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Introduction

The Annual Report for 2019 is provided to the community of Aberdeen Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Aberdeen Public School
Segenhoe St
Aberdeen, 2336
www.aberdeen-p.schools.nsw.edu.au
aberdeen-p.school@det.nsw.edu.au
6543 7271
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School background

School vision statement

Our vision is to create a positive, respectful and inclusive environment that positively contributes to the development of
the whole person. Our belief is that quality education is key to preparing students for life. A holistic approach is central to
the development of confident, resilient, innovative and resourceful  students.

At Aberdeen Public School, we strive to increase educational performance by establishing a culture of continual
improvement through high quality evidence–based best practice. Explicit teaching of the skills, strategies and mindset to
foster one's capacity to connect, succeed and thrive in a rapidly changing world is imperative. We work in partnership
with the school community to ensure students are provided with optimal conditions for learning and are well–supported to
achieve their personal best.

School context

Aberdeen Public School is located in the Upper Hunter Valley and is part of the Upper Hunter Community of Schools.
Situated in the small rural township of Aberdeen midway between Muswellbrook and Scone, it serves students from the
local community of Aberdeen and surrounding areas. Our students come from a range of socio–economic circumstances
and the town has a strong sporting culture which is echoed throughout the school community.

Current enrolment is 201 students from K–6. The school has ten mainstream classes, two of which are school–funded.
Students come from diverse backgrounds, including 12% who identify as Aboriginal or Torres Strait Islander. The school
promotes an inclusive and respectful environment and celebrates the growing diversity of our school community.

The teaching and non–teaching staff are committed to ensuring optimal well–being and development of all students
through the provision of a happy and nurturing educational setting. The school benefits from having a full–time
Instructional Leader to support teaching and learning. Students are encouraged to try new experiences and are able to
access specialist teachers for music, dance and drama. A proactive Learning and Support Team operates within the
school and quality differentiation promotes success for all.
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Self-assessment and school achievement

This section of the annual report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The Framework is a
statement of what is valued as excellence for NSW public schools, both now and into the future. The Framework
supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality
practice across the three domains of Learning, Teaching and Leading.

Each year, we assess our practice against the Framework to inform our school plan and annual report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/school–excellence

Self-assessment using the School Excellence Framework

Elements 2019 School Assessment

LEARNING: Learning Culture Sustaining and Growing

LEARNING: Wellbeing Sustaining and Growing

LEARNING: Curriculum Delivering

LEARNING: Assessment Delivering

LEARNING: Reporting Delivering

LEARNING: Student performance measures Working towards Delivering

TEACHING: Effective classroom practice Sustaining and Growing

TEACHING: Data skills and use Delivering

TEACHING: Professional standards Sustaining and Growing

TEACHING: Learning and development Sustaining and Growing

LEADING: Educational leadership Sustaining and Growing

LEADING: School planning, implementation and
reporting

Delivering

LEADING: School resources Sustaining and Growing

LEADING: Management practices and processes Sustaining and Growing
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Strategic Direction 1

Great Teaching, Successful Learning

Purpose

To increase educational aspiration and ongoing performance improvement through effective curriculum delivery, best
practice and the collaborative actions of the school community. Our goal is to consistently implement evidence–based
strategies that engage all students in meaningful and challenging experiences that promote success for all.

Improvement Measures

10% increase in the number of students in Year 3 and Year 5 who achieve in the top two bands in NAPLAN literacy
and numeracy.

Move from Delivering to Sustaining and Growing (or better) in the School Excellence Framework in the elements of:
 • Learning culture
 • Curriculum
 • Assessment
 • Effective Classroom Practice

Overall summary of progress

 • Development of scope and sequence for the explicit teaching of phonics
 • All teachers had timetabled coaching sessions with the Instructional Leader
 • Timetabled sessions for colleague observations across the school
 • Implemented personalised professional learning through the implementation of Action Learning projects
 • Employed an occupational therapist to assess and support identified students
 • All staff engaged in hands–on professional learning in using G Suite to enhance teaching and learning
 • Increased opportunities for staff to collaborate and partner with like–minded colleagues to pursue areas of

professional interest or need
 • The school engaged with University of Newcastle study into the effectiveness of Quality Teaching Rounds
 • Stage 2 students and teachers sampled the use of PAT as a standardized measure of student achievement and

growth
 • Consistent implementation of the Learning Progressions in K–2, including regular data analysis to inform teaching

and learning plans and identify focus students
 • Targeted support for students working just below grade level and those who are at risk in their learning
 • Completed Tier 2 of the SASS STEM project involving Stage 2
 • Stage 3 teachers participated in professional learning on robotics and initiated open–ended learning projects using

coding and 3D printing

Progress towards achieving improvement measures

Process 1: Best Practice

Whole school processes and practices support ongoing improvement in school, teacher and student
performance.

Evaluation Funds Expended
(Resources)

Professional learning strategies, including collegial observations, action
research, action learning, and peer coaching contributed to building teacher
capacity and the implementation of evidence–based practices across the
school. Participation in key initiatives offered by the Department of Education,
particularly in writing is helping to shape a consistent teaching practice in
Stage 1 and Stage 3 classrooms.

Led by the Instructional Leader, teachers in Stage 1, implemented Joanne
Rossbridge's research, 'Writing through the Lens of Oral Language'. The
professional learning experience provided teachers with a greater

$14000 (Professional Learning)

 Instructional Leader (Staffing – EAfS)

Funding Sources:
 • Socio–economic background
($12000.00)
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Progress towards achieving improvement measures

understanding of the role of oral language plays in the development of
children's writing, and how they can include this in their teaching of writing.
There has been positive take–up of this practice and oral language activities
are evident in writing lessons across K–2 classes. Student responses during
the focus group sessions show students can identify a variety of language
and non–language elements that assist them to construct their ideas in
writing. Students' work samples and the quality of their feedback on a peer's
writing demonstrate their ability to apply their learning and reflect on ways to
strengthen writing.

Stage 3 staff, including the 3–6 Assistant Principal are engaged in a two–year
project which focuses on best practice for developing students' academic
writing skills. Having completed the first in a series of modules, staff are now
explicitly teaching grammar within the context of writing. Implementation of
the first professional learning module has impacted students' writing as
evidenced in the work samples produced in Term 4. Stage 3 school reports
indicate 67% of students achieved a 'sound' grade or higher in English. This
is an improvement of 9.2% from 2018 results.

The Instructional Leader and 3–6 Assistant Principal are collaborating to
marry these two approaches and, working with Stage 2 teachers are
developing a unified methodology for teaching writing in Stage 2. Whilst still
in its infancy, the initial stages of this project are encouraging, as illustrated in
our internal assessments and students' Year 3 NAPLAN results in writing
which shows a marked increase in the percentage of students achieving in
the top three bands.

The school's participation in both sets of professional learning has led the
leadership team to reflect on current practices. The team identified the need
for a K–6 writing framework that will support the effective teaching of writing
from K–6, through the progressive implementation of the mode continuum to
the explicit teaching of complex language features.

To further support student learning, the school employed an occupational
therapist for two terms to work with students who were identified as requiring
intervention. The occupational therapist implemented a fine motor and
handwriting program, tailored to the needs of each student, and worked with
students in individual, small group, and whole–class settings. Teachers were
able to access the professional support of the therapist to help cater for the
diverse needs of students in their class, including those with sensory and
executive functioning issues. Upon completion of the program, a report was
provided for each student which the school forwarded on to parents.
Feedback from the occupational therapist was that our teachers are skilled in
identifying students with occupational needs – 100% of students nominated
by teachers were assessed as having moderate needs. The positive
response from parents whose children were nominated for the program
indicates that parents appreciated the school's efforts to support their child in
their learning and development. This initiative is also evidence of the
productive partnerships the school is establishing within, and outside of the
immediate school community.

Process 2: Learning Alliances

Collaborative practice across a community of schools to build teacher capacity to integrate ICT and
STEM based teaching and learning programs.

Evaluation Funds Expended
(Resources)

Schools in the Upper Hunter community of schools collaborated to develop a
strategic approach to increase the capacity of teachers to implement
STEM–based learning experiences.  Our goal was to develop the skills our
primary students would need to successfully engage in high school subjects,
particularly science. This led to the establishment of the Scone and
Surrounding Schools STEM Team. The team developed a three–year, tiered

Teacher release (socio–economic
background)

P&C contribution of $1000 (for
purchase of physical resources)
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Progress towards achieving improvement measures

implementation plan to increase teacher capacity and student engagement in
STEM–related subjects. The team, consisting primarily of teachers from the
science faculty at the local high school and classroom teachers from
surrounding primary schools collaboratively planned, delivered and evaluated
STEM activities across the primary and high school settings. Peer mentoring
from Year 10 high science students was a key component in this tier of the
initiative.

APS was also involved with several local schools in professional learning on
the effective use of G Suite to enhance teaching and learning. Staff were able
to access a team of experts who provided hands–on instruction in the
application of online tools and software. As a result, teachers are more aware
of what is available and how ICT can be used effectively to deliver the
curriculum and meet the diverse needs of students. At a whole–school level,
perhaps the most obvious outcome of the training is the increased use of file
sharing using Google Drive. This has assisted the dissemination of
information and increased accessibility to key documents from any location.

Teaching and learning are enhanced through the implementation of
hands–on, problem–solving activities that increase student engagement and
promote critical and creative thinking. Teachers are working within stage
groups to integrate the curriculum in a meaningful and purposeful way to
develop conceptual understanding as well as allowing students to
demonstrate and apply their learning. Examples of teachers' confidence in
integrating STEM activities, particularly in Stage 2 and Stage 3, is evident in
the teaching and learning programs. Increased student engagement and
learning are demonstrated in the photographic and video evidence and are
supported by students' results (Year 4) in the Science Progressive
Assessment Test (PAT) scores, as well as the number of students
participating in STEM excursions and teachers attending professional
learning in STEM. As a result, the school makes use of state and regional
resources to deliver a range of dynamic, purposeful learning experiences for
our 3–6 students.

Funding Sources:
 • Socio–economic background
($3000.00)
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Strategic Direction 2

Flourishing Learners

Purpose

To develop a strategic whole school approach to wellbeing and engagement that enables students to grow into resilient,
confident, successful and responsible citizens. Teachers will be equipped with strategies to enhance student
engagement in all aspects of school life. We are committed to supporting staff and students to achieve their personal
best in a coherent, reflective and co–operative educational environment.

Improvement Measures

Visible Wellbeing

Student wellbeing increases from baseline.

Tell Them From Me and other surveys reveal continued growth in students' social/emotional outcomes and parent
engagement over the period 2018 to 2020.

Positive Behaviour for Learning

Move from Delivering to Sustaining and Growing (or better) in the School Excellence Framework in the element of
Wellbeing.

Overall summary of progress

 • All staff completed Visible Wellbeing (VWB) training with Dr. Lea Waters
 • Positive Behaviour for Learning (PBL) reviewed in consultation with all key stakeholders and modified
 • Integrated PBL and VWB lesson delivered in all classrooms each week
 • Systems and processes in place to support student management and learning and support
 • PBL Launch day and introduction of the PBL mascot
 • Maintained record keeping and data analysis procedures established in 2017 and revised in 2018, to monitor

student–related incidents and inform PBL fortnightly focus
 • Established regular messaging of PBL and VWB core expectations and strengths to the school community through

the school's media platforms
 • Promoted the use of PBL 'free and frequent' rewards and acknowledge student achievement regularly through the

school awards system
 • Celebrated positive behaviours for learning achievements with term events for all students
 • End of year class handover information documented and meetings timetabled for teachers to discuss students with

the following year's teacher to aid the transition
 • PBL and VWB coordinators visited schools identified as successfully implementing PBL and social–emotional

programs
 • Maintained role of the student wellbeing officer (SWO) through the National Chaplaincy program

Progress towards achieving improvement measures

Process 1: Visible Wellbeing

Create a shared understanding of how to combine wellbeing initiatives and learning in a school–wide
approach to drive continuous individual, cohort and school improvement.

Evaluation Funds Expended
(Resources)

Teaching staff completed training in Visible Wellbeing (TM)  based on the
SEARCH/PROSPER framework. The school communicates key VWB
messages to the wider school community through the school newsletter and
social media platforms. The Visible Wellbeing Team has actively promoted
the language of 'Think, See, Feel', and staff regularly use this language when
talking with students across a range of settings. Classroom programs have

Funding Sources:
 • Socio–economic background
($21000.00)
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Progress towards achieving improvement measures

focussed on developing students' skills in recognising and naming their
emotions and understanding of how individuals may express the same
emotion in different ways. Students have learned about character strengths
and strengths–based language has become a pivotal part of student
management in the classroom and playground. Students have opportunities
to express their feelings using a wellbeing journal, gratitude journal, or
similar. The gratitude journal entries of students show increases in students'
emotional and social awareness of self and others over time. This has
translated into a reduction in negative incidents during class and break
periods as evidenced by SENTRAL records.

Staff demonstrate an understanding of the impact of positive wellbeing on
student engagement in school activities. Teachers are proactive in referring
students to the School Wellbeing Officer (SWO) or school executive staff for
a wellbeing check–in. Students will also self–refer to the SWO. As students
develop a greater sense of self, they are beginning to show greater
independence in dealing with minor situations in more appropriate ways. The
introduction of 'How Big is my Problem?' has contributed to this outcome. A
reduction in negative incidents involving violence and aggressive behaviour
provides evidence of success. Reporting on student wellbeing is prioritised at
weekly communication meetings and monitored by all staff and in some
instances, referred to the Learning and Support Team. The school liaises
with DoE and external agencies to provide support for students and families.

Process 2: Positive Behaviours for Learning

Implement and refine a whole school consistent approach to student wellbeing and behaviour
expectations ensuring optimum conditions for learning.

Evaluation Funds Expended
(Resources)

Staff and students have a thorough understanding of the behaviour
expectations of Respect, Responsibility and Personal Best. This is reflected
in school behaviour data. A 53% decrease in the incidence of minor
behaviours and a 34% decrease in major behaviours from 2018–2019 is
evidence of the successful implementation of the PBL framework.

Class teachers collaborate with students to develop behaviour expectation
matrices for all learning areas. These expectations are clearly displayed in all
learning areas with clear signage present in all settings. Behaviour
expectations are promoted through weekly whole school PBL lessons, whole
school assemblies, the school newsletter and on social media.

Assistant Principal Wellbeing – as
reported in key initiatives

$1500 Professional Learning costs
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Strategic Direction 3

Productive Partnerships

Purpose

To develop an inclusive culture that drives continuous school improvement. Consultative decision–making creates a
shared sense of responsibility among students, parents, community, staff and school leaders to ensure our children have
educational opportunities that will prepare them for active and responsible citizenship in a diverse and changing world. 

Improvement Measures

Increased parent/carer engagement in the school and their child's learning from baseline data.

Move from Delivering to Sustaining and Growing (or better) in the School Excellence Framework in the element of
Management Practices and Processes.

2% increase in school attendance data and a decease of 10% in unexplained student absences.

10% increase in the number of students in Year 3 and Year 5 who achieve in the top two bands in NAPLAN literacy
and numeracy.

Overall summary of progress

 • Established school–wide procedures for developing Personalised Learning Pathways
 • Purchased a subscription to Goal Hub, an online platform to record student goals and track progress
 • The school was involved in a range of community activities, e.g. EarthFest, Aberdeen Bike Show, ANZAC Day and

Remembrance Day services
 • Maintained community partnership with Aberdeen Fire Brigade through fundraising and educational activities
 • Community service organisations, such as the police and fire brigade, as well as local sporting personalities, were

actively involved in the school's NAIDOC Week activities
 • Established connections with Wanaruah Lands Council and school representatives from the student body and

teaching staff attended several community events, such as Sorry Day
 • Established a mentor position and employed a school learning support officer to run cultural activities at break

times twice a week and meet regularly with Aboriginal and Torres Strait Islander students to assist with tracking
their progress towards  PLP goals

Progress towards achieving improvement measures

Process 1: Connecting Community

Establish, implement and review school–wide processes and practices that engage all stakeholders in
relevant decision–making about student learning, school policy and practice and community initiatives.

Evaluation Funds Expended
(Resources)

The school held informal gatherings and information sessions to successfully
connect with the majority of our Aboriginal and Torres Strait Islanders families
and seek their input into developing a school process for creating a
Personalised Learning Pathway (PLP). School leaders and parents,
supported by members of the local Aboriginal Education Consultative Group
(AECG), collaborated on what information was included in the PLP and the
process for developing these. Staff facilitated informal meetings with parents
and students in person or over the phone to develop the PLP. Student goals
were published in Hub Goals and a workshop was delivered to staff and
parents on the use of Goal Hub to monitor student progress towards set
goals. A School Learning Support Officer met regularly with students to help
them monitor their progress towards their individual PLP goals. Students
spoke proudly about their culture and were keen to share their journey
through storytelling and art.  Aboriginal and Torres Strait Islander students

Assistant Principal Curriculum and
Community – as reported in key
initiatives

School Learning Support Officer –
Aboriginal Education (Aboriginal
background + Socio–economic
background)

Physical resources  (Aboriginal
background)

Goal Hub subscription
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Progress towards achieving improvement measures

play an active role in whole–school assemblies and important school events,
delivering the Welcome to Country to students, teachers, parents, and
visitors.

Aberdeen PS actively seeks feedback from its community using
school–based and Tell Them From Me Parent (TTFMP) surveys.  The
TTFMP survey was completed by approximately 7% of families, an increase
on previous years. Of these, 69% of participants indicated that they feel
welcome when they visit the school. These parents agree school reports are
written in terms that they understand and they are regularly informed about
their child's behaviour at school, whether positive or negative.  43% of the
parents surveyed had met with the child's teacher more than three times
throughout the year.  The school has also consulted with parents and
students as part of the PBL review process, resulting in the adoption of
Personal Best as a core expectation. The school continues to develop and
embed procedures to enhance parent engagement with the school, such as
open days, reverse parent–teacher interviews in Term 1 to give parents an
opportunity to tell us about their child – their likes, dislikes, special interests,
family structure, ambitions, strengths, and areas for development. This allows
teachers to gain an understanding of their students and make a connection
early in the school year. Students are invited to participate in interviews with
their parent and teacher in Term 3. There was minimal take–up of this
opportunity by students in 2019 and the school will need to develop a
process to ensure students feel well–equipped to share their progress and
engage in decision–making about their own learning.

The school principal reports regularly to the P&C.  This provides a forum to
share feedback the school receives from the community and provide
information in relation to curriculum, learning spaces, resourcing, programs,
infrastructure, department policies, and school procedures. Parent
representatives are invited to give feedback and contribute to the
decision–making process. Results from the 2019 TTFMP survey, indicate
that 50% of parents felt the school had sought their input or opinion about
school business. The school will continue to explore different strategies to
engage parents and the wider community.

Funding Sources:
 • Aboriginal background loading
($22309.00)
 • Socio–economic background
($120000.00)

Process 2: Communication

Draw on feedback from school community, proven practice in like schools and research to improve
communication between the school and home.

Evaluation Funds Expended
(Resources)

The school has extended its use of different media platforms to engage
members of the school community. This has increased the parent response
rate to school–based surveys, enabling the leadership team to consider the
viewpoints of key stakeholders when planning for school improvement. Data
is collated and shared regularly at P&C Meetings for final consideration. The
school leadership team and P&C Committee have collaborated on a project
to install a shade structure over the play equipment. The P&C was
instrumental in raising $20000 towards the project and obtaining building
plans and cost estimates. The school is working with Schools Infracture to
deliver on the project in 2020.

The school has actively sought feedback from stakeholders using phone and
face–to–face interviews to canvas parent expectations and preferred
methods of communication between home and school. This informed the
school's review of Communication Protocols and resulted in the development
of guidelines sending notes home,  payment schedules and responsibilities of
key stakeholders in maintaining open channels of communication.

The school has implemented changes to the role students play in weekly
assemblies. School captains and members of the Student Representative
Council (SRC) are responsible for running daily and weekly assemblies. The

Facebook account

Skool Loop

School Website

Funding Sources:
 • Socio–economic background
($500.00)
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Progress towards achieving improvement measures

Principal's Report has been rebadged as the School Report and is written by
a member of the SRC or Stage 3 student in collaboration with the principal
and presented at the whole–school assembly the student. This process
allows students to select the information they believe is most relevant to
share with our students and parents. As a result, the student and parent
audience appear more attentive during the assembly and the number of
students stepping forward to present reports during the assembly has
increased, leading to students gaining valuable experience in public
speaking.

Student–initiated communication with the school community was also
enhanced by participation in the Media Enrichment Project which enabled
participants to learn a range of skills and techniques to produce digital media.
Students were able to apply their learning to create a promotional video
about the school. Whilst students thoroughly enjoyed this project, it required
a substantial time commitment so future planning would need to take into
account the scheduling of sessions and accessibility to students engaged in
the project.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading As reported in Strategic
Direction 3.

As reported in Strategic Direction 3.

English language proficiency The school did not receive
an equity loading.

Students who come from a language
background other than English, are supported
through differentiated classroom programs
and teacher–designated support.

Low level adjustment for disability $117388 (Staffing)

$43748 (Flexible)
 • Additional day for
Instructional Leader to
create a full–time position
 • Additional School
Learning Support Officer
hours

The staffing allocation enabled the school to
employ Learning and Support teachers to
work alongside the Instructional Leader, to
deliver high quality, targeted intervention to
students 'at risk' or 'off the boil'  in their
learning. Flexible funding resources allowed
additional School Learning Support Officers to
provide classroom support to individuals and
groups of students. This helped teachers to
meet students at their point of need and
target specific misconceptions or skill sets,
making the classroom curriculum more easily
accessible.

The funds also enabled the school to employ
the school's  Instructional Leader (IL) for an
extra day each week to make it a full–time
position. The Instructional Leader worked
alongside teachers in their classrooms to
model evidence–based practice. All teachers
regularly engaged in coaching conversations
with the IL to build their capacity to analyse
work samples, use the learning progressions
to monitor progress and interpret student data
to develop responsive, differentiated teaching
and learning. Nominated classroom teachers
and SLSOs accessed specialised training to
support students with additional hearing and
vision needs in the mainstream classroom.

Quality Teaching, Successful
Students (QTSS)

$36924 QTSS funding enabled the school to employ
teachers to support its transition programs,
'The High School Experience' for Stage 3
students and 'Busy Bees' for pre–schoolers
enrolling in kindergarten the following year.
The end of year handover process to support
students transition from year to year was also
supported by these funds, allowing the school
to employ casual staff to release teachers to
meet and discuss students with next year's
class teacher. Teachers shared information to
support the learning, behaviour and
social–emotional development of the child,
including family circumstances, specialist
reports, IEPs, PLPs, risk assessments and
successful behaviour management strategies.

Socio–economic background $277700 (Flexible) used
for:
 • Additional School
Learning Support Officer
hours
 • Staffing off–class
Assistant Principal positions
– AP Wellbeing (1) and AP
Curriculum and Community
(2)
 • purchasing of literacy and

Funding supported the school's strategic
directions, maximising opportunities for
students, teachers, parents and community to
contribute to the school culture and learning
environment. Student wellbeing was
prioritised in response to school needs and
the Assistant Principal –Wellbeing,
coordinated a range of support services to
meet the needs of individuals and groups of
students, including access to the school
wellbeing officer, school mentors, and
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Socio–economic background numeracy resources
 • Supplementary funding
for professional learning
 • School contribution to the
chaplaincy program

external counselling services and programs.
The profile of Aboriginal culture was raised by
having a dedicated role assigned to an
Assistant Principal to address curriculum and
culture. Connections were made with
Aboriginal families who actively engaged in
the development of the school's PLP process
and related decision–making.

The school has looked to other schools'
communication channels for ideas to enhance
our communication strategies. Staff
communication is enhanced through the
digital distribution of meeting minutes and as
a result, administration officers are helpful in
responding to parents' questions and queries
from parents. The continued engagement of a
Community Liason Officer provides parents
with a point of contact at school and
communication platforms, both online and
offline help to keep the school community
informed of school news. Student learning
and achievements are regularly shared
across a range of media and celebrated with
the community.  The school's development of
communication protocols based on feedback
from parents, ensure satisfactory notice of
events and expected expenses, is provided.
The school continues to provide cash and
online payment methods for the convenience
of families. The P&C Facebook page also
assists the school to engage with its
community online, through regular sharing of
school posts to increase access to the
targeted audience.  The P&C has also
supported the school to make connections
with local community groups who have
generously contributed to joint school and
P&C projects.

Early Action for Success $130603 (staffing) The Instructional Leader employed under the
Early Action for Success initiative has been
instrumental in introducing best practices in
our K–2 classrooms. The ongoing support
offered to Stage 2 to ensure continuity of
learning for students as they progress through
their schooling has enriched teacher
knowledge and skills in developing quality
teaching and learning programs. Teachers
understand the need for data–informed
practice and demonstrate an increased
capacity to identify students who require
intervention in the classroom, through the
development and implementation of Focus
Student Plans. The qualifications and
interpersonal skills of the Instructional Leader
at Aberdeen PS, has contributed to creating a
strong professional learning community within
the school. Our goal is for every teacher to
consider themselves an instructional leader
within their classroom, stage team and
school. The teachers have engaged in a wide
range of professional learning strategies,
including action research, colleague visits,
peer coaching, action learning, face–to–face
and online. This has contributed to developing
professional efficacy across the school.
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Student information

Student enrolment profile

Enrolments

Students 2016 2017 2018 2019

Boys 125 112 103 106

Girls 116 115 98 88

Student attendance profile

School

Year 2016 2017 2018 2019

K 92.5 91.7 91.5 89

1 92.4 91.9 91.6 89.6

2 92.5 92.4 90.9 89.9

3 93.5 92.4 92.7 90.8

4 91.8 92.3 91.2 91.2

5 92.8 90.9 90.2 86.7

6 93.1 91.3 91 89.1

All Years 92.6 91.9 91.3 89.4

State DoE

Year 2016 2017 2018 2019

K 94.4 94.4 93.8 93.1

1 93.9 93.8 93.4 92.7

2 94.1 94 93.5 93

3 94.2 94.1 93.6 93

4 93.9 93.9 93.4 92.9

5 93.9 93.8 93.2 92.8

6 93.4 93.3 92.5 92.1

All Years 94 93.9 93.4 92.8

Management of non-attendance

Attendance at school has a big impact on longer term outcomes for children and young people. When a child is not at
school they miss important opportunities to learn, build friendships and develop their skills through play. Regular
attendance at school is a shared responsibility between schools and parents. By working together we can have a positive
effect on supporting our children and young people to regularly attend school.

Our teachers promote and monitor regular attendance at school and all our schools have effective measures in place to
record attendance and follow up student absences promptly. They are guided by the School Attendance policy which
details the management of non–attendance.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 2

Classroom Teacher(s) 6.98

Teacher of Reading Recovery 0.42

Learning and Support Teacher(s) 1.1

Teacher Librarian 0.4

School Counsellor 0.8

School Administration and Support Staff 2.42

*Full Time Equivalent

Aboriginal and Torres Strait Islander workforce composition

The Department actively supports the recruitment and retention of Aboriginal and/or Torres Strait Islander employees
through the use of identified positions, scholarship opportunities to become a teacher and by providing a culturally safe
workplace. As of 2019, 3.9% of the Department's workforce identify as Aboriginal people.

Workforce ATSI

Staff type Benchmark1 2019 Aboriginal and/or Torres Strait Islander representation2

School Support 3.30% 7.20%

Teachers 3.30% 2.90%

Note 1 – The NSW Public Sector Aboriginal Employment Strategy 2014–17 introduced an aspirational target of 1.8% by 2021 for each of the sector's
salary bands. If the aspirational target of 1.8% is achieved in salary bands not currently at or above 1.8%, the cumulative representation of Aboriginal
employees in the sector is expected to reach 3.3%.

Note 2 – Representation of diversity groups are calculated as the estimated number of staff in each group divided by the total number of staff. These
statistics have been weighted to estimate the representation of diversity groups in the workforce, where diversity survey response rates were less than
100 per cent. The total number of staff is based on a headcount of permanent and temporary employees.

Teacher qualifications

All casual, temporary and permanent teachers in NSW public schools must hold a NSW Department of Education
approval to teach. Teachers with approval to teach must be accredited with the NSW Education Standards Authority, and
hold a recognised teaching degree. All NSW teachers must hold a valid NSW Working With Children Check clearance.

Professional learning and teacher accreditation

Professional learning is core to enabling staff to improve their practice.

Professional learning includes five student–free School Development Days and induction programs for staff new to our
school and/or system. These days are used to improve the capacity of teaching and non–teaching staff in line with
school and departmental priorities.
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Financial information

Financial summary

The information provided in the financial summary includes reporting from 1 January 2019 to 31 December 2019. The
Principal is responsible for the financial management of the school and ensuring all school funds are managed in line
with Department policy requirements.

2019 Actual ($)

Opening Balance 388,612

Revenue 2,540,574

Appropriation 2,448,366

Sale of Goods and Services 1,683

Grants and contributions 86,656

Investment income 3,870

Expenses -2,503,872

Employee related -2,270,018

Operating expenses -233,854

Surplus / deficit for the year 36,702

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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Financial summary - Equity loadings

The equity loading data is the main component of the 'Appropriation' line item of the financial summary above.

2019 Approved SBA ($)

Targeted Total 69,036

Equity Total 463,260

Equity - Aboriginal 22,309

Equity - Socio-economic 277,700

Equity - Language 0

Equity - Disability 163,251

Base Total 1,549,194

Base - Per Capita 47,162

Base - Location 3,548

Base - Other 1,498,484

Other Total 351,455

Grand Total 2,432,945

Figures presented in this report may be subject to rounding so may not reconcile exactly with the bottom line totals,
which are calculated without any rounding.
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School performance - NAPLAN

In the National Assessment Program, the results across the Years 3, 5, 7 and 9 literacy and numeracy assessments are
reported on a scale from Band 1 to Band 10. The achievement scale represents increasing levels of skills and
understandings demonstrated in these assessments.

From 2018 to 2021 NAPLAN is moving from a paper test to an online test. Individual schools are transitioning to the
online test, with some schools participating in NAPLAN on paper and others online. Results for both online and paper
formats are reported on the same NAPLAN assessment scale. Any comparison of NAPLAN results – such as
comparisons to previous NAPLAN results or to results for students who did the assessment in a different format – should
be treated with care.

Literacy and Numeracy Graphs

Band 1 2 3 4 5 6

Percentage of students 0.0 12.0 20.0 32.0 20.0 16.0

School avg 2017-2019 9.3 14 17.4 19.8 24.4 15.1
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Band 1 2 3 4 5 6

Percentage of students 12.5 8.3 20.8 8.3 25.0 25.0

School avg 2017-2019 14.3 16.7 19 11.9 17.9 20.2

Band 1 2 3 4 5 6

Percentage of students 0.0 4.0 32.0 20.0 32.0 12.0

School avg 2017-2019 5.8 12.8 22.1 23.3 26.7 9.3

Printed on: 1 June, 2020Page 20 of 27 Aberdeen Public School 1002 (2019)



Band 1 2 3 4 5 6

Percentage of students 0.0 4.3 13.0 30.4 52.2 0.0

School avg 2017-2019 7.1 4.8 21.4 25 38.1 3.6

Band 3 4 5 6 7 8

Percentage of students 25.8 12.9 32.3 22.6 3.2 3.2

School avg 2017-2019 28.4 13.6 25 22.7 6.8 3.4

Printed on: 1 June, 2020Page 21 of 27 Aberdeen Public School 1002 (2019)



Band 3 4 5 6 7 8

Percentage of students 9.7 19.4 32.3 29.0 9.7 0.0

School avg 2017-2019 12.9 23.5 27.1 24.7 10.6 1.2

Band 3 4 5 6 7 8

Percentage of students 12.9 12.9 45.2 19.4 9.7 0.0

School avg 2017-2019 17 18.2 33 18.2 12.5 1.1
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Band 3 4 5 6 7 8

Percentage of students 19.4 9.7 35.5 22.6 9.7 3.2

School avg 2017-2019 27.6 12.6 34.5 18.4 5.7 1.1

Band 1 2 3 4 5 6

Percentage of students 4.0 24.0 28.0 28.0 12.0 4.0

School avg 2017-2019 3.5 17.6 29.4 24.7 22.4 2.4
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Band 3 4 5 6 7 8

Percentage of students 12.9 25.8 32.3 22.6 3.2 3.2

School avg 2017-2019 12.6 26.4 29.9 24.1 4.6 2.3
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Parent/caregiver, student, teacher satisfaction

The school used The Tell Them From Me surveys to seek feedback on the school from parents, teachers and students.
In 2019, the 'Partners in Learning' Parent Survey Report was completed by a small percentage of parents. This was an
improvement on the previous year's response rate of 0.

There is agreement among parents that the school is well–maintained, and the physical environment is welcoming. For
most, access around the school is satisfactory. Parents report their child feels safe at school and believe teachers show
interest in their child's learning and consider their interests, abilities and needs, whilst encouraging them to do their best
work. Many feel they can easily speak with their child's teacher and are well–informed about school activities, agreeing
that written information from the school, including school reports, are written in clear, plain language. Over 70% of
parents surveyed would recommend the school to other parents.

The school strives to engage parents and the community. Scheduling events to correspond with parents' work routines in
a community consisting largely of shift workers is challenging and the school continues to review its routines to increase
opportunities for informal meetings and formal interviews. with parents and carers. Parent–teacher interview appointment
times have been extended into the evening to give more parents an opportunity to attend after work. Teachers also
arrange phone meetings for parents and carers who are unable to attend in person. The school seeks to communicate
using a range of platforms and most parents identify the school newsletter, email and the website as being most useful
for finding out news about the school.

Parents appreciate being informed of their child's progress and behaviour. The introduction of Seesaw across the K–6
classes provided another opportunity for the class teacher and parent to communicate directly through private messaging
and share student work samples. Most survey participants agreed teachers at APS communicated with them about their
child's behaviour, both positive and negative. Over 83% of parents reported talking with a teacher about their child's
learning and behaviour more than twice a year, and almost half of these parents said they did so more than three times a
year.

Student management procedures are based on DoE policies, the Wellbeing Framework, SEARCH Framework (Visible
Wellbeing), and Positive Behaviours for Learning. There is parent consensus that their child has a clear understanding of
school rules and expectations for behaviour. Whilst the majority of parents are satisfied with the school's procedures,
some parents indicate they would like to be contacted immediately when their child is involved in a behaviour issue. Our
current school procedures require a member of the school executive to conduct a thorough investigation before
assigning fault and contacting parents, however, in response to this feedback the executive team reviewed school
procedures to include a more personalised approach. Parents can nominate when they want to be contacted.

The school has sought to work in consultation with parents and community members in 2019. Almost 50% of parents
report the school seeking their input into, or opinion about school planning, development and review of school policies
and teaching practices. An average of 15% of parents who responded regularly volunteer in the school (minimum of once
per month). A small P&C committee is active within the school community. It assists through the provision of financial
and physical resourcing to support the school's educational and wellbeing programs and contribute to the enhancement
of student spaces.

Most students who completed the survey reported feeling proud of their school. This is further illustrated in students'
reporting they feel a strong sense of belonging and believe they have positive friendships with peers who they can trust.
Student responses indicate a high participation rate in sports and a steady increase in extra–curricula activities as they
progress from Stage 2 and throughout Stage 3. The school continued to seek opportunities to involve students in a wide
range of extra–curricula activities in 2019, including the performing arts, dance, debating, public speaking and school
leadership, such as the Student Representative Council and Youth Council.

The school is working proactively to involve the local Aboriginal community in the school and increase all students'
knowledge and understanding of Aboriginal Australia. Parents were invited to attend an afternoon tea 'yarn up' to discuss
and seek their input into what they wanted to see happen in the school to improve processes in the development of their
child's personalised learning pathways (PLP) . AS a result, teachers were given time to meet with parents and students
to set goals for the PLP. The school subscribes to Goal Hub which allows parents, students and teachers to view,
monitor and track the child's progress towards PLP goals. Implementation of the PLP was monitored by a school learning
support officer through regular check–ins with the students and their teachers. 67% of students believe their teachers
have a good understanding of Aboriginal culture and 19% neither agreed nor disagreed. 72% of the school's Aboriginal
and Torres Strait Islander students reported feeling good about their culture when they are at school and 23% gave a
neutral response to this statement.

Almost 90% of students believe schooling is useful in their everyday life and will have a strong bearing on their future.
There is agreement that important concepts are taught well, classroom instruction is relevant in their everyday life and
well–organised, with a clear purpose, and with immediate feedback that helps them learn. Despite this, student
responses revealed that only 64% of students feel interested and motivated in their learning, whereas, 88% reported
having medium to high levels of perseverance in the pursuit of goals. Students' perception that the teachers hold

Printed on: 1 June, 2020Page 25 of 27 Aberdeen Public School 1002 (2019)



expectations for all students to succeed is reportedly stronger than that of their parents. It is anticipated that regular
communication between school and home using platforms, such as Seesaw, will give parents greater insight into the
learning and behaviour expectations the school holds for their child.

Students report feeling less confident in their understanding of classroom rules than their parents. It is possible that the
school's review of its PBL core expectations and desired behaviours which resulted in several changes can explain their
slight confusion. This suggests that teachers and the school leaders need to communicate PBL expectations regularly
through personal interactions, explicit teaching, the school newsletter, at whole–class assemblies, online and in the
school environment. The PBL launch day and introduction of the new PBL mascot set the scene for re–teaching of the
school's PBL core expectations and behaviours. This will be reinforced with PBL signage which is scheduled for
installation in 2020.

There is inconsistency in students' perception of advocacy within the school, with those in Year 4 and Year 6 feeling
more strongly about having someone within the school who consistently provides encouragement and advice than their
Year 5 peers. In response, a school–wide focus on building relationships was initiated and the Year 5 Leadership Project
was reviewed and modified to raise the profile of Year 5 students across the school. The project was overseen by a
classroom teacher and the principal, who interacted regularly with students to offer guidance. Students' social–emotional
development is supported through wellbeing programs, such as Drumbeat, Bro Speak, Seasons for Growth, CARS and
Empower Girls. The school will continue to monitor and track student responses to feelings of advocacy using informal
and formal data collection tools.

Teachers at Aberdeen Public School who responded to the survey reported being in the school for three or more years.
100% of these teachers have been teaching for a minimum of three years and have proficient teacher accreditation. Staff
morale is building, with 70% of staff believing school leaders are leading improvement and change through clear
communication of the school's strategic vision and values. The school's 2019 People Matters survey results suggest staff
satisfaction with school leadership is higher than that indicated in the TTFMT survey.

Staff reported through theTell Them From Me 'Focus on Learning' Teacher Survey, that they believe they are meeting or
exceeding NSW Government norms in all four dimensions of classroom and school practices. Popular responses to
support their judgment include: establishing a strong learning culture through the sharing of learning intentions and
success criteria, delivery of relevant lessons, setting of high expectations and monitoring of student progress. Teachers
believe the feedback they give students on their work, brings them closer to achieving their goals. Lesson observations
conducted by school executive and peer teachers corroborate these responses, identifying teaching practices, such as
the linking of prior learning to the introduction of a new concept, formative feedback, and personal goal setting as evident
in lessons across K–6 classes.

Teachers believe their practice is informed by data. In K–2, the learning progressions are used to track student progress
and assessment data is collated using PLAN2 software. A high percentage of teachers believe formative and formal
assessment strategies assist them to make informed decisions about lesson planning and where to next. Teachers
devise their own systems for monitoring student achievement and although procedures are in place to facilitate
consistent teacher judgment, the school recognises the need for a more consistent approach to assessment and tracking
of student progress. Commencing in 2020, Aberdeen Public School will review and implement of K–6 assessment
schedule, which will include all students undertaking the Progressive Assessment Test (PAT) in reading, mathematics
and writing.

Survey results also suggest teachers at Aberdeen Public School provide a range of teaching and learning opportunities
to develop students' technology skills. Teachers' responses indicate the use of technology is most commonly used for
research, graphics and presentations on a subject matter. Teacher responses also indicate there is potential to increase
students' use of technology to track their progress towards a goal. The school's subscription to Goal Hub may encourage
students to take greater responsibility for setting goals and tracking their progress.  A review of student and teacher
access to technology resources within the school is required to inform the development of a technology plan in 2020.

Teachers report they collaborate with colleagues to share professional goals, discuss strategies that increase student
engagement, share professional goals, and seek feedback about their teaching. This builds their capacity as classroom
practitioners and enhances the learning opportunities for students. Teacher and student responses rated than parent
responses. This needs to be explored further to identify how the school can improve its practices in communicating with
parents about their child's access to learning support.

Most teachers feel they create an inclusive educational setting for all students and 77% of teachers who completed the
survey believe they have the skills and confidence to meet the needs of students with a disability or special needs. The
school has learning and support procedures in place for teachers to refer students whose learning, behaviour or
socio–emotional development is causing concern. Professional learning is made available to teachers who identify
teaching students with special needs as an area for development through the PDP process.  Through the Learning and
Support team, the school seeks to support students by accessing internal and external specialist assistance.

In conclusion, the sum of the feedback provided by key stakeholders will inform future strategic planning as we strive for
continuous school improvement.
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Policy requirements

Aboriginal Education Policy

The responsibility for enacting the Aboriginal Education Policy rests with all Departmental staff. The policy should
underpin and inform planning, teaching practice and approaches to educational leadership in all educational settings.

Evidence of effective implementation of the policy included:
 • Establishing, building and strengthening relationships with the Local Aboriginal Education Consultative Group,

Aboriginal people and communities.
 • Providing, in partnership with Aboriginal people and communities, education which promotes quality teaching, is

engaging, and is culturally appropriate and relevant.
 • Aboriginal and Torres Strait Islander students will match or better the outcomes of the broader student population.
 • Implementation of Personalised Learning Pathways for all Aboriginal students in a school culture of high

expectations.

Anti-Racism Policy

All teachers are responsible for supporting students to develop an understanding of racism and discrimination and the
impact these may have on individuals and the broader community. Principals are responsible for examining school
practices and procedures to ensure they are consistent with the policy. All schools have an Anti–Racism Contact Officer
who is trained to respond to concerns in relation to racism.

Multicultural Education Policy

Teachers address the specific learning and wellbeing needs of students from culturally diverse backgrounds through
their teaching and learning programs. Principals are responsible for ensuring that school policies, programs and
practices respond to the cultural, linguistic and religious diversity of the school community, and provide opportunities that
enable all students to achieve equitable education and social outcomes.
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