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Introduction

The Annual Report for 2018 is provided to the community of Harcourt Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Jan Holt

Principal

School contact details

Harcourt Public School
First Ave
Campsie, 2194
www.harcourt-p.schools.nsw.edu.au
harcourt-p.school@det.nsw.edu.au
9718 5929
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School background

School vision statement

Our learning community at Harcourt Public School is committed to fostering personal excellence. Together we inspire
curious, adaptable learners who actively engage in a complex and dynamic  world. We value integrity, inclusivity
and mutual respect.

School context

Harcourt Public School is a collaborative learning community committed to developing confident, successful learners and
leaders, who embrace opportunities and are motivated to achieve personal excellence. We are situated in a
south–western suburb of Sydney and are made up of approximately 540 students from diverse cultural and linguistic
backgrounds. Community Language programs in Chinese and Korean are part of the curriculum offered, along with
extracurricular programs designed to extend and challenge students of all backgrounds.

Harcourt Public School has established a culture of providing quality teaching and learning programs for all students,
through an innovative, differentiated and challenging curriculum. There is a strong focus on student achievement with an
emphasis on enhancing student wellbeing and community involvement.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

In the domain of Learning, there is school–wide responsibility for student learning and success, with students, staff
engagement and reciprocal community connections. Positive and respectful relationships within the school community
underpin a productive learning environment, and support students' development as lifelong learners. The school has
collaboratively developed a strong approach towards well–being, which has clearly identifiable behaviour expectations
that are taught to maintain a positive teaching and learning environment. Our Learning Support Team procedures and
personnel consider the academic, social, emotional, physical and spiritual needs of individual and student cohorts,
ensuring the student, as a whole is being catered for, further supporting the delivery of teaching and learning programs to
meet the needs of all students.

Quality teaching and professional practice are evident providing students with opportunities to connect, succeed and
grow. Through focused and regular professional development, teaching practices are reflective, differentiated and
evidence based. Throughout 2018, the school's professional learning has had a focus on assessment practice and
application into effective pedagogy. This is adding clarity and depth to engaging and relevant learning activities and to
individual school reports being provided each semester.

Harcourt continues to review, consult with community and moderate our policies, programs and processes that identify
and address student learning and support needs. We collect and analyse information that inform the successful transition
of students from one environment to another and continue to build on reciprocal and informative relationships with carers
and the wider community. In 2018 we have strengthened effective partnerships in learning with community, parents and
students, impacting on the motivation of students to deliver their best and continually improve.

In the domain of Teaching, Harcourt Public School teachers regularly and collaboratively plan, program and evaluate
using student formative and summative data to inform their teaching practices.

During 2018, key focus areas in the domain of Teaching were collaborative practice and effective classroom pedagogy.
Regular instructional and collaborative learning sessions were conducted with the objective being to analyse, trial, share
and refine effective classroom pedagogy, specifically related to assessment practices. As a result, assessment practices
are more frequent and varied, enabling timely and informative feedback to be provided to students. Planning days have
also provided staff time each term to review aspects of the teaching cycle and share effective teaching strategies.
Opportunities for collaboration and collaborative learning practices will continue to be refined, with data collection and
analysis being the lead priorities.
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Teachers provide and receive constructive feedback from peers and executive related to programming, planning and
class management strategies. The performance and development cycle has seen all teaching staff now maintaining this
process. Teaching staff engaged in negotiated observations of classroom teaching practice, with feedback, to improve
professional knowledge and practice. Coaching and mentoring have been areas of professional development for the
executive team with positive feedback provided from this initiative. An expansion of practice will drive the planning for the
coming year.

In the domain of Leading, growth has been highlighted in areas of planning, allocation and provision of school resources
as well as the strengthening of management practices and processes.

This year we have analysed and sorted the resources already available to us and planned for their effective use. This
has included both human and physical resources. Financial support has been allocated to determine where we are and
how we can maximise what is available to us. Technology has been a highlighted area, with evidence demonstrating the
need for greater resources and accessibility. Financial commitment has been given to this area, further supporting the
implementation of the 2018 – 2020 School Plan.

Over the course of the year, we have gained greater insight into the new administrative systems and developed clear
guidelines and procedures across the whole school environment. We have also begun our journey on gaining informative
feedback from community on how we can further work together in support of providing a strong educational environment
for all students. Uniform concerns and communication (language complexities) were addressed during the 2018 year
with further plans underway in response to data provided during the year.

The leadership team continue to work towards a culture of high expectations through modelling and supportive
strategies. A collaborative culture regarding performance development, the implementation of syllabuses and associated
assessment and reporting practices have been evidenced, further providing a sound basis for student learning.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide
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Strategic Direction 1

Pedagogical Impact

Purpose

To ensure student outcomes are met and exceeded through the embedded use of authentic data collection, analysis and
reflection of teaching practices.

Overall summary of progress

In 2018 we continued the journey towards a whole school integrated approach of visible learning practices and
embedded assessment strategies in literacy and numeracy. Regular collaborative learning sessions were provided for all
staff. These sessions enabled opportunities for analysing, sharing, suggesting, observing, trialling & reflecting on
teaching and learning practices. Professional learning and collegial dialogue centred around visible learning practices
and effective assessment practices. Two teacher groups also trialled learning sprints over the course of the year. Staff
utilised the gathered data to determine student achievement levels, further supporting individualised learning through the
identification of target groups to develop specific learning goals for short periods. Further opportunities to drive the school
direction occurred through professional learning sessions, stage planning days and team meetings. Feedback for staff
was provided through observations and discussions around program evaluation.

As a result of the planned actions, visible learning strategies involving learning intentions and success criteria (LISC)
have been evidenced in 81% of classrooms, with other forms of visible learning strategies in 52% of classrooms. 90% of
programs include LISC in some areas of literacy &/or numeracy. The evidence of these visible learning strategies, in both
literacy and numeracy, has gradually increased over the year. Regular collaborative learning opportunities was deemed
to be a promising practise. This enabled opportunities for discussion based on data, and the opportunities to research &
consider different strategies to improve student growth, particularly of targeted students. They also strengthened collegial
relationships and added to the cultural focus of all teachers supporting all students.

Professional learning opportunities and further collaborative discussions in stage/team meetings aided in the sharing and
growth of visible learning practices. Rooms were visited, observation opportunities accepted and sharing of programming
formats and differentiated content were positive practices in 2018. The clearer understanding of outcomes & objectives
as a whole team and various ways to explicitly teach and assess this content has also been a significant change this
year. 90% of staff have been involved in collaborative learning sessions related to assessment practices (assessment as,
for and of learning) along with action research into formative assessment strategies within the classroom. Staff have
completed reflective journals of their implementation of formative assessment measures and their impact on changes in
their pedagogy. Formative Assessment strategies were evidenced in 80% of class teacher literacy programs with
feedback suggesting that these strategies have impacted on the way teachers understand student learning and further
support effective reporting to community.

Data analysis, where all teachers analyse, interpret and extrapolate data, collaboratively use this to inform planning,
identify interventions and modify teaching practice, has been addressed during the 2018 year. A data collection guideline
& consistent storage system has been discussed and developed, ready for implementation in 2019. All staff, including
specialist staff, are included and have access to this process, further supporting the use of data to drive teaching
programs as well as support and enrichment opportunities.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

85% of students achieve equal to
or greater than stage appropriate
expectations when measured
against literacy and numeracy
outcomes.

$ 2000 recording system
enabling data to be collated.

Baseline data was gathered for the 2018 year with
the overall result being:

85 % English

88 % Mathematics

An increasing % of visible
learning strategies are evident
within all classrooms and literacy
and numeracy programs.

Addressed during team
meetings, planning days,
observations and
collaborative learning
sessions.

Baseline data was gathered for measure of
evidence of visible learning strategies in programs,
classrooms and practice. Positive results with over
50% of classrooms having visible  learning
strategies identified in both written form and
practice, resulting in explicit teaching
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

An increasing % of visible
learning strategies are evident
within all classrooms and literacy
and numeracy programs.

$99 500 (QTSS)

$5000 staff release

environments.

100% of teaching staff contribute
to and utilise a consistent
collection and recording system
of quantitative and qualitative
internal and external data to
inform their teaching and
reporting practices.

Addressed during stage
and whole staff meetings.

$ 3000 teacher release for
collaboration and
development of a trial data
collection schedule and
accessible storage system.

100% of teaching staff contributed to discussions,
trials and feedback on possible data collection
plans. System developed for whole school
implementation in 2019.

95% of teaching and learning
programs in literacy and
numeracy are informed by as,for
and of assessment strategies.

$ 99 500

Utilisation of Quality
Teaching Successful
Students (QTSS) funding to
further strengthen teacher
capacity related to formative
assessment.

Teachers continued to trial formative assessment
strategies. Program reviews showed some
evidence of formative assessment strategies were
included. Summative assessment included in most
programs.

Next Steps

*    Consolidate on the implementation of assessment as/for/of strategies in all literacy and numeracy programs.

*    Implement the whole school data collection system with a planned reflection on the use of gathered data to inform
teaching, the practical aspects of data collection and the storage system for data effectiveness.

*    Provide professional learning and regular collaborative data analysis opportunities for all staff to enable consistency
in data analysis and reflection on effective teaching and learning programs.
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Strategic Direction 2

Collaborative Communities

Purpose

To create and embed a culture of evidence based collaborative practice, so that a stimulating, engaging environment,
focussed on professional growth and student achievement, is experienced by all learning community members.

Overall summary of progress

During 2018, the concepts of collaboration and collaborative learning were explored. Staff provided a baseline
understanding of collaborative practice which enabled a starting point for our journey. The Executive team shared articles
and discussed concepts identifying sound collaborative practice, which was then related to the context of Harcourt PS.
Workshops were conducted to present and analyse the research demonstrating the most relevance to our purpose, with
the elements for a 'professional learning community' being considered. At the conclusion of the year, school–wide group
norms were formulated with refinement and implementation to occur in the following year.

The most significant change over 2018 has been the improved understanding of collaboration, collaborative learning and
what constitutes a professional learning community. This understanding, based on research, discussions and
observations of current practices will enable stronger collaborative opportunities to be offered with greater impact on
school functionality and student outcomes.

To begin our journey to implement a whole school integrated approach to mentoring and coaching in which staff can
connect, build capacity and celebrate achievements, the Executive team attended professional learning opportunities.
Coaching and mentoring relationships were formed to further consolidate learned skills with a common Performance and
Development goal across the executive team related to coaching & mentoring. The data from this suggests that 86%
found coaching beneficial both within and outside of the executive team.

Executive understanding of the different forms of capacity building strategies (mentoring & coaching) and the
opportunities to utilise these skills have had significant impact. Individuals have implemented strategies at different paces
and situations, relative to the team they were supervising and the buddy coaching arrangement. This growth has enabled
each leader to individualise their future professional learning relative to need and personal reflection of their own skill set.
The leadership team have improved their tool kit which has impacted on the way they support and build the capacity of
others at a team level and an awareness of how these strategies support growth at a whole school level.

Another practice supporting effective feedback, mentoring and coaching was the implementation of the Performance and
Development Plan (PDP). 95% of staff participated in PDP related observations, with many observers demonstrating
expertise in the area of desired growth. The strategic choice of observer enabled effective feedback to be provided and
strengthen opportunities to form supportive collegial relationships.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

100% of staff are evaluating their
practice and providing evidence
of impact as measured against
their performance and
development goals.

$5000 staff release
enabling observations and
planning, reflection and
evaluation of goals and
progress made towards
them.

95% of staff are evaluating their practice and
providing evidence of impact as measured against
their performance and development goals.

Increasing evidence of impact
related to collaborative learning
practice in all facets of the HPS
learning community.

$99 500 (QTSS) enabling
collaborative opportunities.

$10 000 purchase of
research resources, and
staff release for
discussions, development
of opportunities for whole
staff involvement.

Evidence of visible learning strategies and
formative assessment practices in most
classrooms and programs (above 50%).

Evidence of community voice opportunities such as
cultural based meetings, P&C,  Parent workshops.

Development of an agreed understanding/definition
of what is a collaborative community.

The elements needed for a 'professional learning

Printed on: 2 May, 2019Page 7 of 22 Harcourt Public School 5118 (2018)



Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increasing evidence of impact
related to collaborative learning
practice in all facets of the HPS
learning community.

community' were reviewed and school–wide group
norms for 2019 have been considered.

Increasing evidence of impact of
mentoring and coaching
practices.

$ 8000 professional
learning costs.

86% found coaching beneficial.

86% used coaching strategies outside of executive
team

71% ranked medium confidence in using coaching
techniques.

Next Steps

*    Consolidate and reflect on professional learning community group norms.

*    Broaden collaborative practices to all staff at Harcourt and increase collaborative opportunities for community, further
developing avenues for learning and community voice.

*    Embed mentoring and coaching practices in the whole school management plan.

*    Continue encouragement and opportunity for strategic observation buddies enabling the promotion and sharing of
strengths and knowledge across the school.
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Strategic Direction 3

Authentic Partnerships – Belonging

Purpose

To provide an inclusive learning community that ensures students become successful, confident and engaged learners.
This is achieved through ongoing active partnerships that foster collegiality, communication and a shared sense of pride.

Overall summary of progress

2018 saw the continued development of practices linked to the Positive Behaviour for Learning (PBL) Framework. The all
settings matrix was reviewed, transition of award system continued, lessons developed and delivered and wow tickets
introduced to acknowledge positive behaviours. Discipline guidelines and anti–bullying plan in line with PBL directions
were developed and communicated, ready for implementation in 2019. To assist in gaining baseline data on customer
relationships and communication with parents, students and the wider community, the 360 Reflection Tool was
conducted. This along with other survey and meeting opportunities has provided baseline data for reflection and action in
the coming year.

The most significant change was the development and consolidation of PBL strategies across the school as a whole.
Consistent expectations, language, processes and celebration of achievement enabled a positive environment to be
supported. These strategies link with the Wellbeing Framework and focus on the child as a whole. Community are
gaining familiarity with the new award system, the way we encourage desired behaviours through positive feedback and
how we celebrate achievements.

The second process of nurturing reciprocal partnerships with the HPS learning community and surrounding local area
with a focus on successive processes and professional learning has required research and an agreed understanding of
collaborative practices to be developed (see Strategic Direction 2). These guidelines will be considered during the
development of our partnerships both within and outside of the school environment.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increasing % of the HPS learning
community feedback
acknowledging that the school
has a positive learning culture
and seeks excellence in
education.

$ 5000  release staff and
resources supporting
community workshops,
survey implementation and
collation, development of
promotional material and
refinement of processes
through social media
channels.

$ 5000 staff release to
attend other schools to
research signage promoting
Positive Behaviour for
Learning (PBL).

HPS learning community feedback has been
requested from students, staff and community
during the year. Much of this has been the basis for
decisions and guidelines developed and
implemented working towards developing an
environment built on a positive learning culture and
excellence in education.

Increasing % of positive
behaviour choices& % decrease
of undesired behaviour choices.

$4000 staff release of PBL
team to develop lessons
related to data and positive
expectations.

Addressed during staff and
team meetings.

$2000 resources supporting
awards and
acknowledgements.

Baseline data gathered for new award and
behaviour management system – 27% reduction in
major incidences recorded.

Increase in number of incidences recorded overall.
Attributed to the consistent use of the behaviour
matrix.

Increasing % of community Time and resources Opportunities for community voice have been
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

feedback acknowledging that the
school has effective and
reciprocal communication
processes that respond to and
engage the community.

allocated to investigation of
possible partnerships.

offered with a future focus on community
collaboration. Community have been consulted
through surveys and meeting opportunities with
baseline data gathered.

Next Steps

*    Evaluate current practices related to the Wellbeing Framework. Develop a 2019 action plan based on findings.

*    Analyse the 360 Reflection Tool  data and information gained through community meetings to obtain direction on
customer relationships, communication and engagement with parents, students and the wider community.

*    Ensure sustainability and ongoing reflection of PBL practices and data driven decisions.
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Key Initiatives Resources (annual) Impact achieved this year

Quality Teaching, Successful
Students (QTSS)

$99 500

Teacher release

Allocation of resources systematically built
capacity related to assessment and visible
learning strategies. Provision of collaborative
learning sessions enabled teachers to be
released and remain 'on site' for planned
collegial professional learning and ensured
continuity of teaching and learning for
students.

Socio–economic background $40 00

 Instructional Leader  (Part
time)

These funds were used to support school
strategic directions, maximising opportunities
to explore innovative practices that support
continuous improvement in student
achievement. An Instructional Leader was
engaged to provide this structured support
ensuring high quality ongoing professional
learning that further developed teaching
capacity at the individual and whole school
level.

Targeted student support for
refugees and new arrivals

$21 300

 Additional teaching staff

A specialised New Arrivals Program was
delivered to newly arrived students to support
them during their initial phase of English
acquisition. 19 new arrival (yrs 1–6) and 17
Early Stage 1 students (new arrival  and
targeted EAL/D students) were supported
through withdrawal and in class team
teaching. All students demonstrated growth in
oracy, reading and writing.

Aboriginal background loading $5775 School Learning Support Officer (SLSO)
support in literacy and numeracy for individual
students was  provided during the year. All
students have personalised learning plans in
place and meetings with our Aboriginal
parents and families took place as a way to
strengthen our partnerships. Students were
supported to attend gymnastics, excursions
and access technological learning programs

English language proficiency $11 000; 0.2 teacher
release Semester 2

$10 000; SASS support

EAL/D teacher release;
cost incorporated within the
timetable.

Data was gathered to determine how to
effectively support EAL/D students within the
classroom. As a result teaching staff were
released to participate in professional
development on ESL scales and developing
deeper understanding of EAL/D pedagogy.
Feedback from this training indicated that
staff have an improved understanding of how
ESL scales are structured and linked to the
learning of their students. Links with the
EAL/D consultant provided opportunities for
professional growth towards assessment of
EAL/D students. The teaching team were
released from class support to participate in
the mentor program. SASS support was
engaged to sort, accession and organise
EAL/D resources so that all staff could access
existing resources.

Low level adjustment for disability $58 000 School based structures were developed to
facilitate sustained and timely support for
students with disability and additional learning
and support needs. This was through teacher
release, professional development on
personalised learning and support plans,
additional  SLSO support in classrooms and
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Low level adjustment for disability $58 000 playground.

In 2018, 13 students were given targeted
SLSO support each week (medical, social &
academic support).
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Student information

Student enrolment profile

Enrolments

Students 2015 2016 2017 2018

Boys 306 292 288 274

Girls 267 271 262 241

It is a requirement that the reporting of information for
all students be consistent with privacy and personal
information policies. Our K–6 enrolment in 2018 was
515, including 274  boys and 241 girls.

Student attendance profile

School

Year 2015 2016 2017 2018

K 94.3 93.8 94.7 94.5

1 95.6 93.7 91.4 93.3

2 94.2 95.1 94.3 94.4

3 95.5 94 95.3 94

4 96.3 95.8 94.6 92.9

5 96 95.5 95 94.5

6 96.3 93.6 91.7 94.5

All Years 95.4 94.5 93.9 94

State DoE

Year 2015 2016 2017 2018

K 94.4 94.4 94.4 93.8

1 93.8 93.9 93.8 93.4

2 94 94.1 94 93.5

3 94.1 94.2 94.1 93.6

4 94 93.9 93.9 93.4

5 94 93.9 93.8 93.2

6 93.5 93.4 93.3 92.5

All Years 94 94 93.9 93.4

Management of non-attendance

Attendance at Harcourt Public School typically reflects
that of NSW norms. The school continues to
communicate with parents on a regular basis to reduce
the number of students who have a pattern of partial
absences due to late morning arrivals. All
non–attendance is handled as per the Department of
Education School Attendance Policy 2015.

*    Rolls are marked each day, including partial

attendance.

*    Teachers request explanation of absence from
parents and assess explanation for absence.

*    Where attendance is of ongoing concern (<85%),
intervention takes place including meeting with parents
and Learning Support Team involvement occurs.

*     Home School Liaison intervention takes place
including an attendance contract/agreement

.*    Child Wellbeing Unit DoE contacted

Data indicates attendance levels at Harcourt Public
School have remained consistent throughout 2018.

Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 1

Assistant Principal(s) 4

Classroom Teacher(s) 19.74

Teacher of Reading Recovery 0.74

Learning and Support Teacher(s) 1.1

Teacher Librarian 1

Teacher ESL 3.6

School Counsellor 1

School Administration and Support
Staff

3.96

Other Positions 3

*Full Time Equivalent

The Australian Educational Regulation, 2014 requires
schools to report on Aboriginal composition of their
workforce. Harcourt Public School has zero Indigenous
staff members.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 18
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Professional learning and teacher accreditation

Professional learning is an integral part of our school
plan and achieving our vision. Collaborative learning is
at the core, where a stimulating, engaging environment,
focussed on professional growth and student
achievement, has been experienced. This year all
teaching staff were provided with the opportunity to
meet for three hours per fortnight as a team and were
guided by an Instructional Leader. The impact of this on
staff awareness, understanding and practice of
formative assessment has been evidenced through
positive responses during our evaluation of school
initiatives. Two groups also trialled learning sprints
directed at identified areas of student need. Again a
positive impact was recorded evidenced by student
achievement data.

The allocation of professional learning funds and time
has been guided by the School Plan, Performance
Development Plans and identified individual need. This
year aspects covered included formative assessment,
data analysis, curriculum, mandatory training,
technology, ESL scales, social media, languages,
Positive Behaviour for Learning, Best Start, PLAN 2,
learning progressions, autism and leadership. Individual
learning opportunities have been shared with staff
during weekly meetings, impacting on more than the
attendee.

Non teaching staff have identified areas of need over
the year and addressed this through individual and
group professional learning. Oliver, SAP, budgeting,
banking and auditing requirements have been areas of
focus with administration staff, impacting on shared
knowledge and the refinement of procedures. Health
procedures have strengthened with the training of
diabetic procedures and first aid practices along with
Work health and Safety knowledge of chemical use
within schools.

2018 saw all staff either at the stage of gaining
accreditation, maintaining accreditation and working
towards proficient, highly accomplished or lead stages
of the Australian Professional Standards for Teachers.
Opportunities were provided for staff working towards
proficient to be released from class and work with a
mentor on the evidence collection required. As a result,
two staff members completed and gained their
proficient level of accreditation with two others
formulating some of the evidence to be used to support
their application. Pre 2004 staff began the maintenance
journey and to support this professional learning
sessions were held to outline what was to happen, how
to log professional learning and what types of
professional learning were suitable.

Financial information

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2018 to 31
December 2018. 

2018 Actual ($)

Opening Balance 670,904

Revenue 5,513,809

Appropriation 5,275,804

Sale of Goods and Services 19,109

Grants and Contributions 209,914

Gain and Loss 0

Other Revenue 2,150

Investment Income 6,832

Expenses -4,852,919

Recurrent Expenses -4,880,009

Employee Related -4,522,474

Operating Expenses -357,536

Capital Expenses 27,090

Employee Related 0

Operating Expenses 27,090

SURPLUS / DEFICIT FOR THE
YEAR

660,890

Balance Carried Forward 1,331,793

At Harcourt Public School the principal is accountable
for the management of the school's finances. The
school administrative manager (SAM) and to a lesser
degree other school staff also undertake the day to day
accounting work required. All staff involved adhere to
guidelines provided by the DoE Finance in Schools
Handbook. Budgeting discussions and decisions occur
in leadership and whole school meetings when
appropriate. All staff are able to submit a purchase
request for resources linked to teaching and learning
activities as well as to the school's Strategic Directions.

At the end of 2018, there was an above expected
surplus recorded for the year. Excess funds had been
allocated to areas further supporting the School Plan
2018 – 2020 and identified areas of need. These main
areas of expenditure were professional learning and
collegial learning opportunities led by a school funded
instructional leader, support of a three–year technology
action plan, development of improved communication
and inclusive processes involving community, as well
as further support of literacy and numeracy educational
programs and teaching resources. Whilst some of this
expenditure occurred, much of the year was spent
ensuring quality and processes were researched as
well as gathering data and feedback from the HPS
learning community. This has resulted in the late
implementation of some projects. This expenditure will
be evident early in 2019.

As noted, funds have been allocated to a longer term
technology action plan which is well underway.
Continued funding resulting in improved infrastructure
and resourcing is planned for the coming year. Funds
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have also been set aside for planned capital
expenditure such as renewed softfall and safety of play
equipment area.

Signage to support clear and safe movement around
the school, as well as supervision guidelines for areas
such as play equipment was planned and ordered with
installation to occur early 2019. Planned allocation of
finances to support PBL signage throughout the school
was not utilised as the team required further
opportunities to develop a relevant and collaboratively
determined signage design. This allocation will also be
carried over to the 2019 year.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 

2018 Actual ($)

Base Total 3,699,406

Base Per Capita 106,353

Base Location 0

Other Base 3,593,053

Equity Total 626,814

Equity Aboriginal 4,761

Equity Socio economic 40,985

Equity Language 407,896

Equity Disability 173,173

Targeted Total 24,253

Other Total 597,052

Grand Total 4,947,525

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

From 2018 to 2020 NAPLAN is moving from a paper
test to an online test. Individual schools are migrating to
the online test, with some schools attempting NAPLAN
on paper and others online.

Results for both online and paper formats are reported
on the same NAPLAN assessment scale. Any
comparison of NAPLAN results – such as comparisons
to previous NAPLAN results or to results for students
who did the assessment in a different format – should
take into consideration the different test formats and
are discouraged during these transition years.

YEAR 3 LITERACY

In 2018, 75 Year 3 students sat for National
Assessment Test in literacy.

* 54% of students in Year 3 achieved the top two bands
for reading compared to 48.6% for the state.

* 33.3% of students in Year 3 achieved the top two
bands for writing

* 65.3% of students in Year 3 achieved the top two
bands for spelling compared with 48.1% for the state.

* 53.3% of students in Year 3 achieved the top two
bands for grammar / punctuation compared to 44.1%
for the state.

YEAR 5 LITERACY

In 2018, 75 Year 5 students sat for the National
Assessment Test in literacy. Our results were above
the state average in reading, writing, spelling and
grammar/ punctuation.

* 27.1% of students in Year 5 achieved in the top two
bands for reading.

* 12.2% of students in Year 5 achieved in the top two
bands for writing.

* 62.1% of students in Year 5 achieved in the top two
bands for spelling compared with 35.2% of the state.

* 36.5% of students in Year 5 achieved in the top two
bands for grammar / punctuation compared with 32.9%
of the state.

STUDENT GROWTH

Student scaled growth is measured between Years 3 to
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5 in literacy aspects reading, writing, spelling, grammar
and punctuation.

* In reading the average student growth was 71
compared to a NSW Department of Education (DoE)
average of 83

* In writing the average student growth was 32.1
compared to a NSW Department of Education (DoE)
average of 46.

* In spelling the average student growth was 96.4
compared to a NSW Department of Education (DoE)
average of 79.7

* In grammar and punctuation the average student
growth was 62.7 compared to a NSW Department of
Education (DoE) average of 56.5
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YEAR 3 NUMERACY

In 2018, 74 Year 3 students sat for the National
Assessment Test in numeracy. 39.2% of students in
Year 3 achieved in the top two bands for numeracy.

YEAR 5 NUMERACY

38.9% of students in Year 5 achieved in the top two
bands for numeracy compared with 32.5% of the state.

STUDENT GROWTH

Student growth is measured between Years 3 to 5 in
numeracy only.

* In numeracy the average scaled student growth was
100.3 compared to a NSW Department of Education
(DoE) average of 93.1

In accordance with the Premier's Priorities: Improving
education results, schools are required to report their
student performance for the top two NAPLAN bands in
reading and numeracy.The percentage of Year 3
students in the top two bands for reading and numeracy
has increased. The percentage of Year 5 students in
the top two bands for reading and numeracy has
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decreased slightly. Parent/caregiver, student, teacher
satisfaction

Each year schools are required to seek the opinions of
parents, students and teachers about the school. This
year our school used Tell Them From Me, which is a
web based evaluation system to survey our students.
Harcourt further engaged our parent community in the
'Excellence in Customer Service: 360 Reflection Tool'
to ascertain greater detail regarding areas of strength
and improvement measures.

This year our focus was on student engagement in their
learning. Students who are socially engaged are
actively involved in the life of the school; their friends
are there and they are involved in sports or other
extra–curricular activities. This involvement can give
them a sense of belonging at school and increase
academic motivation.

At Harcourt Public School it was reported that:
 • 76% of students have a sense of belonging.
 • 76% of students enjoy positive relationships at

school.
 • 95% of students valued school outcomes at

school.
 • 87% of students identified as having had positive

behaviour with the NSW Government norm of
83%.

Intellectual engagement entails a series of emotional
and cognitive investments in learning, using
higher–order thinking skills to increase understanding,
solve complex problems, and construct new
knowledge. It is closely tied to the quality of instruction
offered at school as there is an interaction between a
teacher's approach to instruction and students.

At Harcourt Public School it was reported that:
 • 77% of our students are interested and motivated

with the NSW Government norm of 77%.
 • 88% of our students try hard to succeed in their

learning with the NSW Government norm of 88%.
At Harcourt Public School students were asked if they
expected to go to university after high school.
 • 45% strongly agreed, 31% agreed with 18%

unsure and 5% disagreeing with that expectation.
Parents and Teachers

Each year schools are required to seek the opinions of
parents and teachers about the school. A summary of
their responses are presented below.

Parents identified positive qualities at Harcourt Public
School:
 • teachers having high expectations for their

children
 • strong support of the school's administrative staff

in when answering questions and providing
relevant information

 • being able to easily speak with their child's
teacher

 • their child being clear about rules for student
behaviour
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 • being strong advocates for importance of learning
at home

 • communication from the school is regular and
timely

The highest scoring responses from teachers included:
 • school leaders create a safe and orderly school

environment
 • teachers speak and share with other teachers

about strategies that increase student
engagement

 • teachers are engaged in meaningful and regular
training to develop their skills and understanding
of curriculum

 • high expectations for student learning
 • teachers establish clear expectations for

classroom behaviour
Areas for improvement include:
 • Parents would like more information about school

learning programs and student progress.
 • Parents understand the importance of the role

technology plays in their child's learning, though
wish to see further teacher feedback to support
student learning outcomes.

 • Teachers would like more involvement from
parents and other community members in
creating learning opportunities, students to use
computers or other interactive technology to track
progress towards their goals; and more
opportunities for school leaders to observe
teaching and provide feedback.

 • Most students are confident of their skills but
some feel that they are not challenged enough
during mathematics lessons.

Policy requirements

Aboriginal education

Aboriginal education is embedded into the curriculum
as we support the students' needs to be educated
about Aboriginal Australia. The inclusion of the cross
curriculum priorities in all Key Learning Areas allows
students in K–6 to engage in studies of Aboriginal and
Torres Strait Islander histories and cultures. Our
English, History and Geography units encompass
concepts of Country and Place, People, Culture and
Identity. In their study, students had the opportunity to
engage with texts that give them experience of the
beliefs and value systems of Aboriginal and Torres
Strait Islander peoples.

The school celebrates NAIDOC Week annually with

activities to engage the students in understanding
Aboriginal heritage and traditions. During the activities
of 2018, a community member of Aboriginal Heritage
expressed a desire to share knowledge, stories and
culture with the wider community. This will further
strengthen the experiences within the 2019 school
year.

A commitment to collaborative decision making can be
seen through the development of Personalised
Learning Pathways for each Aboriginal and Torres
Strait Islander student. Meetings are held with carers to
ensure we are working together to focus on targeted
and relevant achievement goals for students.

Multicultural and anti-racism education

At Harcourt, we support the Department of Education's
Multicultural Plan 2016– 2018 in ensuring that our
multicultural education strategies aim to increase social
inclusion and community harmony, support the specific
need of our LBOTE students as well as facilitate
communication and engagement with our parents and
carers from culturally diverse backgrounds. We believe
that no student, employee, parent, caregiver or
community member should experience racism.

2018 saw the election of a trained Anti–Racism Contact
Officer. The role as outlined to staff was to assist in the
resolution of complaints of racism and to promote
anti–racism education in schools. All staff were also
aware of their responsibilities and practices designed to
support students to further develop an understanding of
racism and discrimination. Throughout the year the
school community celebrated and enjoyed the many
cultures represented within our community.

We celebrated Harmony Day and observed cultural
performances. This year the drumming group
represented Harcourt Public School with pride,
achieving second place at the Korean Consulate
performance competition. Following this these students
were invited to perform at Schools Spec, sharing
cultural dress and movements with the wider
community.

Teaching and learning programs have been supported
through teacher professional learning about ESL scales
and comprehension strategies for our multicultural
students, along with specialist teacher support both
within and external to class activities.

Communication was high on the agenda during 2018.
Following on from community requests, specific cultural
group meetings were held, with available translation
services. This enabled the sharing of information to
community members and the provision of feedback to
school personnel. The practice of translating important
notes and simplifying chunks of information in these
notes were two changed practices that have occurred
due to the provided feedback. As a result, these
strategies are strengthening parent and community
engagement.

Other school programs
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Sport

In 2018, students were offered a range of school sport
programs such as swimming scheme, badminton, table
tennis, Canterbury Boys High School sports group,
Sydney FC football clinics, Belmore Boys High School
Football Gala Day, TriSkills gymnastics and Jump Rope
for Heart.

209 students in Years 3–6 participated in the Wiley
Park Zone Primary School Sports Association (PSSA)
competitions and the school fielded 18 teams. This
represented an increase in competitive teams from 16
teams in 2017. We had a successful year in PSSA:
Semi Finalists: Senior Netball B, Junior Girls NRL Tag,
Boys softball, Girls softball, Boys T–ball, Girls T–ball.

Harcourt Public School participated in the three major
carnivals for swimming, cross country and athletics.
115 students represented the school at zone level and
8 students progressed to association level,
representing our school at the Sydney East carnivals.
This was a significant increase from the previous year.
One student was successful in becoming zone boys
champion and qualified for the state carnival. In
addition, a K–2 carnival was successfully held at
school, ensuring that all students had opportunities to
participate and develop in a competitive setting.

Students and staff participated in the 2018 Premier's
Sporting Challenge for the eleventh consecutive year
and achieved a school average of gold.

Harcourt Public School participated in the Coles Sport
for Schools initiative. Through this program, the school
received new sport equipment, which further
supplemented other upgrades to school resources.

Student Action Teams

Harcourt Public School fosters a collaborative learning
environment which encourages and supports the
development of leadership skills and opportunities for
our students. We promote a framework that enables
primary students to join a student action team to be an
active school citizen. The student action teams provide
students with the opportunity to develop their skills in
decision making, problem solving, taking an initiative,
managing additional responsibility and having
accountability of their actions. It also enables students
to make meaningful connections between their
curriculum interest area and the activities they
participate or have responsibility for within their
selected student action team.

Various student action teams are actively contributing
to Harcourt's learning community. A maths committee
distributes, collects and stores mathematical equipment
across the school daily to support the achievement of
mathematical learning outcomes. Students develop
their knowledge of mathematical equipment, its
purpose for learning and alternative equipment which
could support student learning a concept. Likewise, our
sports shed team promote active play, support the
distribution, collection and storage of sports equipment
whilst developing their own knowledge of sporting

activities and skill development. Our environmental
student committee monitors, provides feedback and
collects recyclable materials to promote sustainability
and recycling within our school. Our library monitors
promote literature to all students, support borrowing
and returning, and hold key responsibilities which
develop their understanding of the functions and
practices of a library. An ICT student committee, who
have named themselves the Techno Team, are
responsible for distributing technology items across the
school, assisting teachers and students with
technological questions and are actively developing
their own knowledge in 3D and green screen
technology.

Each student action team is supported by key staff
members who mentor the students in their roles,
monitor their responsibilities and provide feedback to
develop their leadership and citizenship skills. In
addition, timetables and responsibilities are monitored
and adjusted by key staff members to ensure student
learning continues.

Students have embraced the opportunities provided
through our student action teams as they demonstrate
ongoing enthusiasm to make a positive difference to
our school, their peers and their own abilities. This is
evidenced in their commitment to diligently perform
their role on their designated day, their positive attitude
to assist others and their growing confidence to voice
suggestions to improve outcomes for the school.

Student voice & leadership

At Harcourt Public School there has been a strong
approach to empowering students as partners in their
learning through enhancing student voice and
leadership in various areas of school life.

To have a voice, students are actively involved in
meaningful decision–making processes. 'Student Voice'
provides students with opportunities to become active
participants in their education and give their input
towards decisions involving the curriculum, wellbeing
and community engagement. In 2018, students have
been provided with a range of avenues to express their
voice, including:
 • Student Representative Council (SRC) – Students

from years 2–6 are elected to represent classes
as part of the student body at school. The council
meets on a regular basis to discuss and identify
whole school initiatives which they want to focus
on during the year. These representatives report
back via assemblies and class meetings on the
actions and plans developed for the school
community. This year the SRC has organised
various opportunities to raise money for internal
and external events. These included charities
such as Stewart House and Buy a Bale of Hay
along with supporting funds for school resources
through events such as the Stage 3 Fun Day.

 • Individual and whole school feedback– Feedback
is essential for school progress. Through surveys
and focus group sessions, students have been
able to express their ideas and opinions on a
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variety of aspects. This has included:
 • Students from different stages gave feedback on

how lessons should be structured and presented
 • the style and fabric of the modified school uniform
 • the use of ICT and software in the classroom and

at home
 • Ideas and views related to Harcourt's vision

statement
 • design competitions – Students were given the

opportunity to design the sports award medal and
the new PBL mascot for the school.

A well–developed student leadership program gives
students multiple opportunities to obtain essential skills
critical to making the successful transition from school
life to life in the wider community. The Student
Leadership Team holds 10 positions voted in through a
democratic process, with other leadership opportunities
including House Captains, Sport Committee members,
SRC representatives and Library Monitors on offer.
Harcourt works to enhance student leadership
opportunities through the attendance at leadership
conferences and involvement with local community
organisations and events such as the Campsie
Returned Services League and Burwood Rotary Club.
We value these relationships and the support they
provide in developing strong leaders of the future.
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