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Introduction

The Annual Report for 2019 is provided to the community of Canley Vale Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Canley Vale Public School
Canley Vale Rd
Canley Vale, 2166
www.canleyvale-p.schools.nsw.edu.au
canleyvale-p.school@det.nsw.edu.au
9724 1555

Message from the principal

I am pleased to present the Canley Vale Public School Annual Report for 2019, summarising our priorities and
achievements for the year and also communicating our future directions for 2020.

The Annual Report for 2019 is provided to the community of Canley Vale Public School as an account of the school's
operations and achievements throughout the year. It provides a detailed account of the progress the school has made to
provide high quality educational opportunities for all students, as set out in the school plan. It outlines the findings from
our self–assessment, that reflect the impact of key school strategies for improved learning and the benefit to all students
from the expenditure of resources, including equity funding.

Our students and their growth and development are our core business at Canley Vale Public School. Our school aims to
equip students to be successful learners, confident and creative individuals and active and informed citizens through the
implementation of high quality teaching and learning programs, school systems and wellbeing initiatives.

Throughout 2019, we have worked tirelessly to meet our goals in the 2018–2020 School Plan. We are proud of the
success that we have had in improving teaching and learning from Preschool to Year 6, through the implementation of
various quality assessment techniques, 'Learning Sprints' and various targeted intervention programs. Across the school,
we have developed more rigorous systems to enhance learning support for students with additional needs and
developed a more consistent approach to attendance monitoring. We are also very proud of the quality wellbeing
programs that have become part of our school fabric to support students, staff and our community.

I am very proud of the achievements of our students, staff and whole community this year at Canley Vale Public School.
The students, from Preschool to Year 6, consistently show that they are resilient and committed learners but, most
importantly, that they are kind, caring and considerate individuals. Our staff continually show that they are a dedicated
team who work together to provide high quality learning experiences for our students. We are fortunate to enjoy the
support of an actively involved and committed school community comprised of parents, friends, community members and
local businesses. I thank and congratulate the whole school community for their commitment to our school and its
students.

Brad Lanham

Acting Principal
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School background

School vision statement

At Canley Vale Public School our purpose is to create a quality learning environment to develop confident, creative,
capable and responsible multicultural citizens of the future.

School context

Canley Vale Public School is a large and dynamic school located in the heart of South Western Sydney catering to the
needs of 935 students P–6 and their families. The school serves a culturally diverse community with 97% of students
identified as EAL/D; Chinese, Vietnamese and Khmer are the most highly represented cultures however recent newly
arrived students and their families are of Arabic, African and Pacific Island background. Some of these families are
identified as being refugees.

The school provides a wide range of academic and extra–curricular programs aimed at developing the 'whole child'.
These programs include Early Action for Success, Community Languages, Schools as a Community Centre, Preschool,
Community and Multicultural events, choir, dance, debating, public speaking and various sporting activities. Students are
provided with leadership opportunities and development via such programs as the Student Representative Council.

The school is a hub of the local community and often serves as a meeting place for parents. It also provides a venue for
weekend/after hours languages schools and an OSHC (Out of School Hours Care) facility. Community Liaison Officers
assist the school to maintain positive and open channels of communication between staff, students, parents and
community members. The school enjoys support from many local businesses, in particular, Cabra–Vale Diggers Club
and Club Marconi.

Professional learning for all staff is a major focus and much of this is accomplished via the delivery of regular
team–based sessions, whereby grade teams work with our Instructional Leaders and Deputy Principals. Other links with
partner primary and high schools are forged and maintained via initiatives such as the Community of Schools Performing
Arts Program and weekly PSSA sport.

Canley Vale Public School is supported by a small but dedicated P & C Association, formed in 2010 to provide a further
avenue via which parents and school community members are able to actively participate in, and contribute to, the
education of students.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Sustaining and Growing

LEARNING: Assessment Sustaining and Growing

LEARNING: Reporting Sustaining and Growing

LEARNING: Student performance measures Sustaining and Growing

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Sustaining and Growing

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Delivering

LEADING: School planning, implementation and
reporting

Sustaining and Growing

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Quality Teaching and Learning

Purpose

To develop a collaborative school culture where continuous improvement underpinned by future focused teaching and
learning is the responsibility of all stakeholders.

Improvement Measures

Attainment of stipulated EAfS targets.

All classroom teachers use PLAN 2 and learning progressions and syllabus outcomes to inform teaching and learning.

All teachers use NESA compliant scope and sequences.

All teachers ensure 100% of students demonstrate self regulation.

Increased student growth in NAPLAN from Year 3 to Year 5 in Reading.

Overall summary of progress

Canley Vale Public School continued to build a collaborative school culture where continuous improvement is the
responsibility of all stakeholders. The focus in 2019 was: the design of 'Collaborative Norms' to encourage effective
participation in professional learning sessions and meetings; 'Learning Sprints'; trend data analysis to inform best
practice and Visible Learning and Feedback to promote student self regulation and engagement.

Progress towards achieving improvement measures

Process 1: Consistent use of school wide data to inform teaching and learning programs in Literacy and Numeracy.

Evaluation Funds Expended
(Resources)

As an Early Action for Success school, our two Instructional Leaders
continued to support quality teaching and learning in K–2 and throughout the
school. Kindergarten teachers successfully used the new Best Start Online
assessment, which rolled over into PLAN2. K–2 teachers successfully
completed L3 training, which has ensured the consistent implementation of
the pedagogy, resulting in pleasing results in literacy.

Progress towards meeting EAfS targets include:
 • 74% of Kindergarten students at or above target level
 • 86% of Year 1 students at or above target level
 • 83% of Year 2 students at or above target level
Interventionists continue to work with 'Amber' students. Their focus has
primarily been on improving reading outcomes but in late 2019, they started
to team–teach with classroom teachers during numeracy lessons to enhance
the quality of differentiation during numeracy tasks.

Year 3–6 teachers used NAPLAN trend data analysis in reading to inform
best practice.
 • The Value Added Report in NAPLAN indicates we are excelling. We
continue to look at ways we can continue to improve in programming,
assessment and teaching/professional learning practices to ensure
continuous improvement for all students and to move a greater percentage of
students into the top two bands.
 • The School Level Growth Report, which analyses NAPLAN performance
and compares our school to other SSSG and State schools, indicate that we
are exceeding average scaled growth and are at or above expected growth
compared to SSSG and State schools in reading.
Consistent use of school wide data in Literacy & Numeracy also assisted in
the development of NESA compliant Scope & Sequences. This data analysis

$213 432 Interventionists
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Progress towards achieving improvement measures

ensured that our scope and sequences addressed the needs of the students
at Canley Vale Public School.

Process 2: Embedding best practice in all classroom teaching and learning programs P–6.

Evaluation Funds Expended
(Resources)

K–2 teachers use PLAN2 and the Learning Progressions to inform teaching
and learning. The use of PLAN2 continues to allow for accurate tracking of
progress for individual students, which in turn allows teachers to accurately
develop the next steps in learning for all students.

All K–2 teachers are either trained in L3 pedagogy, currently being trained or
attending Ongoing Professional Learning (OPL) sessions to refine their
practice. K–2 students achieved some wonderful results in L3  in 2019 as a
result of the Learning and Support Team (LST), Instructional Leaders (ILs)
and Interventionists working collaboratively in meeting individual student
needs. Reading data was used to target students who were not meeting
EAfS targets. 'Amber' students (students who were 2–3 reading levels below
target) were targeted by our two K–2 Interventionists and 'red' students (4 or
more levels below target) were targeted by LaSTs. This has resulted in:
 • 86% of Year 1 students at or above target level
 • 83% of Year 2 students at or above target level
As Kindergarten results do not reflect they same results, the interventionist
program may be expanded into Kindergarten in 2020.

Quality texts were purchased to complement our English Conceptual Units.
Quality text boxes are available in every K–2 classroom to support the
development of reading. Texts used for home reading were supplemented as
many students are reading texts of a higher level due to the positive impact
that L3 has had in K–2.  The purchasing of additional reading resources has
ensured that all students have had access to resources as they are needed,
especially to extend those students surpassing EAfS targets. This will
continue in 2020 as we start to work towards our 2022 School Targets
(Increasing the % of students in the top two bands in NAPLAN).

A NESA compliant scope and sequence was implemented for Science and
Technology and developed for PD/H/PE. The Creative Arts scope and
sequence will be completed in 2020. School based NESA compliant scope
and sequences have ensured the consistent delivery of content from K–6.
Funds were utilised to effectively resource all Key Learning Areas in line with
the new scope and sequences. Professional learning for staff was developed
and implemented so that teachers were able to write high quality units of
work, in line with the scope and sequences, that meet the unique needs of
the students at Canley Vale Public School.

Changes to the EAfS leadership team meant for slight changes to the
direction of professional learning in 2019, although effective leadership
ensured a smooth transition. Regular professional learning sessions continue
on a weekly basis in literacy and numeracy, delivered by Deputy Principals
and Instructional Leaders. All teachers are provided a dedicated hour for
collaborative sessions with their team and a senior executive for professional
learning. Extensive professional learning for staff included learning on:
 • L3 Practice
 • Number Talks
 • Feedback
 • Growth Mindset
 • Data use and skills
 • NAPLAN Analysis
 • Learning Sprints
As a result, staff are now actively providing more regular formative
assessment opportunities and they are providing more rigorous and pertinent
feedback in line with their LISC. Students are developing their 'can do'
attitude and staff are providing more opportunities for students to take risks

Human

$326 508 Instructional Leaders

Casuals

$25 500 Casual relief for EAfS training
and development

$12 000 Casual relief for Visible
Learning, Collaborative Practices and
Feedback training and development

$41 700 Casual relief for teaching and
learning program development

Courses

$1 475  TPL Course 'Learning Sprints'

$623  TPL Online course 'Visible
Learning and Feedback'

$1 000 English Conference

$360  TPL History/Geography

Resources

$350 Professional Literature

$5 000 L3 Quality Texts

$480 L3 Folders

$9 300 Mathletics subscription

$4 200 Creative Arts costumes and
props

$1 200 English books

$3 000 Science resources

$3 000 World Book subscription

$7 210 Reading Eggs subscription

$895 Sunshine Online subscription

$2 000 Book Week
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Progress towards achieving improvement measures

with their learning, as shown in the increased number of 'rich tasks' and
number talks in mathematics. L3 pedagogy is being implemented consistently
across all K–2 classrooms, as evidenced by external observers. Literature on
best–practice was purchased for executive staff to support the development
of evidence–based teaching and learning strategies across the school.

Instructional Leaders established 'Collaborative Norms' to ensure that all staff
were able to be effective contributors during professional learning and staff
meetings. Staff have provided positive feedback about these norms and this
is a contributing factor to the positive learning culture established at our
school.

Whole school systems for programming have enabled all teachers (K–6) to
collaborate effectively, ensuring that quality programs are developed to
address the needs of all students. Teachers followed a 3 week programming
and evaluation format.

3–6 teachers continued to use best practice informed by internal and external
data, including NAPLAN, to inform their teaching and learning programs in
literacy, with a particular focus on reading. Teachers continue to refine their
reading programs to address the needs of students. The focus for 2020 will
be on moving students into the top two bands in reading. Teaching and
learning will focus on the continuation of differentiated needs–based
instruction. The 3–6 reading program has seen a positive impact in Year 3 to
5 NAPLAN results (See NAPLAN Analysis).

Future directions include:
 • Increased data talks at grade based and individual levels.
 • Increased rigor during Consistent Teacher Judgement discussions.
 • Development of student rubrics to promote student self regulation.
 • Increased formal feedback after in–class support with Instructional
Leaders, Interventionists, LaSTs and Assistant Principals/supervisors.

Process 3: Review, develop and implement assessment practices K–6.

Evaluation Funds Expended
(Resources)

All teachers are using quality formative and summative assessment
strategies to monitor and guide teaching and learning. This can be attributed
to the extensive whole–school focus and professional learning that has been
provided on assessment strategies and data use and skills. Classroom
observations support this.

K–2 teachers entered data into PLAN2 for 4 elements in Literacy and 1
element for Numeracy and used this information to guide the future direction
of literacy and numeracy teaching and learning. Data entry is now ongoing
and part of the teaching and learning cycle. Instructional Leaders used the
'Learning Sprints' model with K–2 teachers to identify 'blocks' in student
progress. Teachers then analysed PLAN2 data to identify the areas of need
and collaboratively looked at evidence–based practices to meet the needs of
students. This approach has developed teachers' understanding of how to
best use available data to target the specific needs of identified students.
This process enabled all students to make improvements in the targeted
areas.

The new online version of Best Start was successfully implemented and used
to inform teaching and learning programs in Kindergarten.

The executive team attended SCOUT training to increase the understanding
and use of various SCOUT functions. SCOUT training for staff supported
teachers in accessing and analysing NAPLAN data to drive teaching and
learning programs. 3–6 teachers developed a deeper understanding of how
to analyse NAPLAN data and direct future teaching. Teachers in 3–6 were
also instructed on how to enter data into PLAN2 for literacy and numeracy in

Human

$9 000  'Learning Sprints' training and
development

$1 500 SCOUT training and
development

Courses

$1 475 TPL Foundations of Learning
Sprints
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Progress towards achieving improvement measures

line with K–2 teachers.
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Strategic Direction 2

Systems Learning

Purpose

To develop a school culture of high expectations in regard to efficient and consistent practices relating to service
delivery.

Improvement Measures

100% of staff understand and implement school and Department policies, programs and procedures.

Attendance data indicates an improvement from 94.3% to 97%.

Unexplained attendance data indicates improvement.

All new staff and beginning teachers undergo immediate induction.

Increased utilisation of SENTRAL modules.

Use of SCOUT to analyse and evaluate student and school performance data by individuals and teams.

Overall summary of progress

The Systems Team ensured effective practices, processes, programs and procedures were introduced, maintained
and/or improved upon. In 2019 the focus was on the implementation and evaluation of the 'Attendance and Punctuality
Procedures', 'Beginning Teacher Program' and 'Learning Support Procedures'; a new staff induction process to ensure
the effective induction of all new staff; whole school utilisation of SENTRAL modules and whole school utilisation of
SCOUT Apps.

Progress towards achieving improvement measures

Process 1: Review development and implementation of school based procedures including attendance, learning
support, staff induction and beginning teachers

Evaluation Funds Expended
(Resources)

Attendance:

The Attendance and Punctuality Procedures were written and evaluated in
2018, following a year of implementation. Student attendance slightly
decreased in 2019 to 94.3%. Though this was in line with the state decrease
in attendance. In 2020 we will again refocus and evaluate our practices and
look to utilise SMS technology to support attendance. Most staff
demonstrated a proactive approach regarding attendance concerns in
accordance with CVPS procedures. Most parents and guardians informed the
school of the reasons for their child/ren's absence in a timely manner.
Consistency in following up absences with parents on the part of staff will be
a focus in 2020. Unexplained attendance data revealed improvement from
2017–2018. However, a decrease in notifications occurred from 2018–2019.
In 2020 teachers will revisit the procedures and they will be embedded into
the school induction process/booklet.

Learning Support:

SENTRAL modules focused on streamlining Learning and Support Team
meeting processes and record keeping. Learning Support processes have
been streamlined using SENTRAL to ensure meeting minutes are attached to
student profiles. This has allowed for a more coordinated approach to
Learning Support, which in turn has ensured better care for students with
additional needs. Whole school feedback has been overwhelmingly positive
in regards to the coordination of care of students with additional needs.

Printed on: 2 June, 2020Page 9 of 26 Canley Vale Public School 1494 (2019)



Progress towards achieving improvement measures

Staff Induction:

All new staff were provided with an induction program delivered via the
Deputy Principal, to ensure they were adequately trained in school policies
and procedures. The induction process is constantly reviewed and updated
as required. This program has been well implemented and its impact will be
evaluated at the end of 2020.

Beginning Teachers:

Beginning Teachers continue to be provided relevant induction information
during their full day session (5 hours) each term, with the school based
induction coordinator. This program has been well implemented and its
impact will be evaluated at the end of 2020.

Process 2: Review, development and implementation of Department policies, programs and procedures, including
External validation, accreditation and SCOUT.

Evaluation Funds Expended
(Resources)

Playground Guidelines

The focus for 2019 was to create 'Playground Guidelines and Teacher
Responsibilities' to ensure consistency across the school. This was written in
line with the Wellbeing and Discipline Policy of 2016.

The old Playground Guidelines were reviewed and as a result we:
 • Developed new Playground Guidelines and Teacher Responsibilities.
 • Re–defined playground areas.
 • Presented staff and students with the proposed new Playground Guidelines
and Responsibilities.
 • Provided time for staff to provide further feedback.
 • Refined the new Playground Guidelines based on staff and student
feedback.
 • Created temporary signs for specific playground areas.
As a result, 100% of students and staff are following the new playground
rules and responsibilities.

Ongoing Accreditation Processes

In 2019, Proficient Teachers continued to maintain their accreditation;
teachers entered their professional learning hours via NESA eTams website;
several teachers gained proficiency through the accreditation process; and
HALT accreditation support continued to be provided by the accredited HAT.

As a result:
 • Professional learning opportunities were provided across all levels of
accreditation
 • Teachers entered their teacher identified professional learning into eTams
SCOUT Training

Executive staff were trained in updated SCOUT App functionality to analyse
and evaluate student and school data. Knowledge and use of SCOUT
increased after the strategic professional learning sessions. The intention
was to expand the knowledge base across the school to ensure teachers
consistently utilisied SCOUT to inform their teaching and learning. However,
lack of dedicated time continues to hinder progress in relation to this goal.
Professional learning will continue in 2020.

In K–2, Instructional Leaders and Senior Executive, were trained in SCOUT
at the School Roadshow Conference to drive school improvement.
Professional learning re: PLAN2 and SCOUT analysis, was delivered to
teachers in K–2 by the DPIL.

$3 000 training and development
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Progress towards achieving improvement measures

In 3–6, NAPLAN data in SCOUT continues to be used to inform programs.
Professional learning was delivered to develop the knowledge of SCOUT
functionality and how to use the tool to support teaching and learning at a
classroom level. Professional learning re: NAPLAN analysis, was delivered to
teachers in Years 3–6 by the Deputy Principal.
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Strategic Direction 3

Wellbeing

Purpose

To enable our school community to connect, succeed and thrive.

Improvement Measures

100% of staff satisfaction regarding stress and support at work. 

Increased school community member participation in school programs, events and initiatives.

100% of staff aware of and correctly implementing Wellbeing and Discipline policy.

Parents value extra–curricular programs and initiatives.

Students visibly monitor their own wellbeing and that of others.

Overall summary of progress

Our whole school focus is on the wellbeing of our entire school community. This is the responsibility of all stakeholders to
seek and promote wellbeing. Human, physical and financial resources have been dedicated to ensure all members of our
community connect with each other, succeed through a variety of extra–curricular activities and thrive in a quality
learning environment. This responsibility has been overseen by the Wellbeing Committee and Executive Team.

Progress towards achieving improvement measures

Process 1: Review, develop and implement whole–school wellbeing practices for students.

Evaluation Funds Expended
(Resources)

To ensure students feel supported, happy, resilient and independent we:

Maintained:
 • The Student of the Month (SoM) award. This was expanded to include all
Community Language and support teachers.
 • Gold Award Picnic Day (K–6). This year's activities were altered due to the
ongoing drought crisis, i.e. non water based activities.
 • Platinum Pizza Party for Y6.
 • Extra Curricular Activities, which included offering various activities to cater
for the needs/interest of all students.
Introduced:
 • Dental and Vision Van. This was sought to improve student health services
and offer parents a Medicare covered service. This will be expanded in 2020
to offer other services to students across the school.
 • Purchased an iPad for hearing assessments so that we are able to screen
students at school level before referring them to specialists.
 • Community Information Sessions. These sessions were developed to
inform parents of the various health programs/support services that are
available to support students and families.
The impact of these programs are difficult to measure. However, feedback
from the community and students indicate that they feel happy, engaged and
well supported at school. Learning Support referrals for students displaying
complex emotional, physical and social needs continues to be very low.

$410 Student of the Month

$5 000 Gold Award Picnic Day

$1 780 Platinum Pizza Party

iPad

Process 2: Review, develop and implement whole–school wellbeing practices for adults across the school
community (i.e. staff and parents)

Evaluation Funds Expended
(Resources)
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Progress towards achieving improvement measures

To develop whole school wellbeing, we:

Maintained:
 • PaTCH program. This was delivered by DPILs to build the capacity of
parents to support the learning of students at school. Some parents have
become SLSOs at our school and many contribute to the learning of students
in classrooms on a volunteer basis.
 • Canley Cafe. This continues to be led by CLOs who have increased the
number of parents attending on a weekly basis. This program provides social
support for many parents whilst also supporting teachers in the development
of learning resources.
 • SaSS Recognition Week, World Teachers Day and Exec Breakfasts. These
enable staff to come together and allows for an opportunity to acknowledge
and celebrate the efforts of our teachers. These events are supported by the
whole school community.
 • Parent Appreciation Assembly and Morning Tea. This is provided by staff to
acknowledge and celebrate the efforts of our community helpers.
 • Wellbeing and Discipline policy. The Wellbeing team monitors staff
awareness of and correct implementation of policy.

Introduced:

Shout Out Walls. This is used to acknowledge staff commitment and efforts.

Quality Learning Environments across P–6. Improvements included:
 • Artificial grass in WALI to provide students a safe play area and a soft fall
surface for activities.
 • Plans to further enhance this area with an outdoor learning environment in
2020.
 • Mural which was designed by Aboriginal artist 'Mulga' and co–painted with
students to promote our multicultural community.
 • Signage throughout the school grounds to ensure ease of access,
consolidate learning and promote the pride we have in our school.
 • Front of school improvements which included a sensory garden for all
students to enjoy but to also to meet the needs of our growing number of
students with ASD. There were also upgrades to a memorial to ensure the
history of our school is celebrated and maintained.
 • Library refurbishment promoting our co–teaching library model and to
ensure that the library continues to be a warm and inviting space that
promotes future focused pedagogy and learning.
 • Upgrading our preschool outdoor area to meet the physical and social
needs of our preschool students.
 • Staffroom furniture upgrade so that we are able to hold effective and
professional whole–school staff meetings.
 • Employed a gardener GA (0.2) to create a welcoming feeling to our school;
support teachers delivering gardening club for students; and assist parents to
create a vegetable garden for fundraising and cooking to welcome parents
into our school community.

$12 849 GA Gardener

$9 000 Whole School Community
Wellbeing Programs

$149 228 Quality Learning
environment including:
 • School signage
 • Outdoor learning space
development and enhancement
 • Mural
 • Front of school improvements
 • Library refurbishment
 • Preschool improvements
 • Staffroom furniture
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Casual teachers for training
and development

Indigenous consultants discussed aspects of
Aboriginal Education with staff who gained a
deeper understanding of Aboriginal culture in
regard to the Aboriginal Education Policy.
Teachers integrated this understanding into
their teaching and learning programs. This
has increased the quality of Aboriginal
Education within our school.

Welcome to Country and Acknowledgement
of Country were explained with SRC. Student
representatives, engaged in a whole day
workshop to plan and write our school's
Acknowledgement of Country with Jayson
Neill (Aboriginal Education and Engagement
Officer), from Glenfield Education Office. This
has ensured that all students have a deeper
understanding of Aboriginal Culture.

English language proficiency EAL/D Teachers (5.4 FTE)

Casual teacher release for
training and development

The English as an Additional Language or
Dialect (EAL/D) Survey 2019 showed that the
school has 97.3% EAL/D learners who
require support. The EAL/D Teacher
allocation is 5.4. EAL/D students are
supported via 3 modes of delivery to ensure
that their support is differentiated according to
their level of need through:

1. Direct (withdrawal for new arrivals)

2. Collaborative (team and group teaching in
the classroom by specialist EAL/D teachers)

3. Resource (collaborative development of
key resources, such as English unit writing
incorporating syllabus outcomes, Literacy
Progressions and the ESL Scales, so that
classroom teachers are continually refining
their understanding of EAL/D pedagogy and
students are developing and improving their
English language acquisition through quality
programs in the classroom).

Flexible and fluid EAL/D timetables according
to the needs of EAL/D students, which allows
for a needs–based structure so targeted
students receive specialised support at the
time of need.

Regular professional learning for EAL/D staff,
through EAL/D Connect Network meetings,
ensuring they remain up–to–date with current
EAL/D pedagogy and trends.

The impact of these programs are widespread
as the programs are embedded in Canley
Vale Public School's teaching and learning
programs. Our continual excellent
value–added results in NAPLAN demonstrate
that we are meet the needs of our 97.3%
EAL/D community.

Low level adjustment for disability Learning and Support
Teachers (1.8 FTE) – In
class co–teaching,

LaST allocation of 1.8 FTE was
supplemented to provide 2.8 FTE allocation in
total. A teacher was assigned (0.6 FTE) to
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Low level adjustment for disability specialised support and
professional learning

Additional Learning and
Support Teacher (0.6 FTE)
for MacqLit program

Additional Learning and
Support Teacher (0.4 FTE)
for PLaSPs

deliver MacqLit to students in 3–6 classes, 5
days per week. A teacher was assigned (0.4
FTE) to develop and deliver personalised
learning and support plans (PLaSPs). LaSTs
provided support across the whole school
community. This support was targeted and
specific to individual student and family
needs. As a result of the targeted programs in
reading (3–6), our results have shown a shift
in the students in the bottom two bands in
reading. Our in–school guided reading data
also supports this. As a result of targeted
PLaSPs across the school, we have been
able to systematically meet the unique needs
of students with complex additional needs.

Students identified as having additional needs
were carefully tracked and support was
provided on a needs basis. Through the
annual NCCD collection the Learning Support
Team (LST) identified and supported 89
students identified as having additional
needs. The LST attended regular professional
learning, such as Learning and Support
Network Meetings, to remain up to date with
current research trends and pedagogy. Our
LST have used this knowledge to provide
targeted professional learning and support to
our staff, which in turn has developed the skill
sets of teachers so that they can better meet
the needs of students in their class.

Quality Teaching, Successful
Students (QTSS)

Teacher allocation (1.557
FTE)

Our QTSS allocation is utilised to provide
strategic support for all teachers through
targeted professional learning and embedding
quality collaborative practices across the
school. Teachers continue to engage in
professional learning at a grade level.
Professional learning alternated between
literacy and numeracy and opportunities for
rigorous evaluation of teaching and learning
allowed for the consistent implementation and
careful refinement of new learning.

Professional learning included:
 • K– 2 classroom teachers trialing 'Learning
Sprints' during their weekly professional
learning sessions. The teachers focused on
one particular element in literacy or
numeracy, gathered evidence of learning,
planned differentiated activities for high
impact, evaluated the impact of the teaching
and celebrated their successes. This resulted
in more targeted teaching across K–2 and
contributed to the positive EAfS results in
2019.
 • 3–6 classroom teachers focused on data
analysis, effective reading pedagogy in
literacy and data analysis and number talks
and quality programming in numeracy. All 3–6
classroom teachers received professional
learning on the Literacy Progressions and the
use of PLAN2 during their weekly
professional learning sessions. They made
links to the NSW English Syllabus and the
Literacy Progressions. This resulted in more
targeted teaching across 3–6 and contributed
to the positive NAPLAN results in 2019.
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Quality Teaching, Successful
Students (QTSS)

Teacher allocation (1.557
FTE)

Our in–school collaborative practices and
professional learning model, set up through
grade professional learning time using our
QTSS allocation, has proven highly
successful. Over 97% of our staff have
indicated that our school works collaboratively
in meeting objectives, which is an increase of
over 13% since the program was established.

Socio–economic background SLSOs (5.2 FTE) provided
in class and withdrawal
support

Deputy Principal
Instructional Leaders (2.0
FTE – EAfS funded)
provided in class support
and professional learning

Interventionists (1.8 FTE)
provided in class and
withdrawal support

Speech Pathologists (0.6
FTE)

Technology Support Officer
(0.6 FTE)

Additional classroom
teacher (1.0 FTE)

School Learning Support Officers (5.2 FTE)
are utilised to provide in class support to
assist students requiring adjustments to their
learning and environment. SLSOs were key
personnel in the implementation of IEPs and
PLaSPs. As a result, students with additional
needs had their individual needs met. The
SLSOs also ran small withdrawal groups such
as MacqLit and PLaSP groups. This ensured
that students were supported and could
engage with a differentiated curriculum.

Instructional Leaders worked collaboratively
with teachers providing demonstration
lessons, observations, team teaching,
discussion and reflection. Instructional
leaders also led evidence–based professional
learning to develop best practice in pedagogy
across the whole school.

Interventionists worked with 'amber students'
to deliver targeted intervention for students.
They also worked with classroom teachers to
differentiate numeracy instruction and
activities in the classroom.

Funding was utilised to ensure that all
students were able to access educational
experiences and programs equitably across
the school.

To support whole–school programs identified
in the School Plan, we supplemented our
professional learning allocation with our
socio–economic background funding. We
utilised these funds to deliver targeted
professional learning in assessment, L3,
numeracy and literacy, all of which developed
the capacity of staff to deliver high quality
teaching and learning programs across the
school.

Additional classroom teacher to streamline
class structures across the school to enhance
curriculum delivery.

Speech pathologists were employed to target
the speech needs of students in Preschool
and Kindergarten. The speech pathologists
also provided care for students in Yr 1–6, who
presented with speech and language needs,
as required. We also had an in–school
speech pathologist who completed chronic
disease management plans.

A Technology Support Officer was employed
to ensure the technology across the school
was operational so that quality education
programs could be implemented.
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Support for beginning teachers Temporary teacher (0.6
FTE) for beginning teacher
RFF

Casual teacher release for
training and development

Beginning Teachers continue to be provided
1.5 hours per week and the equivalent of 1
full day session (5 hours) per term with the
school–based induction coordinator. The
continued implementation of Strong Start,
Great Teachers program (SSGT), a
departmental initiative under the Great
Teachers, Inspired Learning reform, has
ensured a sequential delivery of support.

The 2nd Intake group continued to work on
Phase 3 of SSGT. Work will continue in 2020
to complete Phase 3 and 4. Delivery of
professional learning by the school–based
induction coordinator, was reduced, due to
relieving principal duties.  The 3rd intake
group continued implementation of SSGT,
which was delivered by the relieving
coordinator.

All Beginning Teachers, from 1st, 2nd and 3rd
cohort, attended professional learning
together. The aim was to inform and observe
co–teaching pedagogy. In addition teachers
engaged in learning on future focused
pedagogy and Aboriginal 8 Ways of Learning.
These pedagogical approaches were
embedded into teaching and learning
programs.

Beginning Teachers continued to attend
professional learning over the course of the
year in accordance with their PDPs.

The Beginning Teaching Program will be
evaluated at the end of 2020.

Targeted student support for
refugees and new arrivals

New Arrivals funding ($34
656) utilised to provide
EAL/D Teachers (0.3FTE)
above entitlement

Refugee funding used for
additional SLSO support
and educational assistance

Additional support is provided to new arrival
students via New Arrival Program (NAP)
funding. New arrival and refugee students are
supported across the school with a
differentiated level of support based on need.
This support includes direct and collaborative
support. The STAR model is utilised (Safety,
Trust, Attachment, Responsibility) for all
refugee students who experienced trauma
and, as a result, they have reported feeling
safe and secure in their school environment.
Withdrawal programs focus on the
development of English language proficiency.
Refugee funding was used to ensure
equitable access to education and to meet the
unique needs of each student. Additional
SLSO support assisted with the
implementation of the STAR model.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 437 448 472 464

Girls 421 413 423 424

Student attendance profile

School

Year 2016 2017 2018 2019

K 92.9 93.3 93.9 92.6

1 93.4 93.3 94.3 94.1

2 92.4 93.2 94.2 93.7

3 94.1 94.6 94.8 95

4 95.4 95.2 94.8 94.4

5 95 95 96.7 95.2

6 95.6 95.2 96.3 95

All Years 94.2 94.3 95 94.3

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 2

Assistant Principal(s) 4

Classroom Teacher(s) 38.68

Teacher of Reading Recovery 1.05

Learning and Support Teacher(s) 1.8

Teacher Librarian 1.4

Teacher ESL 5.4

School Administration and Support Staff 7.37

Other Positions 7.4

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.

One staff member is accredited at Highly Accomplished and is a Government School Representative (Primary) for the
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NESA Moderating and Consistency Committee. Expertise and knowledge of accreditation at the higher levels is shared
among teachers interested in undertaking the process of Highly Accomplished or Lead Teacher (HALT) through:

 • school–based after school workshops, i.e. Canley Vale Public School HALT Group, Fairfield HALT Network at
Canley Vale High School and Supporting Higher Accreditation Reflective Practice (SHARP) at Riverwood
Education Office, once per term 4:00–5:30pm.

 • HALT Coaching for teachers in rural areas (Mastery of Teaching team, Leadership and High Performance,
Department of Education)
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 138,718

Revenue 10,499,050

Appropriation 10,118,957

Sale of Goods and Services 40,366

Grants and contributions 336,858

Investment income 519

Other revenue 2,350

Expenses -9,895,063

Employee related -9,063,867

Operating expenses -831,196

Surplus / deficit for the year 603,987

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.

As indicated in the previous Annual Report, the school commenced 2019 with a financial surplus of $138 718. Due to the
under spending of planned funds, the school ended the year with $603 987. In 2020 we will ensure that the 2020 SBAR
is 100% planned and regular finance meetings will closely monitor the spending of planned funds.

Throughout 2019 a significant amount of funding was allocated to staff professional learning, the upgrading of school
infrastructure, classroom resources and the subsidising of excursions and incursions for students. Funding was utilised
to employ additional Learning and Support Team (LST) staff, additional English as an Additional Language or Dialect
(EALD) staff, technology support officer and interventionist teachers to support the Early Action for Success (EAfS)
program. Experiential learning funds were utilised to subsidise the cost of excursions and incursions designed to support
teaching and learning programs, ensuring that all students are able to access curriculum content delivered in a variety of
contexts. Staff regularly participate in fee–paying professional learning, all of which is directly linked to the school's
Strategic Directions and individual Performance Development Plans (PDP's).
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 20,786

Equity Total 2,042,459

Equity - Aboriginal 2,461

Equity - Socio-economic 1,094,091

Equity - Language 640,294

Equity - Disability 305,612

Base Total 5,830,272

Base - Per Capita 214,694

Base - Location 0

Base - Other 5,615,578

Other Total 2,142,652

Grand Total 10,036,169

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

NAPLAN Online

The My School website provides detailed information and data for national literacy and numeracy testing. Go to
myschool.edu.au to access the school data. As schools transition to NAPLAN online, the band distribution of results is
not directly comparable to band averages from previous years. While the 10 band distribution available to schools who
completed NAPLAN online is a more accurate reflection of student performance, caution should be taken when
considering results relative to what was formerly a six band distribution. As the full transition of NAPLAN online
continues, the most appropriate way to communicate results for NAPLAN online is by scaled scores and scaled growth.
This is the reporting format agreed by state and territory education ministers, and is reflected on the myschool website.
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Parent/caregiver, student, teacher satisfaction

The Tell Them From Me Parent Survey was offered to the parent community in October 2019. Only 6 parents responded
to the survey. This small survey sample has rendered the results from the survey unreliable, and therefore not a true
reflection of parent/caregiver satisfaction. In 2020 we will seek to devise a simpler and unambiguous survey which will be
delivered via Google Forms. The student leaders will share this survey with parents in the morning before school in Term
4 in an attempt to acquire more accurate data to determine future directions for school improvement. This will also allow
for quick and easy translation of the survey for parents who do not communicate in English.

The Tell Them From Me Student Survey provides results based on data from 315 students in Canley Vale Public School
who completed the survey in October 2019. Data from the survey indicated that:

 • 91% of students exhibit positive behaviour at school, which is 8% higher than the state average for government
schools.

 • 73% of students follow school rules and expectations, which is 1% higher than the state average for government
schools.

 • 65% of students had positive homework habits, which is 2% higher than the state average for government schools.
 • 88% of students reported participation in school sports, which is 5% higher than the state average for government

schools.
 • Fewer students at Canley Vale Public School reported experiences of physical, social, verbal and online bullying

when compared to other government schools across the state.

The survey highlighted several areas that can be improved including:
 • helping students develop a positive sense of belonging, where they feel valued and accepted by their peers.
 • educating students on ways of developing positive relationships at school with others they can trust.
 • motivate students to find learning relevant and more interesting.
 • helping students feel more valued at school, where their needs are addressed by teachers.

The Tell Them From Me Teacher Survey provides results based on data from 38 responses in Canley Vale Public
School who completed the survey in late October 2019. Data from the survey indicated that:

Canley Vale Public School is delivering all Eight Drivers of Student Learning on or above the state average for
government schools:

1. Leadership – 76% of teachers reported that school leaders advanced student achievement and outcomes, which is
5% higher than the state average for government schools.

2. Collaboration – 80% of teachers reported working effectively to increase student engagement, which is 2% higher
than the state average for government schools.

3. Learning Culture – 80% of teachers reported high standards of learning, which matches the state average for
government schools.

4. Data Informs Practice – 79% reported using student assessment data to support teaching practice, which is 1%
higher than the state average for government schools.

5. Teaching Strategies – 81% reported teaching lessons with clear goals that support students learning, which is 2%
higher than the state average for government schools.

6. Technology – 72% reported the use of technology to enhance learning in classrooms, which is 5% higher than the
state average for government schools.

7. Inclusive School – 83% report differentiating lessons that cater for students with special learning needs, which is
1% higher than the state average for government schools.

8. Parent Involvement – 69% report a positive relationship with parent and carers when engaging with them about
their child's learning, which is 1% higher than the state average for government schools.

Canley Vale Public School is delivering all Four Dimensions of Classroom or School Practices above the state average
for government schools:

1. Challenging and Visible Goals – 79% compared to the state average for government schools of 75%.
2. Planned Learning Opportunities – 81% compared to the state average for government schools of 76%.
3. Quality Feedback – 75% compared to the state average for government schools of 73%.
4. Overcoming Obstacles to Learning – 80% compared to the state average for government schools of 77%.

The school is committed to Aboriginal education and the improvement of student outcomes of Aboriginal and Torres
Strait Islander (ATSI) students. In 2019, one student was identified as ATSI background. Aboriginal perspectives are
embedded in teaching and learning programs across key learning areas. Personalised learning plans are implemented
for all ATSI students and their academic progress is monitored.

The school reflects and is proud of its strong multiculturally diverse community. Education programs in the school
promote a differentiated and inclusive curriculum to meet the unique learning needs of all students, including those from
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Language Backgrounds Other Than English (LBOTE). Students, teachers, parents and the entire community feel safe
and their cultural backgrounds and values respected by:

– effective communication with parents through the Community Liaison Officers (CLOs).

– ensuring classrooms promote multicultural awareness and respect for diversity.

– celebrating Harmony Day, Community Day, White Ribbon Day and NAIDOC Week.

The Anti–Racism Contact Officer (ARCO) promotes the values of respect for all cultures. Two ARCOs are available to
discuss issues or complaints regarding racism between students, staff, parents and the community.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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