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Introduction

The Annual Report for 2019 is provided to the community of Windang Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Windang Public School
Oakland Ave
Windang, 2528
www.windang-p.schools.nsw.edu.au
windang-p.school@det.nsw.edu.au
4295 1852

Message from the principal

It is a privilege to be Principal of Windang Public School. Our school's vision commits to providing an environment where
'every student can learn and achieve success'. This is a culture the school leadership and all staff work very hard to
achieve. Our school is a wonderful example of the excellence made possible through a strong and effective partnership
between school and community. It is a school where all stakeholders work harmoniously and collaboratively to achieve
the best possible outcomes for every child. At Windang Public School we believe that in working in partnership within and
beyond the school in a strategic, enthusiastic and purposeful way, we will inspire the development of confident, creative
and innovative individuals, critical thinkers and problem solvers; and engaged learners, leaders and responsible citizens.

The 2019 school year has been highlighted by many successful programs and initiatives and strong parent and
community support. The Windang Public School Annual Report is an account of the school's operations and

achievements throughout the year. It provides a detailed account of achievements against the school plan in the areas of
learning and teaching as well as student wellbeing. There are many factors that contribute to Windang Public School
being a small community focused school. In particular the welcoming tone and inclusiveness of our school, with students,
staff and community working together. There is a clear positive learning culture supported by an environment of positive
behaviour and respect with all members of our school community working to build and striving to continue developing
into the future. The teachers, parents and students at Windang Public School work collaboratively within a happy and
supportive educational setting to ensure all students achieve academic, social and emotional success.

The school is a dynamic learning organisation striving for improvement in the context of future focused education through
learning for every student, based on the implementation of evidence–based teacher practice. Students know their school
is a safe, trusting and caring environment. Students are valued as individuals, taught by dedicated teachers who know
their students level of knowledge and understanding and know where to move them next in their learning journey. Staff
ensure students are exposed to differentiated learning that supports individual growth and meets parent aspirations. We
have a highly dedicated staff who work collaboratively to provide an inclusive environment where all students are
nurtured and encouraged to achieve their personal best. Our students are motivated to learn and participate in the range
of educational opportunities provided for them at our school.

Our commitment at Windang Public School is to provide a safe and intellectually challenging environment that will
empower students to become innovative thinkers, creative problem solvers and inspired learners prepared to thrive in the
21st century. Plans for the future include the revitalisation of how literacy is taught at our school. This year staff
participated in professional learning in synthetic phonics in relation to implementing explicit instruction in teaching and
learning spelling and reading skills and increases improvement in writing and comprehension. The spelling program
"Sound Waves" is a synthetic phonics and word study program that was introduced and is fully implemented from
Kindergarten to Year 6. All students participate in a 30min "Sound Waves" lesson every day. Immediate student results
are extremely impressive.

The 2019 school year was characterised by major refurbishment projects across the school working towards the goal of
a quality physical learning environment that compliments the quality teaching and learning in all classrooms. All roof tiles
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on all the school buildings were replaced with brand new colorbond roofs. All the classrooms were refurbished including;
new paint, new window blinds, new furniture and quiet space carpet on the walls.

Formative Assessment strategies are visible and used in all classrooms, and data collected was used regularly to identify
student cohorts, to plan, implement and monitor precise intervention strategies and to improve outcomes for all students.
This year we have continued making improvements to our teaching and learning by employing additional staff through
our Resource Allocation Management (RAM) funding to support school programs and students with additional learning
needs.

The role of Instructional Leader as well as the wellbeing coordinator has been filled by two Assistant Principals. They
have supported and mentored teachers to improve student learning outcomes and build the knowledge of teachers in
Literacy and Numeracy.

As principal I proudly look forward to continue being part of our students' learning, working with the staff and community
and planning for our school's future success. I thank everyone who has contributed to making 2019 a highly successful
year and it is with great pleasure that I present this report outlining the outstanding achievements of the students, staff
and parents of Windang Public School. I certify that the information in this report is the result of a school self–evaluation
process and is a balanced and genuine account of the school's achievements and areas for development.

Loreta Kocovska

Principal
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School background

School vision statement

Our vision is to have our students at the heart of every decision we make. Working to ensure every student learns is the
core business of our school and we define our success by how much progress, our students make. By defining student
success in terms of progress we are reinforcing the values of persistence and effort, and fostering a growth mindset in
students, which has been shown to support future success in life. 'Great teaching will no longer mean masterful delivery
of the year level curriculum, but extending the skills and knowledge of every student in every class, regardless of their
starting point.' (Targeted teaching: How better use of data can improve student learning: Grattan Institute, 2015 p. 5)

At Windang Public School, our mission is to foster independent students who know what they are learning, what to do
with that learning and what to do or who to see if they are confused or stuck with their learning. We are working to ensure
that our students can:

 • Think about how they learn and how they can improve
 • Look for feedback about their learning
 • Ask questions about learning and participate in learning discussions
 • Listen to ideas about learning from their peers

School context

Windang Public School is a P1 school located on the northern side of Lake Illawarra and is the southern–most suburb of
Wollongong. Established in 1942, the school has a proud history of being central to its community, enrolling many
children who are second generation students of our school. We have a strong focus on creating a safe, happy and caring
environment where every student is known and cared for.

The school population is stable and we have seven mainstream classes. Approximately 17% of our student population
identifies as Aboriginal. School staff are committed to providing quality educational programs that provide enrichment
and encourage success in learning, sport and the creative arts. Sixteen per cent of teachers are in their first five years of
teaching.

Our school has an active P&C and enjoys strong ties with its community. We seek feedback from all members of the
school community to underpin ongoing school improvement and the professional effectiveness of all school members.
Physical resources and facilities are well maintained and we are increasingly looking at transforming our learning spaces
to meet a broad range of student learning interests and needs.

Windang Public School is a member of the Lake Learning Community and works together with leaders and teachers from
within, and beyond, our Community of Schools to build and sustain a culture of effective, evidence–based teaching for
ongoing improvement and to support the learning of students as they transition from primary to high school.

We have a commitment to continuous improvement and are working to enhance the learning experience of each student
through high quality and consistent teaching practices and effective school planning, self–assessment and change
management processes.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Delivering

LEARNING: Wellbeing Delivering

LEARNING: Curriculum Delivering

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Delivering

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Delivering

LEADING: Educational leadership Delivering

LEADING: School planning, implementation and
reporting

Delivering

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Connect – Future Focused Learning

Purpose

Our students will be actively connected to their learning and local and global communities through the provision of
complex tasks in Project Based Learning (PBL), student led design of flexible learning spaces and authentic assessment
of the general capabilities of:

 • Critical and creative thinking
 • Ethical understanding
 • Information and communication technology capability
 • Intercultural understanding
 • Literacy
 • Numeracy
 • Personal and social capability

'Our students will have opportunities to explore and build important areas of knowledge and develop powerful tools for
learning.' (Curiosity and Powerful Learning: David Hopkins and Wayne Craig, 2015)

Improvement Measures

PBL is implemented in all classrooms K–6 by teachers who are trained in the effective design, implementation  and
authentic assessment of PBL pedagogy.

From 2017 baseline data, an increasing number of physical learning spaces across the school are able to be used
flexibly to meet a broad range of student learning interests and needs.

Student Tell Them from Me surveys  report that the school meets and exceeds NSW Government norms in students
who are interested & motivated in learning and in effective learning time.

Progress towards achieving improvement measures

Process 1: Flexible Learning Environments

Draw on research to develop and implement flexible learning environments that promote  a combination
of teaching approaches including teacher facilitated instruction, collaborative learning, one–on one
learning and individual learning to strengthen students skills when mastering new technologies, thinking
critically, working collaboratively and applying what they've learnt to new situations.

Evaluation Funds Expended
(Resources)

Classroom teachers across stages worked with their classes to create a
collaborative approach to Flexible Learning. Students were engaged in the
process as they discussed and planned what they wanted and needed from
their learning space, data was collected via Google forms. Furniture was
quoted and purchased. The two prototype classrooms utilised all furniture
and experimented with classroom set and flexibility of the furniture. Students
were then engaged in the discussions of how to use the space and items and
the perceived impact on engagement, behaviour and learning.

$12 800.00 was invested in flexible
furniture for 2 classrooms.

Process 2: Professional Learning

Teachers create well designed projects that sustain motivation and thought and encourage inquiry, risk
taking, focus on learning and hold students accountable for achieving project goals and producing high
quality work for authentic audiences.

Evaluation Funds Expended
(Resources)

Project Based Learning (PBL) was a focus for this year and professional
learning was a priority. All on class teachers now have PBL training and a
commitment to start to implement their training into a project. Professional

$6000.00 was invested to release
teachers to participate in professional
learning.
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Progress towards achieving improvement measures

learning for K–2 and 3–6 for PBL tuning in sessions were run. Stages worked
together to design a project and source the relevant information and
resources needed. All staff implemented their project with the support of the
Project Based Learning leader and this is reflected in teachers teaching and
learning programs. Our school's PBL practice was promoted through
increased community engagement via the public exhibits showcased by all
classes throughout the year. Stage 3 PBL project was to participate in 'Film
by the Coast festival'. We had 3 films selected and 1 winner of the People's
Choice award. Assessment and organisation of projects are an ongoing focus
for the team. The STEMshare 3D kit was organised, booked and delivered to
be used by our stage 3 classes. They explored the possibilities of 3D printing
and its viability as a part of future learning. The Minecraft mentor role is
maintained with up to date training and the implementation of Minecraft
lessons into Science and Technology units, Relief from Face to Face classes
and lunchtime sessions. Online Google Educator Certification training was
postponed for 2019.

Process 3: Assessment

Implement a whole school approach to the assessment of the seven general capabilities as identified in
the Australian Curriculum and reflected in NSW syllabus documents.

Evaluation Funds Expended
(Resources)

Through professional conversations the assessment and organisation of
projects are constantly an ongoing focus for the team. Identifying appropriate
rubrics and assessment proformas, creating project proformas and sharing
and collaborating will be an ongoing focus for the future of Project Based
Learning at WPS.
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Strategic Direction 2

Succeed – Personalised Learning for Academic Progress

Purpose

Our students will be expertly taught, supported and empowered to succeed in order to increase their life chances.
Working collaboratively, teachers will assess what each student knows now, target their teaching to what they are ready
to learn next and track each student's progress over time. Teachers will analyse their own impact, keeping what works
and changing what does not. (Targeted teaching: How better use of data can improve student learning: Grattan Institute,
2015 p. 1)

Improvement Measures

School self–assessment using internal and external achievement data reflects that we are at Sustaining and Growing
(as a minimum) in all four themes in the Learning domain of Student Performance Measures in the School Excellence
Framework (v2) [currently at Working towards Delivery in Value–add and Delivering in the other three themes].

School self–assessment reflects that we are at Sustaining and Growing  (as a minimum) in all four themes in the
Learning Domain of Assessment in the School Excellence Framework (v2) [currently at Delivering].

Students in Years 4–6 undertaking the Tell Them from Me surveys  report that school processes, products and
practices match or exceed NSW Government norms in high quality instruction, expectations for success, high skills &
high challenge (rigour) and effective learning time.

Progress towards achieving improvement measures

Process 1: Learning Intentions & Success Criteria

Teachers will collaboratively examine student work, identify exemplars and create worked examples  to
co–construct learning intentions and success criteria.

Evaluation Funds Expended
(Resources)

Staff continued to work towards a shared understanding of, and commitment
to, the effective use of Learning intentions and Success criteria in English
and Mathematics.

Staff survey was issued for baseline data on visible learning in Term 1. The
commencement of professional learning to define expectations and the
writing of learning intentions and success criteria across the school using the
learning progressions was delayed due to a new school executive structure in
2019.

Implementation of learning intentions and success criteria is consistently
implemented across some stages, relative to teacher experience and
confidence. The staff will need to consider whether the 2020 strategic plan
will include the continuation of professional learning in learning intentions and
success criteria to enable implementation across all classes across the
school.

Learning walks and talks to gain student feedback on their learning was
delayed due to timetabling issues, absenteeism and a lack of casual
availability.

Process 2: Assessment

Teachers will use summative and formative assessment strategies to identify, track and plan for
instruction to inform student progress.

Evaluation Funds Expended
(Resources)

The value of assessment and data analysis at Windang Public School has $6000.00
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Progress towards achieving improvement measures

been expanded this year. All teachers across the school use analysis of
assessment to provide evidence of learning (summative) and to guide the
next steps in learning (formative) for all students in each class.

The smooth implementation of the Best Start assessment in Early Stage 1,
Term 1 enabled quick access to the reports by the teacher and parents.

The Pips (now known as the BASE) assessment conducted in term 1 and 4.
It was extremely time consuming (teacher &/or SLSO one to one with each
student) and reflecting on the value of the data should be sought before
implementation in 2020.

All staff have implemented the Oxford Maths resource. Oxford Maths is well
developed in each classroom and enables teachers to track their students.
Pre and post assessments in each strand are conducted in all classes. The
data is now entered and stored on Google Sheets that tracks students via
colour codes. This enables all teaching staff across the school to collaborate
and work together to extend and support students where required. Further
analysis of the collated data should be a feature of 2020 whole school
assessment.

The school purchased the Oxford Atlas K–6 and electronic dashboard years
3–6 resources. Further professional learning of the resources is required.

Two executive staff members attended ACER workshop for the reflection and
review of the current use of data and the future approach. Two staff members
attended progressions and BSLK professional learning to reflect how data
can be used in relation to learning progressions and develop understanding
of the use of ALAN.

ACER PAT assessments for Reading and Maths conducted for all students in
Stage 1, Stage 2 and Stage 3. PAT assessments implemented in RFF
teaching time. The process needs to be refined to provide consistency in
implementation of the tests. ACER data professional learning has been
delayed due to new executive structure and use of data is defined.

In–school professional learning was implemented to enable teachers to better
analyse all external assessment data and use data to plan for teaching and
learning.

External consultants have been planned for professional learning associated
with analysis for PAT assessment data and using NAPLAN data to inform
practice.

Collaboration time has been refocused to look at PBL projects while the use
of data is defined.

Teachers were allocated release of half a day per student who required a
plan (PLP, ILP, BLP) and consultation with parents. There is an identified
need to update the plans to a consistent format.

Process 3: Feedback

Teachers will elicit and use feedback  with students to review learning with each student in class and on
submitted work, ensuring all students have a clear understanding of how to improve.

Evaluation Funds Expended
(Resources)

All staff attended the Building and Developing Visible Learners professional
development.
The focus on progressions has been delayed due to a new executive team
structure and priorities. Collaboration time was used to enable staff to discuss
writing expectations and valid teacher judgement of writing samples. This
enabled teachers to use strategies to provide five students a week with
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Progress towards achieving improvement measures

individual and specific feedback in writing. As a result some teachers
successfully provide explicit and timely feedback in writing to support student
learning. In 2020, this will be strategically implemented across the school.
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Strategic Direction 3

Thrive – Student Wellbeing to Flourish

Purpose

Our students will flourish, do well and prosper due to the explicit teaching of  positive education practices. We will create
in our school a strong culture of independence for academic tasks by nurturing resilience, emotional intelligence and a
growth mindset as well as developing our students' own skills in managing negative responses.

Improvement Measures

Whole school approach to student wellbeing using the the Berry Street Education Model is evident in 100% of
classrooms K–6 and students in years 4–6 undertaking the Tell Them from Me surveys  report that school processes,
products and practices meet and exceed NSW Government norms in positive learning climate.

The school's self–assessment in Wellbeing using the School Excellence Framework (v2)  is rated at Excelling in all
four themes (currently at Sustaining and Growing in caring for students and Delivering in a planned approach to
wellbeing, individual learning needs & behaviour).

Students in Years 4–6 undertaking the Tell Them from Me surveys  report that school processes, products and
practices continue to  exceed NSW Government norms in:
 • positive teacher–student relations
 • advocacy at school
 • low levels of bullyiing
 • positive behaviour at school
 • sense of belonging through positive relationships

Progress towards achieving improvement measures

Process 1: Whole School Approach

Implement an evidence–based,  whole school integrated approach to student wellbeing which results in
measurable improvements in wellbeing and engagement to support learning.

Evaluation Funds Expended
(Resources)

The Berry Street Education Model (BSEM) is a student wellbeing model that
uses trauma informed practices with positive psychology interventions. BSEM
provides schools with curriculum and strategies to engage students in
learning so that they can achieve their personal and social potential through
educational achievement. BSEM covers five domains Body, Relationships,
Stamina, Engagement and Character.

All staff are committed to the continued implementation of Morning Circle as
our key de–escalation strategy for the 'Body' domain. Morning Circle takes
place in every classroom, every day, at 9am. 2 staff members attended the
Doonside Tech High School Berry Street Education Model Open Day to see
how the BSEM is implemented across the whole school in curriculum and
behaviour management, and to speak to the students about the positive
impact on student wellbeing. The school Principal and three staff members
attended BSEM training. All classroom teachers delivered Emotional
Intelligence lessons.
 • Tell Them From Me results:
–Positive relationships with peers – increase 4% from 2018 to 2019

–Positive behaviour at school – increase 3% from 2018 to 2019

–Positive teacher–student relationships – increase 0.7 (10point scale) from
2018 to 2019

–Effective learning time – increase 0.7 (10point scale) from 2018 to 2019

–Advocacy (trusting peers/teachers) – increase 0.9 (10point scale) from 2018

$6000.00 invested in Berry Street
teacher training.
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Progress towards achieving improvement measures

to 2019

2019 Term 4 Student Survey: students continue to report that their favourite
part of Morning Circle is greeting their peers and shaking hands.

Process 2: Individual Learning Needs

Planning for learning is a school–wide, collective responsibility and is informed by sound holistic
information about each student's wellbeing and learning needs in consultation with parents/carers and
students (where appropriate).

Evaluation Funds Expended
(Resources)

1 classroom teacher and 2 executive staff members attended training with
Ian Luscombe (BehaveAbility). SURF assemblies were introduced at the end
of each play break to assist students to prepare for learning time and to
acknowledge students displaying the school SURF values.

$1000.00

Process 3: Connection to School

Draw on research to implement specific strategies to build and strengthen positive relationships
between school staff and students and to teach social and emotional intelligence.

Evaluation Funds Expended
(Resources)

'Lunch Bunch' activities were introduced to assist students in making
connections to the school and improve students' sense of belonging.
Activities included drawing/colouring and 'Make and Do' sessions in the
library, a range of sport equipment available at play breaks to encourage
participation in different sports, and games and toys for the Quiet Area.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading * Equity Funding (Aboriginal
Loading as per SBAR) $14
142.00

* Additional Equity Funding
$16 000.00

Aboriginal School Learning
Support Officer; total cost:
$24 654.39.

Whole School GUMARAA
Traditional Aboriginal
Culture and Education
Excursion; total cost
$6000.00

Funding Sources:
 • Aboriginal background
loading ($14 142.00)
 • Socio–economic
background ($16 000.00)

*Funding was used to employ an Aboriginal
School Learning Support Officer. His work
supported student learning through the
delivery of differentiated programs within the
classroom and social skills on the playground.

* Whole School GUMARAA Traditional
Aboriginal Culture and Education Excursion;
all students and staff attended the excursion
by bus organised for Killalea State Park,
Shellharbour. This excursion supplemented
the curriculum students were learning in class
and provided rich learning experiences that
enhanced student's and staff knowledge
associated with traditional Indigenous history
and culture. The students and staff
participated in the following activities;
traditional Welcome to Country, weaving,
boomerang/spear throwing, bush tour with
local traditional landmarks and stories, bush
tucker, fire starting and art.

Low level adjustment for disability *Equity funding – Low Level
adjustment for disability $61
833.00.

Funding Sources:
 • Low level adjustment for
disability ($61 833.00)

*Funding was used to support the
development and monitoring of personalised
plans for all students who require them,
including students with a diagnosed disability
and Aboriginal students.

* The provision of learning and support time
was increased to assist students who were
working below stage expectations as
identified by assessment data. All stages
received additional learning and support
teaching time for mathematics. Grouping of
students was fluid and flexible.

Quality Teaching, Successful
Students (QTSS)

Funding Sources:
 • Quality Teaching,
Successful Students
(QTSS) ($31 908.00)

* School leadership team worked in an
instructional leadership capacity to promote
and model effective, evidence–based
practice.

* Weekly collaboration sessions enabled
leaders to work with their teams to inform
teaching practices in their stages and provide
informal mentoring and coaching to support
improved teaching practice.

Socio–economic background Funding Sources:
 • Socio–economic
background ($110 010.00)

* Individual learning plans and personalised
learning pathways supported the delivery of
meaningful learning programs to students.
These plans were based on the assessed
needs of the students and authored in
consultation with parents/caregivers.

* Additional Learning and Support Teacher
time was utilized to form flexible groups of
students in the area of mathematics. Each
stage team received additional teacher for at
least three mathematics sessions per week.

Support for beginning teachers There was no budget
allocation via the School
Budget Allocation Report
for Supporting Beginning
Teachers.

Windang PS invested in teacher release time
to support two beginning teachers who didn't
qualify for funding support as per the
departments criteria. One teacher was in his
first year of teaching employed on a
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Support for beginning teachers
Funding Sources:
 •  ($0.00)

temporary contract three days week, and, the
second teacher was her first assignment to a
classroom teaching position.

Upgrade School Facilities $150 000.00 was invested
in upgrading the school
facilities.

* Internal painting was completed for all
classrooms, bag rooms and walkways.* New
window blinds were installed in all
classrooms.* Flexible seating furniture was
purchased for 2 classrooms.* New colorbond
outdoor seating was purchased for the quiet
space. * Quiet Space carpet was installed in
all classrooms and bag rooms
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 78 82 84 83

Girls 95 88 87 77

Student attendance profile

School

Year 2016 2017 2018 2019

K 94.3 93.2 91.1 95.1

1 92.1 92.5 92.3 91.1

2 95 91.8 88.5 93.9

3 92.5 94.5 92.8 89.4

4 92.5 93.4 91.6 94.2

5 92.1 93.7 93.4 93.5

6 93.9 86.9 91.7 95.2

All Years 93.1 92.6 91.8 93.4

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 2

Classroom Teacher(s) 5.89

Teacher of Reading Recovery 0.42

Learning and Support Teacher(s) 0.4

Teacher Librarian 0.4

School Administration and Support Staff 1.91

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 217,444

Revenue 1,725,445

Appropriation 1,686,477

Sale of Goods and Services 364

Grants and contributions 36,980

Investment income 1,624

Expenses -1,766,508

Employee related -1,445,956

Operating expenses -320,552

Surplus / deficit for the year -41,063

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 0

Equity Total 185,985

Equity - Aboriginal 14,142

Equity - Socio-economic 110,010

Equity - Language 0

Equity - Disability 61,833

Base Total 1,359,438

Base - Per Capita 40,123

Base - Location 0

Base - Other 1,319,315

Other Total 120,452

Grand Total 1,665,876

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.

Literacy

YEAR 3 – NAPLAN 2019 Results

Reading

All students above the national minimum standard except 2 students who achieved a Band 2 which is minimum standard

Writing

All students above the national minimum standard

Spelling

26.7% of students are at minimum standard (4 students have achieved a Band 2).

73.3% of students are above minimum standard

Grammar & Punctuation

All students above the national minimum standard

YEAR 5 – NAPLAN 2019 Results

Reading

All students 'at or above' the national minimum standard (12% in Band 10)(2 students achieved a Band 4).

Writing

All students "at or above' the national minimum standard except one student at national minimum standard (2 students
achieved a Band 4).

Spelling

20% of students at the national minimum standard

80% of students above the national minimum standard

Grammar & Punctuation
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All students above the national minimum standard except 1 student achieved a Band 3 (below minimum standard) and 1
student achieved a band 4 (at minimum standard).

Numeracy

YEAR 3 – NAPLAN 2019 Results20% of students at the national minimum standard

80% of students above the national minimum standard

YEAR 5 – NAPLAN 2019 Results

All students above the national minimum standard except – 1 student achieved a Band 4.
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Parent/caregiver, student, teacher satisfaction

PARENT, TEACHER, STUDENT SATISFACTION

STUDENTS

For students in Years 4, 5 and 6 the survey elicited responses for their satisfaction in the broad categories of
social–emotional outcomes and drivers of student outcomes. There were numerous elements within each category.

* 91% of students indicated they had positive relationships at school.* 91% of students reported that valued school
outcomes.* 91% of students indicated they had friends at school they can trust, and who encourage them to make
positive choices. This is 6% above the state average.* 94% of students participated in sports with an instructor at school,
other than in physical activity with their classroom teacher.* The percentage of student participation in extracurricular
activities was slightly lower than the NSW Government Norm.* 83% of students believe important concepts are taught
well, class time is used efficiently, and homework and evaluations support class objectives.* 80% of students believed
they try hard to succeed in their learning

STAFF

Teachers have been asked for feedback throughout the year to evaluate the implementation of the school's strategic
directions. In particular, teachers valued the positive impact of the implementation of learning intentions and success
criteria has had on students' learning, as well as the classroom strategies they have acquired through professional
learning from the Berry Street Program and the Ian Luscombe "BehaveAbility" program.

Leaders and staff work together to create a safe and orderly school environment. Teachers set high expectations for
student learning and classroom behaviour and parents understand these expectations.

Staff also identified the continued implementation of Oxford Mathematics, has had a substantial impact on numeracy
assessment and teaching practices. The Oxford Mathematics pre and post assessments continue to increase teachers
capacity to streamline

Teachers completed training in SCOUT, the Department of Education's platform for data and analysis. The leadership
team used SCOUT to review existing literacy and numeracy data as well as student growth and performance trends. The
analysis of the data indicated the need for all teachers to participate in "Effective Reading Instruction in the Early Years
of School", and, the importance for the school to streamline reading instruction from Kindergarten to Year 6. As a result,
the explicit teaching of synthetic phonics was introduced and a pilot was conducted Kindergarten to Year 6 in Term 4,
2019. Immediate results indicated improved student outcomes of students understanding the phoneme–grapheme
relationship, which allows students to read and spell complex words correctly. In 2020, the program Sound Waves will be
implemented from Kindergarten to Year 6. Sound Waves is a systematic synthetic phonics and word study program
proven to effectively teach spelling and reading skills.

PARENTS

For parents the survey used a 10 point rating scale for different elements within 7 broad categories. These findings are
based on data from 13 parents who completed the Parent Survey between 24 Sep 2019 and 15 Oct 2019.

* Parents felt that effective two way communication exists between home and school and written information from the
school is in clear, plain language.* The school supports positive behaviour and their children have a clear understanding
about the rules for school behaviour.* The teachers expect their child to work hard and encourage their child to do his or
her best work.* Students feel safe at school.* Teachers help students to develop positive friendships.* Parents indicated
they found the newsletter and social media to be a useful way for finding out news about the school.* Parents would like
to be more informed about opportunities concerning their child's future.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

At Windang Public School, we strive to build positive relationships within the school and with the local Aboriginal
community. We are committed to providing quality teaching and learning programs that address the needs of Aboriginal
students. Aboriginal background funding targeted students' learning by strengthening partnerships and fostering genuine
collaboration between the school and our Aboriginal families.

All Aboriginal students have a Personalised Learning Pathway (PLP) that incorporates assessment data, and areas of
interest, need and extension. Teachers monitor PLPs throughout the year to ensure students are achieving their learning
goals. With the agreement of our Aboriginal community, an Aboriginal SLSO was employed to support students'
achievement of learning outcomes. Teachers liaised with the SLSO to ensure each student's learning program was
effective and supported the achievement of identified goals.

As a school, we continue to build cultural understanding and connections by embedding Aboriginal perspectives into the
curricula and the class educational programs. We seek the perspectives of our Aboriginal community through Yarn Time
meetings and value the guidance of local Elder, Aunty Bev Armer as we work to build and sustain a positive and
inclusive school culture for all.

The Windang Public School Aboriginal Education Team was established and a 2019 action plan was created. An
invitation to all our Aboriginal and Torres Strait Islander families was extended to join the team, along with the principal
personally inviting Aunty Bev.

Aboriginal students attended the Reconciliation Walk, participated in the Aboriginal Writer's Student Workshop with
Aboriginal award–winning international children's author, poet and artist Kirli Saunders. Along with participating in the
NAIDOC public speaking competition.

Students and the community honoured NAIDOC Week by engaging in a range of activities that celebrated the 2019
theme of VOICE TREATY TRUTH. Teachers used the SBS 2019 Classroom Resource VOICE TREATY TRUTH to
embed Aboriginal and Torres Strait Islander perspectives in all classrooms throughout Term 3. Each class developed a
display of their learning that was presented in the school hall and shared with community at the school's special NAIDOC
assembly that included special dance performances by local Aboriginal dancers and singers and 200 specialty baked
cupcakes to share with community Special guests and dignitaries also attended.

In Term 4, all students and staff attended the GUMARAA Traditional Aboriginal Culture and Education Excursion at
Killalea State Park, Shellharbour. The excursion supplemented the classroom curriculum and provided rich learning
experiences that enhanced everyone's knowledge associated with traditional Indigenous history and culture. All students
and staff participated in a Welcome to Country smoking ceremony, weaving, boomerang/spear throwing, bush tour with
local traditional landmarks and stories, bush tucker and fire starting. In addition, two teachers participated in the
Gumaraa evening session that entailed on–country, cultural awareness training for educators.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy
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Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.

Windang Public School has a small number of students from non–English speaking backgrounds. As a result,we believe
it is crucial that we strive to give our students the knowledge and skills to be tolerant and active global citizens with a
broad knowledge of the diversity of cultures within Australian society.Students at our school develop an understanding
and appreciation of different countries, their people and culture through units of study that are focused on creating
respect and tolerance for other cultures.

Current issues and significant events are used to raise awareness of multicultural issues in Australia and to promote
positive values. Students value the opportunity to learn about different cultures as a way to develop a greater
appreciation of how fortunate we are in Australia. All students celebrated Harmony Day by participating in activities on
the theme of We All Belong

.As in previous years, the school received no reports of comments or behaviour that required the intervention of the
anti–racism officer. As a school, we continue to be committed to the elimination of racial discrimination through our
school's curriculum, policies and culture.
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