathway (PLP) goals

30% of our Aboriginal Torres Strait Islander (ATSI) students scoring in the top two NAPLAN bands in Writing from a
current baseline of 25%

Increase performance between those Year 3 and 5 students who scored just below the top two proficient bands in
Writing

Overall summary of progress

Improvement Measure 1. Data collection continued to focus on seeking improved implementation of the Learning and
Support Team's programming procedures. The new Department of Education (DoE) Personalised Learning Support
Plans (PLSP) was adopted in place of Individual Education Plans (IEP).

21 students at The Junction Public School required IEPs supporting their learning needs in class. Six of these students
were further supported through Integration Funding Support (IFS) and three were Out of Home Care (OOHC). A further
46 students were supported in class through quality differentiated teaching practice. These adjustments ranged from
physical, social/emotional, sensory and cognitive.

Four full time School Learning Support Officers (SLSO) and 5 part–time SLSOs were employed by the school to
specifically support funded students in class and on the playground.

17 students identifying as Aboriginal or Torres Strait Islander had 2019 Personal Learning Pathways written in
consultation with parents and Aboriginal community members.

IEPs were maintained and evaluated by teachers at the end of the year, with all students making academic progress
against their SMART (specific, measurable, achievable, realistic, timely) goals as recorded by their class teachers.
Where formative data indicates that students had not fully achieved the SMART goal, updated goals were drafted for
review in early 2020.

Improvement Measure 2. This improvement measure is in line with the NSW Premiers Priority for Aboriginal Torres
Strait Islander Students. Due to low numbers this improvement measure will be ongoing with an aggregated result
reported at the end of the three year period.

Improvement Measure 3. In the Year 4 Bump It Up (BiU) group 6 out of 14 students successfully moved up to grade
level standards in writing. In the Year 5 BiU group 8 of the 11 successfully moved to grade level expectations in writing.
In the Year 6 BiU group 7 students out of 15 moved to grade level expectations in writing.

Progress towards achieving improvement measures

Process 1: Individualised Learning

Assessment of Learning (Summative) leads to program adjustments using explicit instructions and
specialised teaching to accommodate the needs of Aboriginal and Torres Strait Islander, High
Performing, and English as Additional Language/Dialect (EAL/D) learners.

Evaluation Funds Expended
(Resources)

100% of staff have a deeper understanding of the application of Teaching
Standard 1 – Know Your Student and How They Learn and Standard 4 –

LAS Behaviour Working Party  =
$4120
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Progress towards achieving improvement measures

Student Safety and Wellbeing, with a variety of inclusive pedagogies sought
and implemented as evidenced through T&L programs.  The Learning
Support Team procedures and practices implemented in 2018 and
embedded into school practices this year and was reflected in programming
documentation.

All students surveyed felt that teachers catered for how they learn best and
ensured their safety and wellbeing needs were being met.

Staff reviewed and updated behaviour practices to support the wellbeing of
all students and staff within the school. Inclusive pedagogies included a
deeper understanding of restorative practices which were adopted as
standard practice.

In 2019 a Behaviour Working Party was set up with cross stage staff
members involved in the reviewing and updating of school discipline
procedures. Parental consultation took place and feedback was incorporated
where appropriate.

Staff survey responses indicate that:

The Behaviour Team's work and efforts made an overwhelmingly positive
impact on staff and students,

65% of staff stated that the new Behaviour Management Procedures (BMP)
have been very effective in determining how to best respond and deal with
different types of behaviour,

54% of staff stated that the students in their class are moderately familiar with
how their class procedures for self–regulation fits into the school's BMP,

27% stated that their students understood a great deal.

Teachers also reported that:

19% of their students could confidently explain the TJPS behaviour
management procedures, 23% could explain a great deal of the procedures
and 50% could explain a moderate amount,

68% of teachers have not had a student approach them as their Student
Identified Trusted Staff member but 32% have,

65% of teachers saw buddy class as a student self–regulation tool,

54% of teachers felt extremely confident in integrating our school's behaviour
practices with the Personal Development/Health/Physical Education
(PDHPE) syllabus and 46% felt somewhat confident.

Process 2: Cultivating Cultural/CommunityPartnerships

Cultivate Indigenous and EAL/D parent partnerships for cultural protocols and initiatives working with
the Aboriginal Education Consultative Group (AECG)  to engage and support parents as active partners
in their child's learning. Indigenous and multicultural perspectives are embedded in all T&L programs.

Evaluation Funds Expended
(Resources)

A targeted school parent was coached by Aboriginal Education Worker
(AEW) to be a parent support in the Personalised Learning Pathway (PLP)
meetings.

NAIDOC celebrations increased from 10–50 parents from 2018–2019.
Anecdotal comments from the Clontarf Foundation and parents indicated a
high regard for the celebrations.

Funding Sources:
 • Aboriginal background loading
($13640.00)
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Progress towards achieving improvement measures

Staff survey 2018 indicated Aboriginal SLSO should participate across all
stages to support Aboriginal curriculum perspectives. This was fulfilled in
2019.

Didge group was implemented in S2 and S3. The Clontarf Foundation was
engaged to provide additional support for Year 6–7 transition. Didge was
expanded to K–6 following requests from younger students.

Our Stage 3 Assistant Principal began an active engagement, as an
inaugural member, taking a lead role in the new Newcastle Local
Management Group (LMG) Aboriginal Education team.

Staff participated in two separate professional learning sessions focusing on
the inclusion of language and stories to Aboriginal culture (stories as a
vehicle for learning) were provided.

There was an increased focus on the multicultural backgrounds of the school
population through Harmony Day celebrations and the Junction Active Kids
(JAK) Harmony Run.

Process 3: Excellence and Equity

Technology and resources are selected with increasing care by teachers to ensure both excellence and
equity to support individual learners. Through consultation, parents and carers develop an increased
understanding of current and emerging digital communication technologies.

Evaluation Funds Expended
(Resources)

100% of students were exposed to new technologies as a result of
purchasing additional netbooks, robotics, additional iPads and cases. An
upgrade to cabling, device maintenance and charge carts enabled improved
device placement which maximised student access to digital technologies.

ET4L devices were redistributed so that all 3–6 classrooms each had access
to 10 wireless netbooks which are now stored in charge carts to provide easy
access.

$13904 upgrade to cabling in B and C block enabled students to have a more
efficient access to WiFi devices. Staff reported wider and faster access to
internet. This enabled students to meet technology outcomes more efficiently.

Students in all classes now have access to more new devices with old,
slower devices being decommissioned for the health of the school technology
network.

STEAM (science, technology, engineering, art and mathematics) Share kits
provided students with a range of additional experiences in the area of digital
technology and coding. The application of coding was enhanced due to the
purchase of additional robots. These kits were borrowed through the DoE
Stemshare program.

An Information and Communications Technology (ICT) staff team was
established to ensure access and equity for all classes.

The establishment of an Information Technology (IT) issue tracker on our
Sentral data base enabled more efficient attention by the ICT staff team.

A spreadsheet for ICT device placement across the school ensured equity
and access for all.

P&C Funding = $5250 (iPads and
educational robots)

School based funding = $8400 PC
lock carts, $3500 educational robots;
$13904 upgrade to cabling and WiFi in
Block B, C and Library

Next Steps

Next steps for 2020 LST and Behaviour Teams include:
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more regular reporting back to stage teams,

providing greater support/options for release from face to face (RFF) teachers,

improved learning adjustments documented through class programs,

implementing Personal Learning Support Plans (PLSP) to replace Individual Education Plans (IEPs) incorporating
Nationally Consistent Collection of Data (NCCD) language and specifying the use of School Learning Support Officer
(SLSO),

review of school's award system,

signage placed throughout the school for consistency of messaging for playground and assembly behaviour and safety.

Next steps for 2020 Aboriginal and Torres Strait islander Team:

a focus based on Dr Shayne William's podcast (from the School Leadership Initiative program) which states that
language is an inherent part of culture,

Other areas include: Awabakal language acknowledgement used more frequently, local Aboriginal excursions, more
Aboriginal speakers, bush tucker gardens, greater school–wide acknowledgement of Sorry Day and a maintenance of
our current successful NAIDOC celebrations.

Next steps for technology and future focused learning including excellence and equity:

3 interactive whiteboards to replace older models,

Purchase of iPads K–2 to provide 10 devices for each class.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Aboriginal School Learning
Support Officer one day per
week

Resources for NAIDOC
Week and Curriculum
perspectives

Funding Sources:
 • Aboriginal background
loading ($13 640.00)

Aboriginal School Learning Support Officer
supporting stage teams with Aboriginal
perspectives in the curriculum, transition
processes for students Stage 3 to Stage 4,
didge group and NAIDOC Week support.

Linked to SD3

English language proficiency Funding Sources:
 • English language
proficiency ($8 952.00)

Additional staff support throughout the year
for EALD students to enhance classroom
learning.

Diversity continues to be celebrated in
classrooms, the different cultures our English
as a learning dialect (EAL/D) students have
brought to our school have been valued, and
our wider student base have witnessed
first–hand how languages and customs vary
between countries and cultures. JAK
Homeward Bound fundraiser involved
students running around the 'world' to the
countries that our students' families came
from.

Linked to SD3

Low level adjustment for disability Learning Support Teacher
$85,373

Flexible Funding $45,220

Funding Sources:
 • Low level adjustment for
disability ($130 593.00)

The Learning and Support Program saw LS
teachers focussing on in–class support of
students K–6 through collaborative planning
and team teaching in both reading and
mathematics as well as targeted learning in
Writing and Phonics through small group
intensive work. Students working just below
grade level in writing in Years 3 and 5 were
also targeted by LS Teachers in grammar.

Staff were provided with one to one support
by the LS team teacher allocated to their
stage when planning specialist interventions
programs in both behaviour and academic
interventions and or accommodations

Wellbeing and behaviour needs were
supported through lunch time intervention
programs and targeted social skills programs
such as Bounce Back and Zones of
Regulation. A dedicated team updated the
behaviour and wellbeing procedures for TJPS
after collaborating with all class teachers, a
group of students and a group from the
school community.

Tracking and monitoring of all students and
data management coordinated through the LS
team included funded and out of home care
students.

Linked to SD3

Quality Teaching, Successful
Students (QTSS)

Quality teaching successful
students (QTSS) funding –

The QTSS staffing entitlement enabled
Assistant Principals to work with their stage
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Quality Teaching, Successful
Students (QTSS)

0.9 staffing allocation – $90
000

teams once a week. More specifically this
included support for PDP goals, team
teaching, teacher observations, professional
research, contributions to school planning and
student wellbeing.

Linked to SD1

Socio–economic background Funding Sources:
 • Socio–economic
background ($12 726.00)

In 2019 socio–economic funding supported
school plan strategic directions, flexible
furniture for learning spaces and the Clinical
Evaluation of Language Fundamentials 4th
edition (CELF–4) speech assessment for
Kindergarten for early identification of speech
deficits.

Linked to SD 2, 3

Support for beginning teachers Support funding for 2 class
teachers

$14,130

$4,269

Funding Sources:
 • Support for beginning
teachers ($18 399.00)

Beginning Teacher funding enabled teachers
and their supervisors to collaborate around
class programming,  assessing and reporting,
class behaviour management and wellbeing,
PDP goals and teacher accreditation.

It also enabled beginning teachers to attend
the Beginning Teacher conference and
professional learning around literacy and
numeracy.

Linked to SD1
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 316 314 305 317

Girls 309 293 271 256

Student attendance profile

School

Year 2016 2017 2018 2019

K 94.8 95.1 95.7 94.5

1 93.8 95.5 94.8 93.6

2 93.4 93.9 93.7 95.5

3 94.6 95.6 94.1 93.6

4 93 94.3 94.6 92.2

5 92.2 95 94.3 93.7

6 93.7 93.9 93.3 93

All Years 93.6 94.8 94.3 93.7

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 1

Assistant Principal(s) 4

Classroom Teacher(s) 21.87

Teacher of Reading Recovery 0.84

Learning and Support Teacher(s) 0.8

Teacher Librarian 1

School Administration and Support Staff 4.06

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 565,270

Revenue 5,175,555

Appropriation 4,804,313

Sale of Goods and Services 24,330

Grants and contributions 343,194

Investment income 3,218

Other revenue 500

Expenses -5,140,509

Employee related -4,640,616

Operating expenses -499,893

Surplus / deficit for the year 35,046

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 279,528

Equity Total 165,911

Equity - Aboriginal 13,640

Equity - Socio-economic 12,726

Equity - Language 8,952

Equity - Disability 130,593

Base Total 3,838,639

Base - Per Capita 135,152

Base - Location 0

Base - Other 3,703,488

Other Total 427,706

Grand Total 4,711,784

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.
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Parent/caregiver, student, teacher satisfaction

Students from S1, S2 and S3, staff and community were surveyed to determine their level of satisfaction for key
areas. Percentages have been rounded.

Students

77% of students reported that they always or mostly enjoyed learning at school. 21% reported sometimes and 2%
reported no.

70% of students reported that they always or mostly found school an interesting place to be. 21% reported sometimes
and 9% reported no.

67% of students reported that they always or mostly found their work to be challenging while 27% reported sometimes
and 6% reported no.

91% of students reported that their teachers always or mostly cared about them and helped them learn while 7%
reported sometimes and 2% reported no.

Staff

100% of staff reported that students always or mostly enjoyed class learning experiences.

95% of staff reported that their students are interested in a range of experiences at school while 5% reported sometimes.

100% of staff reported that they always or mostly challenged their students through the differentiation of tasks.

100% of staff reported that they always or mostly showed their students that they were known or cared about with
'always' being the overwhelming response.

81% of staff reported that they were always or mostly supported to do their job well with 19% reporting sometimes.

100% of staff reported that their practice continued to improve.

Parents

90% of parents reported that their child always or mostly enjoyed learning at school, with 10% reporting sometimes and
1% reporting no.

92% of parents reported that their child always or mostly is interested in a range of activities at school, with 7% reporting
sometimes and 1% reporting no.

75% of parents reported that their child was always or mostly challenged in their learning, with 22% reporting sometimes
and 2% reporting no.

86% of parents reported that their child was always or mostly cared about at school, with 10% reporting sometimes and
4% reporting no.

84% of parents reported that they always or mostly feel welcome at school, with 11% reporting sometimes and 5 %
reporting no.

Future Directions

Results indicated the vast majority of students felt they were known, valued and cared for by school staff. A further
enquiry into what the students defined as 'challenging' work may give us a better indication of how we can address this
area.

The majority of staff reported that they challenged their students and that children enjoyed being in the classroom. They
also reported that they continued to improve their practice based on their professional development goals and learning.
Further clarification around how teachers defined quality support for their teaching would help us to continue to improve.

A significant number of parents indicated that their child/ren enjoyed learning at school and that students were interested
in a range of school activities. A closer study of what students, parents and staff defined as 'challenging learning
experiences' would enable us to better understand and clarify how we could continue to improve in this area.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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