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Introduction

The Annual Report for 2018 is provided to the community of Ashcroft High School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Ted Noon

Principal

School contact details

Ashcroft High School
Maxwells Ave
Ashcroft, 2168
www.ashcroft-h.schools.nsw.edu.au
ashcroft-h.school@det.nsw.edu.au
9607 8011
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School background

School vision statement

Promote, develop and consolidate an integrated whole–person whole–school approach to student learning and
development, encompassing the intellectual, physical, social, emotional, moral, spiritual and the aesthetic.1 This learning
is embraced within the context of the school and its community, through the notion of a hub ('Centrum'2); that includes
members of the local community; the inclusion and integration of support from agencies in order to embrace a holistic
approach for young people, and globally through personal and virtual engagement.

1 Melbourne Declaration on Educational Goals for Young Australians (Dec 2008)

2 Centrum: (Latin) meaning centre

School context

Ashcroft High School (AHS) was established in 1964, and for over half a century it has served part of the Green Valley
community in south–west Sydney. There are 519 students, including 61% CALD and 13% students of ATSI background.
The school community is funded within the lowest 5% socio–economic background. AHS has built its intellectual and
holistic focus by providing high–level teaching and learning, culminating over recent years in a substantial increase in
HSC results at the highest level. The Ashcroft Research Centre (ARC) underpins twenty–first century research and
thinking, and has supported the delivery by teachers and students of a range of learning presentations at conferences at
state and national level. The school has developed a unique student leadership program (SLC) that inlcudes four
portfolios, and a Student Learning and Innovation Centre.

AHS has initiated the concept of a K–12 contiuum. This includes five feeder primary schools, with a focus on Maths and
Science head teachers teaching primary classes; dance teachers delivering lessons leading to performacne for Year 6
students; and liaison in primary classes via a transition teacher bridging the important PS–HS transition point and
exploring the language of learning across all stages.

The school is recognised for its best practice Aboriginal programs, and has supported students through a unique Student
Support Services faculty, Student Learning Centre, drama and art therapy, and research on the role of co–curricular in
student learning and motivation. A Trade Training Centre (Construction) opened in 2016, and links with UoN, UWS,
Beacon, and Horizons have been established as part of the school's futures plan.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

In the School Excellence Framework domain of Learning, the overall rating has been noted by the school's senior
leadership team in conjunction with the executive as sustaining and growing – with the exception of Wellbeing and
Reporting which were rated as excelling.

In the School Excellence Framework domain of Teaching, the overall rating noted by the school's senior executive
leadership team in conjunction with the executive as sustaining and growing. We feel that in order to meet the higher
standard, particularly in monitoring student learning and progress, a number of other instruments including the school
designed PLP will further assist. In the area of learning and development we are excelling as a result of our high–level
approach to teacher professional learning and an embedded culture of reflection and evaluation by all teachers.

In the School Excellence Framework domain of Leading , the overall rating has been noted by the school's senior
leadership team in conjunction with the executive as excelling – with the exception of Management Practices &
Processes. Regarding this element, strong university, business and primary school links have been established. Strong
Aboriginal community links form the basis of the Ashcroft Community process.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.
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For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide
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Strategic Direction 1

STRATEGIC DIRECTION 1 Quality Teaching

Purpose

To continue to develop the ten–year focus of the NSW Quality Teaching (QT) model as the basis for all practice. The
practice requires continued refinement and evidence including teacher classroom data, student QT leadership and focus
group feedback, teachers’ learning journals, and coaching which together connects and supports the school's
whole–child whole–school ethos.

1 The NSW Quality Teaching model

Overall summary of progress

This direction reflects 14 years of research and development of approaches both within and without of the classroom to
identify and diagnose expert practice in teaching and learning. It reflects assessment task development and evaluation;
classroom coding by the deputy principals (eight years) and principal (four years); teacher journaling (seven years);
whole–school program coding and coding of co–curricular activities.

The binding tool used consistently in this process has been the NSW Quality Teaching (QT) model, which is strongly
supported by research.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increased engagement with
evidence based research in the
area of quality teaching, informed
by data and reflected in
professionallearning plans.
 • 100% of teachers keep a
learning journal at a proficient
standard documenting their
reflection of classroom practice
via the QT framework, and
includes the school focus on
setting targets and goals within
the theme of ‘collaboration and
improved knowledge and
understanding’.
 • 60% of teachers achieve highly
accomplished standard regarding
the knowledge and
understanding of the QT model,
and provides evidence for their
proficiency standard according to
the National Standards. This
evidence is matched to the
school’s focus on 10%increase in
the number ofstudents achieving
Band 5/6 HSC.

Teaching & Learning

(NSW QT)

$355600

Learning Centre Support

$42000

Aboriginal Student Support

$37500

Primary Liaison

$27900

All teachers kept a learning journal which was
reviewed regularly by the executive team and
formed in an integral part of the teacher
Professional Development Plan (PDP) process.

Journals were an integral part of the Quality
teaching coding rounds and teachers used this
experience as part of their personal reflection and
goal setting.

All teachers engaged with the NSW Quality
Teaching Framework (QTF) and demonstrated a
high level of competence in its classroom
applications and how they relate to the Professional
Teaching Standards. Coding data from 2018
indicates that we have exceeded the 60% target of
highly accomplished understanding of the QT
model, and believe that this has been enabled by
the team approach to coding for the past two years
where all teachers are not only coded but code a
cross–faculty partner in conjunction with the senior
executive as a method of deepening their
understanding and application of the framework.

Next Steps

Quality Teaching remains a core focus area in the school planning cycle. At the end of the period we anticipate that:

As a result of our work:
 • Teacher personal learning goals will reflect the continuing and consistent improvement of teacher quality over time

as evidenced through data analysis and ongoing collegial dialogue.
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 • Teachers in collaboration with their mentors/supervisors will use their journals and data to identify their progression
through the National Standards for teachers and develop further areas for professional growth as life–long leaders
of learning.

 • Our work will involve teachers collaborating both within and across faculty teams in an area of action research
embedded within their PDP's. Teachers will value the undertaking of improving knowledge and understanding of
practice.

This will be evidenced by:
 • Learning journals which reflect individual and group action research undertaken by all teachers as a result of their

collaboration within and across faculties. Journals and data analysis will be used to identify and direct teacher
growth in understanding of the Quality Teaching elements.

 • All teachers participating in coding partnerships cross–faculty with the senior executive team as an opportunity to
increase their knowledge of the QT framework beyond the paradigm of their own curriculum area.

 • Increased teacher understanding and confidence in the QT model and application beyond their own classrooms,
evidenced in improved coding data.

 • Opportunities for teachers to showcase their knowledge and understanding of quality teaching and its connections
to whole–school learning via various forums.
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Strategic Direction 2

STRATEGIC DIRECTION 2 Students Leading Learning

Purpose

To continue to develop the significant role of students within the Student Leadership Council (SLC) as it links to learning
through the avenue of four portfolios that includes Quality Teaching, Global Perspectives, Healthy Schools and School
Welfare. Student focus includes developing and promoting initiatives, integrated co–curricular programs, creativity,
research, feedback, and providing presentations to local and global audiences.

Overall summary of progress

This direction reflects the second part of the integrated model of three strategic directions and provides a strong link for
students who are positioned at the centre of learning and are connected to a two–way process of 'leading their learning'
and actively providing feedback in a mutually beneficial way.

The Student Leadership Council (SLC) was established in 2009 with the aim of enlisting a high percentage of students
across the school; engaging students actively in four portfolios: Quality Teaching, Healthy Schools, Global Perspectives
and Wellbeing. Leadership is by merit, involving: submission, referee, interview and speech.

Teams of teacher support each portfolio, while an experienced teacher led the SLC in 2018.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

The following measures will
provide a capacity to gauge the
effectiveness of the integration of
the Student Leadership Council
(SLC) and the student body in
their effective link to student
learning:
 • 17–25% of students will be
actively involved in the Student
Leadership Council(SLC), as
evidenced in their roles and
attendance, and through teacher
learning journals.
 • Success for SLC membership,
level of involvement and learning
is evaluated through survey
based on project aims and focus
groups with a rating above 80%
as an indicator on the Likert
scale.

Leadership (staff)

$67900

AHS/WSU Learning&
Innovation Project (Staff)

$17500

Currently the membership of the SLC is at 25% of
the total student population across both formal and
informal roles and evenly distributed across the
portfolio areas of Quality Teaching, Global
Initiatives, Healthy School and Wellbeing.

SLC day occurred in Term 4 and was attended by
the AHS students and students from local primary
and high schools.

The Wellbeing portfolio led the delivery of RuOK
workshops to all students in Pastoral Care.

Next Steps

Students Leading Learning remains a core focus area in the current planning cycle. At the end of that period we
anticipate that:

As a result of our work:
 • We will broaden the range of leadership initiatives to appeal to more students and increase to 25% the portion of

students involved in and applying for leadership roles, by promoting a 'buddy approach' to SLC programs and
membership.

 • Student leaders (facilitators) and student participants will enhance their knowledge and understanding of the QT
elements, paradigms associated with citizenship, global issues, healthy habits and the integration of these skills
within their learning.
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This will be evidenced by:
 • The manager SLC and their assistant will lead and develop the staff responsible for each portfolio, and together

with staff keep a record of actions according to the plan, and as notes in set term meeting.
 • A database of student members will be kept for al students according to their portfolios and roles. An outline of five

leadership capabilities will be identified for each student (e.g. personal, interpersonal, collaboration using five
statement rated 1–5).

Printed on: 6 June, 2019Page 8 of 19 Ashcroft High School 8397 (2018)



Strategic Direction 3

STRATEGIC DIRECTION  Ashcroft High School Centrum

Purpose

AHS serves its students through the notion of awhole–person whole–school community approach and seeks to ensure
that all practices, connected research, community agencies and the school’s physical environment support students
within an integrated P–12 model in order to enable a comprehensive holistic and mutually inclusive process and resultant
positive educational outcomes.

Overall summary of progress

This direction outlines the integrated process by which a school–designed Student Support Services (SSS) model
supports and compliments student learning and wellbeing. The model is known as the Ashcroft High School Centrum.

The SSS model (2009–2018) provides a sustainable interconnected link that joins an extensive range of support
structures and mechanisms with learning strategies in order to enhance an holistic approach to student developmental
outcomes. The model integrates and allied health team, Learning Centre and intervention team, Aboriginal Education
Officer, careers, external agencies (health, community services, universities, together with the construction of personal
learning plans and behaviour monitoring). The binding research agency used in this work is the Ashcroft Research
Centre (ARC).

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

The following measures will
provide a capacity to gauge the
effectiveness of the integrated
whole–person whole–school
model:
 • 80% of identified students are
being cared for within the
integrated healthy learner model,
and there is high satisfaction
levels regarding the integrated
model as measured through staff,
students and community, and
through the addressing of
identified needs, noted through
Sentral minutes and records.
 • The AHS Centrum model
consolidation includes an
integrated health/learning profile
for all students, and the formation
of a network of similar schools
connected to research across
Australia. 

Allied Health (Staff)

$420800

Additional Support (Staff)

$86200

100% of students were provided with individualised
case plans as reported on in Learning Support
Team minutes each fortnight with the additional
reports form each specialist area within the team
including Learning Centre and Allied Health.

A Head Teacher Allied Health was added to the
team. Each health professional interviewed for the
position for 2019. Art therapy consolidated to one
position at 0.4 FTE and an additional psychologist
(clinical registrar) was added.

The Learning and Innovation Centre completed
research on the impact of social media with
students from Years 5–10. In 2018, additional
classroom teachers were involved as guest
presenters.

Next Steps

The Ashcroft High School Centrum remains a core focus area in the current plan. At the end of that period we anticipate
that:

As a result of our work:
 • Staff, students and community will be confident that students are being cared for within a fully enhanced K–12

healthy learner model.
 • The school will be viewed through its actions and its aesthetics as an integrated scholastic and health hub

(Centrum) within the community.
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This will be evidenced by:
 • The coordination and collaboration of an integrated support services model and will result in 80% of identified

students being tracked with a Personalised Learning Plan approach. The three teams: allied health, learning
intervention and Student Support Services will provide a coordinated model focused towards an integrated pre–to
post (P2P) approach.

 • The processes and outcomes of the tri–level team, i.e. Student Support Services, Allied Health and Learning
Centre, will be enhanced through the coordination and record keeping of their actions via minutes and notation, so
that each student and whole cohorts will be centralised though electronic records.

 • Work developed by the SLC (Healthy Schools and QT) will provide data and a quality report to be utilised in
whole–school strategies (Health) and student extended writing (student peer–reviewed work).
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading AEO

$6857

Additional support (SLSO)

$39400

Additional Support
(Teacher)

$41250

 • Aboriginal background
loading ($7 000.00)

The Aboriginal Education Officer role
continues to be an integral member of the
school community supporting students and
community members.

Two additional support staff provided support
for students of Aboriginal background.
Student learning is close to the mean of the
school and above the mean of like schools.
Students are represented in leadership roles
across the school by double.

The continuing 'buddy' system included the
annual camp and various acknowledgement
programs including NAIDOC, Reconciliation
and Sorry.

Community meeting continued once per term
and were use a kay points for consultation for
school/community dialogue. The annual
Christmas Luncheon was again well attended
by the community.

Low level adjustment for disability This faculty includes:

HT (non–substantive 1.0)

Nurse Co–ord (0.4)

Speech Therapist (0.6)

OT (0.2)

Dietician (0.2)

Psychologist (0.6)

Art Therapist (0.6)

$395800

The Student Support Services (SSS) faculty
led the identification of student requiring
adjustment for learning across all areas of
disability and liaises both within school and
across external agencies and providers.

Students identified were supported by a range
of interventions including in–class support,
referral to the Learning Centre for intense
literacy and numeracy support, and
associated interventions via the Allied Health
team.

Students also accessed the after–school
homework centre four days per week.

Socio–economic background Allied Support Programs

$507000

Teaching & Learning

$463000

Students

$85400

The school continued to provide a
comprehensive and broad curriculum for all
students at all points of the learning
continuum ensuring that our students had
access to the full compliment of educational
opportunities.

Additional teachers were employed to endure
that curriculum offerings were comparative
with all schools, including the provision of
small classes in specialist subject areas in the
senior school, including extension courses.

Class sizes continued to be smaller to
accommodate individualised approaches to
student learning.

Teacher leaders were given a reduced
teaching load to ensure that they were
actively mentoring and supporting their
teaching teams.

Targeted student support for
refugees and new arrivals

$5085 A small number of refugee families were
enrolled in 2018.
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Targeted student support for
refugees and new arrivals

$5085
Individualised support was provided for them
in consultation with them, their families and
EALD teacher and the SSS team.
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Student information

Student enrolment profile

Enrolments

Students 2015 2016 2017 2018

Boys 289 294 282 274

Girls 215 214 218 231

Enrolment patterns are reflective of an increasing
number of girls and a increase overall.

Student attendance profile

School

Year 2015 2016 2017 2018

7 88.5 91.1 89.6 83.8

8 85 87 87.3 84.6

9 86.3 85.3 81 81

10 81.5 82.1 78.3 80.4

11 80.8 85.4 81.6 70.3

12 83.4 84.1 80.2 79.2

All Years 84.2 85.7 83 80

State DoE

Year 2015 2016 2017 2018

7 92.7 92.8 92.7 91.8

8 90.6 90.5 90.5 89.3

9 89.3 89.1 89.1 87.7

10 87.7 87.6 87.3 86.1

11 88.2 88.2 88.2 86.6

12 89.9 90.1 90.1 89

All Years 89.7 89.7 89.6 88.4

Management of non-attendance

In 2018, students who were under the age of 17 who
wanted to leave school were required to prove
employment or engagement in further studies at
another institution. In 2018, most students who had
completed Year 10 returned to Year 11. A small
number of students were successful in gaining fulltime
training and employment throughout the year and left
prior to the commencement of Year 12.

Non–compliance with the requirements of school
attendance is managed at the local level by the home
School Liaison Officer and the Head Teacher Students.

Post-school destinations

Proportion of
students moving
into post-school
education, training
or employment

Year 10
%

Year 11
%

Year 12
%

Seeking
Employment

8 16

Employment 1 3 40

TAFE entry 12

University Entry 31

Other 1

Unknown 1 14

In 2018 the majority of students following and ATAR
pattern of study were successful in gaining a place at
university. Many students who studied a VET course
found work in a similar or related field.

Year 12 students undertaking vocational or trade
training

69% of students undertook at least one school–based
VET course in 2018, 26% undertook two and 21%
undertook three. 6% of students studied a TVET course
externally at TAFE.

Year 12 students attaining HSC or equivalent
vocational education qualification

100% of the candidature achieved a RoSA and  94%
the HSC credential.

Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 2

Head Teacher(s) 7

Classroom Teacher(s) 31

Learning and Support Teacher(s) 2

Teacher Librarian 1

Teacher ESL 0.6

School Counsellor 1

School Administration and Support
Staff

9.08

Other Positions 1
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*Full Time Equivalent

The Australian Education Regulation, 2014 requires
schools to report on the Aboriginal composition of their
workforce. In 2018, three permanent staff members at
Ashcroft High School identified as Aboriginal.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 9

Professional learning and teacher accreditation

All teachers participated in at least five whole–school
professional learning opportunities as part of the school
development day program. Additionally, teachers
undertook further professional learning within the
faculty and via external opportunities, related to school
strategic directions and the personal goals of the
teacher as outlined in their PDP.

The school priorities the following areas for professional
learning:
 • engagement with the Quality Teaching

Framework
 • syllabus implementation
 • leadership and career development
 • welfare and equity
 • literacy and numeracy
 • new scheme teachers.

School–based professional learning for 2018 included:
 • quality teaching workshops
 • allied health interventions in the classroom
 • supporting refugee students
 • first aid training

Six teachers gained initial accreditation at proficient,
including one casual teacher.

Financial information

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2018 to 31
December 2018. 

2018 Actual ($)

Opening Balance 1,057,710

Revenue 7,976,561

Appropriation 7,710,389

Sale of Goods and Services 175,029

Grants and Contributions 87,785

Gain and Loss 0

Other Revenue 0

Investment Income 3,358

Expenses -8,646,871

Recurrent Expenses -8,646,871

Employee Related -8,056,631

Operating Expenses -590,240

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

-670,311

Balance Carried Forward 387,399

The school's financial management in undertaken by
the executive team in consultation with relevant
stakeholders.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 

2018 Actual ($)

Base Total 5,596,227

Base Per Capita 96,685

Base Location 0

Other Base 5,499,542

Equity Total 1,520,292

Equity Aboriginal 72,985

Equity Socio economic 1,034,359

Equity Language 106,182

Equity Disability 306,766

Targeted Total 17,210

Other Total 147,660

Grand Total 7,281,389
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Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

From 2018 to 2020 NAPLAN is moving from a paper
test to an online test. Individual schools are migrating to
the online test, with some schools attempting NAPLAN
on paper and others online.

Results for both online and paper formats are reported
on the same NAPLAN assessment scale. Any
comparison of NAPLAN results – such as comparisons
to previous NAPLAN results or to results for students
who did the assessment in a different format – should
take into consideration the different test formats and
are discouraged during these transition years.

Student growth between Years 7 and 9 continues to be
strong. In reading, 63%  of students  were at or above
expected growth, that figure increasing when compared
to like schools.
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Student growth between Years 7 and 9 continues to be
strong, with 62%  of students at or above expected
growth, that figure increasing when compared to like
schools.

Overall growth for indigenous students exceeds the
state and like school groups in all domains with the
exception of numeracy, where our Year 9 students are
on par with like schools and above state.

Higher School Certificate (HSC)

Printed on: 6 June, 2019Page 17 of 19 Ashcroft High School 8397 (2018)



The performance of students in the HSC is reported in
bands ranging from Band 1 (lowest) to Band 6
(highest).

Students studied a range of courses reflective of
university, further study and work patterns of study.

In 2018, students performed either at or above school
average performance for the school period 2014–2018.

Parent/caregiver, student, teacher
satisfaction

In 2018, the school sought the opinions of parents,
students and teachers about the school.

The faculty review process undertaken across terms
two and three saw teachers and students reflecting on
teaching and learning very deeply. Teachers were
observed and coded by the deputy principals, executive
and peer colleagues, and the executive team by the
principal and an executive peer. Following each
observation, teachers reflected on these lessons with
critical conversations about learning in their
classrooms. Student focus groups were conducted for
each faculty and students provided thoughtful and
insightful feedback for all classes.

Parents and community were consulted broadly as we
evaluated our ongoing high level work in teaching and
learning and our consolidating work in allied health
support across the school. Again, our Indigenous
parent group provided guidance and feedback on how
school directions could best support students.

Policy requirements

Aboriginal education

Reconciliation Day

As a whole school and community we gathered
together to celebrate National Reconciliation Day.
National reconciliation Week celebrates the rich culture
and history of the First Australians and is a time to
reflect on the achievements so far and to renew
commitments to reconciliation by exploring ways to
create a better future for Indigenous Australians. Our
ceremony clearly demonstrated that not only as a
nation are we moving forward in our efforts to see true
reconciliation, but also a school community. This is
evident in the way we continually promote the true
notions of reconciliation: justice, recognition and
healing. As a school and community we are proactive in
ensuring we recognise , appreciate and learn from each
and every cultural group represented within our school
community.

Aboriginal Buddy Camp

This year our Aboriginal students and their
non–Aboriginal buddies attended the annual buddy
camp. Several Year 6 Aboriginal students from our
local feeder primary schools were invited to attend the
camp as part of our middle schools transition program.
This year the camp was centred on the sharing of
cultural knowledge, team building and sharing stories.

Aboriginal Community Christmas Luncheon

This year our school, Aboriginal community and local
inter–agencies who work with our school gathered
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together to celebrate the year that was and the
achievements of our students and the strong
community partnerships we have. This year over 80
parents and community were in attendance.

Multicultural and anti-racism education

Our Aboriginal community group continues to meet
regularly and be our strongest community advocates.
They are regularly consulted regarding school planning
and initiatives. The inclusivity of non–Aboriginal
students in many of our indigenous programs is
indicative of our integrated approach to our multicultural
community.

The 'buddy' model of students sharing their cultural
experiences with a peer was extended with our Arabic
speaking students inviting a non–Arabic peer to an Iftar
dinner as part of the month of Ramadan. This builds
understandings across cultural groups within the
school.
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