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Introduction

The Annual Report for 2018 is provided to the community of Riverside Girls High School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Ms Belinda Kelly

Principal

School contact details

Riverside Girls High School
Huntleys Point Rd
Gladesville, 2111
www.riversideg-h.schools.nsw.edu.au
riversideg-h.school@det.nsw.edu.au
9816 4264
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School background

School vision statement

Riverside is a school that enables young women to become creators who will positively shape their world.

This will be achieved by using the skills and strengths developed as active learners and as caring citizens. The school
has high expectations of every student and staff member and expects commitment to effort and growth.

Purpose: to challenge young women so they are prepared to forge their own futures in a world that is changing
dramatically yet full of opportunity for creative and critical thinkers.

To ensure teachers are excited to come to school every day knowing that they are valued and supported in their
professional development. They see themselves as the facilitators of future design thinkers.

School context

Riverside Girls High is a comprehensive public high school for girls, population 900 students, 50% with a language
background other than English.

Since 1934, when established as a domestic science school, the school's motto has been FACTA NON VERBA (deeds
not words). Students are actively engaged in many programs and initiatives that provide them with the skills to make a
significant contribution to the school and to the broader community.

The graduates of Riverside are confident, independent and creative young women. There is a whole school focus on
growth, developing personal strengths and  improvement of future focused skills including creative and critical thinking,
collaboration, design thinking and the extensive use of technology.

The school consistently achieves excellent academic results. The 2018 highest ATAR was 98.5. The school is one of
seven DET STEM Action Schools and a partner of the University of Sydney's STEM Enrichment Academy.

Student wellbeing programs are underpinned with positive psychology principles. The AB project involves promoting a
culture of 'belonging', of high expectations of student commitment to learning and building positive learning relationships
with teachers. The school community supports the 4Rs as primary values – respect, responsibility, resilience and
reflection.

Riverside is a school of outstanding opportunity – there is a strong musical and performance program and a wide range
of sports available. Students are articulate and passionate about having a voice and acting as change agents. Some
opportunities include Mock Trial and membership of a committed Amnesty group. Service learning and building
interrelationships with rural communities are also important.
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Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

The Learning Domain

For several years, Riverside Girls High School has focused on supporting students to develop their passion for learning
as well as challenging them to be impactful on the world around them. This engagement remains an emphasis in the
school planning period 2018–2020. Students continue to embrace opportunities to develop positive skills such as setting
personal learning goals which drive their learning journey; working with others respectively and collaboratively in modes
such as project–based learning, integrating formative assessment techniques such as peer review to edit and improve
their work before submission and taking pride in sharing the products of their learning. Increasing the active involvement
by both students and parents in reporting practices, such as hosting 3–way conversations with classroom teachers, is
encouraging greater reflection and responsibility for learning within the classroom. Analysis of external assessment data
reflects this positive approach and trends over time suggest that our focus on literacy and numeracy be maintained into
the future.

Students welcome curriculum enrichment opportunities, engaging enthusiastically to embed their articulate confidence.
Such opportunities are wide ranging. Just a few include winning the Girls in Property award and the McCormick Flavour
Forecast Recipe Challenge, alliances with Entente Cordiale with ongoing collaborations such as workshops in
Economics and accruing accolades for the "Find My Pet" entry in the iAwards for innovation competition. Riverside Girls
High's positive learning culture makes it possible for students to maximise such experiences. The AB and Stages
frameworks are well embedded and utilised as part of the ongoing conversation of balance in relationships with support
provided in stages to encourage maximum personal responsibility for behaviour and care for others. This approach to a
positive learning environment is supported by quality teaching and professional practice where teachers will actively
encourage and support students to connect, succeed and thrive via enrichment opportunities. Additionally, teachers will
include parents in the conversation when seeking improvement in learning outcomes.

Overall the school identified that we are: sustaining and growing for the elements: learning culture; wellbeing; curriculum
and learning; assessment and reporting and student performance measures.

The Teaching Domain

In line with the school's strategic direction of Empower there has been a focus on inspiring quality teaching throughout
the year. Teacher led professional learning around differentiation and student agency has been reflected in shifts in
assessment practices, particularly in junior years. A greater focus on assessing student progress in each lesson ensures
more timely formative feedback to students so a joint pathway forward is determined, resulting in incremental progress

Analysis of student data continues to improve with a shared aim of increasing the number of students in the top two
performance bands in external assessments. Faculty reviews of performance data show that teacher application of
differentiation strategies, combined with professional support from our wellbeing and learning support teams does result
in improved outcomes for all students. There is a shared understanding and continual professional dialogue, across
school and within faculties, regards maintaining a focus on literacy and numeracy to assist our students in better
synthesising and conceptualising interconnections within their learning. Our students share the same expectations
regards successful performance and express appreciation of explicit modelling and immediate peer and teacher
feedback learning experiences.

Throughout 2018, several of our teachers remain on target towards accreditation at Highly Accomplished and Lead
levels. They are collating evidence based on projects which lead to increases in student agency, for example "Voice,
Choice and Action" design thinking in action, and evaluating the efficacy of interschool collaborations. The expertise of
the teachers involved is recognised with in faculty mentoring of early career teachers and the conduct of professional
learning of their peers, both at Riverside Girls High and in external educational contexts such as students designing
solutions to city rural issues with our City Country Alliance school Wee Waa High School. The drive for accreditation is
recognised and supported as part of the annual Personal Development Plan (PDP) framework. Additionally, whole
school programs of professional learning are predicated on teacher identified needs which are linked to school
excellence and the school plan.

Overall the school identified that we are delivering in data skills and use; and sustaining and growing in the elements of
effective classroom practice, professional standards and learning and development.
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The Leading Domain

In 2018, Riverside Girls High continued its strong links with a variety of partnership agencies. The partnerships empower
our students to maximise learning potentials. Partnerships with Macquarie University, such as the online learning Big
History: Connected Knowledge, devolved across all Year 10 students in 2018 as preparation for post school attendance
in 2012 and early entry for 23 of our Year 12 cohort suggest this partnership is valued. Students participating in the AIME
(Australian Indigenous Mentoring Experience) program continue to show benefit through improved attendance and
confidence with one of our AIME students awarded the GO (Goodes and O'Loughlin) foundations scholarship in support
of her senior studies. Other university affiliations include our participation in the STEM Camp for Girls, held at the
University of Wollongong and the university led Science and Engineering Challenge.

Budgeting processes were closely monitored and changes around the use of resources resulted in achieving set
financial targets and improvements in efficiencies, for example, improved student access to effective online learning
resources and registration of peer led professional learning. A major upgrade of outdoor learning spaces began part way
through the year. The quadrangle upgrade, financially supported by the Parents and Citizens Association, provides a
new sports court, platforms for outdoor performances such as our Shakespeare by the River evening and more
possibilities for flexible outdoor learning. A committed parent body continues to support student learning, hosting
fundraising activities, staff recruitment and providing constructive feedback, for example on changes made to improve
timely reporting practices.

Overall the school identified that we are excelling for the element management practices and processes and sustaining
and growing for the elements of education leadership, school planning, implementation and reporting and school
resources.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide
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Strategic Direction 1

INQUIRE

Purpose

To continue to build teacher capacity to challenge students to extend their ideas, demonstrate their thinking and support
this with evidence and argument 

Students and teachers will ask the questions that lead to deep learning and understanding. Students will develop their
critical thinking skills and be more engaged in learning as they recognise it has purpose in their world. Teachers add
rigour to learning and students will choose courses that extend their knowledge.

All students will master the key skills in writing and in numeracy to solve complex problems.

Overall summary of progress

Cultures of Thinking

An embedding of a Culture of Thinking amongst the students and teachers underpins the school direction of Inquire. For
several years, professional learning by staff has focussed on valuing this form of group thinking, as well as individual
thinking, making student learning visible as part of the regular, day–to–day experience of all group members (Harvard
Project Zero). Year 8 students experienced a Creativity Expo where they posed questions to probe assumptions on 'Our
World today is?', generating alternatives and innovative solutions as well as justifying the reasons behind choosing a
problem–solving strategy (ACARA Critical and Creative Thinking learning continuum). Parents were integral to the
success of the Expo, sharing knowledge and experience of sound and lighting, graphic design and architecture. Senior
student mentors led the ideation process and clarification of discussion points, developing their own leadership
capacities.

Design thinking was illustrated with the participation of many of our students in the Australasian Problem–Solving
Mathematical Olympiad and Science & Engineering challenge. And, the involvement of our students at the STEM Camp
for Girls (University of Wollongong); entry in the school's section of the iAwards for innovation with the 'Find My Pet' app;
participation in a two–day Creators Conference dedicated to learning basic techniques to code specific components such
as buttons, ThinkerShield LEDs, external LEDs and motors. These opportunities, supported and mentored by dedicated
teaching staff, empower our students to enhance their inquiry skills.

A Culture of Thinking was practiced amongst teaching staff with continued collaboration across the local community of
Entente Cordiale schools. Teachers designed programs, reviewed resources and determed assessment schedules for
the new senior curricula in History and PDHPE. Decisions were made as to how to maximise student agency and
respond to NESA's new requirements around ensuring the authenticity of a student's work in assessment procedures.

Enhancing Teacher Capacity

Teacher capacity remains a focus with a continuation of the Aspiring Leaders and Early Careers programs as part of our
Entente Cordial local school community. One positive result saw several teacher participants secure improved
employment opportunities. And, Deputy Principal, Ms Lisa Wark's leadership initiative 'Voice, Choice and Action'
deployed the design thinking model in several faculties. The initiative encourages greater involvement of students in
decision making around their learning – deciding the purpose of learning, how their learning will be presented and linking
their findings to an authentic audience.

In 2018, the ability for teachers to monitor student progress was further enhanced, using more of the modules on the
school's cloud–based management platform, Sentral. Modules such as Markbook and Academic Reports have been
integrated providing a more seamless, efficient time frame in the production of Reports to parents. For example, with
amendments to assessment schedules brought about in response to new NESA requirements, Year 11 reports were
issued to parents at the end of the course. This substantially reduced the previous time frame of 6 weeks post course
and offered parents timely information for decision making purposes. The recording of data on one system, available for
multiple purposes, is also creating opportunities for teachers to view student progress not just across the year, but also
between academic years. Therein lies the capacity to better monitor progress and differentiate learning activities.

Literacy and Numeracy

Underpinning greater student agency is concrete success in the core skills of Literacy and Numeracy. Head Teacher
English, Ms Angela Turco, led professional learning for teachers and parent information evenings on the importance of
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literacy; embedding literacy in teaching and learning; and the deployment of Word Flyers across faculties. Additionally,
the school maintains as a focus the development of professional learning to support teachers in integrating numeracy
skills within teaching and learning.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Internal data measures such as
work samples and observations
are used to track progress of
each student

Teacher release
Professional Learning
$66,500 (total spend)

Student Agency Project
$20,000

Teacher observations

Beginning Teachers
released for periods to
enable mentoring and
lesson observations
$41,358

Time allocated during School Development Day
end of 2018 for  initial Scout training.

Faculties have begun to embed formative
assessment strategies into teaching and learning
programs.

Student work samples are being collected to track
student progress. Students whose samples indicate
that they may be experiencing difficulty are  referred
to the Learning and Support Team.

Feedback discussed and faculties reported on the
feedback process in their subject areas.

Literacy and numeracy increase
in proportion of students in the
top two NAPLAN bands

Purchase of Word flyers

Whole Literacy program.
0.2 $20,000 head teacher
release to work with
teachers.

Word Flyers used by faculties to support school
literacy strategies.

Whole school literacy initiative to develop teacher
confidence in teaching literacy explicitly through
their subjects as seen in  subject assessment tasks.
This strategy will be expanded into 2019.

Data. Student interest and
motivation results improve in Tell
Them from Me survey

Wellbeing Conference –
teacher release for
planning.

Student data indicates 73% of students have high
sense of belonging (above state average).
Development of Executive Wellbeing Team to
address areas to improve student wellbeing and
learning.

Staff confident with engaging with Tell Them from
Me data as discussed at staff meetings.

SRC involved in looking at data to inform on whole
school projects to address various aspects
including student mentoring.

Next Steps

 • Focus on teacher training in using data effectively to inform teaching and learning.
 • Further teacher training in using feedback to assist students with setting goals.
 • Development of Learning Coach resources with a focus on SMART goals.
 • Further teacher professional learning on integrating formative assessment into teaching programs.
 • Student involvement trough SRC on how the data from the Tell Them from Me survey can be used to increase

student connection to the school.
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Strategic Direction 2

EMPOWER

Purpose

To enable students and teachers to show initiative and make decisions in a trusting and inclusive environment. To
cultivate mindsets and capabilities needed to identify and respond to new opportunities and problems in a changing
world.

Students become active participants in their learning, leading to  increased interest and motivation. They take charge of
their learning, and responsibility for their learning. They are willing to face a challenge and be given a chance to surprise
and to show their capabilities and their creativity.

Teachers are empowered to be innovative and to use data frequently to reflect on practice so that they can gain higher
levels of accreditation and improve practice.

Overall summary of progress

Empowering student learning

Effective student learning arises from high levels of engagement and meaning derived from a series of learning
experiences. School leaders have supported teachers to reflect on student voice, as reported through the Tell Them
From Me (TTFM) survey and value added data from external assessment, to promote the shift in focus towards the
greater use of formative assessment strategies and increasing the ability of students to enter into decision making
around designing their learning.

Throughout 2018, professional learning on the reasoning behind and the integration of formative assessment strategies
was combined with student agency and, delivered peer to peer. Support was provided, whole school and in faculty, in
terms of collegial conversations, around the redesign of key questions in programs and a shift in focus on assessment of
a final product to assessing increases in understanding while students are learning. This is designed to allow maximal
student response to feedback opportunities that progress their performance. As critical thinkers, students are
encouraged to explore different ways to communicate their understanding, aligning this with their intended authentic
audience.

For instance, in the newly introduced topic of Human Wellbeing in Stage 5 Geography, students investigated an issue of
their choosing and were required to share their findings and recommendations with an external body that could influence
decision making around responses to the issues. Again, in Visual Art, students were empowered to integrate their
passions into their HSC Body of Works and associated concepts. They are compelled to self–reflect, take risks, problem
solve and adopt to formative tasks through ongoing feedback to produce highly resolved and sophisticated artworks. As
a result, four students were shortlisted for Art Express 2018 in the expressive forms of drawing and painting. Also, in
HSC Drama, where students responded to formative assessment, higher results were awarded, with four exemplary
students nominated for Onstage public performances. And, in Extension English (60%) and Extension History (40%),
many students achieved a top band result based on effective integration of formative feedback provided for major works.
Likewise, in Biology, PDHPE, Technology and Applied Science, performance above state level was associated with
students seeking and integrating feedback to improve research skills and extended written responses.

While student engagement increased from 2017, it showed a tendency to dip in the middle years of school (TTFM). In
response, Year 9 students engaged in SMART goal–setting to lead discussion at Parent Teacher evenings. This was a
formal reflection moment with accountability for their learning. It led to 'where to next' conversations and was largely
directed by the students. Similarly, 'Commitment to Successful Learning' profiles were implemented for final Year 11
semester reports. In the reports, student efficacy was identified along a continuum of success and the timeliness of these
reports allowed more informative discussion and decision making with parents around the selection by students of final
year subjects.

ePortfolios

As a new initiative, our Year 7 students became familiar with their digital Learning Portfolio. In their portfolio they are
encouraged to showcase samples of their writing, creativity and problem–solving ideas. The portfolio is used as a
reflective tool where students design, review and adapt their learning goals over time. Portfolios are used across the
curriculum and can be used by parents to view progress of student learning. Additionally, students are encouraged and
supported to become familiar with a variety of tools and creative ways to present information. The portfolios will travel
with the students across their high school years. Next year's incoming Year 7 students will also create and manage their
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personalised online portfolio.

Learning Coach Project.

Continuing from the successful introduction of the program in 2017, Learning Coaches mentored incoming Year 7
students across their first academic year at Riverside. Coaches met with their groups regularly, enhancing student
teacher interrelationships. Coaches delivered programs and activities that supported student transition into high school,
from both an academic and wellbeing point of view.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Value added data Professional learning time
at Staff Development Days.

Staff meeting.

Staff began preliminary investigation into use of
current data to inform student progress.

Executive reviewed value added data to create a
plan for whole school practice in goal setting at
student level and faculty level.

Results Analysis Package HSC (RAP) data
presented to executive team for discussion and
establishing future strategies to address areas for
improvement.

Parent and student feedback on
student ePortfolios

Parent information on
ePortofilios delivered at
P&C meetings and Year 7
Parent meeting Term 4.

ICT lessons.

Teacher training on how to use ePortfolios through
ICT classes and staff meeting.

Communication to year 7 parents on ePortfolios via
meetings and through Sentral.

Year 7 using Portfolios to record work samples and
reflections on learning which is monitored through
ICT lessons.

Data. Student interest and
motivation results improve  in
'Tell Them from Me' survey

Wellbeing Conference –
teacher release.

Staff meeting.

Executive meetings.

Parent presentation delivered by principal at P&C
meeting on Tell Them From Me data.

Tell Them From Me results tabled from  at
Wellbeing team meeting to target areas for
improvement. Regular year meetings where student
wellbeing is discussed.

Visiting speakers including  PYLO.

Next Steps

 • Further teacher training in creating strategies to achieve whole school outcomes to improve student engagement.
 • SRC involved in informing strategies on how teachers can enhance student motivation and engagement through

student focus groups.
 • Learning Coach lessons to include learning strategies to assist students with creating attainable SMART goals

which are tracked and reported on in learning coach lessons.
 • ePortfolio use by students to record work samples and self reflection expanded into Stage 5.
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Strategic Direction 3

CONNECT

Purpose

To create avenues of connection within the school and the broader community. 

Staff and students and the school community will build positive relationships through meaningful, solution focused
communication and collaboration. The school culture is built on a foundation of trust and a celebration of diversity.

Each member of the RGHS community will feel supported, valued and respected and participate actively in school
opportunities.

Overall summary of progress

Positive Relations

Close to 80% of students completed the Tell Them from Me (TTFM) survey in 2018. Many indicated that the school had
a high rate of participation in extracurricular activities. These activities included art, drama, or music groups or
membership of a school committee. The school reported that 29% of students were in involved in some form of the
above mentioned extracurricular activities. The state norm for this is 24%. Students want to be involved in extracurricular
activities and as a result, the school will continue to provide these and other opportunities. Riverside also encourages
students to initiate their own extracurricular activities with the support of teaching staff.

Some relationships were a continuance from 2017, such as the City County Alliance where students collaborated with
Wee Waa High School to design responses to rural and urban issues; international links with Hanol Middle School in
Japan which saw Year 9 students performing leadership roles and an exchange program to Le Vesinet, France for some
of our Year 11 students. Some relationships were new, such as the Regional Orchestra Tour; peer to peer collaboration
in Geography with Sri Aman Secondary Girls' School, Malaysia; the Law Society's Young Justice Program for Year 10;
UN Youth programs such as the Voice public speaking competition and the Aotearoa Leadership Tour as well as
attendance at the federal government's Australia and South East Asia Nations (ASEAN) Youth Forums. At school, all
students in Year 10 enrolled in the online course Big History, Connecting Knowledge, offered through Macquarie
University. Students experienced independent study and could accrue ATAR credit for entry to the same University post
school. This is not an exhaustive list. All these relations provide occasions for our students to develop resilience,
confidence and leadership skills. The opportunities are offered across the school body, often championed by the Student
Representative Council (SRC) and came to fruition with the support of parents and members of the wider community
such as local businesses and Councils.

Riverside has continued to reach out to its community, including the parent body, in a myriad of ways. Parents were
involved with our junior students in an evening session of 'Fish bowl'; a Creative Thinking Expo and the annual
Shakespeare by the River performance evening. Additionally, Riverside dancers performed 'Light the Way' at the Sydney
Opera House and the Orchestra and Jazz Ensemble were Highly Commended at the Ryde Eisteddfod. Of course,
students excelled sports, for example, as North Sydney Regional Volleyball Champions; winning first place in their
section of the National Championships, Melbourne; are North West Zone Athletics Carnival age champions in all age
groups from 12–16 years; Zone champions for 2018, having placed first in the Zone Swimming, Cross Country and
Athletics Carnivals and the Aerobics team was very successful, coming first in NSW and will represent at the Nationals
on the Gold Coast.

These occasions support the growth of the self–confidence and skill set of our students. We've also invited the
community to our regular STEM morning teas; to present at assemblies such as International Women's Day and
Riverside has hosted reunions of alumni, who were most impressed with the development of curricula and new learning
tools introduced since the time of their years of attendance.

Communication

To facilitate communication, much effort went into the designing of a new school website. The site, which became live
late in the year, will increase user experience, access to information, and keep the community apprised of current events.
The website brings together all the social media channels.

To complement the website, the school's parent and student portal (Sentral) provides synchronous data on student
attendance, communication notices in real time, access to the school calendar with information such as dates due for
assessments in senior subjects, and other features such as enhanced online payment methods.
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These whole school systems complement the embedded learning and communication platforms already widely used by
students such as Edmodo and Google classroom.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Sentral Data Parent presentation on how
they can use Sentral to
monitor student progress.

Staff training  at staff
meetings on using Sentral
to record student
information on wellbeing
and learning

Parents and students able to access additional data
on their student – attendance, reports & calendar.

Staff use of Sentral increased to record information
on student learning needs and wellbeing.

Survey Data Tell them from me survey
completed twice in 2018 –
March & September

Wellbeing Conference
$4,600

Results from Tell Them From Me surveys
discussed at Wellbeing meetings to create year
meetings, to address each year's needs.

Staff and student leadership
interest and participation

Teacher release to attend
Entente Cordiale meetings.
$3,500

CCA  Conference
attendance by two teachers
and ten students.  $4,000

Wee–Waa HS country
partner school visit and
overnight camp.

Strengthen school
partnership with CCA
executive (principal on
team)

Korean study tour – Hanoi
Middle School student
leadership.

Student leadership
opportunities.

SASS identified for aspiring
leaders

Entente Cordiale – faculty connections including
leadership opportunities.

Stronger school connection with CCA and student
ownership of program. Student's raised $1,000
towards assisting partner school.

Mildura principals Wee Waa/RGHS presentation on
our partnership.

Student leadership opportunities for students in
year 10 to be guides and 'buddies' for Hanoi Middle
School visit

Max Potential – increase in number of students
participating program.

SASS through PDPs identify interest in leadership
roles.

Parent and community
involvement

Student Agency parent
evening "Fish bowl"

Year 8 CAPA Expo.

Shakespeare by the River.

Student Agency evening –parents surveyed and
participation in

Year 8 CAPA Expo –  parent speakers, former
students presenters, members of the community.

Parent involvement in Year 7 Shakespeare by the
River performance.

Staff, student and parent
knowledge of systems and
processes

Redevelopment of website
for easier accessibility.
Staff training $2,500

Student and Parent portal
implemented

Website redeveloped to increase user experience;
access information; and keep community apprised
of current events.

Student and Parent portals used for communication
including parent teacher night bookings.
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Staff, Student, Parent and
Community recognition

STEM morning teas $5,00

International Women's day
breakfast and assembly.

Alumni reunion $200

STEM morning teas consolidated as a means to
communicate to parents current learning
experiences in STEM.

Students planned and executed International
Women's Day assembly including inviting guest
speakers.

Initial research indicates strong uptake for
ex–students to have ongoing connection with the
school and to mentor students.

Next Steps

 • Build on Student Agency program to include whole staff professional learning.
 • Continue STEM morning teas with student leadership focus.
 • Expand Alumni program to create list of those willing to mentor students and/or provide opportunities to support

students with their learning and future careers.
 • Continue and strengthened connection to Country City Alliance and country partner school to provide leadership

opportunities for students.
 • Consolidate Sentral as the means for recording and communicating information about students.

Printed on: 31 May, 2019Page 12 of 22 Riverside Girls High School 8243 (2018)



Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Australian Indigenous
Mentoring Experience
(AIME) $2000

University visits

AIME mentoring of students

Meetings to develop
Individual Learning Plans

All students have an Individual Learning Plan
and are making progress across the literacy
continuum and numeracy framework.
Teachers released to implement these and
collaborate on strategies across faculties.

Fifth year of membership of AIME, an
educational program using mentoring to
support Indigenous students through high
school and into university or employment at
the same rate as all Australians.

Principal executive member of the
CCA(Country City Alliance) which has
continued to build on links with indigenous
students  in our country partnership school.

Early intervention with students to ensure
strategies targeting areas of concern are
addressed promptly.

Students attended university days which
assisted with subject selection process for
senior years and exploring post school
pathways.

English language proficiency 0.2 additional allocation $20
000 to release head
teacher English to develop
whole school literacy
program and EALD
additional support.

Faculties received professional development
to integrate literacy criteria into assessment
and learning tasks.

Development of school writing document to
ensure common language and practice
across the school. Professional learning to
implement this.

EAL?D teachers supported students through
classroom interventions. Professional learning
provided to staff regarding teaching strategies
to support student learning.

Stage 5 English classes restructured to target
specific needs of EAL/D students.

Low level adjustment for disability Two teachers tutoring
Learning Beyond the Bell.

Restructure of Learning and
Support Team.

SLSO training to support
students with disabilities.

Learning Beyond the Bell – peer tutors to
assist student learning and social
development and purchase of resources.

Learning and support team restructure
enabled more effective guidelines in
communicating specific student learning
needs.

Clearer guidelines for recording student
adjustments established utilising Sentral.

SLSOs were provided with targeted
professional learning to assist with supporting
students with various learning needs.

Socio–economic background Employment of Youth
Worker.

Restructure of Learning and
Support Team.

Youth Worker employed to support student
wellbeing and learning. Youth worker worked
in partnership with the wellbeing team to
ensure student support met specific student
needs.
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Socio–economic background Strengthening of school
partnership – Entente
Cordial

Teachers resource development and
professional learning to support students.

As part of our school participation in the
Entente Cordial, teachers engaged in
professional learning to create resources to
support students.

Careers adviser mentored students. Students
were able to visit universities and TAFE to
assist with post high school plans.

Students were supported in subject specific
activities

Continued involvement with CCA (Country
City Alliance). Students from Wee Waa visited
our school. Students were given the
opportunity to collaborate in wellbeing
initiatives and subject specific learning.
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Student information

Student enrolment profile

Enrolments

Students 2015 2016 2017 2018

Boys 0 0 0 0

Girls 901 921 954 907

School enrolments reflect longer term averages.
Although, there is some fluctuation, the school
maintains links with the community and local primary
schools including our involvement in the Lane Cove
River Alliance, and the offering of curriculum and
co–curricular programs.

Student attendance profile

School

Year 2015 2016 2017 2018

7 95 94.6 94.6 94.6

8 94.4 94.9 93.1 94.1

9 92.6 93.4 94.3 90.6

10 92.5 91.9 93.4 92

11 93.1 94 92.6 94.2

12 92.7 94.4 95.3 92.3

All Years 93.4 93.8 93.9 93

State DoE

Year 2015 2016 2017 2018

7 92.7 92.8 92.7 91.8

8 90.6 90.5 90.5 89.3

9 89.3 89.1 89.1 87.7

10 87.7 87.6 87.3 86.1

11 88.2 88.2 88.2 86.6

12 89.9 90.1 90.1 89

All Years 89.7 89.7 89.6 88.4

Management of non-attendance

The school's strong wellbeing focus encourages and
communicates to students and their carers the
importance of school attendance and achievement
across indicated student outcomes. In 2018, the school
continued to experience attendance rates higher than
the State average.

Classroom teachers and the Wellbeing Team regularly
review students experiencing a decline in attendance to
ensure strategies are in place which support the

student and their carers. As part of this, the school
consults with outside agencies to provide additional
support as required.

Post-school destinations

Proportion of
students moving
into post-school
education, training
or employment

Year 10
%

Year 11
%

Year 12
%

Seeking
Employment

0 0

Employment 0 0 0

TAFE entry 0.08 0.07 8.4

University Entry 0 0 81.7

Other 0 0 9.9

Unknown 0 0 0

The school's strong links to external study providers,
such as Universities and TAFE, offer our students
opportunities to pursue multiple pathways beyond the
completion of their schooling at Riverside Girls High
School. Many students were offered admission to
tertiary studies (some of the figures above are based
on information provided by the Universities Admission
Centre) with twenty three of our students offered Early
Entry into Macquarie University before the completion
of their HSC studies.

Year 12 students undertaking vocational or trade
training

Vocational Education and Training (VET) continues to
be an important part of the curriculum in 2017. Thirty
two students in Year 12 undertook vocational or trade
training. No students completed a School Based
Apprenticeship (SBAT) as part of their HSC pattern of
study.

Year 12 students attaining HSC or equivalent
vocational education qualification

100% of students in Year 12 attained a Higher School
Certificate.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 2

Head Teacher(s) 10

Classroom Teacher(s) 44.8

Learning and Support Teacher(s) 0.7

Teacher Librarian 1

Teacher ESL 0.6

School Counsellor 1

School Administration and Support
Staff

11.37

Other Positions 1

*Full Time Equivalent

The Australian Education Regulation, 2014 requires
schools to report on Aboriginal composition of their
workforce. The Aboriginal composition of the school
workforce is currently 0%. This is based on information
available to the school.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 25

Professional learning and teacher accreditation

All staff prepared Performance Development Plans
(PDP) which were aligned to the school strategic
directions and faculty plans. Professional learning
developed the capabilities of our staff to reflect on
current practice, develop professional dialogues,
observe, collaborate and empower all teachers to
improve performance. These ranged from professional
learning experiences delivered through whole school
programs as well as courses offered by North Sydney
network and private providers. The focus continued on
utilising the skills of staff to enhance teaching and
learning practice to meet the school's Strategic
Directions. More teachers identified their desire to
undertake professional learning to enable them to work
towards Head Teacher and Deputy Principal positions.

Teachers who participated in courses provided by
outside providers shared their knowledge and skills at
both a faculty and whole school level. With the
introduction of new syllabuses in a range of key
learning areas, teachers worked collaboratively with
their peers and colleagues in the Entente Cordiale
(partnership of local high schools)to develop strategies
to engage students in their learning and building
student capacity.

Faculties continued to work closely with the Learning
and Support Teacher and team to ensure students with
learning needs were catered for in the classroom.
Teachers developing learning experiences including
excursions were also supported with training to ensure
all students could access the curriculum.

Twilight sessions were held focusing on literacy and
student agency. Teachers engaged in professional
dialogue and analysed current practices to ensure
literacy was a focus in not only classroom activities but
reflected in assessment tasks. The head teacher
English worked with faculties over the course of the
year to build capacity in teachers to explicitly teach
literacy with reference to the learning progressions.
Student agency was further explored by various
faculties by looking at the role students can have in the
creation and assessment of learning tasks.

SASS continued to engage in professional learning to
address systems involving the department's
administrative and financial systems (LMBR) and the
updating of school processes required to facilitate this
change. All SASS were involved in the implementation
of the PDP processes. The SASS team were also
involved in local high school network meetings.
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Financial information

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2018 to 31
December 2018. 

2018 Actual ($)

Opening Balance 1,311,710

Revenue 10,486,212

Appropriation 9,390,605

Sale of Goods and Services 92,426

Grants and Contributions 910,822

Gain and Loss 0

Other Revenue 70,998

Investment Income 21,361

Expenses -10,392,903

Recurrent Expenses -10,392,903

Employee Related -8,832,721

Operating Expenses -1,560,182

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

93,308

Balance Carried Forward 1,405,018

The school has a finance team that regularly meets to
discuss applications seeking financial support. The
team is made up of the Principal, staff representative,
community representative, business manager and two
student representatives. Proposals are discussed with
reference to school plan and current school needs.

In 2018 the greatest expenditure was the upgrade of
the quadrangle. This involved lengthy structural work to
make the quad accessible to students in wheel chairs
to be able to participate in sporting capacities.

Money has been allocated for 2019 to upgrade the
basketball court and oval.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 

2018 Actual ($)

Base Total 8,235,160

Base Per Capita 184,455

Base Location 0

Other Base 8,050,705

Equity Total 276,090

Equity Aboriginal 6,026

Equity Socio economic 31,224

Equity Language 109,898

Equity Disability 128,942

Targeted Total 338,977

Other Total 107,752

Grand Total 8,957,979

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

From 2018 to 2020 NAPLAN is moving from a paper
test to an online test. Individual schools are migrating to
the online test, with some schools attempting NAPLAN
on paper and others online.

Results for both online and paper formats are reported
on the same NAPLAN assessment scale. Any
comparison of NAPLAN results – such as comparisons
to previous NAPLAN results or to results for students
who did the assessment in a different format – should
take into consideration the different test formats and
are discouraged during these transition years.

The performance of Year 7 and 9 students in the areas
of Grammar & Punctuation and Spelling showed
continued improvement. This is in part due to explicit
teaching of these areas across all faculties. Writing is
an area that the school has targeted in its three year
plan as an area for improvement. A school wide writing
strategy led by the literacy team, aims to target writing
across all faculties. Teachers have engaged in
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professional learning to assist them with improving
writing and creating a school wide approach.
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Though the majority of students achieved in the top
three bands in Numeracy, there is still need for
improvement. Teachers have identified the types of
questions students did not perform as well in and have
prioritised these to assist students in addressing these
areas. This data will also assist teachers in ensuring
that these types of questions are explicitly taught as
part of a whole approach to Numeracy and not in

isolation.

The My School website provides detailed information
and data for national literacy and numeracy testing. Go
to http://www.myschool.edu.au to access the school
data.
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The Premier's Priorities: Improving education results
and State Priorities: Better services – Improving
Aboriginal education outcomes for students in the top
two NAPLAN bands is being addressed through various
programs including AIME; Australian Indigenous
Mentoring Experience. Students participate in this
program with weekly mentoring and tutoring sessions,
targeting literacy and numeracy. The uptake of students
participating in this program is 90%. Student areas for
improvement are updated as needed in their Individual
Learning Plans and communicated to all teachers.

Higher School Certificate (HSC)

The performance of students in the HSC is reported in
bands ranging from Band 1 (lowest) to Band 6
(highest).
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Parent/caregiver, student, teacher
satisfaction

The Tell Them from Me (TTFM) survey was conducted
twice in 2018. The first survey occurred in March and
the second in September. Close to 80% of students
completed this survey. The student Tell Them from Me
(TTFM) survey indicated that the school had a high rate
of participation in extra–curricular activities at Riverside.
These activities included art, drama, music groups or
membership of a school committee. The school
reported that 29% of students were in involved in some
form of the above mentioned extracurricular activities.
The state norm for this is 24%. This result indicates that
students want to be involved in extracurricular activities
and as a result, the school will continue to provide
these and other opportunities. Riverside encourages
students to initiate their own extracurricular activities
with the support of teaching staff.

Overall students felt accepted and valued by their peers
and by others at school with 73% of students indicating
they had a high sense of belonging. The state norm for
girls is 66%. Students in the junior school, year 7–10
had a particularly positive sense of belonging mainly in
part to the strong wellbeing structure and wellbeing
team. Students in the senior year were slightly lower
than the overall state average. This has indicated to the
school that a review of support structures for senior
students needs to be investigated.

The results for students with positive relationships in
the school was also relatively high. Students indicated
that they had friends at school they can trust and who
encourage them to make positive choices which is
reflected in high results regarding positive behaviour at
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school. Students generally do not get in trouble at
school for disruptive or inappropriate behaviour. At
Riverside, 99% of students reported positive behaviour.
The NSW Government norm for these years is 87%.
These results support the school's Positive Psychology
framework and AB Project. Student motivation was up
slightly from 2017. Overall, student interest and
motivation in their learning reflected the state norm or in
the case of years 8 and 9, below the state norm.
Intellectual engagement was overall slightly above the
state norm.

Policy requirements

Aboriginal education

The school is committed to improving the educational
outcomes of all students, including Aboriginal and
Torres Strait Islander students and aims to raise
awareness about Indigenous Australia for all students
and staff. Whole school initiatives in the area of
Aboriginal education have developed a deeper
understanding and respect for the Aboriginal culture
and community.

Students who identify as Aboriginal have Personalised
Learning Plans. These plans were devised in
consultation with their parents and teachers, allowing
the students to identify their personal goals and to
review their progress on an annual basis.

The school continues to thrive with its partnership with
AIME, which provided Aboriginal students with regular
free tutor sessions after school with university mentors;
two junior students attended a camp at Gibberagong
Education Centre in the Ku–ring–gai National Park
learning about culture, art and astronomy; and one of
our senior students was awarded the GO Foundation
scholarship and acknowledged country at the Sydney
Swans home game during the AFL's indigenous round.
Aboriginal students also participated in opportunities
and courses offered by universities including outreach
sessions run at Sydney University.

Multicultural and anti-racism education

Riverside has a rich and culturally diverse school
community with 36 % (311) of the students coming from
Language Backgrounds Other Than English. This
cultural, linguistic and religious diversity is embraced,
appreciated and celebrated by our teachers and
students and it is a driving force that sustains a
harmonious and inclusive school community.

School practices and procedures are consistent with
Departments Anti–Racism policy. Our trained
Anti–Racism Contact Officer role is to educate, act as a
mediator and mentor and promote acceptance and the
peaceful resolution of conflict.

Anti–racism education strategies are included in our
school plan. We continually strive to foster positive
relationships between peers, staff and wider
community. The schools goal is to enhance student
leadership skills by embracing opportunities to work

effectively within the school and the community.

Included on the leadership body, is an international
student representative,who is involved in all SRC
activities and events. They provide a voice and point of
contact to further the inclusion and participation of
international students at Riverside.

The annual Multicultural Day is an annual student
driven initiative. This day not only included international
dress and food, it provided students with the
opportunity to share a deeper understanding of each
other's culture background. Riverside is developing
partnerships with other school across the state and a
sister School in Korea to build on both school and
community understanding of people from other cultural
backgrounds.
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