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Introduction

The Annual Report for 2018 is provided to the community of Alstonville High School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

David Silcock

Principal

School contact details

Alstonville High School
Cawley Close
Alstonville, 2477
www.alstonvill-h.schools.nsw.edu.au
alstonvill-h.school@det.nsw.edu.au
6628 5222

Message from the Principal

2018 was a very productive year for the Alstonville High School community. The school commenced implementation of a
new strategic plan informed by our 2017 external validation experience. Our vision for the next three year period is
expressed as a guiding question: "How can we ensure that our students achieve at least one year's worth of
learning growth from one year's worth of teaching?".

Our educational focus included an emphasis on:
 • literacy and numeracy with an ongoing focus on extended writing
 • quality feedback to students and peers
 • learning intentions and success criteria
 • implementing a learning coach model for all students (Steps to Success)
 • implementing a revised student merit program (Alstonville Certificate of Excellence – ACE)
 • continuing to improve our collaborative practice and support for professional learning
 • improved student agency

We also achieved a number of school physical improvements. These included:
 • completion of the front of school upgrade
 • replacement of a number of roof structures
 • completion of a science laboratory and photography laboratory upgrades
 • further expansion of the school laptop program
 • installation of new wifi network

Evidence of our positive impact on students can be found in:
 • Tell Them From Me survey results indicating a continued upward trend in school spirit
 • value adding for students in NAPLAN
 • improved VALID results
 • increased enrolments into year 7 for 2019
 • marked decrease in unacceptable behaviour by students
 • increased input for students into school evaluations
 • anecdotal feedback on positive school tone from numerous school visitors – uniformly positive comments
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Message from the school community

On behalf of the Alstonville P&C Association I can say it's been a great joy for us working in collaboration with the
Alstonville High School executive staff, teachers, students and community in the past 12 months. There have been many
things achieved and our core focus remains to support and have an active role in the education of our children.

We see the P&C having an active role in not just running a successful canteen and uniform shop, holding monthly
meetings, attending school assemblies, sitting on teacher interview panels and generally moving within the school but
more outwardly in how we all represent and are represented within the community. We are part of the P&C for one
reason, we love our children, our community and all within it and want to have an active role in how they are all
supported. Importantly we want parents and carers to have an active role in determining how our children are educated.
The main highlight for the year has been our donation of $25,000 to help secure new laptops and computer equipment.

It has been great to see more of how the education of our children is done and we graciously thank the Alstonville High
School staff, and in particular the principal David Silcock, for their support, transparency and friendship.

Respectfully,

Ray Karam

President on behalf of the Alstonville High School P&C.

Message from the students

Student Representative Council 2018

The Student Representative Council continued throughout 2018 to encourage school spirit and connectivity through
various House Cup events such as Karaoke, Giant Kahoot, musical chairs and themed days. We have continued to
support various charities as well as identifying the needs of various other charities in discussion and possible focus for
2019.

In 2018, the SRC raised funds through sundae days, a sausage sizzle and selling a variety of confectionaries at school
carnivals. As an ongoing initiative around connectedness and cultural awareness the SRC has continued to support their
sponsor child in Nepal and will have an update in 2019 regarding his educational journey. SRC members have been
active at a range of school events such as assemblies, open nights and functions, as well as representing the school and
supporting the community as volunteers on days such as ANZAC and Remembrance Days.

The SRC represents the student body through a range of groups such as the P&C and has had the opportunity to touch
base with senior members of the executive in moving forward in achieving our goals for the year. The SRC has provided
funding support to students, allowing them to receive leadership training as well as allowing them to attend other
extra–curricular activities, visits to Sydney and Parliament House, Griffith University and study days. In the theme of
school spirit we continued the organising of "House Cup" events, such as Dodge Ball, Karaoke, Kahoot and Twister, as a
motivational tool to uplift the school and the morale of our students. We continued to listen to their ideas about ways of
improving school spirit.

The SRC attended various leadership days over the course of 2018, one of which was the North Coast Symposium, a
conference around student voice and connectedness. We attended this with a number of other schools in our area. This
conference empowered us to promote student voice within our school. We took this approach in consultation with our
coordinator and increased the student leadership of our school and created an SRC Executive. This executive group will
consult with various committees in 2019 and continue to develop this model further for the duration of 2019. Other things
also came out of this, such as a sense of community voice, leadership and connectedness with the other schools in our
area. We will continue to use this as our priority in to 2019 and further developing our relationships and community links
with other schools.

Leadership (Captains 2019)

John Quincy Adams, the 6th U.S. president once said, "If your actions inspire others to dream more, learn more, do more
and become more, you are a leader." As school captains, we believe that leadership is more than just telling people what
to do. We believe that leadership stems from compassion, responsibility and the ability to offer support to those who
need it. It is about the ability to inspire people with your actions, just like Adams once said. Leadership is an important
structural part of our school community, whether it be as school captains, teachers, SRC members, or just someone you
can look up to within the student body. Rather than portraying our leadership role as superior to our student body, we, as
school captains, encourage our school to come together as one; to be there for everyone. We acknowledge that we are
not the only leaders within the student body. Everybody has the capacity and ability to become a leader, and it is our job
to encourage the school community to embrace it.
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School background

School vision statement

At Alstonville High School our vision is to nurture a love of learning. This vision will be achieved by focusing on high
expectations for personal success, quality relationships, quality learning experiences and a commitment to ongoing
improvement. Improvements in student achievement will continue to be our central goal.

Over the next three years our strategic focus will be shaped by our quest to answer the following guiding question:
 • How can we ensure that our students achieve at least one year's worth of learning growth from one year's worth of

teaching?

School context

Alstonville High School has been committed to the concept of continued improvement for as long as the school has been
established. Most recently this commitment has been expressed via our leadership of the implementation of significant
state reform elements including the application of flexible resource allocations, the introduction of National Curriculum
and our partnership with Southern Cross University developing and implement quality professional learning experiences
for staff and trainee teachers.

We have used technology such as SENTRAL to improve our ability to communicate with families and students as well as
being able to collect and use data more effectively to improve practice. Our school enrolment has been in decline for the
last three years but enrolments for 2018 suggested that this trend might reverse going forward.

Our school has participated in external validation and will use the evidence and experience gained to inform our strategic
planning for the future.

We have implemented a successful accelerated learning program for students in years 7 to 12 at the same time as we
have strengthened our focus on effective differentiation and support for all students. This focus on being an even more
student centred school will be more important for the school in the period 2018 to 2020.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

Our self assessment process indicated that in the School Excellence Framework domain of Learning:

Learning culture – our school continues to sustain and grow our achievements through our focus on building
commitment to all students making appropriate learning progress, on strong collaboration with parents and students, and
on systematic and personalised support for attendance.

Wellbeing – our school is sustaining and growing through the implementation of a learning coach program, the
expansion of use of SENTRAL to productively inform wellbeing strategies, an ongoing focus on individual student
learning plans and differentiation strategies; and explicit, consistent practices across the school.

Curriculum – we are sustaining and growing in this element, continuing to build alliances with a broad range of agencies
and other schools. We continue to focus on developing quality teaching and learning programs that include appropriate
differentiation to support students to achieve personal excellence.

Assessment – we are sustaining and growing in this element. During 2018 we increased our emphasis on the use of
formative assessment. We supported this emphasis through whole school professional learning and regular
conversations about evidence that can be used to inform school decision making. Our ACE program allows us to track
student readiness for learning at a whole school level and tie this to our merit recognition scheme in 2019.

Reporting – overall we are sustaining and growing for this element. We now have a whole school system for analysing
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and reporting data on student and school performance using SENTRAL. Our reports contain personalised information for
students and families. The number of complaints received from families decreased dramatically in 2018, although we
want to continue to explore ways of improving parental engagement with the school.

Student performance measures –  Overall the school is delivering in this area. Our student value adding is strong but
we have not yet achieved growth in student performance overall for a consistent period of three years or more. Our
growth in HSC results was strong for the second year in a row. We will continue our strong whole school focus on
improving literacy and numeracy results in 2019.

Our self assessment process indicated that in the School Excellence Framework domain of Teaching:

Effective Classroom practice –  our on balance judgement is that the school is sustaining and growing in this element.
There is strong professional collaboration and explicit teaching, with a focus on learning intentions and success criteria.
There is a whole school focus on PEEL. We continue to seek better ways of providing feedback to students.

Data skills and use –  in this element the school continues to sustain and grow. We hold regular whole school and
faculty conversations exploring data and how this can be used to aid student learning. Our use of the collaborative
inquiry process is based on four questions – what did we do, what did we learn, what is the evidence and what will we do
next?

Professional standards – in this element the school continues to sustain and grow practice. We have a coordinated
approach to the development of PLPs based on collaborative inquiry and generative dialogue. We have partnered with
neighbouring schools and have used external expertise to support professional learning. Literacy and numeracy has
been a core focus for whole school professional learning.

Learning and development –  the school is sustaining and growing in this element. Evidence indicates that we are
excelling in some of the themes, such as professional learning. Twice a term staff engage in conversations regarding
professional learning plans and evidence of impact. In 2018 increased time was provided for faculties and year teams to
work collaboratively. We also conducted four extended professional learning workshops (one per term) that we all
evaluated very positively.

Our self assessment process indicated that in the School Excellence Framework domain of Leading:

Educational leadership – our emphasis on regular conversations with all staff about progress on achieving performance
and development plan goals, increased classroom observations and collaboration, and increasing consistency of
classroom practice has produced evidence that the school is sustaining and growing in this domain. Our focus on
promoting high expectations and engaging students in reflection on their learning goals through our learning coach
project also contributes to this judgement.

School Planning, implementation and reporting – the school's on balance judgement for this domain is that we are
sustaining and growing our culture and practice. This judgement is formed after evaluation of achievements through our
focus on use of evidence to inform planning and progress, our regular monitoring of the school plan milestones (tied to
SEF descriptors) and the ongoing evaluation that contributes to our annual report.

School resources – school resources are used in a strategic way to make a positive contribution to student learning
outcomes. Staff skills are utilised in effective ways, with a strong commitment to ongoing professional growth. Our
physical facilities are well maintained and improving. Our facilities are used regularly by community groups. A highlight of
2018 was hosting the North Coast Dance festival. Our school budget is in a strong position to allow for significant
investment in 2019. Our on balance judgment is that the school is sustaining and growing in this domain.

Management practices and processes – we continue to refine our administrative systems and practices and are very
focussed on improving our engagement with community and parents. Growth is evident in the increased number of
partnership agreements we have entered into, through the number of community events that we participated in and
through high parent satisfaction ratings. We are sustaining and growing in this domain.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide
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Strategic Direction 1

Excellence in Learning

Purpose

How will our focus on developing strong relationships, quality assessment and effective feedback contribute to improved
student and staff learning outcomes?

 • The school is organised so that all students have regular opportunities to meet with an identified staff member who
can provide advice, support and assistance to help students fulfil their potential

 • The school uses systematic and reliable assessment information to evaluate student learning over time and
implements changes in teaching that lead to measurable change

 • Feedback from students on their learning derived from assessments informs further teaching

Overall summary of progress

We commenced implementation of the Steps to Success project and collected feedback to shape our future directions.
We have tied the goals of the Steps to Success program and the scaffold statements for the Alstonville Certificate of
Excellence to data provided rom the Tell Them From Me Survey and our School Excellence External validation evidence.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Improvement in relevant TTFM
survey questions – student goal
setting, student perceptions of
feedback and student
engagement (feeling challenged)

Professional learning,
equity and principal support
funds were used to support
this focus.

The Tell Them From Me Survey indicated that
students believed that more productive learning
was occurring in classes. This data was supported
by school data that showed a reduction of over 40
percent in unacceptable behaviours. Our initial
implementation of the Steps to Success program
included a focus on goal setting. We delivered the
Steps to Success learning coach model each
fortnight and evaluated the program to improve
delivery in 2019.

High Levels of satisfaction with
Steps to Success program

Professional Learning,
equity and school funds
were used to support this
focus.

Initial feedback from surveys of staff and students
for 2018 was mixed. The program was implemented
and year team meetings occurred on a fortnightly
basis. A number of modifications have been made
for delivery in 2019.

ACE data points to all students
showing improvement against
descriptors of positive mindset
and engagement

Professional learning and
operational funds were
used to support these
initiatives.

The ACE program was implemented in 2018. All
students received an ACE report against 10
descriptors twice per term. In 2019 this data will be
linked to merit reports and student improvement will
be tracked.

Next Steps

In 2019 the school will use the Tell Them From me survey again. Student agency support workers will continue to work
with students, staff and families to collect feedback on areas of the school's operations to inform future directions. The
Steps to Success program delivery will be modified in light of feedback. The ACE reports will continue and will be linked
to merit certificates issued to all eligible students each term.
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Strategic Direction 2

Excellence in Teaching

Purpose

How will our focus on literacy, numeracy, engaging curriculum and consistent classroom practice contribute to improved
student learning?

 • All teachers understand and explicitly teach literacy and numeracy to students at all levels of achievement, in all
subject areas, with success that can be measured by improved student progress and achievement data

 • All classrooms and other learning environments are managed within a consistent, school wide approach. Well
planned teaching is taking place, so that all students can engage in productive learning, with minimal disruption.
Teachers model and share a flexible repertoire of strategies for classroom management and promotion of student
engagement and responsibility for learning

 • Teaching and learning programs are dynamic, showing evidence of revisions based on feedback, assessment and
continuous tracking of student progress

Overall summary of progress

The literacy and numeracy team met regularly and was provided with external support each term. School staff continued
to engage with NAPLAN data and internal school data to inform whole school and KLA strategies. This added to our
continuing focus on professional consistency and collaborative practice.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Improved value adding
performance in Literacy and
Numeracy. Internal and external
data demonstrate improvement in
extended writing.

Equity funds were used to
support the literacy and
numeracy team. Literacy
workbooks were purchased
for every student in years 7
to 10.

In 2018 value adding results were sound but less
consistent than in the previous year. We saw
continued growth in the area of grammar and
punctuation and internal data showed improvement
in extended writing. This trend was not as obvious
in NAPLAN data.

Long term data indicates
consistent growth in percentages
of students achieving in top
bands of NAPLAN and HSC

Professional learning funds
supported the work of the
Literacy and numeracy
team.

We achieved growth in the numbers of students
achieving in the top two bands of the HSC,
improving our HSC ranking by approximately 70
places. The percentage of students achieving in the
top two bands of NAPLAN did not show the same
growth. There was an increase in student
percentages from this cohort result in previous
years.

Clear evidence (across a range of
evidence types) of increased
consistency in classroom practice
in areas of learning expectations,
success criteria and formative
assessment.

Equity funds, Hub funding
and professional learning
funds were used to support
these activities.

Lesson observations revealed that learning
expectations and success criteria were being used
with increased levels of consistency. The reduction
in instances of student misbehaviour indicated that
classroom practice is more consistent. Senior
executive held conversations with faculties in term 4
looking at how formative assessment is being
embedded. Faculties also provided evidence of this
informing teaching strategies.

Next Steps

In 2019 we will revise our school teaching and learning policy to more accurately reflect our focus on learning intentions
and student directed learning. The policy will outline a whole school pedagogical framework to inform our teaching going
forward. We will continue our emphasis on professional learning for staff on formative assessment and subsequent
adjustments to teaching. We have developed a survey to be used with students to gain feedback on the quality of
feedback they are receiving, and this will be used with students twice during 2019.
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Strategic Direction 3

Excellence in Leading

Purpose

How can we work together to ensure we sustain a school wide culture of high expectations, engagement and
commitment to continuous improvement?

 • The leadership team maintains a focus on distributed instructional leadership to sustain a culture of effective,
evidence–based teaching and ongoing improvement so that every student makes measurable learning progress

 • The leadership team establishes a professional learning community which is focused on continuous improvement
of teaching and learning

 • The school is recognised as excellent and responsive by its community because it uses best practice to embed a
culture of high expectations, and effectively caters for the range of equity issues.

Overall summary of progress

The school executive team continued to pursue a common professional learning goal focussing on effective use of
evidence to guide decision making. We refined our school reports and each faculty has developed and commenced
implementation of revised formative assessment strategies. An initial trial of a student agency support worker was
conducted.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Reporting practices demonstrate
improved use of data and
formative assessment to guide
student learning

Technology, operational
and student equity funds
were used to support these
initiatives

Faculties have incorporated formative assessment
tasks into teaching and learning programs to further
inform teaching. The ACE reporting scaffold was
used by every teacher twice per term for the whole
year and reports provided to families. This
information was also shared with students in Steps
to Success meetings.

Reporting on student
performance indicates increased
levels of student engagement

Teacher time was used to
support this initial work.

We will be able to more accurately report on this
after the 2nd year of ACE reports when we can
track student growth.

All staff move into ongoing
professional accreditation
procedures with increased
number of staff accredited as
being highly accomplished.

Professional learning , HUB
and beginning teacher
funds were used.

Information was provided to staff about the new
accreditation requirements and this will continue in
2019.

Parent and community
engagement improves

Principal support funds
were used to support the
employment of student
agency support officers.

Parent feedback to the school was very positive.
The number of parent complaints was significantly
reduced and the P&C wrote to the staff of the
school expressing their appreciation for the quality
of care being provided to students.

Next Steps

We will continue our focus on integrating formative assessment and providing staff with professional learning on effective
feedback. We will survey students about their perceptions of the quality of feedback they receive. In 2019 we will
increase the level of information provided to staff about Highly Accomplished teacher accreditation and match this with
additional support. We will establish a school plan team to more regularly monitor our progress in relation to our
important strategic goals. We will work with parents to improve access to information through the Sentral portal.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading $25,380 An increased number of parents attended
school events and partnered with school
planning. The AIME program was extended to
support our homework club, presentations at
assemblies and excursions. An Aboriginal
student support worker was employed part
time. A further, more detailed report can be
found later in this annual report.
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Student information

Student enrolment profile

Enrolments

Students 2015 2016 2017 2018

Boys 427 375 349 358

Girls 421 420 376 378

The school enrolments increased slightly in 2018. The
main growth occurred in year 11 and in year 7.

Student attendance profile

School

Year 2015 2016 2017 2018

7 91.7 94 93.4 91.7

8 89.4 92 92 91.5

9 89.4 88.8 91.5 90.9

10 87 88.1 88.9 88.4

11 87.8 87.7 91.4 89.3

12 90.2 89.7 91.8 91.1

All Years 89.1 90 91.4 90.4

State DoE

Year 2015 2016 2017 2018

7 92.7 92.8 92.7 91.8

8 90.6 90.5 90.5 89.3

9 89.3 89.1 89.1 87.7

10 87.7 87.6 87.3 86.1

11 88.2 88.2 88.2 86.6

12 89.9 90.1 90.1 89

All Years 89.7 89.7 89.6 88.4

Management of non-attendance

Each day the school sends SMS messages to families
if a student is absent. Each week the learning support
team meets to discuss ways of supporting students and
those students whose attendance is causing concern
are reviewed and support strategies put in place. We
held a conference for year 12 students on their first day
of term 4 and emphasised the importance of regular
attendance and gained a commitment from this year
group to work to improve their attendance. Whilst our
school attendance data compares favourably with state
and like school data we are still committed to trying to
improve overall attendance.

Post-school destinations

Proportion of
students moving
into post-school
education, training
or employment

Year 10
%

Year 11
%

Year 12
%

Seeking
Employment

0 19 6

Employment 10 24 23

TAFE entry 5 38 11

University Entry 0 0 53

Other 85 19 4

Unknown 0 0 3

Year 12 students undertaking vocational or trade
training

Vocational Education

During 2018, we had a number of students selecting or
continuing a wide range of vocational courses for Year
11 and Year 12. School – delivered courses included
Hospitality and Primary Industries – Agriculture. These
AQF nationally recognised dual accredited courses
combine theory/practical competencies with an optional
HSC exam for students wanting an ATAR for University
entry. We had twenty four year 12 students who
received Full AQF Certificates or Statements of
Attainment with competencies achieved listed on their
results transcripts for Hospitality and Primary Industries
– Agriculture, along with their other HSC school/TAFE
subjects by the end of Year 12 2018. Anna McNaught,
a Year 12 Primary Industries student, was awarded a
VET In Schools Student of the Year Regional award
and went on to be shortlisted as a Finalist in the State
Awards. We commend her for her achievements in VET
and school studies.

TAFE – delivered (TVET) vocational courses, both
Board Developed for ATAR or Board Endorsed (non
ATAR), were also popular for Years 10, 11 and 12.
Delivery remained on Wednesday AM/PM or all day for
a small number of courses. At the start of 2018 in Years
10, 11 and 12 we had forty seven students in a TVET
course. Areas included Aviation – Cabin Crew, Animal
Studies, Construction, Electro technology, Business
Services, Tourism – Travel and Events, Hairdressing,
Information Technology – Networking and Hardware,
Retail Services, Beauty Therapy (Makeup), Automotive
(Mechanical), Metals and Engineering, Human Services
– Aged Care Nursing, and Early Childhood Education
and Care.

SB Apprenticeships and Traineeships – at the start of
2018, we had nine students in Years 10,11 and 12
commence/continue as school based
trainees/apprentices (with TAFE or school delivered
theory, school subjects and regular part time paid
employment). Students still qualified for a ROSA,
Preliminary Year 11 Certificate or HSC. By the end of
2018, we had one of these students complete their

Printed on: 17 May, 2019Page 10 of 19 Alstonville High School 8578 (2018)



traineeship whilst finishing their Year 12 HSC and one
transferred into a full time apprenticeship at the end of
Year 10. One withdrew to pursue a full time
apprenticeship in another vocational trade area and
one withdrew to return to full time Year 11 studies. Four
continued into 2019 and one has changed to a different
SBT qualification at the start of Year 11. Students
choosing part–time apprenticeships or traineeships exit
school with nationally recognised dual accreditation
documents (TAFE transcripts and NSW DoE delivered
competencies). The training areas were in: Beauty
Services – Make Up SBA (1), Business Services (1),
Retail Operations (2), Hairdressing (1), Carpentry (2)
and NEW for 2018 Beekeeping (2).

Years 9 – 12 ongoing Work Experience continued to be
a more flexible and optional program in 2018 in the
Alstonville/Wollongbar community/ surrounding towns
and interstate. Year 10 students not attending the
annual snow trip in Term 3, participated in Work
Experience to increase awareness of post school
options or to secure potential casual work. Students
received workplace employer evaluations/certificates to
use as references. Work experience is a valuable way
of planning future subjects and networking for casual
and post school employment.

Other Vocational activities available to students were
Term 1 – Annual University Road Show and Defence
Force Visits to Alstonville High School, Excursions to
Wollongbar TAFE TVET Open Day for Year 10
students, and Northern Rivers Careers Expo (Yrs10 –
12). Term 3 Year 11/12 Tertiary Careers Market at
Lismore and Term 4 – Year 10/11 Excursion to Lismore
where students participated in a "Medicine and Health
Professional Day" run at University Centre for Rural
Health at Lismore – supported by CONNECT. Sessions
included information on: what do they do at
UCRH,students currently studying in medicine or allied
health; qualified clinicians panel, UMAT/GAMSAT and
concluded with rotating workshops relating to suturing;
speech pathology; medical occupational therapy aids
and medical imaging. A fun and informative day was
had by all. Many thanks to the medical staff and
CONNECT for giving up their time. Once again a
number of Year 11/12 students participated in the SCU
Head Start program to participate in University studies
on Wednesday afternoons in Semester 1 which can
give a direct entry pathway into SCU after Year 12.
Annual Subject Selection/Post School Interviews were
held with most of Year 10 and all of Year 12 in Term 3.
The Careers Adviser maintained currency of
information participating in links with other local
Careers Advisers in Summerland Careers Network,
DoE Support eg CONNECT work placement and
Mentoring, SBaT's and Regional SBAT Coordinator,
DEFENCE Force, UAC, QTAC, TAFE, Universities,
Employers, and Community Agencies.

PILOT PROGRAMS 2018:

1)Youth Frontiers was commenced in 2018 with
students volunteering to participate in undertaking local
projects with Community Mentor support and regular
meetings.

Year 12 students attaining HSC or equivalent
vocational education qualification

113 Students achieved results at HSC level or
equivalent. Included in this number are students who
sat HSC exams one year early due to their participation
in the High Performance acceleration program which
allows them to spread stage 5 and stage 6 over three
years.

Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 2

Head Teacher(s) 9

Classroom Teacher(s) 39.4

Learning and Support Teacher(s) 1.3

Teacher Librarian 1

School Counsellor 2

School Administration and Support
Staff

11.68

Other Positions 1

*Full Time Equivalent

Our staffing for 2018 remained similar to previous
years. We have a mix of experienced and newly
appointed staff. All positions were filled through merit
selection processes or Expressions of Interest.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 5

Professional learning and teacher accreditation

All staff have completed performance and development
plans and are working towards maintenance of teacher
accreditation. We also completed all mandatory
training. Our focus for professional learning in 2018
was on:
 • formative assessment
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 • quality feedback to students
 • literacy and numeracy
 • using data and evidence to inform teaching
 • information about syllabus changes
 • use of technology in the classroom
 • VET accreditation
 • collaborative practice and developing effective

performance and development plans

Financial information

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2018 to 31
December 2018. 

2018 Actual ($)

Opening Balance 720,922

Revenue 8,904,538

Appropriation 8,504,363

Sale of Goods and Services 11,094

Grants and Contributions 377,032

Gain and Loss 0

Other Revenue 1,970

Investment Income 10,078

Expenses -8,550,631

Recurrent Expenses -8,550,623

Employee Related -7,710,438

Operating Expenses -840,185

Capital Expenses -9

Employee Related 0

Operating Expenses -9

SURPLUS / DEFICIT FOR THE
YEAR

353,907

Balance Carried Forward 1,074,829

Our school finance team met regularly during the year.
As a team we focussed on learning about new finance
and HR software and systems. We worked to
implement the new Enterprise Financial Planning tool.

We ended the year with an unexpectedly large roll over
figure. This occurred partly due to our inexperience in
tracking spending using the new Enterprise Financial
Planning tool, a one off salary surplus due to a change
in re – imbursement of school leave and a delay in the
commencement of some major capital improvement
and school resource purchases. We also received a
late donation from the P&C which will be used early in
2019. We have committed funds for a gym storage
facility, improved security and access equipment, and

classroom blinds (to be installed after a whole school
maintenance program is completed)

We aim to improve the monitoring of our budget in 2019
through the employment of a finance support person
who will be employed to monitor and maintain the
EFPT and advise the finance team on how we are
using our resources to support student learning
outcomes.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 

2018 Actual ($)

Base Total 7,247,115

Base Per Capita 141,113

Base Location 10,283

Other Base 7,095,719

Equity Total 332,078

Equity Aboriginal 25,902

Equity Socio economic 81,630

Equity Language 12,786

Equity Disability 211,760

Targeted Total 355,775

Other Total 256,384

Grand Total 8,191,352

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

Other traditional assessment data is reflecting school
emphasis on Learning intentions, and data collection of
the schools regular assessment program (ACE) is
providing a  useful reflection of student engagement.

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and numeracy
assessments are reported on a scale from Band 1 to
Band 10. The achievement scale represents increasing
levels of skills and understandings demonstrated in
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these assessments. Our overall value adding for
students 7 to 9 was slightly less than the result
achieved in 2017 but represented a continued
improvement over results achieved in 2015 and 2016.

From 2018 to 2020 NAPLAN is moving from a paper
test to an online test. Individual schools are migrating to
the online test, with some schools attempting NAPLAN
on paper and others online.

Results for both online and paper formats are reported
on the same NAPLAN assessment scale. Any
comparison of NAPLAN results – such as comparisons
to previous NAPLAN results or to results for students
who did the assessment in a different format – should
take into consideration the different test formats and
are discouraged during these transition years.

Our year 9 students achieved or exceeded the state
average for growth in the areas of reading and spelling,
although the results were down in comparison to 2017.
Year 9 exceeded the state average in numeracy and
reading. Year 7 writing results were lower than previous
years, although boys performed better at writing than
girls and our girls showed improvement over 2017
performance. Our Year 7 students achieved our second
year of improved growth in spelling and reading, with
reading exceeding the state average by 10 points.
There was a significant improvement in grammar and
punctuation form 2017.

Band 4 5 6 7 8 9

Percentage of students 5.8 12.2 23.0 33.8 14.4 10.8

School avg 2016-2018 6.8 13.5 24.3 32.4 12.7 10.3

Band 4 5 6 7 8 9

Percentage of students 5.1 7.3 27.7 32.1 20.4 7.3

School avg 2016-2018 3.5 10.1 26.4 33.2 19.1 7.6
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Band 4 5 6 7 8 9

Percentage of students 7.9 7.9 21.6 30.9 23.7 7.9

School avg 2016-2018 7.3 11.1 21.6 31.9 20.3 7.8

Band 4 5 6 7 8 9

Percentage of students 12.9 23.7 36.7 16.5 7.2 2.9

School avg 2016-2018 10.8 22.8 31.7 21.1 10 3.5

Band 5 6 7 8 9 10

Percentage of students 9.1 18.2 22.3 28.9 17.4 4.1

School avg 2016-2018 10.4 19.8 26 22.9 14.6 6.3
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Band 5 6 7 8 9 10

Percentage of students 4.2 16.8 23.5 29.4 19.3 6.7

School avg 2016-2018 5 15 25.5 28.7 17.6 8.2

Band 5 6 7 8 9 10

Percentage of students 12.4 7.4 29.8 31.4 14.0 5.0

School avg 2016-2018 12.8 12.2 26.3 29.4 11.7 7.6

Band 5 6 7 8 9 10

Percentage of students 21.5 19.0 30.6 20.7 5.8 2.5

School avg 2016-2018 21.4 21.7 22.5 21.7 8.4 4.4

Our students exceeded the state average for growth in
numeracy in year 9 with 74% of our students achieving
at or above expected growth.  58% of our year 7
students achieved at or above expected growth  which
represented a significant improvement over our 2017
result but still places us slightly below state average.
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The My School website provides detailed information
and data for national literacy and numeracy testing. Go
to http://www.myschool.edu.au to review information
about the performance of students in the 2018
NAPLAN exams.

The school continued to perform well in terms of the

Premier's Priority of higher percentages of students
achieving results in the top two bands in numeracy and
reading. 24.76% of our students in years 7 and 9
achieved results in the top two bands for numeracy and
reading.  3% more year 9 students achieved results in
the top two bands when compared to their year 7 result.
Our Aboriginal students improved in all aspects of
NAPLAN from 2017 except for year 7 writing and year 9
numeracy. Small numbers of students in each year
group impacts on the reliability of this data.. Our year 7
Aboriginal students exceeded state averages in growth
in all areas except for numeracy. Our year 9 students
exceeded state and school growth in spelling and
writing. Reading and numeracy are two areas where
improvement would be desirable.

Higher School Certificate (HSC)

The performance of students in the HSC is reported in
bands ranging from Band 1 (lowest) to Band 6
(highest).
 • 15% of our students received at least one band 6

result (top 10% of state)
 • 48% of our students achieved at least one band 5

result (top 20% of state)
 • 11 of our students received band 5 or 6 results for

five or more subjects
 • 9 year 11 students sat their HSC exams for one

or more advanced or extension subjects
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In 2018 there was an increase in the percentage of
students achieving higher bands in the HSC exams.
The school also moved up state wide ranks by
approximately 70 places. This represented the second
year of improved performance. An examination of
performance in exam items or components indicates
that our students have improved in relation to extended
response questions. The school will continue to focus
on improving student performance in this component of
HSC exams. We are also continuing with our
supervised study period program and have added
whole day senior student conferences to the range of
strategies used to support students.

Parent/caregiver, student, teacher
satisfaction

Parent and caregiver satisfaction was high in 2018. The
P&C wrote to all staff in term three to express their
appreciation of the additional time that staff were
committing to extra classes and tutorial sessions for a
students. Complaints managed under the Complaints
Management process were reduced by over 50% from
the previous year. Feedback provided to our Student
Agency Support workers was positive and able to be
incorporated into school procedures or policy. Access
to the parent portal in Sentral was an issue during 2018
and improving this issue will be a priority for 2019.
Attendance at assemblies and parent/teacher events
increased from 2017. P&C participation and volunteer
numbers decreased.
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Policy requirements

Aboriginal education

'Moto–vation' – Rekindling the Spirit

Aim: To re–engage Aboriginal male students who were
identified as being at high risk of truanting, behavioural
issues, welfare concerns and to reduce the attrition rate
of Aboriginal male students at risk.

This program was run at Evans River K–12 as a pilot
program run by Rekindling the Spirit, prior to
commencing at Alstonville High school in February
2018. The program provided Aboriginal cultural group
counselling sessions with two qualified Aboriginal
counsellors one day per week over a 6 week period.

Goori Youth Mentoring Program

Aim: provision of cultural mentoring and education
support for Aboriginal students in years 7–9, who were
identified at risk of disengagement within the school
system, including attendance and behavioural issues.
The Goori Youth Program funding changed in term 1,
2018, which reduced their capacity to run programs
within schools. Their funding criteria meant they were
limited to providing one to one mentoring support,
primarily targeting years 7–9 and working with the
families of targeted students.

The Goori Youth Mentoring program provided a male
and female mentor to work one on one with students,
their families and the school to improve at risk
behaviours that had been identified. These included
attendance, welfare, behavioural, sexual, mental health
and cultural issues.

Parent Meetings

Aim: To develop and grow relationships with the
families of students. Provide a platform for students and
their families to feel comfortable and become more
involved within the school. Students to have ownership
and responsibility for their learning with support and
encouragement from their family. Provision of input
from families regarding cultural and educational
programs run within the school.

Parent meetings were held every four weeks over the
course of 2018. Dissemination of program information
and parent/guardian contact was made via emails,
letters, text messages and face to face contact at the
parent meetings. This was to ensure that everyone had
an opportunity to provide feedback and input into
Aboriginal programs and that families had the contact
details and opportunity to contact the Aboriginal team
members if any concerns or issues arose.

AIME (Australian Indigenous Mentoring Experience)

Aim: To improve retention rates of Indigenous high
school students to year 12 and to encourage the
transition of Indigenous students to university.

AIME recruits current university students in a mentoring
capacity to work with high school students in a

multifaceted approach. AIME mentors attended AHS
homework centre every Monday afternoon where
students in year 7 – 12 were provided tutorial support
via the AIME tutor squad. Students participated in
on–campus programs and activities at Southern Cross
University at Lismore. AIME mentors delivered group
workshops at the school throughout the year.

Year 7 Cultural Walk Excursion

Aim: To create a culturally safe space for year 7
students to get the opportunity to meet other year 7
Aboriginal students and the Aboriginal team at AHS.
The excursion is designed to introduce the students to
local Aboriginal culture. Creating connections to each
other, the school and the community.

The year 7 students took part in a cultural walk on
Bundjalung country with Uncle Ashley Moran from the
Office of Environment and Heritage. The walk extended
along the boardwalk from Skennars Head through to
Flat Rock where the students were able to connect with
local historical cultural information provided by Uncle
Ashley, and via the cultural signage along the pathway.
Uncle Ashley told stories of initiation and cultural
practices, and the massacres that took place locally, he
gave the students a snapshot of historical cultural
stories dating back to the 1700's and after lunch the
students went hunting for pigface and warrigal greens
in the sand dunes at Lighthouse beach.

Sista Speak

Aim: To empower, increase retention and in school
engagement rates, reduce risky behaviour amongst
Aboriginal female students attending AHS through
culturally appropriate workshops.

The Sista speak program incorporated basket weaving,
Bundjalung language, resilliance/empowerment, and
cultural arts workshops for one period per week over
term 2, 2018. The workshops were run by local
Aboriginal women who were endorsed by the local
AECG (Aboriginal Education Consultative Group). In
these workshops secret Aboriginal women's business
occurred, which is an integral part of cultural learning.

Bro Speak

Aim: To empower, increase retention and in school
engagement rates, reduce risky behaviour amongst
Aboriginal male students attending AHS through
culturally appropriate workshops.

The Bro speak program incorporated Bundjalung
language, designing and making boomerangs, building
resilience and empowerment skills, and participating in
on country activities eg – learning the skills of traditional
hunting and how to use traditional weapons. These
workshops occurred for one period per week over term
2, 2018.

The workshops were run by local Aboriginal men who
were endorsed by the local AECG (Aboriginal
Education Consultative Group). In these workshops
secret Aboriginal men's business occurred, which is an
integral part of cultural learning.
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NAIDOC

Aim: To celebrate and acknowledge the contribution
and achievements of Aboriginal and Torres Strait
Islander peoples.

Tutoring

Aim: To ensure students achieved an improved result
and completed assessments as required.

Tuition was provided via the AIME tutor squad and
students attending these sessions at the homework
centre every Monday afternoon. The provision of one to
one tuition for specific students came out of the
Aboriginal budget.

Welfare

Aim: To provide a culturally safe and supportive
environment for Aboriginal students at school.

There was increased involvement of internal and
external agencies providing specialist cultural
counselling to students. The Aboriginal mentors worked
one on one with students at risk and liaised with
internal and external providers to provide mental health
support to students and families in need, in a culturally
safe environment.

Multicultural and anti-racism education

The main focus of multicultural and anti–racism
education was through faculty programs and integrated
units of work. The school participated in activities
during Harmony Week as well as two teams of students
participating in the Model United Nations
(MUNA)program. Artwork around the school also
reflected our desire to build cultural understanding and
knowledge. We also welcomed a number of
international students into the school and partnered
with DoE International to promote our region to
overseas schools and educational systems.
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