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Introduction

The Annual Report for 2019 is provided to the community of Glenmore Road Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Glenmore Road Public School
Glenmore Rd
Paddington, 2021
www.glenmorerd-p.schools.nsw.edu.au
glenmorerd-p.school@det.nsw.edu.au
9360 4880
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School background

School vision statement

Our school motto, vitai lampada or the torch of life, succinctly embodies our school vision.

At Glenmore Road Public School we strive to academically engage and challenge students in a learning environment
that is friendly, tolerant and respectful.  The school has a culture where students, staff and parents have shared values in
taking responsibility for, and reflecting on, one's learning through determining high level goals.

School context

Glenmore Road Public School has an enrolment of 366 students and provides a nurturing and welcoming environment
for all students K–6. The school has a focus on high academic achievement and continuous improvement in literacy,
numeracy and student welfare. The school benefits from active partnerships with its community, a supportive and
engaged parent body, and a professional and dedicated staff. There are high expectations for sporting endeavours, the
performing arts and the provision of extracurricular programs. A focus on teacher professional learning in differentiated
curriculum, programs for gifted and talented students and learning support continue to ensure individual student learning
needs are met. Glenmore Road Public School is an inclusive school that nurtures the social success of each individual
by maintaining a focus on the enhancement of a positive school culture.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework and participated in an external
validation. The Framework is a statement of what is valued as excellence for NSW public schools, both now and into the
future. The Framework supports public schools throughout NSW in the pursuit of excellence by providing a clear
description of high quality practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report. Every five years,
our school undergoes an external validation process.

During the external validation process, an independent panel consisting of a Principal School Leadership and a peer
principal considered our evidence and assessment of our school's progress against the School Excellence Framework.

Our self–assessment and the external validation process will assist the school to refine our school plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Delivering

LEARNING: Assessment Delivering

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Delivering

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Delivering

TEACHING: Learning and development Delivering

LEADING: Educational leadership Delivering

LEADING: School planning, implementation and
reporting

Delivering

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Quality Teaching and Learning

Purpose

To improve student learning outcomes in literacy and numeracy through the development and delivery of consistent high
quality teaching practice where learning is visible to students.

Improvement Measures

 •
Increased % of students achieving expected growth in school based data in writing and spelling

 •
Increased % of students achieving expected growth in NAPLAN numeracy from Years 3–5 and Years 5–7

 • Teachers have an increased understanding in using school based data to deliver responsive programming
and differentiated content

Overall summary of progress

Teachers have continued to engage in professional learning on Corwin's Visible Learning project. The School Capability
Assessment (SCA) of Visible Learning, which was conducted for the third time in early 2020, revealed that progress
throughout 2019 in the 4 key strands of: Visible Learner, Know thy Impact, Inspired and Passionate Teachers and
Effective Feedback, was pleasing with all aspects of each key strand now existing in the school, however not yet
considered common place or systematic. This is reflected in the results of the Tell Them From Me survey of both
teachers and students.

The Tell Them From Me teacher survey showed that 69% of teachers understood totally or most of what they had been
learning in Corwin's Visible Learning. Additional professional learning will be offered to teachers in 2020.

The students' results in the area of Visible Learning show that 64% understood most of what they were learning. Only
11% felt that teachers needed to go over it again with them. This will continue to be a priority in 2020.

Teachers are developing their confidence in using school based data to deliver responsive programming and
differentiated content, as is reflected in the Tell Them From Me survey of Teacher Satisfaction, where the areas of Data
Informs Practice and Technology were rated slightly below the state average.

Progress towards achieving improvement measures

Process 1:  •
Implement a whole school, consistent approach to assessment and data collection through
implementation of school based assessment in literacy

Evaluation Funds Expended
(Resources)

School based assessment of literacy (Spelling and Writing) was developed
and implemented K–6. This incorporated the standardised assessment tests
(PAT Comprehension and the South Australian Spelling tests) as well as
school based rubrics for Writing.  Data analysis of student achievement in
2019 will be used as baseline data to assess future growth.

The Corwin report on Visible Learning showed that teaching practices and
procedures are now in place which are ready to be documented to ensure
consistent teaching practice across the school.

Some teachers have been entering assessment data into Sentral and PLAN
2.

Grade Planning Days – 30 casual
relief days.  Expenditure $12000.
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Progress towards achieving improvement measures

Process 2:  •
Implement a whole school, consistent approach to assessment and data collection through
implementation of school based assessment in numeracy

Evaluation Funds Expended
(Resources)

School based assessment of numeracy was developed and implemented
K–6.  This incorporated SENA (K–2) and the standardised PAT Maths test.
Sample classes trialled Stepping Stones (Origo Slate Trial) maths program.
Data analysis of student achievement in 2019 will be baseline data to assess
future growth.

The Corwin report on Visible Learning showed that practices and procedures
are now in place which are ready to be documented to ensure consistent
teaching practice across the school.

Some teachers have been entering assessment data into Sentral and PLAN
2.

Standardised tests costs $450.

Grade planning – 30 teacher relief
days. Expenditure $12000.

Process 3:  •
Build teacher capacity to utilise data to track and inform student progress

Evaluation Funds Expended
(Resources)

Quality Teaching through evidence informed teaching practices:

Professional learning (PL) in the area of Quality Teaching through data
analysis and visible learning created an inclusive culture of teaching practices
based on a strong understanding of each student's strengths and needs. This
professional learning was engaged in by 100% of the teaching staff.

Explicit teaching based on evidence informed practices and underpinned by
Visible Learning strategies was a priority in 2019 and built the capacity of
staff to consistently outline learning intentions and teacher expectations of
learning tasks to students.

This also linked clearly to Strategic Direction 2 and was integral in supporting
students to be active participants in their own learning.

Teacher capacity to utilise data to track and inform student progress in
literacy and numeracy is improving greatly through the focus on Visible
Learning.  This improvement is apparent in the School Capability
Assessment, which shows the progress between January 2019 and
December 2019 and the Tell Them From Me survey conducted in 2019.

Inside Series Assessment professional
learning (Corwin) $3660.

School Capability Assessment
(Corwin) $2250.

Impact Coaching professional learning
(Corwin). Course cost $880. 4 teacher
relief days $1600.

Inside Series Feedback professional
learning (Corwin) $4000.  Teacher
relief costs $2400.

Mind Frames Teacher Survey
(Corwin) $550.

Next Steps

Expand school based assessment data sources to allow the comparison of standardised school based capability data
(PAT Comprehension, PAT Maths, for example) and school based performance data (PLAN 2, SBSR) for all students.

Update current assessment schedule K–6 to reflect all practices in 2020.

Ensure all teaching staff are equipped with knowledge and skills to maintain the Writing Rescue Grammar program.

Stepping Stones (Origo Slate Trial) maths program expanded to K–6 implementation in 2020.

Stage teams will collaboratively analyse and use student assessment data to engage students in literacy and numeracy
learning.

In NAPLAN, continue to improve the growth of students in the top two bands for literacy and numeracy, and also improve

Printed on: 1 June, 2020Page 6 of 24 Glenmore Road Public School 2009 (2019)



the value added for students between Year 3 and Year 5 and Year 5 and Year 7.

Ensure Quality Feedback related to student achievement is clear, relevant and directs future learning goals for the
students.

Grow and sustain collaborative practices and consistent teacher judgement (CTJ) through collaborative planning days
and the ongoing development and refinement of whole school scope and sequence documents.

Teacher and student progress in Visible Learning as measured by the School Capability Assessment (SCA) throughout
2019 indicates that much has been achieved, however more work is needed on the Visible Learning project in the 4 key
strands. This focus will continue throughout 2020. As part of this focus, "Impact Coaching" (Corwin) professional learning
upskilled executives in 2019 so that they will be able to implement the coaching of other teaching staff in 2020.

Printed on: 1 June, 2020Page 7 of 24 Glenmore Road Public School 2009 (2019)



Strategic Direction 2

Student Success as Learners

Purpose

To embed teaching and learning practices that build capabilities for all students so they are involved in planning and
monitoring their own learning development

Improvement Measures

 •
Increased % of students in TTFM survey place themselves in high skill/high learning challenge quadrant

 •
Increased % of teachers reporting they collect and analyse data to inform practice in TTFM survey

 •
Increased % of students who have made progress in literacy

 •
Increase in the % of students who have made progress in numeracy

 • Increase in the implementation of visible learning strategies as measured in SCA

Overall summary of progress

 • In March 2019 a slightly higher percentage (55%) of students at GRPS in the Tell Them From Me (TTFM) survey
placed themselves in high skill/high learning challenge quadrant compared to the NSW Government Norm of 53%
and slightly fewer placed themselves in that quadrant in October 2019 (52%)

 • The TTFM survey in the area of Data Informs Practice showed that teachers rated their progress in this area at
7.5, slightly below the state average of 7.8.

 • Teachers and students were surveyed on their understanding of the Visible Learning strategies. There is
satisfactory growth in the understanding of Visible Learning strategies. There will be a continued focus on Visible
Learning in 2020.

Progress towards achieving improvement measures

Process 1:  •
Three year visible learning project to establish a quality learning environment which embraces and
embeds the visible learning framework

Evaluation Funds Expended
(Resources)

Improved quality teaching with Learning Intentions and Success Criteria
(LISC) embedded in daily lessons, combined with quality teacher feedback,
has allowed students to self and peer assess.  This common language of
Visible Learning is used across the school.

With improved knowledge of themselves as learners, students have become
more active participants in their own learning as evidenced in the Three Way
Conferences.

SMART goals are used as the framework for Three Way Conferences.

Students/parents/teachers all communicate their ideas around goal setting.

School Interviews program $200.

Student awards $200.

Learning Characteristics posters
$1500.
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Progress towards achieving improvement measures

Three Way Conferences are consistent throughout the school.

The school's Welfare Policy was updated through consultation with staff to
create or include six Learning Characteristics / Dispositions.  These Learning
Characteristics formed the basis of Personal Development (PD) lessons that
taught students what an effective learner looks like.  These characteristics
are linked to the Class Dojo rewards system and Welfare Policy.  Students
across the school understand the connectedness of the Learning
Characteristics – Class Dojo system – Welfare Policy.  These underpin the
bronze, silver, gold and school medal reward system.

Next Steps

Targets for 2020 will include to:

1) consolidate student self assessment

2) build student capacity in peer assessment

3) consolidate and strengthen the students' skill and value of being active participants in their own learning and reporting
through Three Way Conferences.

With regard to the Welfare Policy the school focus will be to:

1) consolidate and expand the policy

2) ensure that PD lessons are underpinned by the Learning Characteristics

3) develop a draft Anti–bullying Policy to complement the Welfare Policy.
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Strategic Direction 3

Connected, Engaged Community

Purpose

To facilitate positive, respectful relationships and strengthen the culture of community connectedness and engagement

Improvement Measures

 •
Increased % of staff report confidence in using technology to enhance parent involvement

 •
Parent and student satisfaction levels with student welfare policy increased

 •
Increased % of parents involved in supporting student learning

Overall summary of progress

Welfare Policy successfully reviewed.

Parent / community engagement increased.

Progress towards achieving improvement measures

Process 1:  •
ICT incorporated into classroom instruction and student learning, strengthening home school
connections

Evaluation Funds Expended
(Resources)

As a result of the unforeseen changes to the availability of professional
learning, in the area of technology, from the desired providers in 2019, it has
been necessary to carry over this  activity to the beginning of 2020.

Process 2:  •
Create opportunities for parents to be involved
 •

Evaluation Funds Expended
(Resources)

Parent / community engagement strengthened through increased
involvement in school.  The Tell them From Me Survey positively reflected
this focus on involvement.

Teacher relief costs for External
Validation $5000.

Process 3:  •
Review student welfare policy to meet current needs of students

Evaluation Funds Expended
(Resources)

The Welfare Policy 2019 was successfully reviewed and updated. Teacher
professional learning through Visible Learning  and staff expertise focused on
the development of Learning Characteristics that were valued by the whole
school community. These Learning Characteristics are rewarded via the

Welfare Policy launch $500.

Teacher relief costs $400.
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Progress towards achieving improvement measures

Class Dojo platform and were incorporated into the updated Welfare Policy
2019 to support the culture of responsible, respectful learners.

Student satisfaction was measured via the Tell Them From Me survey, the
following measures of Social–Emotional Outcomes were above the NSW
Government norms by the following percentages: Participate Sports 14%,
Participate Extracurricular Activities 13%, Positive Behaviour at School 8%.
The area of anti bullying has been improving and was 2% above the NSW
Government norm.

Next Steps

Technology professional learning will be a focus in 2020.

A draft Anti–bullying Policy will be developed to complement the Welfare Policy 2019.

In 2020 GRPS will promote and utilise school community expertise to create more quality teaching experiences. It will
also help with curriculum differentiation to meet the diverse needs and interests of the students, leading to further
community engagement at review meetings for student Learning Plans.

In addition, School Plan documentation will be shared with the School Council and the P & C. Parents will be asked for
their views. We will seek qualitative evidence of the adjustments we need to make to the School Plan for 2020.
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Key Initiatives Resources (annual) Impact achieved this year

English language proficiency $87455 applied in total to
the Equity areas of: English
language proficiency,
socio–economic
background and low level
adjustment for disability.

The program created by the Learning and
Support teacher for Student Learning Support
Officers (SLSOs) to support students in class
continued in 2019.  SLSOs contnued to target
needs based groups throughout 2019.

Identified EALD students made expected
growth in literacy and numeracy.

Low level adjustment for disability $87455 in total was applied
to low level adjustment for
disability, socio–economic
background and English
language proficiency.

All students made significant academic gains
through the implementation of personalised
learning experiences within the classroom
setting and additional teacher support.

Each student's motivation, reading age,
spelling age and writing skills increased
enabling them to engage in general learning
within the school day in Semester 2.  This
model of intervention will continue to be a
priority in 2020.

Quality Teaching, Successful
Students (QTSS)

$64243 All staff completed Performance and
Development Plans (PDPs) and the GRPS
classroom observation model continued with
100% of staff participating.  QTSS funds were
used for an instructional leader 3 days per
week in Term 1 and then the funds were used
to support teachers programming to meet
student learning needs and improve student
outcomes.

Strategic Direction teams met 90% of
milestones for the year. 80% of students on
learning support program made expected
growth (PAT literacy or numeracy) of 0.4
effect size

Socio–economic background $87455 in total applied to
English language
proficiency, low level
adjustment for disability and
socio–economic
background

All students in K–6 accessed all learning
experiences including school incursions and
excursions.

Support for beginning teachers $3297 was spent on
targeted professional
learning for Early Career
Teachers

No beginning teachers this year.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 154 153 166 172

Girls 195 201 200 192

Student attendance profile

School

Year 2016 2017 2018 2019

K 96.4 96.3 95.8 95.6

1 96.5 95.2 96.1 95.7

2 96.8 96.2 95.9 95.3

3 96.5 96 95.6 94.8

4 94.6 96.6 95.7 95.4

5 96.2 96.2 94.1 94.2

6 96 95 93.4 95.2

All Years 96.1 95.9 95.3 95.2

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 3

Classroom Teacher(s) 13.83

Teacher of Reading Recovery 0.2

Learning and Support Teacher(s) 0.5

Teacher Librarian 0.8

School Administration and Support Staff 2.82

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 337,115

Revenue 3,516,737

Appropriation 3,044,637

Sale of Goods and Services 50,887

Grants and contributions 419,937

Investment income 877

Other revenue 400

Expenses -3,408,028

Employee related -2,807,230

Operating expenses -600,798

Surplus / deficit for the year 108,709

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 143,240

Equity Total 88,118

Equity - Aboriginal 664

Equity - Socio-economic 2,233

Equity - Language 9,338

Equity - Disability 75,884

Base Total 2,577,557

Base - Per Capita 85,878

Base - Location 0

Base - Other 2,491,680

Other Total 164,773

Grand Total 2,973,688

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

Literacy and Numeracy Graphs

Band 1 2 3 4 5 6

Percentage of students 3.3 1.7 1.7 5.0 16.7 71.7

School avg 2017-2019 1.3 4.5 5.1 8.3 22.4 58.3
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Band 1 2 3 4 5 6

Percentage of students 0.0 3.3 5.0 13.3 23.3 55.0

School avg 2017-2019 0 3.2 3.9 12.3 20 60.6

Band 1 2 3 4 5 6

Percentage of students 3.3 3.3 10.0 15.0 33.3 35.0

School avg 2017-2019 1.3 2.6 10.9 15.4 34 35.9
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Band 1 2 3 4 5 6

Percentage of students 0.0 1.7 5.2 20.7 46.6 25.9

School avg 2017-2019 0 1.9 6.5 18.8 47.4 25.3

Band 3 4 5 6 7 8

Percentage of students 0.0 2.9 11.4 14.3 45.7 25.7

School avg 2017-2019 0.8 2.5 10.7 21.3 27.9 36.9
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Band 3 4 5 6 7 8

Percentage of students 0.0 0.0 8.3 25.0 19.4 47.2

School avg 2017-2019 0 0.8 7.3 19.5 26 46.3

Band 3 4 5 6 7 8

Percentage of students 2.9 2.9 0.0 31.4 48.6 14.3

School avg 2017-2019 1.6 1.6 5.7 28.7 39.3 23
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Band 3 4 5 6 7 8

Percentage of students 2.9 0.0 20.0 48.6 17.1 11.4

School avg 2017-2019 1.6 1.6 26.2 37.7 18.9 13.9

Band 1 2 3 4 5 6

Percentage of students 0.0 3.3 13.3 20.0 23.3 40.0

School avg 2017-2019 0.6 3.2 8.3 18.6 30.8 38.5
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Band 3 4 5 6 7 8

Percentage of students 0.0 2.9 14.3 42.9 22.9 17.1

School avg 2017-2019 0 3.3 11.5 30.3 33.6 21.3

In 2019 Year 3 NAPLAN results showed improvement in the percentage of students in the top two bands in Grammar
and Punctuation compared to the 3 year average (2017–2019). In Reading, Spelling and Writing students in the top two
bands performed in close proximity to the 3 year average. In Numeracy students performed less well compared to the 3
year average.

In 2019 Year 5 NAPLAN results also showed showed improvement in the percentage of students in the top two bands in
Grammar and Punctuation compared to the 3 year average (2017–2019). Students in the top two bands performed in
close proximity to the 3 year average in Spelling. They performed less well in Reading, Writing and Numeracy compared
to the 3 year average.
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Parent/caregiver, student, teacher satisfaction

Tell Them From Me (TTFM) surveys have gauged the level of parent/caregiver satisfaction within the school. The results
over the past two years (October 2017 to October 2019) show growth in satisfaction in all areas: Parents feel welcome
(rose from 6.9 to 7.4), Parents are informed (rose from 6.1 to 6.8), Parents support learning at home (rose from 6.1 to
6.6), School supports learning (rose from 6.6 to 7.0), School supports positive behaviour (rose from 7.7 to 7.8), Safety at
school (rose from 7.3 to 7.5), Glenmore Road PS is an inclusive school (rose from 6.1 to 6.5).

In 2019, 100 parents/caregivers completed the TTFM survey. The following selection of measures rated by parents gives
further information about parent satisfaction with the school. 90% of parents felt the physical environment was
welcoming, the following communication modes were found to be useful or very useful: the school newsletter (93%),
emails (83%), the school website (55%). 83% of parents would recommend the school, with a further 10% neither
agreeing or disagreeing. When asked how useful certain types of communication were when discussing their child with
the school the results were as follows for the categories Useful/ Very useful: Informal meetings 91%, formal interviews
88%, emails 80%, school reports 73%, telephone 66%.

Student satisfaction was measured via the Tell Them From Me survey, which was conducted in March and October. The
following measures of Social–Emotional Outcomes were above the NSW Government norms by the following
percentages: Participate Sports 14%, Participate Extracurricular Activities 13%, Positive Behaviour at School 8%.
Additional focus is needed on the extension of students and also on the Drivers of Student Outcomes, however, the area
of anti bullying has been improving and was 2% above the NSW Government norm in October. Student Perseverance in
the high and medium range was above the NSW Government norm by 2% and 4% respectively. Visible Learning has
been a focus area and when asked about their understanding of the concepts, the results were as follows: Totally got it
27%, Got most of it 37%, Got 50% of it 24%, You need to go over it again 7%, You lost me 4%. This indicates that further
work is needed in this area for at least one third of the student population.

Teacher satisfaction was also measured via the Tell Them From Me survey. 13 teachers completed the survey in
September 2019. Research shows there are 8 drivers of student learning outcomes: Leadership, Collaboration, Parent
Involvement, Learning Culture, Teaching Strategies, Inclusive School, Data Informs Practice and Technology. 5 of the 8
drivers were assessed by teachers on a par with the assessment of teachers across the state of NSW. Parent
Involvement was rated significantly higher, at 7.5 than the state average of 6.8, which reflects the successful focus of the
School Plan in this area. Data Informs Practice, rated 7.5, was slightly below the state average of 7.8 and is being
addressed in the School Plan as teacher capacity is built in the area of Visible Learning. Technology 6.4 was also slightly
below the state average of 6.7. Technology professional learning is a priority in the School Plan and some of the planned
support for staff in 2019 was unfortunately unavailable so has been postponed until 2020.

There are 4 dimensions of classroom and school practices: Challenging and Visible Goals, Planned Learning
Opportunities, Quality Feedback and Overcoming Obstacles to Learning. In each of the 4 areas the teachers' satisfaction
with the practices was shown to be on a par with the NSW state average. School Leaders Leading Improvement and
Change was very positive with teachers either saying they agreed (62%) of strongly agreed (38%). Teachers either
agreed (46%) or strongly agreed (46%) that there was Communication of a Strategic Vision, which is again very positive.

Visible Learning has been a focus across K–6 and teachers responded as follows: they understood completely (31%),
they understood most of it (38%), they understood half of it (31%). There will be an ongoing focus on professional
learning in this area for teachers and for students.

There was also an analysis of teachers' perceptions of school facilities and how far they provided 4 things, the
percentages of teachers either agreeing or strongly agreeing are reported in the brackets: A sense of belonging for
students (84%), the school is well maintained (66%), support effective teaching practices (34%), students focus on their
learning (33%). We note here that the latter two results are not unexpected as currently Information technology platforms
and resources and strategies to access learning are being updated to support effective practices for teachers. Teacher
satisfaction in these latter two areas is expected to rise in 2020.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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