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Introduction

The Annual Report for 2019 is provided to the community of Coniston Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Coniston Public School
Auburn St
Coniston, 2500
www.coniston-p.schools.nsw.edu.au
coniston-p.school@det.nsw.edu.au
4229 1117
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School background

School vision statement

Our vision

Coniston Public School seeks to inspire and empower ALL students through innovation, creativity and high quality
practices so that every student is connected to succeed and thrive.

School context

Coniston Public School is located a short distance from Wollongong CBD, with easy access to public transport and local
amenities. Generous school grounds afford students space to move, learn and play creatively.

The school holds high learning, social and welfare expectations and has a proud history of academic achievement,
acceptance and cooperation amongst its highly diverse student body. Approximately 56% of families are from a
non–English–speaking background and are represented by 26 different cultural groups. The school crest symbolises
unity, harmony and a valued sense of community at Coniston Public School.

The school has 8 regular classes and 3 special education (Emotional Disturbance) classes at the Auburn Street Unit,
located on the same school site. Harmony is seen as a significant factor in the success of the school with cultural
cohesion a showpiece for our wider community. The school has a culture of inclusion, cooperation and warm friendship
which form the core of the school's values.

Teachers, parents and the community work cooperatively as a single, unified group. A dedicated Parents and Citizens
Association works tirelessly to improve school success. The school prides itself on the strong connections to the local
Aboriginal Education Consultative Group (AECG), local business, community groups and the University of Wollongong.

Dedicated staff use a balance of traditional and innovative approaches to ensure the needs of each individual are
differentiated, carefully considered, accommodated and adjusted. Quality programs are then implemented to effectively
cater for student strengths and needs using contemporary methodology, underpinned by the Australian Curriculum.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Excelling

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

INNOVATIVE LEARNING

Purpose

Inspire and challenge ALL students to be successful, creative and active partners in learning through a
comprehensive curriculum.

Design and deliver a cohesive and consistent whole school curriculum model that aims to challenge and support all
students to reach and exceed their potential. This will be achieved through meaningful, relevant and engaging learning
experiences that connect with real world contexts, and deliver measurable improvements across internal and external
data sources.

Improvement Measures

At least 80% of students will achieve expected growth in literacy and numeracy.

Increase by 5%, students achieving NAPLAN proficiency in literacy and numeracy.

Increase the use of digital technologies and apps as a learning tool.

Overall summary of progress

Coniston Public School has maintained a relentless focus on continuous improvement to deliver a broad–ranging,
integrated curriculum to meet the needs of diverse learners.

In 2019, all teaching staff completed extensive training in Focus on Reading (Phase 1/2) as part of our two year
commitment to the professional learning strategy. These practices continue to be explicitly taught in every classroom and
use data to drive improvements in reading comprehension. Complementary to this reading focus has been the
development of the new Home Reading scheme which has seen an increase in home reading participation and been
beneficial in improving reading fluency and confidence, especially evident with our students from a language background
other than English. The school–developed Spelling program has been implemented, evaluated and adjusted to
differentiate learning to meet the needs of students with broad–ranging abilities. The explicit, systematic approach has
ensured consistency and coverage of all aspects of syllabus implementation.

In numeracy, the school completed the first full two year cycle of implementation of the school–developed Mathematics
Scope and Sequence. Ongoing review and adjustment has ensured deep breadth of syllabus coverage, with multiple
opportunities for students to review and consolidate foundational concepts. Formative assessment techniques have
continued to provide feedback at individual and class level, to inform teaching and learning directions. In 2019, the
school participated in the research–based program 'MathBurst', developed by the University of Canberra, to improve
spatial reasoning skills across Years 3–6 classrooms. Participation was engaging for students and the school's results
proved successful. Classroom resources were updated to ensure equitable and timely access to equipment.

Throughout 2019, staff were provided with opportunities to build their capacity with technology and better embed
authentic learning experiences through the application and selection of relevant products. Inter–school visits,
demonstration lessons and workshops enabled staff to explore new learning in relation to desired student learning
outcomes. The introduction of SeeSaw across the school supported home and school learning connections.

Comprehensive data practices across key academic disciplines continue to ensure our school is focused on moving
every student forward in their learning.

Progress towards achieving improvement measures

Process 1: Curriculum – Literacy

Design and implement consistent school–wide pedagogical practices that reflect contemporary research
and ongoing data analysis from a range of reliable sources. A culture of high expectations will be
fostered through high quality learning and teaching programs effectively meeting the needs of diverse
learners.

Evaluation Funds Expended
(Resources)
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Progress towards achieving improvement measures

Reading Levels K–2
 • 96% of Kindergarten students achieved expected or exceeded expected
growth in reading
 • 84% of Year 1 students achieved expected or exceeded expected growth
in reading
 • 72% of Year 2 students achieved expected or exceeded expected growth
in reading
NAPLAN Growth Yrs 3 –5

School results compared to state averages:

* Reading 80.5% (State 75.1%)

* Writing 74.0% (State 59.3%)

* Spelling 109.1 % (State 83.2%)

* Grammar and Punctuation 73.4% (state 64.1%)

Literacy and Numeracy Funding $4
829

Teaching and Learning – Educational
Delivery $61 231

Literacy and Numeracy Intervention
$22 410

See also, Key Funding Initiatives –
equity loadings.

Process 2: Curriculum – Numeracy

School–wide programs and scopes of learning reflect innovative 'next practice' strategies and are
effectively resourced.  A focus on differentiated learning will be utilised to enhance learning outcomes
for all students, achieved through collaboration, learning partnerships and data.

Evaluation Funds Expended
(Resources)

Numeracy Progressions

Analysis of student progression data in additive strategies shows:
 • 100% of Kindergarten students achieved at or above Perceptual
 • 100% of Year 1 students achieved at or above Figurative
 • 96% of Year 2 students achieved at or above Counting on/back
(These milestones reflect DoE expected exit levels of achievement)

NAPLAN Growth Years 3–5
 • 87% of Year 5 students achieved at or above expected growth in
numeracy.
MathBurst

Significant growth was recorded across the two focus areas, compared with
Wollongong District Schools, resultant from our engagement in the MathBurst
program partnership with University of Canberra.

Mathematical Performance growth:
 • Year 4 – 35.12%, (compared to 32%)
 • Year 5 – 31.36%, (compared to 25%)
 • Year 6 – 39.59%.  (compared to 20%)
Spatial Awareness growth:
 • Year 4 – 80.86%, (compared to 47%)
 • Year 5 – 57.35%, (compared to 40%)
 • Year 6 – 24.88%.  (compared to 18%)

Literacy and Numeracy Funding $4
829

Teaching and Learning – Educational
Delivery $61 231

Literacy and Numeracy Intervention
$22 410

See also, Key Funding Initiatives –
equity loadings.

Process 3: Innovation

Future–focussed learning opportunities will afford students the freedom to explore integrated content
through creative and collaborative experiences. Authentic task design, linked with a real–world purpose
for learning, will enable all students to engage with  a 'no limits on learning' mindset.

Evaluation Funds Expended
(Resources)

 • Demonstration lessons, inter–school visits and targeted, point of need
professional learning continues to upskill the teaching team to select and use

Hardware/software $23 527
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Progress towards achieving improvement measures

technology to harness learning across the curriculum. The technology team
expanded and further promoted distributed leadership across the school.
Increased capacity has been observed across coding, 3D printing, G–Suite
for Education, film making and a range of applications to support literacy and
numeracy.
 • Continued subscriptions to online educational programs, including; Reading
Eggs, Mathletics, CodeWorld and Minecraft for Education, were used across
classes to consolidate learning and further develop skills in the 4Cs
(creatively, communication, critical thinking and collaboration).
 • All staff utilised the FilmPond platform to present their professional learning
project, aligned to Genius Hour, reflecting improved confidence and capability
in multi–media production.
 • School subscription to SeeSaw connected home and school partnerships,
demystifying what happens at school. As the year progressed, teachers and
students engaged with the platform increasingly and found new and
innovative ways to enhance differentiated learning and shared
communication with families.

Computer Coordinator $11 500

Professional Learning Funds $16 523

(See also QTSS funding)
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Strategic Direction 2

EVIDENCE–INFORMED PRACTICE

Purpose

Quality teachers committed to developing the skills and talents of EVERY student in our care. 

Embed and sustain a culture of continuous school improvement through the development of high quality teachers.
Learning is enhanced through focussed, personalised professional learning where innovation is valued and shared. Our
staff will maintain and develop contemporary knowledge, informed by evidence and research based practices to ensure
that every student thrives within a safe and supportive environment.

Improvement Measures

Personalised learning goals for teachers and students show improvement, as measured against relevant frameworks. 

Attendance, welfare and learning support data, for targeted students, achieves intended impact.

Overall summary of progress

In 2019, Coniston Public School has continued to invest highly in contextualised teacher professional learning,
recognising that the quality of the teacher is critical to the achievement and progress of students.

Supportive networks, internal and external to the school, ensure all teaching and non–teaching staff reflect on their
practice to identify meaningful professional goals that align with teaching standards, school and system priorities and
other improvement frameworks. Weekly professional learning sessions and personalised inquiry learning processes
provide strong evidence of teacher learning and their impact on students. Teacher 'Genius Hour' projects utilised
contemporary research and evidence for staff to investigate problems of practice, culminating in a FilmPond showcase to
illustrate the study undertaken and the impact on learning.

Wellbeing continues to be pivotal to our ways of working. As a school, operations and systems seek to support the whole
child to grow and reach their full potential. The school–wide Positive Behaviour for Learning framework, is regularly
communicated, explicitly taught and promoted throughout the school and community to reinforce desired behaviours. Our
mentoring program, introduced this year, seeks to provide additional support to identified students by providing tailored
strategies and connection, as required. The Learning and Support Team meet regularly to identify, track, monitor and
provide responsive interventions and supports, often in conjunction with multiple agencies. Attendance is monitored
systematically in accordance with departmental policy, with significant improvements for our most vulnerable students. In
2019, our school and specifically our support setting, was selected for case study for the significant improvements in
engagement and learning for students with disability. Results will be published and made available in 2020.

Progress towards achieving improvement measures

Process 1: Professional Learning

Strategically design learning initiatives based on identified priorities/reforms. Ongoing SMART goal
setting, monitoring and reflection will be aligned to the APST and leadership profiles to develop flexible
learning pathways, linked to the Performance and Development Framework. Explicit systems for
collaboration and feedback, ensure improvement for all, regardless of career stage.

Evaluation Funds Expended
(Resources)

100% of teaching and non–teaching staff have a Performance and
Development Plan (PDP) aligned to the Australian Professional Standards for
Teachers which is developed in consultation with line supervisors. Plans
reflect system, school and professional/personal priorities and needs. The
school aligns professional learning funds with school–wide needs and has in
place a  comprehensive plan for teacher learning, that is collaborative,
connected and aligns to the job–embedded reality of the school context.
Evidence of growth is aligned to goals and is drawn from the work
undertaken.

Professional Learning funds $16 523

(Spread across Strategic Directions
1–3)

See also, QTSS – collaborative
learning.

External conferences, training and
development, and resources.
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Progress towards achieving improvement measures

Distributed roles and responsibilities have ensured all staff have opportunities
to build leadership capacity within and beyond the school. Involvement in
wide networks has strengthened and shared skills across academic, arts,
sports and extra–curricular domains.

In–school professional learning – cost
neutral.

Process 2: Making Learning Visible through Formative Assessment

Ongoing evidence of learning is systematically collected, analysed and used effectively to inform and
adapt teaching. This will provide timely feedback and opportunities to set challenging learning goals in
consultation with students. Whole school processes evaluate and measure school improvement.

Evaluation Funds Expended
(Resources)

In 2019, school–wide systems and processes assisted all classroom teachers
to improve data usage and skills through the application of a wider repertoire
of formative assessment strategies.
 • Visible learning evident across all classrooms and shared through
observational walks, complementing professional learning sessions.
 • Stage appropriate professional readings used to build shared
understanding and contemporary knowledge on 'what works best'.
 • Comprehensive data capture protocols enable classroom teachers to
measure progress and achievement against clearly defined goals.
 • Stage–based collaborative planning days facilitated greater consistency of
teacher judgement used to assess and report.
 • Teachers used the Literacy and Numeracy Learning Progressions to
collaboratively plan, and use rubrics to build the profile of each learner and
plan teaching accordingly. The use of 'I can' statements, written in
student–friendly language formed the basis of personalised learning goals.
 • Learning Intentions and Success Criteria in place in the areas of reading,
writing and number.

Teaching and Learning – Educational
Delivery $ 61 231

Professional Learning $16 523

Process 3: Wellbeing

Implement school–wide programs and multidisciplinary support structures to connect, communicate and
develop positive mindsets and capabilities, maximising success for all, with an emphasis on our most
complex and vulnerable students.

Evaluation Funds Expended
(Resources)

Sentral data monitored through the learning support team – attendance,
playground incidences, acknowledgement system, suspensions, etc used to
inform decisions regarding support for students.

The Learning Support Team provided ongoing support for teachers, students
and their families, following referral or identification through data capture
processes.  71 students were on the LST caseload and received additional
learning, social and/or emotional support.

Stage 3 students trained in peer mediation, supporting younger students in
the playground to resolve minor conflict.

Tell Them From Me student, staff and parent surveys reveal positive school
satisfaction. (See survey analysis later in report.)

Flexible Wellbeing Funding $39 083
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Strategic Direction 3

LEADING FOR LEARNING

Purpose

Effective leadership fostering a school–wide culture of high expectations and shared responsibility. 

Maintain and strengthen our focus on future and student–centred systemic priorities and reforms within the context of our
school. Strong community engagement and genuine opportunities for collaboration and feedback will strengthen our
collective responsibility and community support systems. School structures and strategic, innovative use of resources will
result in continued whole school improvement and opportunity.

Improvement Measures

School leaders drive programs and lead practices that reflect data–informed goals. 

Extensive networks fuel innovation and informed exploration of new pedagogies.

Flexible learning spaces are created to facilitate future focused skills.

Overall summary of progress

A focus on systems leadership has continued to strengthen our commitment to continuous improvement and is driven by
our school's vision to inspire and empower every student through innovation, creativity and high quality practices.

In 2019, the leadership team has undertaken training to strengthen skills in coaching and mentoring for team
improvement. Exploration and practical application of a range of strategies has enabled constructive and
action–orientated plans to be executed, linked with performance and development processes. Ongoing professional
reading circles, centred on contemporary research and pedagogical practices, have ensured that school directions are
carefully considered and robust discussion creates the optimal plans for forward momentum. Engagement with Quality
Teaching Rounds learning has set the scene for planning into the 2020 school year.

Strong partnerships with a range of stakeholders extend opportunities for our community. Links with our partner high
school afford students experiences to engage with subject specialists and strengthen transition pathways, including
KeiraBald, STEM, Stage 3–4 English, Digital Technologies, Sport and Leadership.

Our physical spaces continue to be a 'work in progress'. Throughout the year, significant upgrades have taken place. The
installation of the outdoor kitchen complements the permaculture garden experience, providing a space for our students
to enjoy the 'fruits of their labour' and is a great community meeting place. The greenhouse has supported learning
through seed–raising. The playground had Phase 1 and 2 of planned works completed, with more natural seating and
landscaping enhancing the functionality of the space. Artificial turf transformed the support unit play area, enabling use
all year round. The outdoor hard–surface under the COLA was resurfaced and additional educational markings were
positioned around the school, providing much enjoyment.

Progress towards achieving improvement measures

Process 1: Leadership

Systems leaders monitor and evaluate the school–wide impact of learning programs across time and
design tailored interventions to support teachers to improve student achievement. Distributed
leadership, supported through coaching and mentoring, will build the capacity of all stakeholders
through a GROWTH model.

Evaluation Funds Expended
(Resources)

Instructional leadership and opportunities to support and grow our future
leaders was enhanced through:
 • The executive team undertaking training through 'Coach in a Box'. The
workshops built capacity in the team to coach and mentor staff through the
improvement journey. Quality conversations, underpinned by a trust culture,
propel the school forward.

Principal Support Funds $11 718

Supplementary staffing used for
executive release.

Professional Learning Funds $16 523
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Progress towards achieving improvement measures

 • Professional learning in using the Department of Education's SCOUT
software to effectively utilise all available information. Physical and human
resources matched to point of need through a coordinated, strategic
approach, adaptive as needs/context changed.
 • Continued professional reading circles to understand and apply
contemporary research within the context of the school. Dylan Wiliam, James
Nottingham, CESE and learning centred on Quality Teaching Rounds, further
underpinned work across all strategic directions.

Process 2: Learning Partnerships

Reciprocal learning alliances provide mutual support across our educational and community networks,
responsive to new and emerging needs. Collaboration and the trialling/exploring of new ideas, generate
innovation and creativity.

Evaluation Funds Expended
(Resources)

Successful educational and community partnerships were evident across:
 • Completion of the English Programming and Assessment Project.
Partnering with two local schools and the feeder high school built consistency
across Stages 3–4 of learning. The team investigated the current strengths of
our programming strategies, conducted reciprocal observations and then
collaboratively designed a shared unit of work, embedding successful
assessment and strategies to feedback to students. The development of
resources further supported the learning of staff in  respective schools to
develop knowledge and skills in teaching English concepts.
 • A comprehensive transition plan supports students to move through the
middle years with certainty and confidence. Multiple two–way opportunities
exist for staff and students to work across the primary and high school
settings promoting curriculum, sports, STEM and arts subjects. Our staff and
students benefit from the subject specialists and the sharing of physical
spaces.
 • Positive parent/carer partnerships that bring to life initiatives throughout the
course of the school year. A supportive parent body readily provides
feedback, assistance and support to the school through classrooms, calendar
events, social gatherings and high attendance and participation.

Teaching and Learning – Educational
Delivery $61 231

DoE Project Initiative Grant (Balance
of funds held over from 2018)

Process 3: School Resources

Strategically plan for physical spaces and resources enabling access to flexible, collaborative and
innovative learning environments. Diverse learning needs and abilities are addressed through a variety
of interactive experiences.

Evaluation Funds Expended
(Resources)

This year, the school has continued to upgrade facilities to enhance learning
and wellbeing. Successful outcomes are noted as:
 • The  Outdoor Kitchen – designed to complement learning in the
permaculture garden. This community resource will become a hub to bring
people together beyond the classroom, into the future.
 • The MakerSpace was fitted with flexible, contemporary furniture to promote
STEM initiatives. The green–screen technology has been used successfully
to produce films in the senior classrooms.
 • Phase 1 and 2 of the playground upgrade completed and provide high
engagement for all students. Aesthetically, the physical space has also been
improved immeasurably. Asphalt resurfacing and educational markings
provide greater diversity and colour in the top playground.
 • Upgrade to the support unit space to include artificial turf in the main play
area, providing a year–round usable, soft surface.
 • Additional ChromeBooks purchased to increase access to reliable devices.

Community Funding $37 748

Grants $16 400

Technology (see also SD1)
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Funding Sources:
 • Aboriginal background
loading ($10 415.00)

In 2019, our Aboriginal students made
positive gains in all areas of learning, evident
across external and internal data sources.
100% of our Aboriginal students had a
meaningful Personalised Learning Pathway
(PLP) developed in consultation with student,
teacher and most parents/carers. This
dynamic document was then reviewed
regularly and adjusted as required.

A significant result was achieved by our Stage
3 students in their first year of the annual
Wakakirri  competition, awarded first place in
the National Story Award category. This
product of learning reflected deep
engagement with literacy and historical
events, culminating in a spectacular
dance/drama showpiece.

In conjunction with the school's Learning and
Support Team, additional support was
provided to students with a focus on literacy
and numeracy.

The purchase of contemporary, engaging
texts with Aboriginal perspectives continued
to ensure that all students gain greater insight
and cultural awareness.

Ongoing support and targeted opportunities
for Aboriginal students are also achieved
through meaningful recognition of significant
calendar events and ceremonies.

English language proficiency Funding Sources:
 • English language
proficiency ($36 022.00)

EAL/D specialist teacher employed (FTE 0.4).

Analysis of the EAL/D School Evaluation
Framework identified program priorities to
implement a sustained and systematic whole
school approach.

43 EAL/D students were supported with
differentiated approaches using various
modes of delivery.

Analysis of data through the EAL/D
Progressions and ESL Scales reflects high
student growth.

96% of EAL/D students made expected, or
above expected growth, along the EAL/D
Learning Progressions. School engagement
in the state 'Leading EAL/D Education
Project', resulted in the implementation of
SeeSaw school–wide to enhance
home/school partnerships and build greater
connections with our most difficult to reach
parents.

Vocabulary action research projects and
collaborative program design upskilled class
teachers in using EAL/D pedagogies and
significantly improved achievement across all
students.
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English language proficiency Funding Sources:
 • English language
proficiency ($36 022.00)

Selected as 1 of 5 schools state–wide for a
joint case study through the Multicultural
Education Unit and CESE, resultant from the
school's exceptional growth across EAL/D
students.

Translating services were used routinely to
increase LBOTE parent and community
engagement. Weekly, after school support
groups were held across Terms 2–3 to
engage Burmese families and assisted
participants to use the SeeSaw app to
engage in their child's learning journey.

EAL/D School Evaluation Framework
implemented with whole staff to identify the
schools next steps.

Low level adjustment for disability  • $74 701 (staffing)
 • $28 929 (flexible equity)
Funding Sources:
 • Low level adjustment for
disability ($74 701.00)

School Learning and Support Officer
employed to work with targeted/identified
students to:
 • Support students in mainstream classrooms
to access the curriculum through the L3 and
Targeting Early Numeracy learning sessions.
 • Enhance mental health strategies identified
in consultation with the Learning and Support
Team, and
 • Deliver MiniLit and Synthetic Phonics
Power Pack Programs, resulting in an
average gain of 10 reading levels for each
student.

Quality Teaching, Successful
Students (QTSS)

Funding Sources:
 • Quality Teaching,
Successful Students
(QTSS) ($37 030.00)

Funding supported teaching staff to engage
deeply with contemporary evidence through
an inquiry learning approach, 'Genius Hour'.
Teachers used the context of the school, their
students and the analysis of results to
transform and adapt practices, while
monitoring their impact and progress on
students. The projects culminated in a film
event, powered by FilmPond to capture and
showcase results.

Across each term, K–2 and Years 3–6 held
stage planning days, enabling teams to:
 • collaboratively plan and reflect on teaching
units,
 • design rich assessment tasks and
moderate student worksamples, and
 • monitor and review student progress and
achievement.
These opportunities are highly valued by staff,
evidenced by the engagement and products
created.

Socio–economic background Funding Sources:
 • Socio–economic
background ($83 273.00)

School funded additional class in Term 1,
ensured that all students moved into classes
with certainty on commencement of the new
school year. This pre–emptive measure
ensured that there was continuity and stability
as the additional class became DoE funded.

School Learning Support Officer employed to
support the Multicultural Playgroup operating
onsite on a weekly basis. This service
provides a supportive network for
parents/carers and better prepares children to
formally transition to kindergarten.
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Socio–economic background Funding Sources:
 • Socio–economic
background ($83 273.00)

Phase 1/2 of the playground upgrade brought
to life the students and communities vision for
school improvement. The newly designed
seating, landscaping, hard–surface markings
and play equipment provides for greater use
of the play space.

Additional storage enabled school resources
to be managed and accessed more easily.

See also, Low–level disability funding –
employment of support personnel provided
additional, in–class assistance to students
identified through the Learning and Support
Team.

Targeted student support for
refugees and new arrivals

Funding Sources:
 • Targeted student support
for refugees and new
arrivals ($5 215.00)

New Arrivals Program (NAP) teacher
employed (FTE 0.2) to support students.

18 students from refugee backgrounds,
including 7 newly arrived students, supported
using appropriate and flexible modes of
delivery.

Enrolment procedures for newly arrived
students were modified to gather wellbeing
information and is communicated to
appropriate staff.

Interagency approaches to refugee wellbeing
improved support strategies available to
students.

Social connectedness and wellbeing of newly
arrived and refugee students was enhanced
through the CPS Welcome Program.

Newly arrived students received intensive
intervention to increase acquisition of basic
interpersonal communication skills (BICS).
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 105 100 104 114

Girls 103 79 81 87

Student attendance profile

School

Year 2016 2017 2018 2019

K 95.9 93.9 93.4 91.4

1 90.2 95.9 93.5 91.8

2 93.6 91.5 94.1 91.4

3 94.7 94.6 91.8 94.5

4 93.8 95.8 93.6 94.2

5 93.8 93.5 94.5 90.9

6 90.9 91.8 90.5 94.3

All Years 93.1 93.8 93.1 92.6

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 3

Classroom Teacher(s) 8.24

Teacher of Reading Recovery 0.21

Learning and Support Teacher(s) 0.7

Teacher Librarian 0.4

School Administration and Support Staff 4.97

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 446,215

Revenue 2,698,934

Appropriation 2,596,987

Sale of Goods and Services 2,251

Grants and contributions 97,510

Investment income 1,986

Other revenue 200

Expenses -2,655,997

Employee related -2,336,455

Operating expenses -319,542

Surplus / deficit for the year 42,937

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 629,120

Equity Total 233,341

Equity - Aboriginal 10,415

Equity - Socio-economic 83,273

Equity - Language 36,022

Equity - Disability 103,630

Base Total 1,402,221

Base - Per Capita 46,838

Base - Location 0

Base - Other 1,355,383

Other Total 162,097

Grand Total 2,426,779

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

Literacy and Numeracy Graphs

Band 1 2 3 4 5 6

Percentage of students 12.5 12.5 37.5 0.0 18.8 18.8

School avg 2017-2019 7.2 8.7 18.8 17.4 24.6 23.2
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Band 1 2 3 4 5 6

Percentage of students 6.3 18.8 25.0 6.3 18.8 25.0

School avg 2017-2019 6.1 10.6 13.6 16.7 28.8 24.2

Band 1 2 3 4 5 6

Percentage of students 12.5 25.0 12.5 18.8 12.5 18.8

School avg 2017-2019 4.3 18.8 11.6 26.1 17.4 21.7
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Band 1 2 3 4 5 6

Percentage of students 6.3 25.0 0.0 37.5 31.3 0.0

School avg 2017-2019 7.2 11.6 15.9 33.3 26.1 5.8

Band 3 4 5 6 7 8

Percentage of students 4.0 24.0 16.0 28.0 24.0 4.0

School avg 2017-2019 7.2 18.8 23.2 24.6 17.4 8.7
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Band 3 4 5 6 7 8

Percentage of students 0.0 12.0 32.0 32.0 12.0 12.0

School avg 2017-2019 7.2 11.6 31.9 26.1 14.5 8.7

Band 3 4 5 6 7 8

Percentage of students 0.0 16.0 28.0 16.0 28.0 12.0

School avg 2017-2019 7.2 14.5 21.7 20.3 24.6 11.6
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Band 3 4 5 6 7 8

Percentage of students 8.0 28.0 24.0 36.0 4.0 0.0

School avg 2017-2019 8.7 18.8 34.8 26.1 11.6 0

Band 1 2 3 4 5 6

Percentage of students 0.0 18.8 31.3 25.0 18.8 6.3

School avg 2017-2019 4.4 11.8 23.5 33.8 17.6 8.8
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Band 3 4 5 6 7 8

Percentage of students 4.2 12.5 29.2 29.2 12.5 12.5

School avg 2017-2019 4.4 22.1 27.9 29.4 10.3 5.9
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Parent/caregiver, student, teacher satisfaction

In 2019, Coniston Public School sought feedback from students, parents and teachers through the Tell Them From Me,
Department of Education suite of surveys.

Student surveys were completed across Years 4–6 in Terms 1 and 3. Results reveal statistically similar results when
compared with NSW government norms across the majority of domains. Areas of further investigation will centre on
opportunities for all grades to participate in extra–curricular activities and/or increase student awareness about what is on
offer throughout the year.

Parent/carer respondents (representing 31 families), indicate a high level of satisfaction across all survey areas and
surpassed NSW government norms. Particular strengths are noted in providing a welcoming and safe school, the school
supporting positive behaviour and keeping parents informed. An area of focus and further evaluation will be undertaken
to support parents to assist their child's learning at home.

Teacher results proved highly positive across all survey domains. Of statistical note were areas of: collaboration, learning
culture, inclusive school, leadership and parental involvement. Positively trending data in all areas is noted across all
domains, 2017–2019.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.

Printed on: 2 June, 2020Page 26 of 26 Coniston Public School 1612 (2019)


