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Introduction

The Annual Report for 2019 is provided to the community of Culcairn Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Culcairn Public School
Balfour St
Culcairn, 2660
www.culcairn-p.schools.nsw.edu.au
culcairn-p.school@det.nsw.edu.au
6029 8385
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School background

School vision statement

Our vision is to provide educational experiences and opportunities in an environment which values and fosters the
pursuit of academic, cultural and sporting achievement. As a partner of the Morgan Country Learning Community, we
aim to develop the whole child to become informed citizens of the future in order to participate in and contribute to the
global world and practice the core values of NSW Public Schools. The school celebrates the diversity of its families and
wider community whilst developing individual strengths, life long learning and the capacity for all to achieve success.

School context

Culcairn Public School is a small school located between Albury and Wagga Wagga. Through a cohesive learning
environment, we strive to create a thinking culture to empower the school community and provide experiences which
encourage all to achieve success. Culcairn Public School is a dynamic school which values and fosters the pursuit of
academic, cultural and sporting achievement by providing an environment which is caring and challenging in order to
prepare young minds for the dynamic world we live in. We provide an innovative 21st Century education across all areas
of the curriculum with an emphasis on literacy and numeracy. Culcairn Public School delivers excellence, opportunity
and success for all in an innovative and caring environment.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Delivering

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Delivering

LEARNING: Student performance measures Delivering

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Delivering

LEADING: School planning, implementation and
reporting

Delivering

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Delivering
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Strategic Direction 1

Learning

Purpose

To foster a whole school differentiated learning environment that is engaging and personalised to each student’s context
and stage of development thereby fulfilling students full potential. A quality learning environment will be nurtured whereby
students will develop a positive sense of personal identity that enables them to manage their wellbeing and build positive,
respectful and caring relationships with others.

Improvement Measures

 • Improved levels of student wellbeing and engagement

 • Increase the proportion of students achieving proficiency in line with the Premier's Priorities

 • Increase the number of students achieving their year appropriate expected growth in both Literacy and Numeracy

Progress towards achieving improvement measures

Process 1: Personalised Learning

Ensure learning is driven by data, based on formative assessment and the learning progressions.
Learning is meaningful providing opportunities to develop strengths and ownership of learning.
Feedback is timely with access to targeted interventions and enrichment programs.

Evaluation Funds Expended
(Resources)

To what extent is there evidence of data informing differentiation in classroom
programs?(Differentiated Teaching Programs)

All staff have been engaging in professional learning (Claire's overview,
teacher programs, staff meeting minutes, LST minutes, PDPs) on the
progressions and showing evidence of this in programs. The school's focus
has been on selecting specific elements of the progressions to ensure that
capacity is being built and follows on from the extensive work that we have
done from PLAN and PLAN2.. (School focus progressions, PLAN2 data)
Programs are displaying individualised learning to a varying degree across
the school. There is extensive evidence this is embedded in K–2 to show that
is informing teaching and learning. Our Scout data supports the impact that
these practices are having on student learning in K–2. (Pam's program, LST
data, Scout data) Our LST data provides evidence of students being
identified that require intervention or further extension and enrichment. (Cara
program)

Formative assessment has been a major focus throughout the year across
the whole school. See Strategic Direction Process 2.

Implications

Continue working with the LANSA to further build capacity around learning
progressions for all staff with a focus on 3–6 classrooms.

Process 2: Student Wellbeing

Deliver a whole school approach to student wellbeing where students are provided with explicit
expectations of behaviour with supportive frameworks so students can connect, succeed and thrive at
school.

Evaluation Funds Expended
(Resources)

To what extent were the programs successful in supporting student Tell Them From Me – Student Surveys
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Progress towards achieving improvement measures

engagement and achievement?

An analysis of the Wellbeing Self Assessment Tool done at the beginning of
the year showed...

There is a consistent whole school approach to monitoring and addressing
behaviour. (staff meeting minutes,feelings books ) This was communicated to
students and their families and incorporated into our Fair Discipline and
Effective Learning Policy. (policy) Our Wellbeing programs (How am I feeling
today, gratitude slips) individualise our approach to student wellbeing across
the school and ensure that every student is known, understood and cared for.
Our special interest groups have a positive impact on school culture and
student wellbeing. (TTFM data???). This has resulted in improvements in
attendance and engagement in school. (attendance data, breakfast club,
sewing, minecraft)  Analysis of our 'Traffic Light System' shows a decrease in
the number of Red Slips and suspensions. (Red data, suspension data)

Implications

Review our Tell Them From Me student and parent survey processes to
achieve more accurate reflections.

– 2

Process 3: Quality Learning Environment

Develop a self regulated, student centred learning environment where a culture of inquiry and innovation
and independent learning are valued that will enable students to understand how to effectively set and
achieve their learning goals.

Evaluation Funds Expended
(Resources)

Every teacher is applying strategies such as:– Harnessing Clear learning
intentions that all students understand– Setting challenging learning tasks
and ensuring all students have the knowledge of how to achieve them.–
Committed to assessment for learning– Utilising success criteria for teaching
and learning as well as for assessment tasks.

Every student has learning goals that are revisited and updated throughout
the year. (evidence student goals) These goals are discussed and
communicated with parents at parent–teacher interviews. Individualised
Learning Plans are written, discussed and reviewed every term. (ILPs, goal
setting sheets K–2,3–6) We made an initial attempt to have a whole school
approach to the format of the goals and this was found to be ineffective.
Stages have adapted this to work accordingly.

Implications

We plan to make this regular best practice across the whole school, whereby
all students have learning goals. We want to work collaboratively with every
family to ensure that learning goals are set and being worked towards as a
team approach.

Next Steps

 • Continue working with the LANSA to further build capacity around learning progressions for all staff with a focus on
3–6 classrooms.

 • Review our Tell Them From Me student and parent survey processes to achieve more accurate reflections.
 • We plan to make this regular best practice across the whole school, whereby all students have learning goals. We

want to work collaboratively with every family to ensure that learning goals are set and being worked towards as a
team approach.
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Strategic Direction 2

Teaching

Purpose

At Culcairn Public School we aim to create an innovative collaborative culture of  reflection, challenge and support. This
will enable effective teaching that promotes enthusiastic, independent learners, committed to life – long learning. Within
this we have a major emphasis on developing Literacy and Numeracy skills across all learning areas.

Improvement Measures

 • Learning Progressions / Plan 2 is updated every 5 weeks

 • All teaching programs will show evidence of differentiation in English and Mathematics

 • All teachers collaboratively analyse system and school based data and use this to inform planning, identify
interventions and modify teaching practice

Progress towards achieving improvement measures

Process 1: Collaborative Practice

Develop and implement collaborative processes supporting valid teacher judgement in the literacy and
numeracy progressions and other teaching practices.

Evaluation Funds Expended
(Resources)

What has been the biggest shift in teacher knowledge and practice regarding
involvement in collaborative practices?

All staff were given PL on the Quality Teaching Framework, coding and how
Quality Teaching Rounds operate. (PD agenda/feedback). Interested staff
were given the opportunity to be involved in the QTR. A Professional
Learning Community (PLC) to participate in the QTR program. (Observation
sheets) Staff involved described the program as having had a positive impact
on their teaching knowledge and practice, now having the elements of QTR
at the forefront of their planning. (Teacher feedback)

Staff worked collaboratively in small groups to focus on different elements of
the Learning Progressions and plotting these on PLAN2. (PLAN2 data)

Particular staff meetings are dedicated to sharing best practice and ideas. All
staff members have the opportunity to collaborate and use ideas to inform
teaching practice to improve student engagement and learning.  (Staff
meeting minutes)

Implications

We intend on extending the invitation to other staff to be involved in the QTR
program in 2020, with the possibility of collaborating with other schools in the
future.

Further small group/ stage collaboration and PL is required as we endeavour
to undertake consistent teacher judgement for student worksamples, in
particular writing.

Process 2: Formative Assessment

Strengthen the teachers' understanding of formative assessment and how it is used to meet students'
individual learning needs.

Evaluation Funds Expended
(Resources)
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Progress towards achieving improvement measures

To what extent has there been a shift in teacher knowledge and practice
regarding the use of formative assessment? Is there evidence of impact and
how this informing practice?

All staff have participated in scheduled PL based on Dylan Wiliam's
'Embedding Formative Assessment'. (Staff meeting term overview, course
overview) Staff each have a learning partner to collaborate with, and observe
a variety of formative assessment techniques and strategies in
action.(observation sheets, personal action plan sheets) All staff have a
thorough understanding of using formative assessment to adjust and
accommodate students' individual learning.(Exit slips, post it notes)

Staff are thinking about including formative assessment across all KLAs and
have included ideas and strategies into the Literacy Scope and
Sequence.(scope and sequence)

Learning intentions and success criteria are being used, but inconsistently
across the school. (writing checklists, rubrics)

Implications

Continue into Year 2 of the 'Embedding Formative Assessment' training
modules to ensure that formative assessment is embedded across the whole
school.

Continue an additional focus on embedding learning intentions and success
criteria consistently across the whole school.

Process 3: Research–based pedagogy

Draw on research to develop and implement high quality professional learning in literacy and numeracy
teaching practices. eg. L3, Visible Learning, TEN etc.

Evaluation Funds Expended
(Resources)

To what extent Is there evidence of quality teaching strategies being used
and adapted in classes?

All staff were given PL on the Quality Teaching Framework, coding and how
Quality Teaching Rounds operate. (PD agenda/feedback). Interested staff
were given the opportunity to be involved in the QTR. A Professional
Learning Community (PLC) to participate in the QTR program. (Observation
sheets) Staff involved described the program as having had a positive impact
on their teaching knowledge and practice, now having the elements of QTR
at the forefront of their planning. (Teacher feedback)

L3 is embedded in the K/1 and 1/2 classrooms. L3 data is collected every 5
weeks and demonstrates improvement in all students learning. All classroom
teachers have observed exemplary practices and are beginning to implement
simiilar strategies and ideas throughout the school.

Implications

We plan to continue to expand the use of L3 and quality teaching strategies
into all classrooms and make this common practice throughout the school.

Next Steps

 • We intend on extending the invitation to other staff to be involved in the QTR program in 2020, with the possibility
of collaborating with other schools in the future.
Further small group/ stage collaboration and PL is required as we endeavour to undertake consistent teacher
judgement for student worksamples, in particular writing.
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 • Continue into Year 2 of the 'Embedding Formative Assessment' training modules to ensure that formative
assessment is embedded across the whole school.
Continue an additional focus on embedding learning intentions and success criteria consistently across the whole
school.

 • We plan to continue to expand the use of L3 and quality teaching strategies into all classrooms and make this
common practice throughout the school.
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Strategic Direction 3

Growing Together

Purpose

To establish a culture of collaboration, educational innovation, learning engagement and accomplishment within the
school and school community. These partnerships will expand the links and communication within the aboriginal and
wider community and promote effective reciprocal connections to the benefit of all stakeholders. Striving for excellence
through valuing family and community connections to create an inclusive, safe and supportive school.

Improvement Measures

Increased percentage of parents engaging purposefully in supporting their child’s education and in the life of the school
with improved levels of parent satisfaction (Tell Them From Me Partners In Learning Survey)

Increased number of students attending transition sessions Year 6 to Year 7, as well as an increase in parents
attending transition information sessions Pre–school to Kindergarten

Progress towards achieving improvement measures

Process 1: Enhanced Parent Engagement in School

Provide opportunities for parents and carers to engage and contribute to the school through numerous
opportunities throughout the year. Feedback and consultation are integral and sustained components of
the school's evaluation and planning processes.

Evaluation Funds Expended
(Resources)

What can we do differently to encourage greater parental involvement and
interest in their child's education? To what extent are we seeing an increase
in parental involvement?

Parent and community involvement in our school has increased over the past
12–24 months. (SIgn in book, volunteer list)

Meaningful involvement from both parents, and members of the community is
evident by those assisting in classrooms and extra–curricular activities.
(volunteer sign in book, photo)

Numbers of parents and family members attending school assemblies and
functions e.g. Education Week Open Day, Mothers/Fathers Day Breakfast,
have increased.(sign in book)

Significantly more parents signed up and attended parent–/teacher
interviews, as well as gave feedback via the Tell Them From Me Survey. (PT
interview numbers, TTFM data)

Parents and community members have engaged in higher numbers through
a number of different platforms. (facebook data, class dojo engagement,
school app, school website)

Implications

Further and continued involvement from parents and students in
implementing educational goals for their child through use of three way
interviews.

Continue to improve communication with parents and community members
through the use of social media platforms and school sign.

Process 2: Community of Schools Connections 
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Progress towards achieving improvement measures

Process 2: Strengthen involvement with local schools through a future focused learning / STEM program in order to
maximise student engagement and learning and better prepare students for a technological age.

Evaluation Funds Expended
(Resources)

To what extent has our collaboration with the Morgan Country Schools
increased?

Morgan Country Schools worked together to create a Technology Scope and
Sequence. (scope and sequence)

Morgan Country Schools purchased a set of EV3 Robotics equipment to
share amongst the community of schools to reduce cost and enable a greater
range of different equipment to be accessed by students. (roster of
equipment)

Several combined staff meetings with other small schools were hosted,
where staff were able to work collaboratively in Stage groups to share
knowledge and best practice. (staff meeting minutes)

Implications

Further involvement with other small schools in Progressions, STEM and
planning would be beneficial in 2020.

Process 3: Quality Transition Programs

Develop collaborative and active partnerships with pre–schools and the high school to ensure continuity
of learning for all students focusing on continuous improvement. Programs are strengthened through a
collaborative culture with community and interagency support.

Evaluation Funds Expended
(Resources)

To what extent are current transition programs successful?

Regular communication and reciprocal visits made with local pre–schools.
Identification of students with additional needs and arrangement of extended
transition.(notes, calendar pamphlet)

Transition Parent information session held for prospective kindergarten
families, advertised throughout all local avenues. (facebook, pamphlet,
community newsletter)

Communication and visits to Billabong High School to identify students with
additional  needs and arrangement of extended transition. (emails, transition
forms, calendar)

Regular meetings between Billabong High School and local feeder schools to
improve the transition process from Year 6 to Year 7. (meeting minutes,
emails, calendar)

Implications

Continued improvement and communication with current transition processes
for Year 6 into Year 7, as well as starting transition for students beginning
with taster days in Year 5.

Printed on: 20 May, 2020Page 11 of 19 Culcairn Public School 1698 (2019)



Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Total – $3954 SLSO's continued to assist students to
improve their learning outcomes.

Low level adjustment for disability Total – $15563 The ability for the L&ST to work in classrooms
with the teacher to improve individuals
learning was significant. SLSO's also worked
with the classroom teacher and identified
students to improve learning outcomes.

Quality Teaching, Successful
Students (QTSS)

Extra release time (RFF) for
Assistant Principal and
teaching staff

Total – $21135

Funding Sources:
 • Quality Teaching,
Successful Students
(QTSS) ($2 650.00)

The peer observation program was
successful in creating a supportive
environment for teachers to improve their
their practice. Their was a major focus on
formative assessment and using this in
classrooms to improve individual learning.

Socio–economic background Total – $45637 Employing our learning support teacher for
additional time ensured the continuity of our
intervention and extension programs. Having
extra SLSO time ensured that identified
programs such as L3 could rune effectively.
The speech pathologist was able to identify
those students with speech and language
difficulties and devise programs for the
SLSO's to deliver to the identified students.
The breakfast program was successful in
ensuring all students had a nutritious
breakfast and had the ability to concentrate at
the beginning of the days where it operated.

Support for beginning teachers Total – $14130

Funding Sources:
 • Support for beginning
teachers ($0.00)

Annual Evaluation

The mentoring program has been very
successful and beginning teachers have
made enormous improvement in all facets of
their teaching practice as a result. Having a
mentor working through a designated
program has ensured rich discussions have
taken place..
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 65 73 71 66

Girls 46 46 50 48

Student attendance profile

School

Year 2016 2017 2018 2019

K 95.2 93.7 96.2 92.3

1 97.1 94.5 95.9 96.1

2 95.2 97.2 95.8 94.8

3 90.2 94.1 95 95.4

4 94.8 93.2 94.3 96.2

5 92 94.3 93.2 92

6 93.7 94.7 94.4 93.3

All Years 94.2 94.4 94.9 94.3

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 1

Classroom Teacher(s) 4.72

Teacher of Reading Recovery 0.21

Learning and Support Teacher(s) 0.4

Teacher Librarian 0.2

School Administration and Support Staff 1.67

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 209,959

Revenue 1,473,536

Appropriation 1,419,550

Sale of Goods and Services 6,384

Grants and contributions 45,233

Investment income 2,369

Expenses -1,458,643

Employee related -1,295,368

Operating expenses -163,275

Surplus / deficit for the year 14,893

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 151,406

Equity Total 121,048

Equity - Aboriginal 3,954

Equity - Socio-economic 56,308

Equity - Language 2,537

Equity - Disability 58,250

Base Total 1,047,035

Base - Per Capita 28,391

Base - Location 10,496

Base - Other 1,008,148

Other Total 69,527

Grand Total 1,389,016

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.
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Parent/caregiver, student, teacher satisfaction

Culcairn Public School is committed to building a strong relationship between students, staff, parents and the wider
community. The school has put in place practices and processes to continually inform and engage the community about
student learning and educational programs. The school actively seeks feedback from the P&C, parents, students and
teachers. In 2019, the P&C were instrumental in providing feedback to the school  and developing various platforms to
effectively disseminate communication.

In 2019 Culcairn Public School used the Tell Them From Me suite of surveys for the fourth year, to gain a deeper insight
into how parents, students and teachers feel about the school and to provide comparative data to inform and assist with
school development. The survey provides insight into key elements: student engagement, wellbeing and learning,
teacher satisfaction and parental perception and involvement in the school. All students in Years 4–6 were invited to
participate as were the parents of the school and teachers.

Student perspectives about Student Engagement at Culcairn Public School
 • 89% of students in this school have expectations for success. The NSW Government norm for this is 87%.
 • 88% of students believe they have positive relationships with friends who they can trust. The Government norm is

85%
 • 98% of students value their schooling at Culcairn Public School. The Government norm is 96%
 • 92% of students believe they try hard to succeed in their learning . The Government norm is 88%
 • 88% of Year 4–6 students believe they receive quality instruction at Culcairn Public School. The NSW Government

norm for this is 82%.
 • 84% of students find classroom instruction relevant to their everyday lives. The Government norm is 79%
 • 85% of students believe classroom instruction is well organised, with a clear purpose and immediate feedback

helps them learn. The Government norm is 82%
 • 84% of students believe they have someone who consistently provides encouragement and advice. The

Government norm is 77%
 • 87% of students believe they have positive teacher – student relationships. The Government norm is 84%

Parent perspectives about Student Engagement at Culcairn Public School
 • 90% of parents felt they were welcome at Culcairn Public School. The NSW Government norm for this is 74%
 • 92% of parents felt well informed about their child's progress.The NSW Government norm for this is 66%
 • 63% of parents support learning at home. The NSW Government norm for this is 63%
 • 94% of parents feel that Culcairn Public School supports learning. The NSW Government norm for this is 73%
 • 93% of parents feel that Culcairn Public School supports positive behaviour. The NSW Government norm for this is

77%
 • 92% of parents feel that Culcairn Public School is a safe school. The NSW Government norm for this is 74%
 • 88% of parents believe Culcairn Public School is an inclusive school. The Government norm is 67%
 • 94% of parents feel that Culcairn Public School supports children's behaviour. The NSW Government norm for this

is 67%

Teacher perspectives about student learning at Culcairn Public School
 • 95% of teachers believe the school has strong leadership. The NSW Government norm for this is 71%
 • 91% of teachers believe collaboration is strong at Culcairn Public School. The NSW Government norm for this is

78%
 • 87% of teachers believe the school has a strong learning culture. The NSW Government norm for this is 80%
 • 78% of teachers believe that data informs practice at Culcairn Public School. The NSW Government norm for this

is 78%
 • 81% of teachers believe the school has strong teaching strategies. The NSW Government norm for this is 79%
 • 73% of teachers believe the school has good technology. The NSW Government norm for this is 67%
 • 92% of teachers believe Culcairn Public School is an inclusive school. The NSW Government norm for this is 82%
 • 83% of teachers believe the school has good parental involvement. The NSW Government norm for this is 68%
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.

Printed on: 20 May, 2020Page 19 of 19 Culcairn Public School 1698 (2019)


