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Introduction

The Annual Report for 2018 is provided to the community of Kanahooka High School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Christine Toohey

Principal

School contact details

Kanahooka High School
Thirroul & Roberts Sts
Kanahooka, 2530
www.kanahooka-h.schools.nsw.edu.au
kanahooka-h.school@det.nsw.edu.au
4261 4011

Message from the Principal

Kanahooka High School is a
proud public comprehensive high school that caters to the needs of our students
and delivers the high quality education that the community has come to expect.
Our highly qualified and experienced teachers motivate, engage and inspire our
students to achieve personal best. We provide opportunities for students to
succeed in whatever they do. I acknowledge our parents who work with the school
to ensure quality learning outcomes for students.

The high expectation
relationships both academically and socially at Kanahooka High School is
strongly supported by our local community. Our students are respectful,
co–operative and take great pride in supporting each other. They are successful
young people who are regularly recognised for their contributions and
achievements academically, in the humanities and the sciences, in sport, music,
visual arts, community–mindedness and student leadership.

The school's Parents &
Citizen's Association, led by President Mr Gary Webster, is committed to
supporting student learning through providing additional funds to improve the
physical aspect of the school, and operating the Canteen and Uniform Shop.

Thank you to all our parents and
community members for their ongoing support.
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School background

School vision statement

We build and develop high expectation relationships that focus on social development, learning potential and leadership
capabilities to confidently meet the challenges of the future for all students, staff and the community, Leading Towards a
Better World.

Strengths: The school has dedicated, experienced teaching, administrative and executive staff with a wide range of
experiences that are committed to embracing a new leadership model and bring about educational reform over the next
three years. 

The School is managed through an innovative senior executive structure consisting of the Principal, a Business Manager
a Welfare Deputy and a Teaching and Learning Deputy. 

We have been positively recognised at a local level for strong Indigenous Programs. The school has developed close
links with a wide range of business and community partners.  Parent support is continuing to grow and improve in
communication and consultation.  The school has implemented the recommendations of the review and is continually
making improvements.

School context

Kanahooka High School is a comprehensive, co–educational high school located approximately 20 kilometres south of
Wollongong. It is a member of the Dapto Learning Community. It has vast social diversity and draws from Kanahooka
and Koonawarra communities. The 2018 enrolment is 622 students. There are 97 Aboriginal and Torres Strait students
(16%) There are 43 students from Non English Speaking backgrounds (7%).

A Support Unit with six classes caters for students with Intellectual and Multi Categorical disabilities. Kullillah is a
modified educational program operates for students in partnership with Karabar High School.

The 2018 FOEI (Family Occupation and Employment Index) is 139. The school's 2018 budget based on RAM (Resource
Allocation Model) is an increase from 2017.

The next 3 years indicate over 50 % of HSC students will be the first in their household to complete the HSC.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework and participated in an external
validation. The framework supports public schools throughout NSW in the pursuit of excellence by providing a clear
description of high quality practice across the three domains of Learning, Teaching and Leading. During the external
validation process, an independent panel of peer principals considered our evidence and assessment of the school's
progress, aligned with the standards articulated in the School Excellence Framework.

The results of this process indicated that in the School Excellence Framework domain of Learning, the on balance
judgement of the school is that it is Delivering. The school has undergone significant change in the past four years since
the Department's Reform Agenda being the least of these changes. A new Principal, changes to Executive and other
long standing staff have all contributed to the beginnings of real and substantive change.

Paradigms are being challenged and high expectation relationships are developing in order to connect students to the
possibilities of their future world through education and employment. This cultural shift has greater meaning to the school
community. There is a transparent sense that school and education is a place of embracing change and seeking
opportunities for positive outcomes for individuals.

Learning Culture is exemplified by the implementation of a consistent set of high expectations and individualised learning
that is applied to all students. This individualised approach to learning begins and continues at each transition point in a
student's pathway through their education at Kanahooka. Data analysis informs strategic structures such as Student
Learning Plans, subject selection procedures and class structures, which are all communicated to the Dapto Learning
Community, parents and carers. Attendance procedures have been enhanced following the review of an unsuccessful
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implementation of Departmental ebs Central and Ontrack software. New structures, staffing and procedures have since
been implemented in order to re–establish the positive upward trend of attendance improvement in the school that was
previously occurring. Specifically, a School Attendance Officer has been strategically employed in order to assist with the
administrative tasks of Departmental policy and to ensure that accurate data entry continues to occur by teaching staff
across the school.

Wellbeing initiatives have acknowledged the increasing relevance of developing programs tailored to wrap around
individual student needs. Data that has been collected from Kullillah, the school's Learning and Support hub, has
indicated that the tailored, individualised approach to wellbeing is a vital component of the contextual needs of students
at Kanahooka. New leadership structures seek and respect the opinions of students and community. Data collection is
being developed to ensure the ability to support new initiatives that drive change at the school.

The innovation in Curriculum implementation and learning at the school is in its infancy but the early indicators of
success are promising. The school has initiated a critical review of the current Stage 6 curriculum that has enabled the
differentiation of the subject line structure to cater for a more diverse range of academic ability and post–school
aspirations.

Tied closely to these changes are new approaches to Assessment, where a whole–school focus on implementing
specific formative assessment strategies into classroom practice has been strategically implemented. Non–executive
teachers with high–level interpersonal skills across the school had previously been targeted for professional learning with
Dylan Wiliam. This learning was then embedded into school–wide practice through implementing a regular program of
collaborative practice through the structure of Teacher Learning Communities. An ongoing focus on the basic
understanding of explicit evidence–based formative assessment strategies will continue to be a key focus for
professional learning in improving assessment and feedback to students regarding next steps for their learning. The
capacity for students to engage successfully in summative assessment has been enhanced through providing students
and parents/carers with an assessment booklet that details procedures relating to assessment such as appeals,
extensions and illness misadventure, as well as the specific dates for formal assessment for each subject throughout the
year.

Reporting to parents, carers and employees has been overhauled to more clearly communicate academic results and
strategies to improve learning outcomes for students. The reporting process has been expanded to include regular face
to face meetings with parents and carers and the development of Individual Learning Plans for senior students that
embed report comments for ongoing reflection and improvement towards HSC outcomes. Planning for 2019 in relation to
Reporting will include face–to–face parent/teacher meetings each term for Years 7 to 12.

As a school the capacity for staff to meaningfully engage with a variety of Student Performance Measures continues to
develop and requires further focus in 2019. The historical trend of student performance on internal and external
performance measures indicates a need for a strong focus on staff professional development in relation to implementing,
analysing and refining teaching practice that significantly improves student learning. Value–add data across Years 7–9 is
strong, with value–add for all students being recognised as above state average. This indicates the school is sustaining
and growing against the School Excellence Framework.

In the School Excellence Framework domain of Teaching the on balance judgement of the school is that it is Delivering.
Within the contextual climate of the school, the necessity to deliver high levels of care in relation to addressing
behavioural and wellbeing needs has historically impacted upon academic results. In response, the Senior Executive
Team has been re–structured to simultaneously address the contextual needs of students whilst driving enhanced
teaching and learning across the school. This has been facilitated through the appointment of two Welfare Deputy
Principals and one RAM–funded Teaching and Learning Deputy Principal.

Effective Classroom Practice occurs on a regular basis but increasingly it is underpinned and informed by real data
sourced and used by teachers. Structures and tools have been put in place to support the increased self–evaluation by
staff. Closely aligned to initiatives previously discussed are ongoing and targeted professional learning opportunities to
build the skills of all teachers through the paradigm of cross–faculty Teacher Learning Communities that regularly share,
discuss, review and plan formative assessment strategies that are implemented within classrooms.

Strongly associated with the school–wide focus on formative assessment is the necessity to empower the capacity of
staff in relation to Data Skills and Use. Previously, very few teachers were productively using the data that modern
technology has made available, such as performance tracking and value–add data in software packages such as
SCOUT and Sentral. Data analysis is beginning to emerge as a key driver of all significant decisions within the school
and a targeted, strategic approach towards empowering staff to regularly and authentically monitor and improve student
learning through collecting and analysing various modes of student performance data will continue to be a focus of
professional learning.

Strategic structural reforms within the Senior Executive have created a significant shift in the application of Professional
Standards and accreditation requirements across the school. A key driver in achieving this shift has been the structured,
school–wide implementation of the Performance and Development Framework. Previously, the Performance and
Development Framework processes were driven by faculty Head Teachers with limited success. Currently, as a result of
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whole–school processes of professional learning and timelines there is a developing understanding and culture of
collaborative practice regarding the absolute imperative to share knowledge and practice within each faculty and across
the school.

A strong professional learning agenda, embedded within the School Plan milestones informs the focus of Learning and
Development within the school. This professional learning agenda has been implemented through strategic structures of
Twilight learning sessions, time allocated within Executive meetings and fortnightly collaborative sharing of practice
within cross–faculty Teacher Learning Communities. These Teacher Learning Community groups have been
purposefully constructed and designed to ensure that experienced, highly effective teachers are evenly distributed across
the groups in order to facilitate coaching and mentoring to improve teaching practice for all staff.

In the School Excellence Framework domain of Leading the on balance judgement of the school is that it is Sustaining
and Growing. Significant changes to the Leadership Team have occurred, which has brought about an understandably
new leadership paradigm. Within the current staffing context of the school, 11 out of the 15 positions on the school's
Executive Team are acting in non–substantive positions. This has had a significant impact on the momentum of the
Leadership Team to facilitate a significant shift in classroom practice as the capacity of non–substantive Executive
members continues to build. Consequently, Senior Executive have established a series of strong, supportive and
strategic structures that empower Head Teachers and teachers to facilitate meaningful outcomes for students.

To enhance a positive school culture and facilitate ongoing school improvement, the Senior Executive needed to
implement strong Educational Leadership in order to build the capacity of Executive and teaching staff. Head Teachers,
teachers and non–teaching staff have been supported in the sustained development of high expectations in relation to
the effective implementation of each procedure within the Performance and Development Framework and formative
assessment practices. Furthermore, current practice associated with programming and assessment has also been
reviewed, with support structures such as scaffolds, checklists and exemplars provided by Senior Executive to challenge
and improve existing practices in programming and assessment as identified as necessary through the review.

Critical to this process has been strategic School Planning, Implementation and Reporting. As a result of the current
leadership context within the school's Executive structure, the Senior Executive were required to build the capacity of
Head Teachers and teachers to understand the continuous improvement cycle that underpins the school planning
process. This included the understanding of the features of the School Plan, associated milestones and the School
Excellence Framework.

Strategic financial planning has promoted the efficacious use of School Resources to achieve improved student
outcomes and high quality service delivery. The employment of a Business Manager has ensured that Senior Executive
are able to focus on the core business of improving teaching, learning and wellbeing for students, staff and the wider
community. The strategic financial planning provided by the Business Manager and effectively communicated to the
School Leadership Team has achieved a number of positive outcomes across the school. This has included enhancing
physical learning spaces and associated outcomes, such as purchasing floor to ceiling mirrors to remodel a designated
classroom into a Dance studio for the emerging Kanahooka Dance program. Other positive outcomes include enhancing
the wellbeing and individualised learning of students with the most need through staffing the Kullillah program and
accelerating learning through equipping flexible learning spaces with a variety of updated technology.

Management Practices and Processes have been implemented to support the beginning phase of change at Kanahooka
High School over the previous four years. These practices have contributed to creating a culture of transparency and
trust among staff and community in regard to the distribution of finances and staffing. Internal reviews have resulted in
evaluating school systems that support teaching and learning within the context of the school's unique complexities. The
administrative processes are trialled and undergo scrutiny to ensure the dovetailing of the Department's current reforms.
This is an ongoing process. Community are kept abreast with the changes and formal feedback in the form of targeted
school community surveys such as the "Excellence in Customer Service 360 Reflection Tool" has indicated a positive
response to these changes, demonstrating impact of high community satisfaction.

Our self–assessment and the external validation process will assist the school to refine our school plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide
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Strategic Direction 1

Purpose Driven Learning

Purpose

To ensure that young people are equipped with the skills they will need to thrive in their present and future lives.
Every student brings a different set of experiences, knowledge and skills to school with them and so we must
strategically address these differences in order to magnify strengths and engage students in learning experiences that
add value to their lives. From this philosophical perspective the school can embed structures for ensuring that every child
on a daily basis engages in their own personal journey of learning to learn. Consequently,  as life experiences and
demands change, our students will have been empowered with the knowledge and necessary skills to thrive in
their academic, social, personal and vocational pursuits which they develop through purpose driven learning.

Overall summary of progress

A restructuring of the Senior Executive Team enabled a more strategic and planned approach to connecting learning in
classrooms to the interests and ambitions of students. With two Deputy Principals focusing primarily on Discipline and
Welfare, a third Teaching and Learning Deputy Principal was positioned to work closely with the Principal to establish
key Projects and milestones with accompanying timelines as drivers of improvements to programming, pathways
processes, curriculum planning and curriculum delivery. The Stage 6 curriculum as well as Stage 5 subject selection
processes were reviewed with findings implemented in planning and curriculum delivery for 2019. A program census that
interrogated the state and quality of teaching and learning programs across the school enabled the leadership team to
establish goals for professional learning and strategically target areas of deficiency. A second census of program
completion was undertaken towards the end of 2018 with notable improvements in the state of NESA compliance and
programming quality being observed.

A vital aspect of the targeted strategy to improve student learning across the school was the Student Performance
Project on the School Plan. This Project promoted discourse and professional learning relating to the specific skills
students needed to demonstrate for successful engagement with HSC outcomes and writing tasks. Assessment and
feedback processes were thus utilised as a driver of student learning in relation to not only content, but specific writing
skills that students require for improvement also. Consequently, successful teaching strategies to improve HSC results
have been embedded in teaching practice through professional learning opportunities in Teacher Learning Community
sessions, Executive learning time and faculty meetings. These initiatives have assisted both staff and students to identify
areas for growth and implement specific strategies to target these areas, which are communicated to parents and
students through Individual Learning Plans for senior students and feedback logs.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increase the proportion of
students articulating and
demonstrating skills necessary to
improve their learning.

$197,894 – Additional
staffing

$7,000 – TPL Funds

$4500 – Subscription to
Edrolo

The school has achieved significantly improved
2018 value–add 9–12 results that reflect almost all
students have achieved value add at or above State
average. Professional learning initiatives for staff
have led to increased meta–language and targeted
learning activities relating to developing specific
writing skills for students. Student reflections
recorded in feedback logs have demonstrated a
significant increase in the proportion of students
articulating and demonstrating the skills in writing
and critical thinking that have been required for
improvement in learning outcomes.

Increase the proportion of
students directly aligning their
subject selections in Stage 4, 5
and 6 to post–school aspirations.

$7,000 – VET Work
placement training

$12,500 –subscription to
Sentral package

$9,000 – Edval timetable
package

With an increasing percentage of students reporting
the aspiration to secure employment and
apprenticeships immediately out of school,
improved pathways structures have more directly
connected the ambitions of students to a specific
pattern of study, This has been achieved through
targeted learning events in the lead up to and
during key transition phases were delivered in order
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increase the proportion of
students directly aligning their
subject selections in Stage 4, 5
and 6 to post–school aspirations.

to specifically address student aspirations related to
both ATAR and non–ATAR pathways. One
significant change was the introduction of a new
Skills for Work subject in Stage 6. This enable
students with aspirations for trade–related
industries to connect their subject choices with their
future ambitions. Two staff members engaged in
significant professional learning in order to ensure
the effective delivery of this new course.

Increase the proportion of parents
and students reporting high
satisfaction levels with the
curriculum pattern offered in
Stage 4, 5 and 6.

$4000 – Community
Engagement participation
nights

$7000 – Cola and physical
environment improvement

Several community engagement activities were
conducted throughout the 2018 school year. These
included subject selection evenings for Stages 5
and 6, where the school has been able to
successfully collaborate with parents of students to
personalise the individual academic pathway of
students as they select a pattern of study for their
HSC years and beyond. Parent surveys taken on
the night have been positive, with over 80% of
parents reporting they "strongly agree" that the
2019 curriculum being offered met the needs of
their children attending Kanahooka High School.

Next Steps

As a result of the school's progress in 2018, in 2019 the school will seek to:
 • Maintain a significant focus on quality programming to drive the process of embedding successful HSC strategies

into regular teaching practice across the school in Stages 4 and 5. The focus will move to developing student
capacity and efficacy relating to such strategies through implementing them into the teaching and learning of Stage
4 and 5 classes.

 • Continue to engage parents/carers in their child's learning journey through the implementation of strategies to
educate parents/carers on the HSC process and provide strategies and skills to support their learning. In Term 4,
2018 the school will offer parents/carers of HSC students the opportunity to attend HSC workshops designed to
empower parents/carers with the necessary tools to support their child through the challenges of the HSC. It is
planned that these workshops will occur each term and will also be established as 2019 milestones on the School
Plan.

 • Increase the use of internal and external assessment data to identify gaps in students learning and to inform
school planning. This will be achieved by providing all staff with professional learning around accessing and
analysing data through Scout and Sentral software and using this data to inform teaching. It is anticipated that this
training will empower staff with the knowledge required to target teaching to the individual learning needs of
students at our school.

 • Explore opportunities to further expand the Stage 5 into Stage 6 Curriculum Pattern which will be evaluated in
2019. This will include a targeted review of student retention rates, as well as the rate of change in courses studied
by students. This will be one initiative that the school employs to address data from the past three years that
demonstrates HSC results below state average across almost all subject areas. Consequently, it is anticipated that
2020 HSC Results will offer further indication of the success of this initiative.

 • Seek to expand connections within the community to offer and even greater range of workplace learning
opportunities for Special Education students and students at risk of disengaging in their learning in Stage 5 and 6.
Through expanding these contacts, it is envisioned that the school will be able to cater for an even more diverse
range of interests and ambitions of students. The school will seek to utilise the Employment Officer, Mr Randolph
Mar in achieving an expanded contact base for workplace learning for Stage 5 and 6 students.

 • Evaluate the Stage 4 and 5 Curriculum structures to ascertain the degree to which the aspirations of all student
groups are being strategically supported. It is anticipated that this will enable the school to more authentically
address the needs and aspirations of all students so that they develop a deeper understanding of their future
education and/or employment pathways.
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Strategic Direction 2

Data Informed Teaching

Purpose

To authentically meet the dynamic needs of individual students and achieve significant improvement for every child.
Where every teacher will have first developed a thorough knowledge of the strengths and learning needs of each and
every student in their care. Teaching programs will be embedded with structures of formative assessment that provide
teachers with explicit data that extends their knowledge beyond what students are able to do. Along with a professional
appreciation of success criteria for each subject, the process of ongoing data collection will provide teachers with
the information to be able to answer the critical question of what students need to do next to improve their outcomes so
that each student may be empowered to excel in their learning though data informed teaching.

Overall summary of progress

New professional learning structures for staff have driven significant improvements in teaching and learning across the
school. Staff were strategically grouped into Teacher Learning Communities in order to establish a platform for
cross–faculty collaboration and professional learning relating to Dylan Wiliam's formative assessment strategies.
Through establishing this approach to the collaborative development, implementation and evaluation of formative
assessment strategies within programs and classrooms, staff were able to plan, implement, reflect upon and adjust their
teaching practice. The use of GROWTH coaching scaffolds also supported staff in embedding formative assessment
strategies into their teaching practice, as staff were accountable in reporting back their progress to their Teacher
Learning Community group, which ensured that positive change was implemented and evaluated. Of particular note was
the positive nature of collaboration across the faculties to share knowledge, data, feedback and other information about
student progress and achievement. As a result of the whole school focus on embedding formative assessment strategies
into teaching practice through the new Teacher Learning Communities structure, there has been a significant increase in
the practice of staff routinely using evidence of learning, including a range of evidence–based formative assessment
strategies advocated by Dylan Wiliam to inform their teaching and improve student learning. Despite staff still developing
their knowledge and skill in relation to implementing specific formative assessment strategies, it has also been a
significant change that all staff have experimented with the implementation of learning intentions, success criteria and
various modes of informal feedback.

Another key driver of improved teaching practice across the school has been the re–structuring of the Performance and
Development Framework implementation. in 2018 the Senior Executive initiated a coordinated, whole–school approach
to the PDF and associated processes throughout the 2018 cycle. Staff were supported with whole–school professional
learning at key stages of the 2018 cycle, so that the capacity of all staff to plan, implement, review and adjust their
teaching practice based on findings from observational data was enhanced.  Of particular note was the consensus that
Head Teachers were assisted by the instructional leadership provided by the Senior Executive team, who provided
timelines and checklists for tracking each staff member as they completed each component of the PDP. As a result, the
co–ordinated whole school approach has enhanced teacher capacity to use Australian Professional Standards to
measure and reflect on their practice in planning for and monitoring their own professional goals, to improve performance
and maximise student outcomes.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increase the proportion of staff
routinely using evidence from a
range of formative
assessments which informs their
teaching, adapts their practice
and meets learning needs of
students.

$197,894 – Additional
staffing

$7,000 – TPL Funds

$4500 – Subscription to
Edrolo

As a result staff collaborating on formative
assessment practice within the new Teacher
Learning Communities structure, an increased
portion of staff have routinely implemented
formative assessment strategies within their
teaching. As a baseline for 2019, in an end of year
evaluation of formative assessment practice across
the school, 16% of staff reported they "strongly
agree" and a further 52% reported they "agree" that
formative assessment strategies were routinely
used in their teaching practice.

Increase the proportion of
students achieving band 4 and
above in the HSC.

$197,894 – Additional
staffing

In 2018 45.6% of students achieved Band 4 or
above across all subjects. This was on par with
2017 results whereby 45.4% of students achieved
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increase the proportion of
students achieving band 4 and
above in the HSC.

$4500 – Subscription to
Edrolo

Band 4 or above across all subjects.

Increase the proportion of all
students, including Indigenous
students, in the top two NAPLAN
bands for reading and numeracy
(2018–2020).

$197,894 – Additional
staffing

$40000 – Additional
learning resources Kullillah

Year 9 NAPLAN data shows 9.5% of students were
in the top 2 bands for Reading (up from 5.2% in
2017). In regards to numeracy, 6.1% of Year 9
students were in the top 2 bands (up from 3.1% in
2017). In regards to Indigenous students, no
students were in the top 2 bands for reading or
numeracy. There are initiatives for more
personalised learning for Indigenous students
planned for 2019.

Increase the proportion of staff
achieving completed goals on
their Performance and
Development Plans.

$12,000 – Teacher relief
time

All staff have presented evidence for their
engagement in a minimum of three Professional
Learning goals, as documented in staff PDPs. As a
baseline for 2019, over 40% of staff goals had
associated evidence of improved student outcomes
as a result of the goals being met. A further 45%
had presented evidence of impacting the learning of
students in classrooms with data showing impact
yet to be documented.

Next Steps

As a result of the school's progress in 2018, in 2019 the school will seek to:
 • Maintain a whole school approach to PDF driven by the Senior Executive. Head Teachers report that they feel

supported with the tracking system supplied by the Teaching and Learning Deputy Principal and require this as an
ongoing tool to assist staff in the milestone completion. This will ensure maintenance of staff compliance as well as
foster an ongoing culture of high expectations in terms of quality of PDP goals and evidence collected to support
this process, ultimately leading to measureable impact of student learning.

 • Consolidate the practice of observation and reflection across the school through the continued implementation of
Teacher Learning Communities. This will build the capacity of teachers and give highest priority to evidence–based
teaching strategies. Through this building of capacity, the school will seek to build a cultural shift where teachers
will actively seek professional dialogue, collaboration and observation, which will drive the ongoing, school–wide
improvement in teaching practice and student results. This cultural shift will also provide the potential for more
widespread and consistent mentoring and coaching support to ensure the ongoing development and improvement
of all teachers.

 • Feedback logs and ILP's should be delivered in both Stages 5 and 6, to ensure that a culture of reflection and
implementing feedback is supported and sustained, the goal of making it inherent in all students by the time they
reach Stage 6. This process will ensure that each student may be empowered to excel in their learning through
data informed teaching from Stage 4 through to Stage 6. The school should also engage parents in learning events
relating to ILP's to assist them to make valuable contributions to their child's education.

 • Improve student performance on internal and external assessment measures; specifically HSC, NAPLAN and
formative assessment strategies specifically targeting the skill of writing. This will be achieved through continued
review of improvement strategies and the implementation of new strategies to target the individual literacy needs of
Kanahooka High School students. For example, to improve the literacy results in NAPLAN and prepare students
for the HSC, the school plans to develop school–wide ALARM–based strategies to improve literacy responses in
Stage 4 and 5 through a Writing Project aligned to Strategic Direction 2 on the School Plan.
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Strategic Direction 3

Optimal Learning Environments

Purpose

To facilitate quality learning experiences for all students through the strategic manipulation of the physical, social and
academic environments of the school community. The school is committed to ensuring that student wellbeing and
academic growth are supported with well–resourced facilities, strategic planning and implementation of policy,
procedures and partnerships with the community and high expectations for staff professionalism, student learning and
behaviour. Through a collaborative approach between all stakeholders within the school community, academic
growth will be supported and sustained through maintaining optimal learning environments across the school.

Overall summary of progress

The 2015–2017 School Plan initiated a focus on enhancing the academic performance of students. The present
2018–2020 School Plan continues that focus through addressing the need to strategically manipulate the physical and
social environments that most directly impact student learning. A key driver of this ideal is the School Leadership Project
that was implemented to update facilities and equip physical learning spaces with a variety of technological equipment to
engage students and promote creative and critical thinking.  The School Leadership Project also focused on embedding
administrative systems, structures and processes in daily school life that underpin ongoing school improvement and
professional effectiveness of all school members.

Another key process seeking to promote optimal learning environments for students has been the School's Behaviour
Project. This has involved collaboration between staff and students regarding explicit expectations for behaviour within
classrooms and around the school. This Project has been implemented in conjunction with the school's new Merit
System that seeks to recognise key learning and behaviour traits that the Australian Business Council has identified as
vital for a young person's success in the workforce. Students have been nominated by staff members for demonstrating
the Business Award traits and celebrated through Recognition Morning Tea events in which peers and family members
have also been invited to attend. The program is currently in its pilot stage and will be evaluated within the 2019 school
improvement cycle.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increase the proportion of staff
developing and demonstrating
clear routines that
establish classroom
environments conducive to
on–task learning..

$80,858.80 – Additonal
staffing

Evaluation and observational data presents an
increased percentage of staff establishing clear
routines for managing problematic behaviour. This
has been facilitated by targeted professional
learning during Twilight and faculty learning events.

Establish planned activities to
engage students in productive
playground recreation.

$17,000 – Funds for
renovation of Basketball
courts

$6,000 – Completion of
Cola Area

Basketball courts have been refurbished and a new
cola area has been constructed. Both projects have
increased recreational opportunities for students
and facilitated heightened levels of wellbeing for
students accessing those resources.

Increase the number of students
reporting an increased level of
wellbeing in TTFM survey data as
a result of the practices,
processes and staff within the
school.

Kullillah wellbeing data has shown a sustainably
high percentage of students reporting a strong
sense of connectedness to the school community.
80% of students surveyed reported they felt they
could access wellbeing support at any time they
needed it.

Increase the number of students
receiving Merit Awards for
successfully demonstrating key
learning traits in activities across
the school.

$4,500 – Merit System Recognition morning teas were held in Terms 3 and
4, successfully increasing the number of students
being directly recognised and celebrated for
demonstrating key learning traits identified as vital
for successful employment and work retention by
the Australian Business Council.
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Next Steps

As a result of the school's progress in 2018, in 2019 the school will seek to:
 • Further strengthen the capacity of staff to build and maintain high expectation relationships with students as a

basis for classroom management. Staff collaboration and the strategic implementation of evidence–based
behaviour management strategies advocated by Dr Chris Sara and Dr John Frew will inform professional
development of staff in the 2019 school planning cycle.

 • Recreational spaces such as the school playground and western basketball courts will be resurfaced to increase
the safety and recreational options for our students.

 • The school's Merit System will be reviewed and accordingly amended in the pursuit of developing clear processes
for promoting, tracking and celebrating personal growth of students.

Printed on: 31 May, 2019Page 11 of 20 Kanahooka High School 8489 (2018)



Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading School Learning Support
Officer – $55,663.00

Financial Assistance –
$5000

Teaching and Learning
Resources – $10,000

A School Learning Support Officer was
employed to support Indigenous students for
educational engagement throughout the year
and to assist teachers to embed strategies
that achieve students potential.

Assistance was provided in supporting
students for excursions, uniforms and for the
recess and lunch that the Kullillah program
supplied.

Technology was updated to support the
teaching and learning of students.

English language proficiency Resources for English and
Library – $3241

Supporting the EAL/D Students engagement
for resources in the Library and English with
literacy.

Low level adjustment for disability School Learning Support
Officer – $60,663

Teacher Release – $8580

Teaching & Learning –
$15,000

Teaching Staff – 17,000

Allocation was used to support students in
regular classes who require additional
learning and support needs with a School
Learning Support Officer.  Extra teaching
support for the Learning Support Team to
support the students needs.  Resources were
updated to support the learning of students
needs.

Socio–economic background Salaries for a Business
Manage, Head Teacher
CAPA and Welfare, Deputy
Principal – $170,552

Teacher Salaries – 60,000

SASS Staff – $79,679

Technical Support Officer –
61,550

Welfare – $17,000

Technology – $40,000

Programs – $93,000

Financial Assistance –
$22,500

School Improvements –
$50,000

Significant value–add was achieved across
Years 7–9 and 9–12 NAPLAN and HSC data.
9–12 value–add data was above both State
and Statistically Similar School Group
averages.

Support for beginning teachers Release Time – $41,000

Professional Development
– $20,000

Additional teaching time supported beginning
teachers with implementing programming,
assessment and classroom management.
Professional learning also supported
teachers.
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Student information

Student enrolment profile

Enrolments

Students 2015 2016 2017 2018

Boys 319 289 306 299

Girls 266 275 282 289

Enrolments remain steady.

Student attendance profile

School

Year 2015 2016 2017 2018

7 90.6 90.6 91.2 86.2

8 88.7 88.7 88.6 84.1

9 89.4 89.3 86.3 80.2

10 88.2 87.5 88.1 80.2

11 89.1 86.8 87.4 76.4

12 87.7 86.7 87.5 79.7

All Years 89 88.3 88.2 81.5

State DoE

Year 2015 2016 2017 2018

7 92.7 92.8 92.7 91.8

8 90.6 90.5 90.5 89.3

9 89.3 89.1 89.1 87.7

10 87.7 87.6 87.3 86.1

11 88.2 88.2 88.2 86.6

12 89.9 90.1 90.1 89

All Years 89.7 89.7 89.6 88.4

Management of non-attendance

In 2018 the school has strategically implemented an
attendance framework in order to improve student
attendance across the school. A School Attendance
Officer has been employed to monitor and track
attendance figures and staff completion of rolls. In
collaboration with Deputy Principals overseeing the
wellbeing of students, the School Attendance Officer
has been a key driver of enhancing systems to
enhance the monitoring and improvement of student
attendance.

Post-school destinations

Proportion of
students moving
into post-school
education, training
or employment

Year 10
%

Year 11
%

Year 12
%

Seeking
Employment

0 1 10

Employment 5 19 42

TAFE entry 0 8 10

University Entry 0 0 22

Other 0 0 5

Unknown 1 8 16

Student post school education continues to be
improving in areas of training, employment or further
studies.

Year 12 students undertaking vocational or trade
training

Of the students that completed their HSC in 2018, 21%
were engaged in vocational learning either at school,
through an external provider such as TAFE or a private
RTO or as part of a school based traineeship.

Year 12 students attaining HSC or equivalent
vocational education qualification

95% Year 12 students attained their HSC or equivalent
vocational educational qualifications.

Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 2

Head Teacher(s) 8

Classroom Teacher(s) 40.1

Learning and Support Teacher(s) 1.9

Teacher Librarian 1

School Counsellor 2

School Administration and Support
Staff

14.88

Other Positions 1

*Full Time Equivalent
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Aboriginal staff employed at the school consist of three
teachers, three school learning support officers and one
school administration officer.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 0

Professional learning and teacher accreditation

All members of staff both teaching and administration
participated in professional learning in 2018.  Staff
development days (SDD) and activities supported the
Strategic Direction of the School Plan and other school
and systemic priorities.

Financial information

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2018 to 31
December 2018. 

2018 Actual ($)

Opening Balance 711,968

Revenue 9,431,025

Appropriation 9,196,396

Sale of Goods and Services 28,679

Grants and Contributions 201,911

Gain and Loss 0

Other Revenue 0

Investment Income 4,039

Expenses -9,012,321

Recurrent Expenses -9,012,321

Employee Related -8,201,604

Operating Expenses -810,717

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

418,704

Balance Carried Forward 1,130,671

The financial summary consists of school income
broken down by funding source and is derived from the
school Annual Financial Statement.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 

2018 Actual ($)

Base Total 5,889,624

Base Per Capita 122,998

Base Location 0

Other Base 5,766,625

Equity Total 1,063,490

Equity Aboriginal 95,132

Equity Socio economic 673,393

Equity Language 3,241

Equity Disability 291,725

Targeted Total 1,306,552

Other Total 258,976

Grand Total 8,518,642
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Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and numeracy
assessments are reported on a scale from Band 1 to
Band 10. The achievement scale represents increasing
levels of skills and understandings demonstrated in
these assessments.

From 2018 to 2020 NAPLAN is moving from a paper
test to an online test. Individual schools are migrating to
the online test, with some schools attempting NAPLAN
on paper and others online.

Results for both online and paper formats are reported
on the same NAPLAN assessment scale. Any
comparison of NAPLAN results – such as comparisons
to previous NAPLAN results or to results for students
who did the assessment in a different format – should
take into consideration the different test formats and
are discouraged during these transition years.

Year 7 NAPLAN data shows:
 • 17% of students were in the top 2 bands for

Grammar and Punctuation (up from 6.8% in 2017)
 • 17% of students were in the top 2 bands for

Reading (up from 6.9% in 2017)
 • 28.4% of students were in the top 2 bands for

Spelling (up from 16.5% in 2017)
 • 5.6% of students were in the top 2 bands for

Writing (down from 6.9% in 2017)
Year 9 NAPLAN data shows:
 • 7.8% of students were in the top 2 bands for

Grammar and Punctuation (up from 7.1% from
2017)

 • 9.5% of students were in the top 2 bands for
Reading (up from 5.2% in 2017)

 • 8.8% of students were in the top 2 bands for
Spelling (up from 8.1% in 2017)

 • 0% of students were in the top 2 bands for Writing
(down from 4.1% in 2017)
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Year 7 NAPLAN Numeracy data shows:
 • 15.9% of students were in the top 2 bands (up

from 6.1% in 2017)
Year 9 NAPLAN Numeracy data shows:
 • 6.1% of students were in the top 2 bands (up from

3.1% in 2017)

In regards to Indigenous students in Year 7, NAPLAN
data shows:
 • 10% were in the top 2 bands for Grammar and

Punctuation (up from 0% in 2017)
 • 22% of students were in the top 2 bands for

Reading (up from 5.6% in 2017)
 • 20% of students were in the top 2 bands for

Spelling (up from 5.6% in 2017)
 • 10% of students were in the top 2 bands for

Writing (up from 0% in 2017)
 • 10% of students were in the top 2 bands for

Numeracy (up from 5.9% in 2017)
In regards to Indigenous students in Year 9, NAPLAN
data shows:
 • 0% were in the top 2 bands for Grammar and

Punctuation (no movement from 0% in 2017)
 • 0% of students were in the top 2 bands for

Reading (no movement from 0% in 2017)
 • 6.3% of students were in the top 2 bands for

Spelling (up from 0% in 2017)
 • 0% of students were in the top 2 bands for Writing

(no movement from 0% in 2017)
 • 0% of students were in the top 2 bands for

Numeracy (no movement from 0% in 2017)
There are initiatives for more personalised learning for
Indigenous students planned for 2019. This will be
inclusive of targeted wellbeing support from initiatives
including the school's Clontarf Foundation Academy
and the Kullillah program.
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Higher School Certificate (HSC)

The performance of students in the HSC is reported in
bands ranging from Band 1 (lowest) to Band 6
(highest).
 • In 2018, 46% of students achieved band 4 or

above across all subjects. This was on par with
2017 HSC results where 45% of students
achieved band 4 or above.

 • In 2018, 16% of students achieved band 5 or
above. This was a slight increase from 2017
results where 11% of students achieved band 5 or
above.

Parent/caregiver, student, teacher
satisfaction

As noted through the School's External Validation
evidence, the school community has reported
acknowledgement of continuous growth and
improvement as per the Excellence in Customer
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Service Satisfaction Survey Tool.

Policy requirements

Aboriginal education

Kanahooka currently employs a School Learning
Support Officer along with additional teacher in staffing
to support Kullillah. Additional resourcing is allocated to
assist in the improvement of outcomes for Aboriginal
students including academic, wellbeing and cultural
programs. Assistance is accessed in supporting
students for excursions, uniforms and for the recess
and lunch that the Kullillah program provides for
students.

Multicultural and anti-racism education

Current efforts are being made to establish improved
support for students from multicultural backgrounds. All
efforts are made to engage students and community in
anti–racism educational programs. Additional staffing is
allocated to Kullillah to assist in establishing best
practice and supports for students from non English
speaking backgrounds.
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