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Introduction

A collaborative, creative and inclusive environment from which "Each give their best", our school vision underpins all that
we do.

With an enrolment of 927 students, Sherwood Ridge is a Public Private Partnership funded school. Comprising of 46%
LBOTE and three support classes supporting students with autism and moderate intellectual disabilities our school is
committed to being responsive to the needs of our students, parents and staff.

Our teachers are committed to identifying and implementing effective teaching methods in mathematics and English,
using evidence–based teaching strategies where student assessment data is used school–wide to identify student
achievements and progress, in order to reflect on teaching effectiveness and inform future school directions.

Our school culture is strongly focused on promoting learning excellence and performance improvement throughout the
school community. A strategic, planned and integrated approach to quality teaching, whole school curriculum planning
and delivery, improvement practices, assessment and wellbeing processes will enable all students to connect, succeed,
thrive and learn.

Underpinned by collaborative and consultative leadership, the school's leadership team model and maintain a focus on
distributed instructional leadership, evidenced based strategies and innovative thinking, supporting a culture of high
expectations and community engagement, resulting in sustained, measurable whole school continuous improvement.

Sherwood Ridge prides itself in offering a wide range of extra curricula activities for students in order to enhance their
skills in areas of personal interest. The school values positive community relationships and has an active and supportive
Parents and Citizens' Association. The school is highly regarded in the broader community and staff and parents have
high expectations for student achievement.

The Annual Report for 2018 is provided to the community of Sherwood Ridge Public School as an account of the
school's operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Tracy Anderson

Principal

School contact details

Sherwood Ridge Public School
Rosebery Rd
Kellyville, 2155
www.sherwood-p.schools.nsw.edu.au
sherwood-p.school@det.nsw.edu.au
8824 3333
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School background

School vision statement

A collaborative, creative and inclusive environment from which "Each give their best.

School context

With an enrolment of 927 students, Sherwood Ridge is a Public Private Partnership funded school. Comprising of 46%
LBOTE and three support classes supporting students with autism and moderate intellectual disabilities, our school is
responsive to the needs of our students, parents and staff.

Under pinned by collaborative and consultative leadership, the school is committed to developing consistent, high quality
educational practices using evidence based research to enable staff to put students at the centre of their learning.
Teaching teams are structured to support the implementation of Visible Learning and Learner Qualities while
collaboratively developing learning intentions, success criteria and providing effective feedback to guide student learning.
With a focus on embedding 21st Century Learning skills and strategies in teaching and learning programs, students are
supported to become determined and assessment capable. Sherwood Ridge prides itself in offering a wide range of
extra curricula activities for students in order to enhance their skills in areas of personal interest. The school values
positive community relationships and has an active and supportive Parents and Citizens' Association. The school is
highly regarded in the broader community and staff and parents have high expectations for student achievement.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework and participated in an external
validation. The framework supports public schools throughout NSW in the pursuit of excellence by providing a clear
description of high quality practice across the three domains of Learning, Teaching and Leading. During the external
validation process, an independent panel of peer principals considered our evidence and assessment of the school's
progress, aligned with the standards articulated in the School Excellence Framework.

The results of this process indicated the following:

Learning: Sustaining & Growing

In the domain of Learning, our school is "Sustaining & Growing". Our school is focused on the collection and analysis of
data from a wide variety of sources in order to monitor and refine whole school practices. A variety of wellbeing
programs, such as Positive Action for Learning (PAL), Seasons For Growth (SFG), Kids Matter and Social and Emotional
Learning (SEL) competencies, engages students and assists them to thrive in academic and social endeavours.

Well–developed and evidence–based approaches, programs and assessment processes identify, monitor and review
individual student learning needs. Our school's curriculum provision and teaching practices provide a high expectations
framework, within which all students effectively develop their knowledge, understanding and skills.

Teachers differentiate curriculum delivery to meet the needs of students at different levels of achievement. The school
has continued to implement Teaching Sprints which are concise, focused and explicit teaching sessions that run over a
3–4 week period. Based on the grade analysis of PLAN data, Teaching Sprints, are collaboratively planned and
developed to address identified needs in key areas such as writing. Baseline data collected, as well as data gathered
throughout the unit resulted in a common language and understanding amongst the teachers ensuring consistency in
teaching across the grade. As a result of the planning and implementation of the sprint, all students improved upon their
baseline results.

Throughout 2018, our staff have implemented planned conceptual units of work that are jointly constructed by Stage and
Grade teams, to ensure that all English textual concepts are being embedded into our day to day teaching of English.
This has resulted in program content that is based on current curriculum requirements and effective teaching practices.

The whole school community demonstrates aspirational expectations of learning progress and achievement for all
students, and is committed to the pursuit of excellence. Staff K–6 are engaged in planned Teacher Professional Learning
sessions on Staff Development Days, during weekly Targeted Teacher Learning meetings and opt–in Professional
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Learning sessions each week. Professional learning sessions are planned, linked to staff Performance and Development
goals and the school's Strategic Directions. Teachers' Performance and Development Plans are supported by a
coordinated whole school approach to developing professional practice and informed by research.

Sherwood Ridge engages with students and parents in inclusive and interactive ways. In all classrooms, Seesaw for
Schools, a technological tool to capture learning, is used as a platform for student engagement. Used regularly, Seesaw
for Schools allows students to reflect on their own learning through journals, portfolios and blogs and to share, create
and link with parents and the community.

Parent information nights have continued to provide parents with opportunities to gain information in person and ask
questions. Held at the start of each school year and are offered to all parents of each stage to attend, the aim continues
to focus on developing parent knowledge of the routines and important events that will occur throughout the school year.

NAPLAN information nights are held for parents of students in Years 3 & 5 to provide the parents with the specifics of the
NAPLAN process. In 2018, our school provided information to parents regarding the changes in delivery of the test to an
online format and what this would mean for their children. The night allowed parents to acquire information from expert
teachers and make enquiries as to any concerns they had creating a connection between the teaching and parenting
community.

At SRPS, the whole school community demonstrates aspirational expectations of learning progress and achievement for
all students and is committed to the pursuit of excellence. This is evident in the school motto – From Each Their Best,
which the school uses to embed a culture of high expectations and high quality service delivery. There are clear systems
implemented for establishing effective partnerships in learning with parents and students, resulting in students being
motivated to deliver their best and continually improve.

Teaching: Sustaining & Growing

In the domain of Teaching, the school is "Sustaining & Growing". At Sherwood Ridge Public School, teachers collaborate
across stages and within teams to share curriculum knowledge, data, feedback and other information about student
progress and achievement.

Our teachers are skilled in teaching techniques and use a range of explicit strategies to explain and break down
knowledge. Teachers provide specific and timely formative feedback related to success criteria supporting improved
student learning. NAPLAN data has assisted us to identify areas to be developed, not only across the school but in
individual students. Analysis of this data last year identified areas to be developed in in 2018. By using this information
and making comparisons to school based data, staff professional learning and teaching and learning programs have
been adjusted to focus on upskilling our students and staff through the implementation of targeted and tailored learning
frameworks such as Words Their Way Spelling, CAF&Eacute; Reading, Super Six Strategies and M@SH,
Mathematics@Sherwood Ridge activities.

All staff at our school contribute to gathering and analysing data in order to evaluate student understanding of lesson
content. The leadership team comprehensively analyses student progress and achievement data for insights into student
learning and discusses results with the whole staff. Assessments are developed and used regularly across year levels to
promote consistent and comparable judgement of student learning, monitor student learning progress, and identify skill
gaps for improvement and areas for extension.

At Sherwood Ridge Public School, teachers share learning intentions and success criteria with students as common
practice. Our teachers give explicit feedback using methods such as two stars and a wish, success criteria checklists and
rubrics to provide information on how a student has or has not met the criteria and provide strategies to help the student
to improve. Students also self–assess against success criteria and use various forms of exit slips as a tool for
self–reflection at the end of a learning activity, sequence or unit. Teachers analyse the information provided by students
on the exit slip to identify the level of student understanding and to inform future teaching and learning. 'Bump It Up' walls
are being used in some classrooms to visibly display student achievement and their learning progressions. Supported by
staff through regular conferencing of learning goals, our students are able to track gaps in their learning and identify
areas for future focus.

Teachers' Performance and Development Plans are supported by a coordinated whole school approach to developing
professional practice. Our school conducts a school analysis of staff plans in order to identify strengths and gaps.
Supported by comprehensive planning, expert teachers are identified and used to lead and support the building of staff
capabilities. The school remains committed to a focus on targeted professional learning and class mentoring support.
Lesson plans are developed and delivered by a specialist staff to provide exemplar lessons across a broad range of
areas. Opt–In professional learning workshops specifically designed in response to staff identifying the need to have a
collaborative and common understanding, and or to fill the gap in knowledge, continue to be delivered across various
areas of focus, these have included but are not limited to comprehension and English textual concepts.

Our staff engage in professional discussion and collaboration to improve teaching and learning in their classes, year
groups and or for particular student groups. This includes negotiated observations of classroom teaching practice, with
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feedback, to improve professional knowledge and practice. Teachers actively evaluate, share and discuss learning from
targeted professional learning with other staff in our school to improve whole school practice.

At Sherwood Ridge, we identify expertise within our staff with a view to develop a professional learning community from
within. Areas for development in teacher expertise are identified and addressed and our teachers are supported to trial
innovative or evidence based, future–focused practices.

Formal mentoring or coaching to improve teaching and develop aspiring leaders is provided to our staff who request it or
are identified as in need of support. At Sherwood Ridge Public School the role of the 2018 English Lead Learners K–2 &
3–6, has been to provide support and development to all teachers to ensure high quality English is evident and sustained
across the whole school.

Professional learning in mathematics has been focused on syllabus implementation, problem solving, differentiation and
lesson development. In accordance with PDP's, staff may elect or be recommended to attend external training in
mathematics. Newly acquired knowledge is then shared further by course attendees through demonstration lessons to
colleagues and or hosting professional learning sessions as part of our school's Quality Teaching Successful Students
initiative. Mathematics demonstration days have been utilised this year providing opportunities for staff to observe
colleagues on the same grade teaching the identified focus area. Professional feedback sessions follow, in order to
discuss their learning and improve practice.

Leading: Sustaining & Growing

In the domain of Leading, the school is "Sustaining & Growing". At Sherwood Ridge Public School, our physical learning
spaces are used flexibly to meet a broad range of student learning interests and needs. Hubs of "Learning" and
"Leading" have been established to facilitate and promote collegial discussion and collaborative learning. Enhanced and
supported by our effective use of technology, learning and service delivery has seen a significant improvement. Our
school continues to act as a hub for extra curricula activities that are undertaken in and outside of school hours. Chinese
and Coding classes, Music lessons and Zumba classes have and continue to deliver real benefit to our students and to
the broader local community. Flexible learning spaces are beginning to be utilised in various classrooms across the
school with furniture items purchased and distributed to support teachers in creating learning spaces that are responsive
to the needs of the users. Pedagogical practices, through the explicit teaching of learning modes have provided students
with opportunities to explore their own learning style and work collaboratively with their peers to complete tasks.

Professional learning is underpinned by an emphasis on developing effective instructional leadership, management skills
and leadership attributes. Evidenced by weekly professional learning where teachers are informed of updated areas of
the curriculum as well as best practice, the school's professional learning is focused on continually improving teaching
and learning practices across the school. Staff are given opportunities for leadership in various capacities. The
Expression of Interest for Extra Curricula groups and Staff Preferences documents inform planning for the following
year's classes, focus teams and leadership positions. The establishment of the Lead Learners role, Co–Leaders and
Mentors are excellent platforms for teachers to become leaders of other teachers and groups in order to enhance
distributed leadership across the school.

Staff Performance and Development Plans form the basis of support that is provided by the school's leadership team.
With a focus on developing processes to collaboratively review teaching practices to affirm quality and to challenge and
address underperformance, staff develop professional goals as part of their performance and development plan. These
professional goals reflect teacher personal learning as well as the strategic directions of the school. Professional goals
are analysed and considered prior to planning professional learning sessions with all professional learning developed to
address identified professional standards and the needs of staff.

Throughout 2018, all classroom teachers K–3 were engaged in professional learning targeted to the school plan of
improved literacy. These sessions were delivered by K–2 Lead Learner and the LaST Teacher. The decision to develop
teachers in this area was made following the initial assessments of students in Term 1 for MiniLit and MacqLit and
previous observations and discussions. It showed a need to develop students' skills in phonological awareness, to
improve spelling, reading and writing as well as upskilling teachers to explicitly teach these skills. This collaborative
initiative was delivered as two half day sessions where teachers were instructed in good practice, provided with
resources and shared ideas. They were followed by Lead Learner led classroom lessons explicitly modelling quality
instruction. Through observation, it is evident that classroom teachers are implementing these skills within their
classroom to improve literacy.

The whole school community demonstrates aspirational expectations of learning progress and achievement for all
students, and is committed to the pursuit of excellence. Our school's leadership team embeds clear processes, with
accompanying timelines and milestones, to direct school activity towards effective implementation of our school plan. Our
staff understand what they need to do to help address the school plan's strategic directions and meet the school's
improvement measures. Our leadership team actively supports change that leads to improvement and creating
opportunities where feedback about the impact of change can be shared and monitored. Through the implementation of
evidence based 21st Century pedagogies such as, inquiry based learning and open ended design tasks, teachers are
fostering curiosity and a love of learning. This has seen an increase in student engagement, student choice and self–
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regulation. During stage planning days staff, create programs with STEM challenges and inquiry projects embedded in
them. Throughout these units of work, students have been exposed to the explicit teaching of 21st Century learning skills
such as collaboration, communication, creative and critical thinking.

We have developed and implemented a variety of strategies in which to measure our school community's satisfaction,
sharing the analysis and actions, with whom we serve. Our school regularly seeks and addresses feedback on school
performance from students, staff and parents which then informs our management practices and processes. We are
responsive to school community feedback, demonstrating our commitment to implementing a whole school approach to
improving service delivery and customer experience. Our school provides opportunities for student feedback using the
'Tell Them From Me' survey and the Student Survey on Learning throughout the calendar year. This has allowed the
school to collect, analyse and use data from student feedback to monitor and refine a whole school wellbeing and
engagement approach to improve learning. Parents are provided the opportunity to engage as part of the school
community by following the school Facebook page. Polls are created and are used to gain a quick insight to how our
parents and community members of Sherwood Ridge think and feel about a specific idea. This social media tool offers
parents and community members a voice which has resulted in our school making informed choices about administrative
practices and systems to ensure that these are based on effectiveness, evidence, and are in response to local context
and need.

Our self–assessment and the external validation process will assist the school to refine our school plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide
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Strategic Direction 1

TEACHING Effective Classroom Practice for Student Improvement

Purpose

Teachers are committed to identifying and implementing effective teaching methods in mathematics and English, using
evidence–based teaching strategies where student assessment data is used school–wide to identify student
achievements and progress, in order to reflect on teaching effectiveness and inform future school directions.

Overall summary of progress

Teachers are committed to identifying and implementing effective teaching methods in mathematics and English, using
evidence–based teaching strategies where student assessment data is used school–wide to identify student
achievements and progress, in order to reflect on teaching effectiveness and inform future school directions.

Throughout 2018, we have focussed on student improvement by creating quality teaching and learning opportunities in
English and Mathematics. In English, the needs of staff and students were identified and this data was used to drive
professional learning. The positions of English Lead Learner K–2 and English Lead Learner 3–6 were established to
promote quality English teaching and a consistent language among staff and students. Through professional learning
sessions, staff were guided in the creation of effective differentiated teaching and learning programs. In Mathematics, a
focus team was developed to drive and support the quality teaching of Mathematics. Professional learning was needs
driven and offered to all teaching staff K–6. Staff were supported in the development of effective differentiated teaching
and learning programs, assessment and reporting practices were improved and refined.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

The school mean of students who
find classroom instruction
relevant to their everyday lives
increases by more than 0.2 each
year.

English $13 737 Classroom teachers participated in multiple
professional development sessions and in–class
mentoring in comprehension, reading, spelling and
phonological awareness.

Classroom teachers participated in Mathematics
teacher demonstration days where they were able
to observe exemplar teaching.

Staff accessed a range of Professional Learning
opportunities through external providers in both
English and mathematics which improved practice.

Teachers were provided with resources to assist in
the effective delivery of both Mathematics and
English lessons.

Students are able to share their achievements in
the classroom with parents via Seesaw and parents
have the opportunity to comment on students' work.
100% of classroom teachers use this platform of
communication.

Instructional Teaching Rounds (ITR)  were
introduced to promote positive change in student
engagement throughout the school. Eight teachers
participated in 2018 and were able to observe
colleagues and their students in classrooms to
assist in data collection. This data was analysed
through collegial discussion and used to refine their
teaching practices and plan for the future. Positive
results on student engagement have shown:
 •
75% of students indicated a positive sense of
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

The school mean of students who
find classroom instruction
relevant to their everyday lives
increases by more than 0.2 each
year.

belonging which is only 5% off our goal by the end
of 2020.
 •
65% of students indicated that they are interested
and motivated in their learning. This is a 5%
increase since 2017.
 •
The school mean of students who find classroom
instruction relevant to their everyday lives is 7.9.
This is a growth of 0.2 since last year.

80% of students indicate a
positive sense of belonging.

80% of staff ask parents to review
and comment on students' work.

80% of staff engage in
Instructional Teaching Rounds
(ITR).

An increase of 5% each year in
the number of students who are
interested and motivated in their
learning.
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Next Steps

ENGLISH:
 • Continue attending in–school professional learning based on staff need.
 • Continue attending external registered professional learning based on staff and whole school need.
 • Further develop and apply a range of assessment strategies in the form of "for, as and of" assessment for teaching

and learning.
 • All teachers to regularly use assessment data to provide feedback to students and plan future teaching a learning

programs.
 • Further develop our Lead Learner role of colleague mentoring and coaching to improve practice across the school.
 • Ongoing collection of evidence in the Team Drive which is continuously added to by the English team and

evaluated as we go to identify and improve practice.
 • Evidence from PDP's will indicate growth and increased confidence.
 • Evidence of students' reflections will demonstrate the achievement of student learning outcomes.
 • Evidence from staff feedback following professional learning and class observations.

MATHEMATICS
 • Further implementation of demonstration lessons and continuing to create a culture of risk taking for student and

staff learners. This will be achieved by further professional learning and collaborative planning.
 • All teachers implement assessment for, as and of learning within their mathematical lessons. Teachers and

students use reflection on assessment and feedback to plan future learning. Student mathematical learning goals
continue to be a focus for classroom teachers.

 • Focus team continue to support the implementation of evidence teaching practices in mathematics.
 • Evidence from Staff PDP goals indicate growth in practice through self–reflection.
 • Evidence from students' reflections will demonstrate they have evaluated their achievement of student learning

outcomes.
 • Evidence from staff surveys and lesson observations indicate increased confidence in maths teaching.
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Strategic Direction 2

LEARNING High Performing and Dynamic Learning Culture

Purpose

The school culture is strongly focused on promoting learning excellence and performance improvement throughout the
school community. A strategic, planned and integrated approach to quality teaching, whole school curriculum planning
and delivery, improvement practices, assessment and wellbeing processes will enable all students to connect, succeed,
thrive and learn.

Overall summary of progress

The school culture is strongly focused on promoting learning excellence and performance improvement throughout the
school community. A strategic, planned and integrated approach to quality teaching, whole school curriculum planning
and delivery, improvement practices, assessment and wellbeing processes will enable all students to connect, succeed,
thrive and learn.

Students at SRPS are provided with a great scope of learning to enhance their knowledge, skills and values to enable
the to be life–long learners. Through the provision of quality teaching programs driven by syllabus requirements the
students have experienced creative learning opportunities aimed at motivating a sense of self driven learning. Students
set their own goals and are shared with the learning community through various avenues.  Parents thus were involved
participants in their child's learning throughout the school year.  Students are provided with lessons to cater for their
individual needs and strengths and help enhance their overall well–being. Artefacts were used as evidence to determine
our strengths and areas of need as a school and presented through the external validation process.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Most students achieve in the top
two bands for NAPLAN reading,
writing and numeracy.

$16 289.79 Staff collaboratively planned and developed
concept based English units.

Staff were further upskilled in words their way
spelling strategies and delivery.  This was coupled
with building the capacity of staff to effectively
record running records for all students to gain
measurable assessment data on reading.

Two teams of teachers have been involved in
instruction rounds make detailed non–judgement
notes and identify patterns, wonderings and
recommendations across the school related to
teacher of practise.

Teacher differentiate curriculum delivery in
mathematics through weekly overviews and were
upskilled through in class professional learning to
meet the needs of students at different levels of
achievement, including adjustments to support
learning or to increase the challenge.

Staff delivered sequenced lessons based on the
SEL competencies to enhance student wellbeing.

Student learning goals written termly and uploaded
to seesaw for parent viewing and comment.

Support classes worked in alinement with
mainstream planning to ensure a uniform approach
delivered with appropriate differentiation for
students with intellectual abilities.
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Most students achieve in the top
two bands for NAPLAN reading,
writing and numeracy.

Sherwood stars, as at 1/12/18, had been achieved
by 815 students across K–6. This is an improved
uniformity of badges throughout all grades when
compared to 2017.

Students are achieving higher
than expected growth on internal
school progress and achievement
data.

Progress and achievement of
equity groups within a school is
equivalent to the progress and
achievement of all students in the
school.

There is an increase in the
number of staff who share
student learning goals with other
teachers.

Students K–6 attain a minimum of
one Sherwood Star per year.
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Next Steps

Further implementation of demonstration lessons in mathematics to create a culture of risk taking for student and staff as
learners.

Staff introduced to spirals of learning to enhance student outcomes in writing.

Staff needs for professional growth continue to drive professional learning and in line with PDP process.

The greater strengthening and use of evidence in order to indicated growth in practise through self–reflection.

Increase staff expertise in mentoring other staff within the school.

Further development of inter–school relationships to build collaborative professional learning networks for teacher to
share expertise.
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Strategic Direction 3

LEADING Systemic Leadership and Collective Efficacy

Purpose

The principal and school leadership team model and maintain a focus on distributed instructional leadership, evidenced
based strategies and innovative thinking, supporting a culture of high expectations and community engagement, resulting
in sustained, measurable whole school continuous improvement.

Overall summary of progress

The principal and school leadership team model and maintain a focus on distributed instructional leadership, evidenced
based strategies and innovative thinking, supporting a culture of high expectations and community engagement, resulting
in sustained, measureable whole school continuous improvement.

SRPS is developing a culture of high expectations and a shared sense of of responsibility for students engagement,
learning, development and success. This is evidenced by the active participation of students, staff, parents and the wider
school community. This ensures that we are delivering anticipated benefits to the school community. The school has
consistently collected and analysed information about the administrative practices to ensure their effectiveness and
customer experience. Throughout the year, teachers participated in P/L sessions and worked collaboratively to develop
and review learning goals and optimise learning progress for all students, across the full range of abilities. They worked
collaboratively to systematically and regularly monitor a range of indicators to gauge the impact of the school plan and
inform changes to its implementation to support success.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

There is an increase of 25% each
year in the completion of the Tell
Them From Me and Parent
Satisfaction surveys by parents.

$58 000.00 Establishment of SRPS Team Drive for
cloud–based sharing of resources.

The digital platform, Seesaw, was used to
demonstrate student learning to parents across a
variety of curriculum areas.

Teachers developed an understanding of future
focused pedagogies by engaging in professional
learning.

Teachers developed their understanding of the use
of LISC and student feedback through PL.

English Lead Learners (K–2 & 3–6) provided
professional learning, team teaching and modelled
lessons for all teaching staff in SR8
Comprehension, reading and spelling.

Instructional Teaching Rounds to observe practices,
collect data, analyse and plan for the future on a
needs basis.

Senior Executive participate in professional
development on Learning Progressions.

Purchasing of MacqLit kit and training.

Purchasing of MiniLit readers.

Purchasing of English resources to support delivery
of comprehension, reading and spelling across the
school.
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

There is an increase of 25% each
year in the completion of the Tell
Them From Me and Parent
Satisfaction surveys by parents.

Words Their Way parent workshop was developed
and delivered in response to parent feedback.

The leadership team and aspiring
leaders undertake regular and
systematic leadership learning.

80% of staff regularly use digital
platforms to engage parents in
student learning.

80% of staff engage in
Instructional Teaching Rounds.

All teaching and learning
programs are NESA compliant.

80% Staff indicate that school
leaders have helped improve
their teaching.
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Next Steps

 • Deepen knowledge and understanding of evidence–based practices through school wide professional learning for
staff about the impact of and use of flexible learning spaces, inquiry learning and the use of design thinking
processes and the effective use of visible learning/data walls.

 • Evidence from students' self–reflections will demonstrate they have evaluated their achievement of student
learning outcomes.

 • All teachers regularly review learning with each student, ensuring all students have a clear understanding of how to
improve their learning.

 • Increase parent participation on Seesaw program.
 • 100% of teachers participate in Instructional Teaching Rounds.
 • School–wide mentoring and coaching support to ensure the ongoing development of staff, students and parent.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading The school has maximised
Aboriginal student learning
through identifying and
analysing data eg PLAN
Data, School Based data,
Learning Continuums,
SMART data and
attendance rates in order to
plan individualised and
differentiated learning.

 • Aboriginal background
loading ($1 426.00)

All identified students have an individual
Personalised Learning Pathways (PLP)
designed to support their progress across the
literacy and numeracy continuums. Funding
enables students to have in class support with
a focus on literacy and numeracy
achievements. Parental engagement and
participation in school activities/lessons is
high.

English language proficiency In 2018, Sherwood Ridge
was allocated funding for 4
days per week (0.8 FTE) for
specialist teachers to assist
the students who are
members of families who
speak English as an
Additional Language or
Dialect (EAL/D). These
students comprise 52% of
our total students and 61
different languages are
spoken within the school
community.

The specialist teachers
worked in classrooms with
the mainstream teachers,
assisting the EAL/D
students with their
immediate learning needs
in mathematics and
English. Teaching and
learning strategies were
also offered to classroom
teachers to ensure that
programs were
differentiated for the EAL/D
students if and when
appropriate.

Two students enrolled in
school in semester 2 who
were newly arrived in
Australia. These two
students joined two
previous new arrival
students to access the New
Arrivals Program (NAP) and
will continue on this
program next year if
required. No refugee
students enrolled in the
school. NAP endeavours to
provide students with basic
English language
proficiency so that they can
participate in classroom
situations with confidence.
These four students
received an EAL/D report at

The additional funding has allowed for an
additional day and teacher to support newly
arrived EAL/D students with target programs
to support their English language
development. With students who are newly
arrived to Australia the EAL/D teacher also
supports these students and families socially
to assist in a smooth  transition into a new
school environment. The funding has also
allowed in class support for EAL/D students
where classroom teachers  have the
opportunity to collaborative plan and program
with the EAL/D teachers and  identify specific
language skills and knowledge EAL/D
students need to be able to access the
curriculum. Without this funding the support
for these students would not be accessible
and due to this support EAL/D students are
making steady progress on the EAL/D
learning progressions with students moving
from emerging to consolidating in a short time
period and also meeting stage appropriate
curriculum outcomes.
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English language proficiency the end of the year.

 • English language
proficiency ($41 831.00)

The additional funding has allowed for an
additional day and teacher to support newly
arrived EAL/D students with target programs
to support their English language
development. With students who are newly
arrived to Australia the EAL/D teacher also
supports these students and families socially
to assist in a smooth  transition into a new
school environment. The funding has also
allowed in class support for EAL/D students
where classroom teachers  have the
opportunity to collaborative plan and program
with the EAL/D teachers and  identify specific
language skills and knowledge EAL/D
students need to be able to access the
curriculum. Without this funding the support
for these students would not be accessible
and due to this support EAL/D students are
making steady progress on the EAL/D
learning progressions with students moving
from emerging to consolidating in a short time
period and also meeting stage appropriate
curriculum outcomes.

Low level adjustment for disability Each school year
Sherwood Ridge Public
School receives an
allocation of funding,
pooled. For children with a
low level disability. Staff
determine individual needs
through school–based
assessment, PLAN and
SMART data.

 • Low level adjustment for
disability ($77 648.00)

Individual education programs (IEPs) are
developed for all students identified as having
a low level disability. Said students are
tracked on the Nationally Consistent
Collection of Data (NCCD) which provides a
data base for staff to be informed of individual
needs as soon as each new school years
begins. The IEP is handed on to the child's
next teacher for immediate individualisation in
order to access the curriculum. Specialist
LaST and SLSOs are employed to enhance
the delivery of lessons in an individualised
manner. SLSOs have also been upskilled to
deliver writing, Macqlit and Minilit lessons to
small groups of children and phonics and
phonemic awareness lessons.

Socio–economic background Socio–economic funding
has supported the
implementation of intensive,
targeted programs and
strategies to be embedded
by specialist teachers and
School Learning Support
Officers. Data, such as
PLAN, Learning
Continuums, SMART,
School Based data and
Attendance rates are
analysed in order to plan
individualised and
differentiated learning.

 • Socio–economic
background ($18 671.00)

All teachers supported by the specialist LaST
teachers collaboratively plan, implement and
monitor individualised programs of support for
students identified as requiring a learning
adjustment and or accommodation.

Student progress has been tracked and
reviewed against learning continuums and
school based data points.

Support for beginning teachers In 2018, the beginning
teachers were given
additional time off class to
engage in activities to
support the development of
their skills. They
participated in collegial
discussions, mentoring,

Beginning teachers have increased their
knowledge, understanding, skills and
confidence across a range of aspects of their
teaching responsibilities. This has resulted in
improved outcomes for the students of
Sherwood Ridge Public School. They have
reached the goals outlined in their PDP's and
are beginning to plan goals for further
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Support for beginning teachers classroom observations
and feedback discussions.
As well as, professional
development to improve
their content knowledge,
strategies for curriculum
development and
classroom management
skills. Beginning teachers
developed Performance
Development Plans (PDP)
and engaged in discussions
with their supervisors to
define the steps required to
meet their goals.  They
were provided with
opportunities to observe
colleagues and expert
teachers in a variety of
learning experiences in
order to improve their skills.
Beginning teachers
participated in internal and
external professional
development sessions and
were given additional time
off class to support their
accreditation journey.

 • Support for beginning
teachers ($8 126.00)

improvement. Beginning teachers are in the
process of completing their accreditation with
many planning to submit their documentation
in 2019.
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Student information

Student enrolment profile

Enrolments

Students 2015 2016 2017 2018

Boys 481 489 496 493

Girls 411 451 435 434

Student attendance profile

School

Year 2015 2016 2017 2018

K 96.5 96.8 95.5 95.7

1 95.8 95.2 95.6 94.4

2 95.2 95 95.6 95.5

3 95.4 96.2 94.9 96.4

4 95.1 95.1 95.1 94.9

5 94.9 95.1 94.9 95.1

6 94.4 94.6 94.6 94.2

All Years 95.4 95.5 95.2 95.2

State DoE

Year 2015 2016 2017 2018

K 94.4 94.4 94.4 93.8

1 93.8 93.9 93.8 93.4

2 94 94.1 94 93.5

3 94.1 94.2 94.1 93.6

4 94 93.9 93.9 93.4

5 94 93.9 93.8 93.2

6 93.5 93.4 93.3 92.5

All Years 94 94 93.9 93.4

Management of non-attendance

Sherwood Ridge Public School provides a caring
teaching and learning environment which fosters
students' sense of wellbeing and belonging to the
school community. We recognise and reward excellent
and improved student attendance and punctuality while
maintaining accurate records of student attendance.
Our school is committed to implementing programs and
practices to address attendance issues when they arise
as well as providing clear information to students and
parents regarding attendance requirements and the
impact of unsatisfactory attendance.

Attendance issues are tracked, monitored and
communicated to the parents by the relevant

supervisors. Ongoing concerns of attendance after
intervention, are referred to the Learning Support
Team.

Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 2

Assistant Principal(s) 5

Classroom Teacher(s) 37

Teacher of Reading Recovery 0.84

Learning and Support Teacher(s) 1.2

Teacher Librarian 1.4

Teacher ESL 0.6

School Counsellor 1

School Administration and Support
Staff

8.87

*Full Time Equivalent

Sherwood Ridge Public School has one Aboriginal
member of staff in an executive position.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 48

Professional learning and teacher accreditation

During 2018 staff participated in school development
days, staff meetings, grade administration and grade
team meetings (grade learning discussions), stage
planning, focus team meetings, opt–in workshops as
well as mandatory training. Staff also participated in
professional learning outside of the school.

On school development days staff participated in the
following professional learning: In Term 1 – Code of
Conduct; Child Protection 2018 update, Sport and
Physical Activity in Schools. In Term 2 – Instructional
Rounds, new SRPS student report template, and
workshops covering Macq Lit and Mini Lit programs,
Buddy Reading, using technology for teaching and
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learning. In Term 3 our staff joined the Kellyville
Community of Schools for a combined SDD where
keynote speaker Greg Mitchell delivered professional
learning on behaviour. Staff then opted into various
workshops on Ideas for Teaching Writing, Literacy
through Drama and Teaching Students with Learning
Difficulties. Both school development days in Term 4
were replaced with extended staff meetings each term
where staff attended 'twilight professional learning'
sessions on Formative Assessment, Design Thinking
Across the Curriculum, MindNavig8or Staff and Student
Wellbeing, and the annual combined Anaphylaxis and
CPR Training.

The following mandatory training was undertaken this
year, Code of Conduct, Child Protection, Fire Training,
Anaphylaxis and CPR.

Focus team meetings were held once a term in
Semester 1 with the teams actioning areas of the
School Plan. The focus teams included English,
Mathematics, Wellbeing, Technology, Curriculum and
Community Partnerships. In Term 3, the focus teams
met weekly as part of the school self–evaluation
process and external validation. In order to evaluate the
school against each element of the School Excellence
Framework staff members worked collaboratively in
their focus teams led by Assistant Principals and
co–leaders to collect, annotate and analyse pieces of
evidence in order to make a judgement as to where the
school is in each domain of the SEF. Evidence was
collected in 6 areas that highlight what we do best at
Sherwood Ridge PS, including Quality Teaching in
English, Quality Teaching in Mathematics, Inclusivity @
SRPS, Future Focused Mindset, Leaders in Learning
and Productive Community Partnerships. Professional
learning was provided to executive staff and co–leaders
to enhance their knowledge and understanding of
school self–evaluation, the annual report, School
Excellence Framework, School Plan and External
Validation processes.

Grade administration meetings were held weekly and
were focused on monitoring student wellbeing and
attendance, and provided a platform for staff to be
informed, share, review and reflect on
organisational/operational information related to
classes, grade and/or whole school activities.

Targeted Teacher Learning meetings were held each
fortnight and had a pedagogical focus covering
assessment, moderating activities, planning,
programming and professional dialogue. Learning
meetings will be used to improve pedagogical
understanding as well as building the capacity of staff
to improve, monitor and assess student learning and
achievement.

Strategic Direction meetings were held three times per
term where information presented in these sessions
were linked to the school's Strategic Directions and/or
Departmental requirements, including KidsMatter,
NAPLAN analysis, new Science and Technology
syllabus, and the Instructional Rounds project.

Twice a term targeted professional learning opt–in
workshops were held based on staff PDP goals and

areas of need delivered by leaders of the Focus Teams
depending on the content. Attendance at these
workshops could be recorded on MyPL as
non–registered hours and staff were expected to sign in
as evidence of attendance as part of the maintenance
cycle. Workshops were delivered in the areas of
Assessment, Behaviour Management, SRPS Super 8
Comprehension Strategies, Future Focused Learning,
Differentiation in Mathematics, Building and Maintaining
Community Partnerships, Online Programming and
Google Classrooms in Action.

Each term, Stage teams were involved in Stage
Planning Days where teams of teachers worked
together to engage in professional learning. This year
Stage Planning Days covered planning around student
goal setting, the Seesaw Schools app, Words their Way
spelling program, English Textual Concepts
programming, implementation of the new Science and
Technology syllabus and the launch of the new SRPS
Phonemic Awareness Scope and Sequence for K–2
staff.

Various executive staff were involved in the following
professional learning: NAPLAN Online training,
Understanding Anxiety for Students with Learning
Challenges, Growth Coaching, Learning Progressions
and PLAN2, Managing Difficult Conversations, NESA
Registration Requirements, Scout training, EPAC
training, School Budgeting and Spirals of Inquiry.

Individual teachers accessed external professional
learning in the areas of Recorder, Wushka Online
Reading program, Supporting Students with
Challenging Behaviours, 21st Century Capabilities
through STEAM Pedagogy, Andrew Fuller – the
Resilient Mindset, Wellbeing and Mental Health and
Personalised Feedback on Teacher Practice.

Early Career Teachers were supported through the
school's mentoring program, which involved the pairing
of Early Career Teaches with experienced teachers and
the provision of time for lesson observations and
feedback, planning and professional discussions
around learning.

Sherwood Ridge was a part of the Big Schools Network
with other schools in the network with a high student
enrolment which involved a Next Generation Leaders
project. SRPS's Next Gen Project focused on
Instructional Rounds where teachers were selected to
participate in working in an IR Pod to analyse school
data to pinpoint an area needing improvement. Student
engagement was the area that the IR Pods selected to
focus on and it involved lesson observations, reflection
on practice across the school, collection of data and
teaching for a partner implementing strategies that they
observed in other classrooms in the school to enhance
student engagement. Professional learning sessions on
student engagement, differentiation, and multiple
intelligences and learning styles were included as part
of the Instructional Rounds Project.

Financial information

Financial summary
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The information provided in the financial summary
includes reporting from 1 January 2018 to 31
December 2018. 

2018 Actual ($)

Opening Balance 841,953

Revenue 7,867,507

Appropriation 7,262,780

Sale of Goods and Services 85,243

Grants and Contributions 505,159

Gain and Loss 0

Other Revenue 1,500

Investment Income 12,825

Expenses -7,494,245

Recurrent Expenses -7,494,245

Employee Related -6,626,859

Operating Expenses -867,386

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

373,261

Balance Carried Forward 1,215,214

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 

2018 Actual ($)

Base Total 5,723,206

Base Per Capita 184,018

Base Location 0

Other Base 5,539,188

Equity Total 326,980

Equity Aboriginal 1,426

Equity Socio economic 18,671

Equity Language 104,299

Equity Disability 202,584

Targeted Total 627,427

Other Total 368,674

Grand Total 7,046,286

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

From 2018 to 2020 NAPLAN is moving from a paper
test to an online test. Individual schools are migrating to
the online test, with some schools attempting NAPLAN
on paper and others online.

Results for both online and paper formats are reported
on the same NAPLAN assessment scale. Any
comparison of NAPLAN results – such as comparisons
to previous NAPLAN results or to results for students
who did the assessment in a different format – should
take into consideration the different test formats and
are discouraged during these transition years.

NAPLAN Literacy Analysis – Year 3

Reading

65% of students scored in band 5 or higher compared
to 52% for the state.18.9% of students scored in bands
7–10 compared to 3.3% for the state.

Students in band 5 or higher has increased by 2% from
2017.

Writing

66.2% of students scored in band 5 or higher compared
to 45.2% for the state.

5.3% of students scored in bands 7–10 compared to
1.9% of the state.

Students in band 5 or higher has increased by 4% from
2017.

Spelling

63.6% of students scored in band 5 or higher compared
to 50% for the state.

19.7% of students scored in bands 7–10 compared to
2.1% for the state.

Students in band 5 or higher has decreased by 9%
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from 2017

NAPLAN Literacy Analysis – Year 5

Reading

47.1% of students scored in band 7 or higher compared
to 36.2% for the state.

5.9% of students scored in bands 9–10 compared to
1.4% fro the state.

Students in band 7 or higher has increased by 2% from
2017.

Writing

29.9% of students scored in band 7 or higher compared
to 14.8% for the state.

Students in band 7 or higher has increased by 6% from
2017.

Spelling

51.7% of students scored in band 7 or higher compared
to 35.7% for the state. 4% of students scored in bands
9–10 compared to 0.3% for the state.

Students in band 7 or higher has increased by 12%
from 2017.

NAPLAN Numeracy – Year 3

In 2018, 133 Year 3 students sat for the 2018 National
Assessment Program in Numeracy. Year 3 students
continued to perform above the state and regional
averages in Data, Measurement, Space and Geometry,
and Number, Patterns and Algebra.

In overall Numeracy, 81.1% of Year 3 students
performed in band 4 onwards compared with the state
average of 67%

NAPLAN Numeracy – Year 5

153 Year 5 students sat the 2018 National Assessment
Program in Numeracy. In 2018, Year 5 students
continued to perform above the state in Data,
Measurement, Space and Geometry and comparably in
Number, Patterns and Algebra. The results showed that
72.5% of all students performed in band 6 and above in
Numeracy which is greater than the state average of
54.3%.

Numeracy Growth

The data shows that 66.7% of year 5 students
performed at or above predicted growth for the area of
Numeracy. This compared with the state average of
55.28% and SSSG which was 60.78%.

Based on the data gained from the Naplan
Assessments, it has been determined that SPRS needs
to continue to focus on developing within the area of
Number and Algebra with a specific focus on the
operations of Addition and Subtraction and continued
focus on Whole Number strategies.

The My School website provides detailed information
and data for national literacy and numeracy testing. Go
to http://www.myschool.edu.au to access the school
data. As schools transition to NAPLAN online, the band
distribution of results is not directly comparable to band
averages from previous years. While the 10 band
distribution available to schools who completed
NAPLAN online is a more accurate reflection of student
performance, caution should be taken when
considering results relative to what was formerly a six
band distribution. As the full transition of NAPLAN
online continues, the most appropriate way to
communicate results for NAPLAN online is by scaled
scores and scaled growth. This is the reporting format
agreed by state and territory education ministers, and is
reflected on the myschool website.

We currently do not have any Aboriginal or Torres Strait
Islander students in Year 3 or Year 5 at our school.

Parent/caregiver, student, teacher
satisfaction

In 2018, most parents reported feeling welcomed when
they visited the school and felt they could easily talk to
their child's teacher (7.3). They reported that they were
well informed about school activities (7.1) and that
teachers listened to their concerns (7.1). Written
communication from the school was reported to be
clear and in plain language (7.7). Parents felt that if
teachers had concerns about their child's behaviour
that they would be informed immediately. Reports were
written in terms that parents could understand and they
felt they were well informed about their child's progress.
39% of parents spoke to their child's teacher two to
three times a year with a further 35% indicating they
spoke with their child's teacher more than three times.
47% of parents attended parent meetings two to three
times a year with 36% of parents attending more than
three meetings. 58% of parents felt that formal
meetings were the most useful form of communication
followed by 48% for informal meetings, 38% for reports
and 37% for emails. 47% of parents felt that social
media was the most useful source of communication
regarding school news, followed by 34% for the school
newsletter, 29% for email and 22% for text.

Parents felt that teachers had high expectations for
their children (6.9), were interested in their child's
learning and students were encouraged to do their best
work (7.5). They also believed that teachers took into
account their child's needs, abilities and interests (6.3)
and they expected their child to work hard (7.4).
Parents felt that the school supported positive
behaviour, that their children were expected to pay
attention in class and school behaviour expectations
were made clear and followed. They also saw the
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school as a safe place for their children due to teacher
expectations around behaviour.

The school has a devoted contingent of parents who
volunteer and support school programs. 11% of parents
help out every week where they assist in classrooms, at
school events and through P&C activities such as the
Mother's and Father's day stalls. Overall parents think
that Sherwood Ridge is a safe school that supports
positive behaviour and learning.

Policy requirements

Aboriginal education

Aboriginal Education and the Aboriginal Education
Policy are important components of the school's
curriculum. Ensuring that all students have an
understanding of Australia's indigenous people and
their history is embedded within the school's Human
Society and its Environment program. In 2018, the
school classrooms were set out with Aboriginal art
following lessons on aboriginal culture and
understanding. This year we also saw students
provided with programs focusing on Aboriginal history,
social, artistic and sporting achievements. Students
participated in whole school, stage assemblies and
other presentations which respectfully acknowledged
country.

Multicultural and anti-racism education

We have had one staff member be fully trained as an
anti racism contact officer (A.R.C.O.) in anti racism DoE
policy implementation.  They are available as a
mediator or advocate for anti racism.

In 2018, Sherwood Ridge was allocated funding for 4
days per week (0.8 FTE) for specialist teachers to
assist the students who are members of families who
speak English as an Additional Language or Dialect
(EAL/D). These students comprise 52% of our total
students and 61 different languages are spoken within
the school community.

The specialist teachers worked in classrooms with the
mainstream teachers, assisting the EAL/D students
with their immediate learning needs in mathematics and
English. Teaching and learning strategies were also
offered to classroom teachers to ensure that programs
were differentiated for the EAL/D students if and when
appropriate.

Two students enrolled in school in semester 2 who
were newly arrived in Australia. These two students
joined two previous new arrival students to access the
New Arrivals Program (NAP) and will continue on this
program next year if required. No refugee students
enrolled in the school. NAP endeavours to provide
students with basic English language proficiency so
that they can participate in classroom situations with
confidence. These four students received an EAL/D
report at the end of the year.

The additional funding has allowed for an additional day

and teacher to support newly arrived EAL/D students
with target programs to support their English language
development. With students who are newly arrived to
Australia the EAL/D teacher also supports these
students and families socially to assist in a smooth
transition into a new school environment. The funding
has also allowed in class support for EAL/D students
where classroom teachers have the opportunity to
collaborative plan and program with the EAL/D
teachers and identify specific language skills and
knowledge EAL/D students need to be able to access
the curriculum. Without this funding the support for
these students would not be accessible and due to this
support EAL/D students are making steady progress on
the EAL/D learning progressions with students moving
from emerging to consolidating in a short time period
and also meeting stage appropriate curriculum
outcomes.
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