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Introduction

The Annual Report for 2019 is provided to the community of Haberfield Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Haberfield Public School
Denman Ave
Haberfield, 2045
www.haberfield-p.schools.nsw.edu.au
haberfield-p.school@det.nsw.edu.au
9798 8767

Message from the principal

The Annual School Report highlights the school's academic achievements and significant milestones for the 2019 school
year.

The School Plan for 2018–2020 focuses on three strategic areas; Literacy and Numeracy, Partnerships and Wellbeing.

This report provides data on the second year of our three year plan.

The School offers a variety of programs to meet the varied needs and interests of our students. Specific programs for
students with special needs ranging from students with learning difficulties to gifted and talented students have resulted
in improved student outcomes.

Our School results reflect a high level of achievement in the Learning Areas of Literacy and Numeracy.

Achievements in the Creative and Performing Arts (CA) have been outstanding and the comprehensive Physical
Education (PE) programs have resulted in significant sporting achievements and improved fitness levels.

Student Welfare and Personal Development programs, including the School Discipline and Awards System, Positive
Behaviour for Learning (PBL) and Peer Support programs continue to play an important role in the social education of
our students, fostering a harmonious and positive school environment.

Extra–curricular programs offered included a variety of stimulating and challenging programs in Science, Technology,
Engineering and Mathematics (STEM). Informal partnerships with secondary schools, universities and community groups
continue to promote and foster student learning and community engagement.

The School continues to recognise and celebrate special events and provide opportunities for students to showcase their
talents and value their heritage.

In presenting this Report, I would like to acknowledge the talents and dedication of the School Executive and the
Haberfield School Staff including our Administration Staff in providing quality educational programs and services for our
students.

I would also like to acknowledge the support of the P&C Executive and all members of our school community.

I am proud to present the 2019 Annual School Report. The Staff and I look forward in 2020 to continuing the fine tradition
of providing a high quality and innovative education for all students at Haberfield Public School.

Karlynne Jacobsen

Principal
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School background

School vision statement

'Building on Success'

Haberfield Public School is a highly successful school as is reflected in all student outcome data. As a result, this plan
has been developed on the philosophy of "Building on Success". We are committed to continuing the school's long–held
traditions of excellence in education.

We believe that our school community is vibrant, creative and supportive. Every student has the opportunity to achieve
their personal best in a safe and caring environment. The school builds respectful, responsible and resilient learners and
citizens.

Haberfield Public School will build on this success and enhance the opportunities to ensure all our students are life–long
learners.

We will continue to develop a school culture that enables each student to reach their full potential academically and
become confident and creative individuals.

School context

Haberfield Public School is located in the inner west of Sydney. It has a school culture that reflects the strong
partnerships which exist between students, staff and parents. The school currently has a population of 670 students,
62.7 % of which are from Non–English Speaking Backgrounds.

The school has a long history of academic excellence. A wide range of school programs are offered that cater for the
individual needs of students. This includes a Gifted and Talented program, which operates from Years 1–6, as well as
comprehensive creative and performing arts, technology and sport programs.

The staff is a highly skilled team of professionals who collaboratively plan effective teaching and learning programs.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Excelling

LEARNING: Wellbeing Excelling

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Excelling

TEACHING: Effective classroom practice Excelling

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Literacy and Numeracy

Purpose

To improve expertise in our teachers so as to drive ongoing, school wide improvement in teaching practice and student
results.

Improvement Measures

Increase the number of students who demonstrate above expected growth across the bands in NAPLAN in Reading
and Writing.

Increase the number of students who demonstrate above expected growth across the bands in NAPLAN in Numeracy.

Increase in teacher expertise and confidence in PLAN2 and Learning Progressions.

Increase the number of students using self–assessment and reflective practices to set learning goals.

Overall summary of progress

The focus for 2019 was to develop teacher confidence and expertise in Planning Literacy and Numeracy (PLAN2) and
the use of Literacy and Numeracy Progressions to monitor and track student progress.

 • To support the implementation of PLAN2, professional development was delivered to K–6 teachers. Teachers
were familiarised with aligning work samples with indicators using the PLAN2 online tool.

 • To engage K–6 teachers with using the Literacy Progressions, a whole school writing task was set. Teachers
aligned the writing task to sub elements; punctuation, creating texts and grammar. Upon reflection teachers
discovered creating texts was quite difficult to use initially. The Leadership Team reset the focus to spelling,
punctuation and grammar.

 • Pre and post survey results indicated that K–6 teachers had improved their confidence using the Learning
Progressions by engaging in the whole school writing task.

 • The Leadership Team collaborated with the Literacy and Numeracy Strategy Advisor (LANSA) to unpack the
Numeracy Progressions. The Leadership Team analysed NAPLAN results in Numeracy and identified how to link
syllabus outcomes to the Numeracy Progressions.

 • K–6 teachers participated in a twilight professional development session in Term 2 – Unpacking the Numeracy
Progressions. K–6 teachers engaged with planning using the teaching and learning cycle. They identified areas for
development and used the progression indicators to plan teaching and learning activities, monitor and assess
student progress. Using NAPLAN results, teachers analysed the data to identify expected growth areas across the
bands in Numeracy.

 • K–6 teachers embedded multiplicative strategies, quantifying numbers and additive strategies into their Stage
Mathematics Programs.

Progress towards achieving improvement measures

Process 1: Evaluative mindsets

Implement a whole school approach to the use of evidence based teaching practices and the analysis of
data to continually meet individual student needs.

Evaluation Funds Expended
(Resources)

PLAN2 online tool: Professional development was delivered in Term 1 for
K–6 teachers to build their understanding and confidence in using PLAN2.
Teachers familiarised themselves with the PLAN2 software. They were
guided in understanding how to record information for individual students,
whole classes and how to generate reports.

Literacy and Numeracy Progressions: The whole school writing task
strengthened teacher confidence in engaging with the Literacy Progressions.
K–6 teachers worked in stages to moderate students' writing work samples

6 casual days for Strategic Direction 1
Leadership team to plan and deliver
professional development to K–6
teachers.

Printing of learning progressions
booklets and handouts for K–6
teachers.
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Progress towards achieving improvement measures

using the observable behaviours described in the Literacy Progressions. This
task highlighted the need to develop a K–6 colour coding system to mark
students' work and provide effective feedback to students. Teachers found
this task valuable and recognised the need to analyse student work samples
regularly to monitor, track and adjust student learning accordingly.

K–6 teachers evaluated their confidence using the Literacy Progressions
prior to completing the writing task. Results indicated that 23% of teachers
were not confident at all, 47% of teachers were somewhat confident and 29%
were confident. No teachers indicated that they were highly confident using
the Literacy and Numeracy Progressions. After the delivery of targeted
professional development, post survey results indicated that 29% of teachers
had developed confidence and skills using the progressions, 70% of teachers
found it helpful and 88% of teachers were keen to further their skills in using
the Literacy Progressions.

Unpacking the Numeracy Progressions Twilight Session supported teachers
in developing expertise using the Numeracy Progressions. K–6 teachers
identified areas for development. Before attending this professional
development, results indicated that 55% of teachers were not confident at all,
35% were somewhat confident and 10% were confident in using the
Numeracy Progressions. After the delivery of targeted professional learning,
post survey results indicated that 15% of teachers found it somewhat helpful,
65% found it mostly helpful and 20% found this training extremely helpful.
90% of teachers requested further professional development in using the
Numeracy Progressions to continue building teacher expertise and
confidence. As a result, teachers used the progression indicators to plan
teaching and learning activities, monitor and assess student progress.

K–6 teachers commenced embedding elements of the Literacy and
Numeracy Progressions in teaching programs. Identified elements were used
to track student progress. K–6 teachers developed an understanding of how
the progressions can be used to set learning goals for students.

PLAN2: Due to time constraints, not all teachers were able to enter data on
PLAN2. In 2020, the Leadership Team will endeavour to allocate time on a
regular basis for teachers to enter data on PLAN2 .

Process 2: Assessment for Learning

Develop and implement a formative assessment project where teachers will acquire knowledge and
skills in contemporary practices and students will learn about self–assessment and reflective practices.

Evaluation Funds Expended
(Resources)

Due to the amount of time invested in implementing the Literacy and
Numeracy Progressions, Process 2 Assessment for Learning was set as the
focus for 2020.

NIL

Next Steps

1. Deliver targeted professional development to support the continued use of the Literacy and Numeracy
Progressions in teaching and learning programs.

2. Develop teacher consistent judgement in collecting evidence of observable behaviours for data entry on PLAN2.
3. Allocate time for K–6 teachers to enter data for targeted elements of the Literacy and Numeracy Progressions.
4. Purchase devices for teachers to facilitate entering data on PLAN2.
5. Commence a whole school approach on formative assessment practices.
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Strategic Direction 2

Partnerships

Purpose

To increase authentic learning partnerships with parents, students and teachers so students are more motivated to
develop to their full potential.

Improvement Measures

Increased number of parents/carers utilising and engaging technology for communication.

An increased awareness and understanding by parents/carers of how students learn.

An increased percentage of staff collaborating to share and embed best teaching practice.

Overall summary of progress

Improvement Measure 1: Due to the increasing use of ClassDojo across the classes, we have seen an increase in the
number of parents/carers utilising and engaging in technology for communication.

The implementation of the new (online) newsletter has resulted in a growing number of families viewing our newsletters.
The new online format is being viewed between 500 to 650 times and the duration of time families are spending
engaging in the newsletter is increasing with each edition.

Improvement Measure 2: In 2019, Stage 2 conducted a Mathematics workshop for parents. This workshop engaged
over 100 participants. A survey conducted after the presentation found that the majority of attendees felt better equipped
to support their child with Mathematics at home and they had a better understanding of how their children learn
Mathematics in school.

Improvement Measure 3: In 2019, the committee conducted its first K–6 collaborative sharing session, focusing on best
practices in assessment. All staff participated in the workshop. This process will be refined in 2020 to further enhance
collaboration across the school.

Progress towards achieving improvement measures

Process 1: Parent Partnerships

Engage and inform parents regularly as partners in learning to support student outcomes through
innovative emerging technologies.

Evaluation Funds Expended
(Resources)

Newsletter: A staff evaluation of the new newsletter process was undertaken
after 5 issues. The evaluation identified a need to reduce the number of
issues to allow greater attention to the content. The evaluation identified the
need to upskill all committee members in how to organise and deliver the
school newsletter to ensure its long term viability.  In 2020, all Strategic
Direction 2 Committee members will be trained to oversee the collection,
creation and dissemination of the school newsletter.

Parent surveys have identified that the revised school newsletter has been
highly successful.

Creation of stage–based parent workshops: In 2019, Haberfield Public
School successfully ran a number of stage–based parent workshops. Stage
2, delivered a, 'Working Mathematically' workshop. The workshop was
broken into two groups to target the differing learning needs of the student
cohort. Parent feedback indicated that the workshops were highly successful
in informing and upskilling the community on the current syllabus
requirements and strategies to support student learning at home. Due to the

NIL
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Progress towards achieving improvement measures

success of this workshop, additional workshops across other stages are
planned for 2020.

Areas of focus for 2020: To enhance educational partnerships in 2020, the
Strategic Direction 2 Committee has identified the areas of greatest need in
order to meet the improvement measures set out in the School Plan. These
areas include: parent presentations, newsletter communication, online
communication with parents and whole–school collaborative practices.

Process 2: Educational Partnerships

Develop a professional learning community with other local schools and the wider educational
community.

Evaluation Funds Expended
(Resources)

In 2019, the Strategic Direction 2 Committee focused on developing
educational partnerships with the parent community. Due to the amount of
time spent implementing stage–based parent workshops, the SENTRAL
reporting platform and revision of the school newsletter, focus on Process 2,
'Educational Partnerships' was reduced to a few key areas.

Areas addressed included:
 • the continuation of the Fort St High School program for Stage 3
 • the partnership with Hope Vale students as part of the Cantible Music
Festival
Whole school evaluations indicate the school has a strong inter–school Music
program. In 2020, the focus is to extend inter–school programs to cover other
Learning Areas, especially in the junior grades.

Bus hire for Fort St High School
Program

SENTRAL software

SENTRAL training

Funding Sources:
 • Fort St High School Program
($7680.00)
 • Purchase of SENTRAL ($10456.00)
 • SENTRAL training ($1925.00)

Next Steps

1. Increase the number of parent presentations across the stages
2. Continue to refine school newsletter
3. Review online communication methods (SeeSaw/ClassDojo/Enews)
4. Create an online communication policy to address the use of platforms such as SeeSaw/ClassDojo
5. Establish partnerships with local high schools (Ashfield Boys High, Burwood Girls High and continue to build on the

partnership with Concord High)
6. Establish a connection with local primary schools
7. Create a database of parent/community expertise to utilise when planning teaching and learning programs in 2020
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Strategic Direction 3

Wellbeing

Purpose

To strengthen whole school wellbeing processes to ensure every student is supported to connect, succeed, thrive and
learn. Every student's emotional and social wellbeing is valued across the school community.

Improvement Measures

Decreased number of students referred to executive for negative behaviour.

An increased number of students actively connected to their learning.

Increased number of students receiving awards.

An increased number of teachers actively using PBL language, expectations and values.

Increased consistency in teacher approach to distributing awards.

Overall summary of progress

The 2019 focus was to expand upon the implementation and understanding of Positive Behaviour for Learning (PBL) in
order to ensure a consistent approach to managing student behaviour.

The PBL Team implemented a range of strategies to increase the number of teachers actively using the PBL language,
expectations and values. In particular:

 • The PBL team was responsible for monitoring student referrals to the Reflection Room. During 2019, the data
indicated that there were less referrals to the Reflection Room for negative behaviour. The 2019 Tell Them From
Me Survey (TTFM) indicated that 83% of HPS Parents' and Carers' children were clear about the 'rules' for
behaviour at HPS, 87% of students have friends who encourage them to make positive choices and 89% of staff
establish clear expectations for behaviour.

 • PBL signs were purchased for each playground area that clearly articulated the expectations for students. This
increased student, teacher and community awareness and consistency of the PBL expectations.

 • The implementation of the PBL Bee Token System commenced in 2019. Students were surveyed regarding
suggestions for an appropriate whole school reward. Students worked together to reach the target of 3,000 Bee
Tokens and were rewarded with a Crazy Hair Day and Colour Day to acknowledge the improvement in their
learning and behaviour.

 • The PBL Weekly Award for K–6 students was introduced at Monday Morning Assembly. Students from each grade
were acknowledged for demonstrating the PBL language, expectations and values.

 • Student Leaders were responsible for introducing the PBL Weekly Focus to the school at the Monday Morning
Assembly. This PBL focus was reinforced in classrooms through the continuation of the PBL lessons.

 • The second focus was to increase the number of students receiving awards. The award system was expanded to
include the Weekly Sports Award and the Weekly PBL Awards. This resulted in an increased number of students
being recognised for positive behaviour in the classroom and on the playground. In 2019, the number of students
K–6 receiving awards increased throughout the year with the final HPS Medal count for 2019 of 25! This indicated
that staff were regularly following the HPS School Awards and the PBL systems.

Progress towards achieving improvement measures

Process 1: Positive Behaviour for Learning

Implement the Positive Behaviour for Learning program across the school. This will include focus on
playground behaviour and transitions between activities.

Evaluation Funds Expended
(Resources)

Bee Mascot & PBL Playground signs: The PBL team would like to
acknowledge Mr Peter Baldwin for creating our Bee mascot and the PBL
Team for creating our School's PBL signs for the playground. The signage

Play Equipment

PBL Playground signage
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Progress towards achieving improvement measures

has been a positive addition to our school environment and has increased
consistency of language use and expectations for each playground area. The
Bee Token System has shifted the focus on the playground by
acknowledging students for making positive choices. This system and
ultimate whole school reward has given the students increased incentive for
making positive choices on the playground.

Playground Roster: Revision of the playground roster for February, was
based on 2018 data and then continually updated, where appropriate
throughout 2019. Staggering grade groups in certain areas improved the
equity of the use of playground areas for students and teachers noticed less
problems overall on the playground.

Playground Equipment: The younger students thoroughly enjoyed having
the construction toy equipment during lunch time. All students continued to
show an eager interest in using the equipment each day. This gave them an
opportunity to engage with a wider range of peers, develop language,
reasoning skills, problem solving and creativity. The teachers actively
modelled the PBL language, expectations, values and supported the
interaction within small groups. This led to less students being referred to the
Reflection Room and the Executive for inappropriate playground behaviour.

The PBL Weekly lesson continued in 2019. These lessons were explicit to
the school's PBL rules for the playground and transition between activities.
The teachers reinforced the rules, language, expectations and values each
week in class. These expectations were reinforced by the School Leaders at
Monday Morning assemblies, providing them with increased responsibility
and opportunity to set an example and model the expectations for younger
students.

The Weekly Sports Award and PBL Award increased the number of
students being recognised for demonstrating positive behaviour choices, PBL
values and expectations. In 2020, the value and number of students per
grade receiving the awards will increase, in order to to provide further
incentive for students to achieve the award.

Funding Sources:
 • PBL Equipment ($3000.00)
 • PBL Signs ($2000.00)

Process 2: Social, Emotional Wellbeing Project

Implement a school wide system for supporting the social and emotional needs of our students. This will
include using external professionals to support parents, teachers and students in ensuring our students
are cared for and known.

Evaluation Funds Expended
(Resources)

The Social, Emotional Wellbeing Project will be the School focus for 2020.

Next Steps

 • The PBL awards system will be expanded into the whole school award system. As such, the PBL Award will now
be equivalent to a Bronze Award. This will result in an increased number of students being recognised for positive
behaviour in the classroom and on the playground.

 • Increased communication with the parent community about PBL will occur.
 • Further research into DoE Mindfulness programs will be undertaken. The PBL team will allocate one class in each

stage to pilot the program in 2020.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Funding Sources:
 • Aboriginal background
loading ($974.00)

All Aboriginal and Torres Strait Islander
students have a Personalised Learning
Pathways (PLP) and are making progress
across the Literacy and Numeracy
continuums.

Liaised with the support personal from DoE.

Resources were purchased for the
classrooms and the School Library that
support Aboriginal Education K–6.

English language proficiency Funding Sources:
 • English language
proficiency ($44 050.00)

These funds were used to support the English
as an Additional Language or Dialect (EAL/D)
K–6 program.

Classroom resources were purchased to
supplement teaching and learning.

Low level adjustment for disability Funding Sources:
 • Low level adjustment for
disability ($41 013.00)

Funds were used to support students who
were in need of additional learning support
but did not qualify for extra funding. The funds
were expended primarily to employ support
staff to deliver class support.

Quality Teaching, Successful
Students (QTSS)

Funding Sources:
 • Quality Teaching,
Successful Students
(QTSS) ($111 732.00)

Funds were used to employ staff to support
and for mentoring programs in the school.

Socio–economic background Funding Sources:
 • Socio–economic
background ($9 262.00)

These funds were used to support families
who were experiencing financial difficulties.
The school provided uniforms, fee relief,
books, excursions and camp assistance.

Support for beginning teachers Funding Sources:
 • Support for beginning
teachers ($28 260.00)

Funds were recieved specifically to support
Beginning Teachers. The funds have been
used to support professional learning,
programming, mentoring and class
management.

Targeted student support for
refugees and new arrivals

Funding Sources:
 • Targeted student support
for refugees and new
arrivals ($7 650.00)

These funds were specifically used to support
the new arrivals in Semester 2.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 312 312 320 332

Girls 337 311 317 338

Student attendance profile

School

Year 2016 2017 2018 2019

K 96.5 96.2 97 94

1 96 95.5 95.8 94.4

2 96.4 96 95.6 95.7

3 95.8 96.9 96.3 94.8

4 96.7 96.8 96.3 94.3

5 96 96.2 96.8 94.7

6 95.9 94.8 95.5 94.4

All Years 96.2 96.1 96.2 94.6

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 1

Assistant Principal(s) 4

Classroom Teacher(s) 25.32

Teacher of Reading Recovery 0.42

Learning and Support Teacher(s) 0.6

Teacher Librarian 1.2

Teacher ESL 1.8

School Counsellor 1

School Administration and Support Staff 4.26

Other Positions 2

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 1,121,237

Revenue 6,158,750

Appropriation 5,660,948

Sale of Goods and Services 22,309

Grants and contributions 468,726

Investment income 6,067

Other revenue 700

Expenses -5,900,885

Employee related -5,117,436

Operating expenses -783,449

Surplus / deficit for the year 257,865

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 126,934

Equity Total 351,419

Equity - Aboriginal 974

Equity - Socio-economic 9,262

Equity - Language 236,139

Equity - Disability 105,043

Base Total 4,396,797

Base - Per Capita 149,465

Base - Location 0

Base - Other 4,247,332

Other Total 636,700

Grand Total 5,511,849

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.
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Parent/caregiver, student, teacher satisfaction

The Tell Them From Me Survey for Parents & Carers, Students and Staff is a self–evaluation tool based on a
comprehensive questionnaire covering several aspects of experiences at home and school. The survey provides
feedback to the school and the community about the extent to which Parents & Carers, Students and Staff feel the
school supports learning and positive behaviour and promotes a safe and inclusive environment for all.

PARENTS AND CARERS SURVEY RESULTS

76% feel welcome when visiting the school.

76% feel they can easily speak with their child's teachers.

74% indicated that their child is encouraged to do his or her best work.

83% indicated that their child is clear about the rules for school behaviour.

STUDENT SURVEY RESULTS

71% feel accepted and valued by their peers and by others at school.

87% have friends at school they can trust and who encourage them to make positive choices.

70% have a high rate of participation in art, drama, or music groups; extracurricular school activities; or a school
committee.

87% have a high rate of participation in sports with an instructor at school, other than in a physical education class.

91% do not get in trouble at school for disruptive or inappropriate behaviour.

82% try hard to have success in their learning.

STAFF SURVEY RESULTS

74% work with school leaders to create a safe and orderly school environment.

80% work with other teachers in developing cross–curricular or common learning opportunities.

81% talk with other teachers about strategies that increase student engagement.

80% discuss their assessment strategies with other teachers.

83% discuss learning problems of particular students with other teachers.

84% set high expectations for student learning.

84% are in regular contact with parents to discuss individual student's learning needs.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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