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Introduction

The Annual Report for 2018 is provided to the community of Cecil Hills Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Jason King

Principal

School contact details

Cecil Hills Public School
Leopold Place
Cecil Hills, 2171
www.cecilhills-p.schools.nsw.edu.au
Cecilhills-p.school@det.nsw.edu.au
9822 0504
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Message from the Principal

In 2018 Cecil Hills Public School continued to grow and flourish in all areas of school life. Programs and events were
developed and strengthened to not only engage students but to further improve student learning and wellbeing
outcomes. At Cecil Hills we value student participation and enthusiasm for learning. In 2018 this tradition of excellence
continued with a core focus on student wellbeing and academic, sporting and cultural achievements. The vision shared
by our community is that Cecil Hills Public School be recognised as an innovative, creative, stimulating and engaged
learning community, where individuality is valued, excellence is celebrated, and relationships are built on mutual respect,
kindness, responsibility and integrity.

This year we consolidated our RISE values system, based around the values of Respect, Integrity, Strength and
Excellence. The belief in each child achieving their personal best underpins all of our programs and planning. We are
very proud of the inclusive culture and effective wellbeing programs that support our students.

I must congratulate our teaching and administration staff for their professional approach and the care they show towards
our students. They work together with our parents to ensure a cohesive school community. I must also acknowledge our
parents and carers who support our school and its practices. Our annual events such as Harmony Day, Grandparents'
Day, Easter Hat Parade, and our sport carnivals to name a few are examples of wonderful community events which
highlight the power and support of the Cecil Hills community.

However as always the stars of Cecil Hills are our amazingly talented students. We are blessed to have students who
exhibit values such as respect, integrity, strength and excellence. Their academic, social, athletic and creative
development over the last year has been outstanding. Some of our results across academia, sport and the arts include
champion school in Winter and Summer PSSA sport, zone cross country champions, Wanderers Cup champions and a
variety of local PSSA sport championships. In the arts we provided opportunities including our state champion aerobics
team, school band, senior and junior dance group, skipping squad, public speaking teams, spelling bee finalists and
again were crowned debating champions of the Cowpasture cluster.

Our new building project has begun with the ground works being done for the fifteen new learning spaces that will be
ready in late 2019, including an upgrade and extension of our school hall. Teachers have been involved in professional
learning over the last two years to ensure they are equipped to maximise the educational benefits of the new building
when it is ready for students to move in.

I am truly proud of each and every student at our school, and it is an honour to be Principal of such a dedicated,
enthusiastic and caring school community.

Jason King

Principal

Principal
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Message from the school community

2018 P&C Report

2018 was another enjoyable and productive year for the P&C and once again our members came together and made the
year more interesting, fun and productive for our students and school community. The P&C took on some new
challenges this year by organising our first Run 4 Fun Colour Explosion event. There was a fantastic turnout by all
children, parents and teachers. The weather was just as we'd hoped for and we had so much fun – it certainly showed on
our kids' faces. To have such an unbelievable attendance of parents and representatives from the local community, such
as the local police and fire brigade joining in together and being a part of the event, meant a lot because it helps to bring
our community closer. Many local businesses helped by donating wonderful prizes for our raffle also.

The P&C was determined to make a large financial contribution of $15,609 back to the school and we were delighted that
this donation will contribute towards a planned refurbishment of the playing space at the front of the school.

The P&C continue to make contributions to the school through the work of our volunteer parents and carers and
financially through fundraising.

The year's fundraising events included:
 • Easter Raffle
 • Mother's Day Stall
 • Father's Day Stall
 • Sausage sizzle at the athletics carnival
 • Meet & Greet afternoon tea
 • Colour Explosion Fun Run

As P&C President I am looking forward to working with you all again and appreciate all of your efforts in helping out the
P&C.

Sharon Oppedisano

P&C President
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Message from the students

Student Representative Council (SRC) Report

In 2018 the Student Representative Council (SRC) was comprised of a student from each class. The SRC allowed
opportunities for students to develop leadership skills whilst working together with their peers.

Students in the SRC worked collaboratively to gather ideas and suggestions from their classes on how to improve and
enhance Cecil Hills Public School. Students developed their leadership skills by listening actively to others and
considering all ideas fairly.

The SRC students also continued the initiative they began in 2015 which was to clean up the Cecil Hills public park areas
near the school. We allocated two days during the year to continue this initiative. The students followed the walking path
around the lake area whilst collecting rubbish. This was very successful and we will be aiming to continue this initiative in
2019.

The SRC from Cecil Hills were invited to participate in a very worthwhile tree planting initiative called Bring Back the
Bush which was organised by the Parklands School Planting Program. Students were taken to a new parkland region
near West Hoxton and were taught about the importance of planting new trees and shrubs. They were given a large
selection of trees and shrubs to plant and water in the new gardens. They also learnt about all of the wildlife which can
be found in our area.

The SRC members were involved in organising the ANZAC Day service for the school.

SRC students continued to support charities through organising and hosting events such as the collection of Stewart
House clothing bags, donations for Stewart House through the annual envelope appeal, holding a special Mufti Day for
Stewart House ($710.90 raised), collecting donations for the Got a Pen? foundation, Superheroes Day for the Make a
Wish foundation ($638.40 raised), dress up as a farmer or farm animal for the Buy a Bale initiative ($1983.70 raised),
Red Day for the Daniel Morcombe Foundation ($638.40 raised) and Australia's Biggest Morning Tea and Crazy Hat day
for the Cancer Council ($590.80 raised.)   In total, the SRC donated just under $4,500 to these charitable organisations
on behalf of the students and community of Cecil Hills Public School. during 2018.

The SRC also collected and collated vouchers for the Coles Sports for Schools program. We were able to order a large
selection of sports equipment to be used by all students.

Marianne Lia and Mary Marcus

SRC Coordinators
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School background

School vision statement

Nurturing a love of learning and creativity, believing in one's self.

'Believe and Achieve!' is at the centre of what our community stands for.

It takes a village to raise a child.

Values

Respect

Integrity

Strength

Excellence

School context

Cecil Hills Public School is a strong, dynamic learning community catering for students from Kindergarten to Year 6. We
have approximately 800 students enrolled at our school, including 3 Autism/Multi Categorical classes.  We are a unique
setting characterised by our strong community; our ability to provide a stimulating, engaging and challenging educational
program for every student and our provision of an inclusive, safe and happy learning environment where student
wellbeing is paramount.

At Cecil Hills Public School we are committed to providing an inclusive and vibrant learning environment, which
celebrates the uniqueness of individuals whilst fostering a love of learning. We facilitate innovative and differentiated
curriculum, nurturing creativity, critical thinking, collaboration and communication. This ensures students are successful
learners, confident and creative individuals and active and informed citizens, and promotes equity and excellence.

We aim to create a learning environment where every child is known, valued and cared for, where each child develops
socially and academically, and where relationships are characterised by care, compassion and a sense of responsibility.
The core values of Respect, Integrity, Strength and Excellence are evident and embedded in every aspect of our
educational programs.

A dedicated staff comprised of experienced and early career teachers work towards innovative curriculum, differentiated
program implementation and integrated technology to prioritise future focussed learning capabilities. The school is
committed to all students achieving success through the implementation of explicit teaching and learning programs that
are underpinned by effective and diverse student wellbeing practices.

Apart from offering excellent programs in class to support academic development, our school also has a range of
extra–curricular activities. The Creative Arts program offers students access to a large range of art, dance, skipping,
dramatic, theatrical and musical programs. Although quite a young school, we have a strong sporting history with
representation across all codes of sport and high levels of participation and success. We endeavour to continually
strengthen our partnership between school and the home. We have an excellent reputation within our community as a
school where learning is enhanced and families feel they belong. The school community actively participates in school
life, enriching learning opportunities for all students.
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Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

School Excellence Framework – Learning

As an on balance judgement against the SEF, we assessed the school as Sustaining and Growing in the SEF domain of
Learning. Cecil Hills Public School has continued to focus on developing a learning culture which features: high
expectations; differentiated curriculum, learning and assessment; and strong wellbeing practices.

We have continued a sustained focus on building a culture of educational aspiration, underpinned with a strong
emphasis on student wellbeing and resilience. The principles of Visible Learning have continued to be embedded within
every classroom across the school. Students are supported to take responsibility for their learning through clear learning
intentions, rich and purposeful assessment and meaningful and timely feedback. Teachers are focused on curriculum
differentiation that supports all learners. Strategic targeting of Resource Allocation Model (RAM) equity loadings has
ensured all students receive enhanced levels of support as appropriate to their individual needs. Gifted and Talented
students were provided with a varied range of enrichment opportunities, including Western Sydney University's 'First
Foot Forward' program, a robotics program, University of NSW ICAS assessments, a gifted and talented art group and a
talented football program. A school–wide focus on our core values of respect, integrity, strength and excellence, has
supported students to become more self–aware, build positive relationships and strive to achieve their personal best.

School Excellence Framework – Teaching

As an on balance judgement against the SEF, we have assessed our school as Sustaining and Growing in the SEF
domain of Teaching. In 2018, a major focus has been effective classroom practice, supported by data use in teaching
and planning, and collaborative, evidence–based practice.

We have continued to focus on quality teaching underpinned by evidence–based practices to support improvement in
student performance. A culture of high expectations for all learners is evident within the school, with students supported
by explicit and differentiated teaching and high quality feedback, derived from a broad range of assessment data
sources. The Quality Teaching, Successful Students staffing allocation has been timetabled to facilitate fortnightly
collaborative conversations within each school stage, with a focus on sharing research evidence, deepening teacher
knowledge of the mathematics syllabus, enhancing formative assessment practices and analysing student performance
data to continuously inform and drive future teaching and learning. Collaborative mentoring relationships have supported
staff to move successfully towards the achievement of their Performance and Development Plan goals. Ongoing
curriculum development and teacher professional learning in English, Mathematics and Science has ensured teachers
are supported in developing deeper syllabus knowledge in these key learning areas.

School Excellence Framework – Leading

As an on balance judgement against the SEF, we have assessed our school as Sustaining and Growing in the SEF
domain of Leading. We have a sustained commitment to continous improvement, through a culture of high expectations
and a focus on instructional leadership.

Our school plan is driven by the main strategic directions of teaching, learning and wellbeing. The implementation of the
strategic directions are the core of continuous improvements efforts across the school and have led to high expectations
and improved outcomes.

In the domain of Leading we continued to collaborate with six other partner schools in a Community of Practice initiative,
"Leaderslink". The leadership team (including aspiring leaders) had regular opportunities throughout the year to work
jointly with colleagues in other school settings, developing their leadership practice in line with the Australian
Professional Standards for Teachers and Principals. The Leaderslink Community of Practice facilitated opportunities
during 2018 for the senior leadership teams in each of the partner schools to observe specific target programs reflective
of each school's current strategic direction priorities, and provide tailored, independent feedback to the schools aligned to
the School Excellence Framework.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:
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https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide
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Strategic Direction 1

Quality Learning

Purpose

Quality learning experiences that are focussed and differentiated to produce self–directed learners.

Overall summary of progress

During 2018, a strong focus on evidence–based practices has continued to underpin our work in striving for excellence in
leadership, teaching and learning. Through all levels of the school, high expectations of student performance have driven
our continued focus on strengthening teacher curriculum knowledge, quality assessment practices, and differentiation to
support individual student learning. The principles of Visible Learning have continued to be embedded in classrooms
across the school, with teachers ensuring that learning intentions and success criteria are clear for students and that
students are supported to self–assess, with the provision of effective feedback informing the learning process.
Opportunities for teams of teachers to collaborate and to analyse student performance data in order to target teaching
and learning programs are regularly provided through our collaborative conversations model. Individual teacher learning
is strongly supported through Professional Development Plans and observation, feedback and mentoring, facilitated
through the Quality Teaching, Successful Students allocation.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increased percentage of students
demonstrating expected
outcomes, including the Premier's
priorities, in Literacy.

 • 0.2 FTE – Wellbeing
funds
 • 1.3 FTE Low Level
Adjustment for Disability
 • 1.0 FTE – English
Language Proficiency
 • $38,000 Flexible funding
 • $90,000 Flexible funding

In 2018, Year 3 students at Cecil Hills Public
School had the following levels of performance in
the top two skill bands of NAPLAN (Bands 5&6).
Statistically Similar School Group (SSSG)
performance is reported alongside school
performance

Reading:

Band 6 = 16.8% (SSSG 25.8%)

Band 5 = 28.3% (SSSG = 25.7%)

Spelling:

Band 6 = 32.7% (SSSG 26.7%)

Band 5 = 27.4% (SSSG = 25.1%)

Writing:

Band 6 = 16.8% (SSSG 8.9%)

Band 5 = 40.7% (SSSG = 32.7%)

Grammar & Punctuation:

Band 6 = 28.3% (SSSG 31.0%)

Band 5 = 19.5% (SSSG = 16.8%)

In 2018, Year 5 students at Cecil Hills Public
School had the following levels of performance in
the top two skill bands of NAPLAN (Bands 7&8).
Statistically Similar School Group (SSSG)
performance is reported alongside school
performance
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increased percentage of students
demonstrating expected
outcomes, including the Premier's
priorities, in Literacy.

Reading:

Band 8 = 10.2% (SSSG 14.9%)

Band 7 = 10.2% (SSSG = 21.5%)

Spelling:

Band 8 = 12.6% (SSSG 15.4%)

Band 7 = 12.6% (SSSG = 21.0%)

Writing:

Band 8 = 3.9% (SSSG 2.9%)

Band 7 = 5.5% (SSSG = 10.8%)

Grammar & Punctuation:

Band 8 = 14.2% (SSSG 17.4%)

Band 7 = 11.0% (SSSG = 16.6%)

The average percentage of students achieving
Naplan Reading and Numeracy results in the top 2
skill bands in 2018 for the school was 26.99% (as
per the Premier's Priority)

We have seen some improvement in specific
literacy programs such as Multi–Lit:

Semester Two data indicates :
 • Stage One students have improved on average
nine months in reading age.
 • Stage Two students have improved on average
fourteen months in reading age.
 • Stage Three students have improved on average
eight months in reading age.

School assessment data indicates that in Semester
Two, 2018, 24% of Stage 2 students and 27% of
Stage 3 students were achieving at above the
expected stage level in English.  55% of Stage 2
students and 61% of Stage 3 students were
achieving at the stage appropriate level.

Increased percentage of students
demonstrating expected
outcomes, including the Premier's
priorities, in Numeracy.

 • QTSS – 1.348 FTE
 • $39,128 Flexible funding
 • $20,000 Flexible funding

In 2018, students at Cecil Hills Public School had
the following levels of performance in the top two
skill bands of NAPLAN (Numeracy).  Statistically
Similar School Group (SSSG) performance is
reported alongside school performance

Numeracy (Year 3):

Band 6 = 12.5% (SSSG 15.5%)

Band 5 = 17.9% (SSSG = 27.0%)

Numeracy (Year 5):

Band 8 = 7.9% (SSSG 14.5%)
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increased percentage of students
demonstrating expected
outcomes, including the Premier's
priorities, in Numeracy.

Band 7 = 6.3% (SSSG = 18.5%)

The Quality Teaching, Successful Students staffing
allocation has been timetabled to facilitate
fortnightly collaborative conversations within each
school stage, with a focus on sharing research
evidence, deepening teacher knowledge of the
mathematics syllabus, enhancing formative
assessment practices and analysing student
performance data to continuously inform and drive
future teaching and learning.

In 2018, stage one teachers continued to focus on
strengthening student's skills in Early Arithmetic
Strategies. Support programs were aligned to
facilitate a shift/acceleration of lower to middle
performing students' progress into higher levels,
using a 'bump it up' approach.

For Year One classes, data indicates that:
 • At the beginning of Term One, 54.5% of students
were achieving expected outcomes (figurative) or
higher.
 • By mid–Term 4, 91% of Year 1 students were
achieving at or above the expected outcome.
For Year Two classes, data indicates that:
 • At the beginning of Term One, 75% of students
were achieving expected outcomes (figurative) or
higher.
 • By mid–Term 4, 83% of Year 1 students were
achieving at or above the expected outcome.

School assessment data indicates that in Semester
Two, 2018, 28% of Stage 2 students and 22% of
Stage 3 students were achieving at above the
expected stage level in Mathematics.  53% of Stage
2 students and 60% of Stage 3 students were
achieving at the stage appropriate level.

Embedded whole school
approach to formative
assessment with evidence in all
classes of students' ability to
articulate aspects of learning
significance.

 • TPL $19,261
 • Beginning Teacher
$19,258
 • $40,000 Flexible funding

Progress in 2018 has included:

Re–development of scope and sequences for
Mathematics, English, Science & Technology,
History and Geography across all grades K–6.

Introduction of a revised whole school assessment
policy and schedule.

Staff participation in stage based fortnightly
collaboration sessions focussing on Mathematics.
Staff looked at research, data and discussed its link
to the scope and sequence.

Through collaborative sessions, teachers
developed a deeper knowledge and understanding
of the Mathematics syllabus and its content. This
knowledge was then transferred into producing
quality learning experiences and assessments for
our students.

Within collaborative conversations, teachers
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Embedded whole school
approach to formative
assessment with evidence in all
classes of students' ability to
articulate aspects of learning
significance.

analysed data and discussed students'
achievement, focusing on consistency of teacher
judgement. Through these conversations there has
been greater and more consistent reflection on
student data, giving teachers a deeper
understanding of the impact they are having on
their students' learning.

Class room walk throughs indicated that teachers
are using Bump It Up walls to provide students with
language to articulate their learning needs.
Students use these walls to articulate the steps they
need to achieve to improve.

Through the use of rubrics and success criteria,
students are supported to self–assess their own
work and to identify the next steps for ongoing
progress and improvement.

Evidence indicates that teachers are providing
students with a variety of types of feedback on their
learning. This is an area of continued focus.

Using both formative and summative assessments,
students are able to reflect upon their achievements
and make personal goals to assist them to improve
their learning.

Next Steps

Teachers will continue to implement formative assessment to drive the direction of their planning and provide effective
feedback to their students. Teachers will also continue to embed the principles of visible learning to assist students to
articulate the significance of what they are learning and enable them to develop self regulatory skills to monitor and be
responsible for their own learning.  We will maintain our focus on high expectations of student learning outcomes, with
differentiated learning experiences tailored to meet specific student need, in a quality teaching context.
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Strategic Direction 2

Quality Teaching & Leadership

Purpose

Create an engaging environment for the school community through collaboration and by fostering individual and
collective capacity.

Overall summary of progress

In 2018, Targeted Early Numeracy (TEN) training commenced in K–2 classrooms. The TEN philosophy was embedded
in number groups in 3–6 classrooms. Science, Technology, Engineering and Mathematics (STEM) training started
across the school. Self–Organised Learning Environments (SOLE) teacher professional learning was also commenced.
A strong focus on embedding the Focus on Reading (FoR) strategies into literacy programs was continued.

TEN pedagogy and strategies were implemented through Teacher Professional Learning and demonstration lessons.
TEN resource kits were purchased. Programs were aligned using the TEN pedagogies and strategies. STEM
demonstration lessons and teacher professional learning was implemented in Semester One. Stage teams used the
SOLE training to collaboratively plan Geography, History and Science programs. Reciprocal reading programs were
implemented using the Focus on Reading strategies and training. A Filmpond video was made to showcase how this
looked across the school.

The TEN program was effective across K–2 with teachers gaining expert knowledge through demonstration lessons and
explicit teaching strategies. Teachers gained a comprehensive knowledge of STEM through demonstration lessons
allowing teachers to evaluate current programs and make effective changes. Staff reflected on their current practice and
programs for History, Geography and Science using technology and student engagement, and collaboratively worked on
programs that incorporated SOLE lessons. Student engagement was improved through working in self–organised groups
and reflective feedback. Technology skills and research were improved. FoR reading and reciprocal reading lessons
were effective and will continue to be implemented across the school.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Embed use of evidence–informed
pedagogy by all teachers.

 • Maths $6,100
 • English $9,030
 • TPL
 • Classroom Resources

TEN pedagogy is implemented in programs across
all classes K–4. This has led to an improvement in
teacher confidence and ability to explicitly plan,
teach and assess number skills. This expert teacher
knowledge resulted in strong student progress with
87% of students in Year 1 and Year 2 working at or
above stage expectations in Term 4.

Teachers embedded their knowledge of FoR into
programs using research based pedagogy.
Reciprocal reading strategies are now incorporated
into programs.

Teacher knowledge and skills in STEM were
improved and teachers started incorporating STEM
lessons across Mathematics and Science programs
.

Teachers used SOLE in Science, History and
Geography to facilitate student autonomy in their
learning.

Evidence of teachers using
collected evidence and evaluative
thinking to improve student
progress.

 • Maths $5,045
 • English $3,700

In Term 4, there were whole school sharing
sessions that reflected on the effective practices in
Mathematics programs and Reciprocal Reading
strategies. All staff engaged in reflective
discussions and evaluated the effectiveness of the
programs in their stage.
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Engagement in collaborative
conversations, sharing individual
expertise, building teacher
confidence as educational
leaders.

 • TPL – $30,000
 • Beginning Teacher –
$40,000
 • School funded – $30,000

Collaborative conversations started a focus on
teachers analysing data and looking at research
based pedagogy. During these conversations,
teachers were provided with opportunities to reflect
on and evaluate their teaching pedagogy and
practice. Using evidence based research and
current student achievement, teachers improved
their knowledge of the Mathematics syllabus and
content and also how to differentiate and cater for a
range of abilities in Mathematics.

Next Steps

In 2019 we intend to update our induction program for beginning teachers or those who are new to Cecil Hills to facilitate
a smooth transition for teachers. Staff will be surveyed on their professional learning needs and choice based PL
sessions will continue to be implemented.

Teacher professional learning will be provided through a mentoring program where teachers are observed by a
colleague to assess and drive future practice. Professional learning will be provided in multimodal text creation and the
effective use of technology in the classroom at a differentiated level.

Through collaborative conversations and whole school assessment and monitoring discussions, data will continue to be
used to inform programming. Summative data will be analysed to validate formative assessment. Student learning will be
evaluated over time. Discussions will focus on the Quality Teaching Framework, CESE research and incorporate high
expectations.

STEM strategies started to be incorporated across Key Learning Areas and will continue to be implemented through
2019.

The school leadership team will undertake training in coaching techniques.
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Strategic Direction 3

Wellbeing

Purpose

Develop and embed a sustainable culture of wellbeing that supports all community members to be respectful, resourceful
and resilient, reflecting the core values (R.I.S.E – Respect, Integrity, Strength and Excellence) of the school.

Overall summary of progress

During 2018, Cecil Hills Public School continued to maintain a strong focus on creating innovative, respectful and
resourceful citizens.

Key outcomes included:
 • Whole school review of playground roles and responsibilities for teachers and students. Executive staff revised and

updated rules appropriate for each area of the playground. A detailed list of roles and responsibilities was
presented to staff and students. This coincided with the provision of playground duty folders to record incidents
that occur, allowing for closer monitoring of behaviours by executive staff.

 • Promotion of school's R.I.S.E (Respect, Integrity, Strength and Excellence) values incorporating the wellbeing
policy, rules of the school, award systems and teaching programs. Community feedback indicated a need for
consistency across the school to promote positive student behaviour. The R.I.S.E values were used to recognise
the qualities the community would like the students to demonstrate upon exiting the school. These values are
recognised through their achievements in the form of tokens and school merit awards. Values are also promoted at
morning assemblies and in classrooms across the school to encourage the consistency of language and the
understanding of what these values represent.

 • Introduction of the See–Saw app across the school to communicate with parents and showcase student success.
Classroom teachers undertook professional learning on how to implement See–Saw effectively in their daily
practice. All parents/carers were encouraged to create accounts, allowing them to view student work samples,
receive regular updates on students' learning in action and communicate directly with teachers.

 • Improvement of student engagement through the modification of learning environments to link in with research
around current best practice. A small group of staff were formed to undertake professional learning which upskills
them in team teaching and resourcing classrooms with equipment that focuses on practices indicated in
neuroscience research. A flow on effect of this is that many teachers across the school have revised their own
teaching practices and are incorporating some of these methods into their own classroom, improving student
engagement.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Tell Them From Me student and
staff data on engagement and
wellbeing consistently improved.

Wellbeing – $9,756
 • Science and Tech –
$123,900 (0.7 FTE staffing
costs)
 • CAPA – $19,280

During 2018 we initiated an Instructional Leader
(STEM) program. The Instructional Leader worked
to upskill both teachers and students in integrating
robotics technology and the associated
programming language through the use of Sphero
balls .  High levels of student engagement were an
observed outcome of this process, with students
applying critical and creative thinking skills to
create, test and evaluate solutions to situations
presented. Teachers reported greater levels of
confidence in incorporating STEM into their Science
and Technology programming.   A set of 24 Sphero
balls was purchased by the school to  enable this
technology to be incorporated into classrooms on a
regular basis.

ICT across the school has continued to be
upgraded to enhance student access to up to date
devices.  Students K–6 have access to devices
(e.g. laptops, tablets, Chromebooks) at a 1:2 ratio.
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Tell Them From Me student and
staff data on engagement and
wellbeing consistently improved.

Tell Them From Me data on engagement and
wellbeing closely mirrors  or exceeds that of
Statistically Similar School Groups and is reported
in greater detail in the "Parent/caregiver, student,
teacher satisfaction" section of this Annual Report.

Evidence of school values
(R.I.S.E) embedded in daily
practice, leading to improved
wellbeing.

 • Flexible funding $4,681 The school's RISE values (Respect, Integrity,
Strength and Excellence) are embedded and
regularly evidenced in the daily life of the school.

Teachers consistently use the language of the RISE
values in the classroom and playground to promote
positive interactions and citizenship.

The number of students attaining the gold level of
the values recognition system employed across the
school continues to rise annually.

The majority of students are able to articulate the
meaning of each of the RISE values and can
provide relevant examples of the values in practice.

Next Steps

The focus for Strategic Direction Three in 2019 will continue to be based around developing and embedding a
sustainable culture of wellbeing. The schools core values of RISE (Respect, Integrity, Strength and Excellence) will
continue to be embedded in different learning programs and linked with the Bounce Back program.

Teachers will engage more often with parents through more regular Parent Cafes that will be based on identified parent
need. The communication app 'See–Saw' will be used by all teachers to allow students to self–assess and reflect.

The school's updated Wellbeing policy will be finalised and given to staff to be implemented and evaluated. Staff will
participate in professional learning based on restorative practice allowing them to deal with playground behaviour issues
as they arise. SENTRAL will be used by all staff to record and monitor playground behaviour. The creation of a reflection
room will provide staff on duty with another option to improve playground behaviour.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading $4681 Aboriginal
background loading

In 2018, there were 6 students enrolled at
Cecil Hills Public School who identify as
having Aboriginal or Torres Strait Islander
background.

All Aboriginal and Torres Strait Islander
(ATSI) students have a Personalised
Learning Pathway (PLP) to ensure progress
across the curriculum. Strengthened support
for ATSI students through the 'Belonging
Group' program provides a visible profile for
Aboriginal students and ATSI culture within
the school.

The Aboriginal background loading is used to
supplement in class support available to ATSI
students through the provision of additional
School Learning Support Officer (SLSO) time.

English language proficiency $143,241 English language
proficiency loading.  This
was inclusive of 1.0 FTE
staffing component
($104,113) and $39,128 in
flexible funding (utilised to
supplement direct teacher
& SLSO support for EALD
students).

*FTE = Full time equivalent

In 2018 Cecil Hills Public School had 635
students enrolled who have a language
background other than English.  Of these
students, 562 require some level of EALD
support.  7 students were in the beginning
phase of their English language acquisition,
and received more intensive support.  29
students were in the emerging phase, 82 in
the developing phase and 444 were in the
consolidating phase.

One teacher is employed specifically to
support students with English as an additional
language or dialect (EALD). Flexible English
Language Proficiency funding provides extra
in class support via School Learning Support
Officers for these students.

Low level adjustment for disability $213,889 Low level
adjustment for disability
loading.  This was inclusive
of 1.3 FTE staffing
component ($135,347) and
$78,542 in flexible funding
(utilised to supplement
direct teacher and SLSO
support for students
requiring low level
adjustment for disability).

*FTE = Full time equivalent

Equity loading for low level adjustment for
disability is used through collaborative
partnerships with speech pathology services
where teachers gain practical strategies to
address expressive and receptive speech
issues.

Equity funding provides a 1.3 FTE Learning
and Support staffing allocation. Flexible
funding is used to engage additional teacher
support and Learning and Support Officer
time to assist students with their learning and
social needs.

Teachers differentiate the curriculum to
challenge every student at their level, leading
to enhanced learning outcomes for all
students.

Quality Teaching, Successful
Students (QTSS)

The Quality Teaching,
Successful Students
staffing allocation in 2018
was 1.348 FTE.

*FTE = Full time equivalent

The QTSS allocation facilitated school–based
instructional leadership targeted at supporting
teachers in data analysis, strengthening
syllabus knowledge in Mathematics, and
targeting students at their point of need
through curriculum differentiation and
evidence based practice. This occurred
through a structure,  where teachers on each
stage were released for a 2 hour session
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Quality Teaching, Successful
Students (QTSS)

The Quality Teaching,
Successful Students
staffing allocation in 2018
was 1.348 FTE.

*FTE = Full time equivalent

once per fortnight to engage in
evidence–based collaborative conversations,
which were guided by both short term and
longer term goals developed by each stage,
reflective of whole school priorities.

Socio–economic background $110,031 Socio–economic
background loading
provided direct, in class
support for students via
additional teacher and
SLSO time, as well as the
purchase of additional
technology resources to
assist students without
access to ICT devices.

Equity loading for socio–economic
background is used to employ additional staff
to meet the needs of low SES students to
increase the level of participation and
engagement. It also supports students with
excursions, resources and other areas where
families require financial assistance.

Support for beginning teachers $82,716 – Support for
beginning teachers
allocation.

The support for beginning teachers funding
allocation, combined with the QTSS staffing
allocation, facilitated school–based
instructional leadership supporting 6
beginning teachers in data analysis,
strengthening syllabus knowledge in
Mathematics, and targeting students at their
point of need through curriculum
differentiation and evidence based practice.
This occurred through a structure, where all
teachers on each stage were released for a 2
hour session once per fortnight to engage in
evidence–based collaborative conversations,
which were guided by both short term and
longer term goals developed by each stage,
reflective of whole school priorities.
Additional release time provided opportunities
for beginning teachers to work closely with
peers and mentors.

Targeted student support for
refugees and new arrivals

$3605 Equity loading for
targeted support for
refugees and new arrivals.

0.2 (FTE) staffing allocation
allocated (Semester One
2018) to provide additional
support for targeted student
under the EAL New Arrivals
Program.

*FTE = Full time equivalent

During 2018 ten students from refugee
backgrounds were enrolled at Cecil Hills
Public School.  $3605 in targeted funding and
an additional 0.2 FTE staffing allocation
ensured that individualised support was able
to be provided to assist newly arrived
students in their initial transition to Australian
schooling and also with early development of
English language skills.  Liaison with the
Department's Refugee Support Leader
occurred as part of the NSW government
Refugee Leadership Strategy. Network
meetings and professional learning
opportunities for our EALD teacher were
facilitated by the Refugee Support Leader
along with professional learning for all
teachers on the particular needs of students
from refugee backgrounds.
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Student information

Student enrolment profile

Enrolments

Students 2015 2016 2017 2018

Boys 378 371 384 403

Girls 317 373 379 399

Student enrolments at Cecil Hills Public School have
continued to trend upwards as new housing is built in
the Elizabeth Hills estate.

Student attendance profile

School

Year 2015 2016 2017 2018

K 92.5 94.5 94.5 95.3

1 94.2 93.3 93.5 94.5

2 94.3 95 93.1 94.9

3 94.1 95.3 95.1 92.8

4 93.9 95.1 94.3 95.1

5 94.4 92.9 95 95.4

6 92.9 94 94.6 94.6

All Years 93.8 94.3 94.3 94.7

State DoE

Year 2015 2016 2017 2018

K 94.4 94.4 94.4 93.8

1 93.8 93.9 93.8 93.4

2 94 94.1 94 93.5

3 94.1 94.2 94.1 93.6

4 94 93.9 93.9 93.4

5 94 93.9 93.8 93.2

6 93.5 93.4 93.3 92.5

All Years 94 94 93.9 93.4

Management of non-attendance

Student attendance is regularly monitored at Cecil Hills
Public School.  The school works collaboratively with
the Home School Liaison Officer to support students in
instances of poor attendance.  Overall attendance
patterns at Cecil Hills Public School continue to exceed
State DoE averages.

Class sizes

Class Total

KM 23

KA 21

KS 22

KR 22

KP 22

1/2WP 26

1M 22

1DS 22

1B 22

1A 22

2T 24

2N 24

2L 25

2D 24

3B 29

3W 29

3R 29

3H 29

4/5Y 28

4S 30

4R 28

4M 27

5A 25

5/6M 27

5K 27

5J 24

5B 25

6GB 27

6P 26

6L 26

6J 26

Structure of classes

During 2018 Cecil Hills Public School had 30
mainstream classes and 3 classes in the support unit.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 2

Assistant Principal(s) 5

Classroom Teacher(s) 32.33

Teacher of Reading Recovery 0.74

Learning and Support Teacher(s) 1.3

Teacher Librarian 1.4

Teacher ESL 1

School Administration and Support
Staff

7.87

*Full Time Equivalent

Cecil Hills Public School does not currently have any
staff members who identify as having Aboriginal or
Torres Strait Islander background.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 24

Professional learning and teacher accreditation

100% of teaching staff at Cecil Hills Public School are
accredited at the minimum level of Professional
Competence by the NSW Education Standards
Authority.  One staff member holds formal accreditation
at Lead level.

Financial information

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2018 to 31
December 2018. 

2018 Actual ($)

Opening Balance 418,981

Revenue 7,300,541

Appropriation 6,789,642

Sale of Goods and Services 97,367

Grants and Contributions 406,071

Gain and Loss 0

Other Revenue 100

Investment Income 7,362

Expenses -7,008,304

Recurrent Expenses -7,008,304

Employee Related -6,097,461

Operating Expenses -910,843

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

292,237

Balance Carried Forward 711,218

$450,000 has been allocated towards forthcoming
capital works expenditure to upgrade the playing space
for students in the front area of the school. This project
will tie in with the existing capital works program being
undertaken by School Infrastructure NSW. $80,000 has
been allocated to upgrade technology access for
students and teachers.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 
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2018 Actual ($)

Base Total 5,132,552

Base Per Capita 150,700

Base Location 0

Other Base 4,981,852

Equity Total 471,843

Equity Aboriginal 4,681

Equity Socio economic 110,031

Equity Language 143,241

Equity Disability 213,889

Targeted Total 643,791

Other Total 261,449

Grand Total 6,509,635

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

From 2018 to 2020 NAPLAN is moving from a paper
test to an online test. Individual schools are migrating to
the online test, with some schools attempting NAPLAN
on paper and others online.

Results for both online and paper formats are reported
on the same NAPLAN assessment scale. Any
comparison of NAPLAN results – such as comparisons
to previous NAPLAN results or to results for students
who did the assessment in a different format – should
take into consideration the different test formats and
are discouraged during these transition years.

In the domains assessed in NAPLAN literacy (including
Reading, Writing, Spelling and Grammar and
Punctuation) the percentages of students who are
achieving either at or above expected levels of
growth are as follows:

Reading:  School:  51.3%   Statistically Similar School
Group (SSSG): 63%

Writing:   School:  61.7%   SSSG:  56.4%

Spelling:  School:  68.7%  SSSG:  55.7%

Grammar and Punctuation:  School:  61.7%   SSSG:
55.5%
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Band 1 2 3 4 5 6

Percentage of students 6.2 4.4 10.6 31.0 19.5 28.3

School avg 2016-2018 4.9 4.6 17.4 23.5 24.5 25.1

Band 1 2 3 4 5 6

Percentage of students 3.5 6.2 19.5 25.7 28.3 16.8

School avg 2016-2018 3.4 5.8 23.5 23.9 27.2 16.2

Band 1 2 3 4 5 6

Percentage of students 3.5 8.8 11.5 15.9 27.4 32.7

School avg 2016-2018 4.3 9.8 15 18.3 24.5 28.1
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Band 1 2 3 4 5 6

Percentage of students 0.0 2.7 10.6 28.3 40.7 17.7

School avg 2016-2018 1.2 3.1 9.8 26.6 41.9 17.4

Band 3 4 5 6 7 8

Percentage of students 5.5 10.2 25.2 33.9 11.0 14.2

School avg 2016-2018 2.1 11.1 18.9 27.6 20.1 20.1

Band 3 4 5 6 7 8

Percentage of students 7.1 26.8 22.0 23.6 10.2 10.2

School avg 2016-2018 4.5 20.8 20.8 28.3 14.8 10.8
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Band 3 4 5 6 7 8

Percentage of students 3.9 8.7 26.0 36.2 12.6 12.6

School avg 2016-2018 3 6.6 21.6 36 17.1 15.6

Band 3 4 5 6 7 8

Percentage of students 7.1 15.7 37.0 30.7 5.5 3.9

School avg 2016-2018 3.9 10.8 34 36.7 11.4 3

In NAPLAN numeracy, 60.5% of students achieved at
or above expected levels of growth in 2018.  This
compares to 59.4% of students in statistically similar
school groups and 58.8% of students statewide.

The average NAPLAN growth score for students at
Cecil Hills Public School in the domain of numeracy is
102.6.  This compares to a statistically similar schools
score of 94.9 and a statewide average growth score of
94.6.

Band 1 2 3 4 5 6

Percentage of students 4.5 13.4 25.9 25.9 17.9 12.5

School avg 2016-2018 5.2 12.6 26.1 27.6 17.8 10.7
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Band 3 4 5 6 7 8

Percentage of students 5.6 25.4 35.7 19.0 6.3 7.9

School avg 2016-2018 3.6 17.5 32.9 24.5 14.5 6.9

The My School website provides detailed information
and data for national literacy and numeracy testing. Go
to http://www.myschool.edu.au to access the school
data.

In 2018, in line with the Premier's Priorities: Improving
education results through increasing the average
percentage of NAPLAN Reading and Numeracy
Results in the top two skill bands, Cecil Hills Public
School had the following results:
 • 26.99% of students of all Year 3 and Year 5

students who sat NAPLAN literacy and numeracy
achieved results in the top two skills bands.  This
compares to 28.23% in 2016 and 34.2% in 2017.

 • 45.29% of Year 3 students achieved in the top
two skill bands in NAPLAN Reading.

 • 14.29% of Year 5 students achieved in the top
two skill bands in NAPLAN numeracy.

 • 20.47% of Year 5 students achieved in the top
two skill bands in NAPLAN Reading.

In the state priority area of Better services – Improving
Aboriginal education outcomes for students in the top
two NAPLAN bands, the school's cohort was too small
in 2018 to report on.

Parent/caregiver, student, teacher
satisfaction

During 2018, the school sought information on
Parent/Caregiver, student and teacher satisfaction
through participation in the Tell Them From Me survey
program. Tell Them From Me is an online survey
system that helps schools capture the views of
students, teachers and parents.

The Tell Them From Me student survey provides
school principals and school leaders with insight into
student engagement, wellbeing and effective teaching
practices at their school, from the perspective of
students. The Focus on Learning teacher survey is
part of the Tell Them From Me suite of surveys on
student engagement. The teacher survey provides
school principals and school leaders with insights into
school and classroom effectiveness from the
perspective of teachers. The Partners in Learning
parent survey is also part of the Tell Them From Me
suite of surveys on student engagement. The parent
survey helps to clarify and strengthen the important
relationship between parent and school.

At Cecil Hills Public School, we have utilised the Tell
Them From Me survey platform annually since 2016.
This enables us to compare and identify trends over
time, and provides us with a comparison point with
NSW Government norms.

Student Satisfaction

In 2018 we had 229 students from years 4 – 6
participate in the Tell Them From Me student surveys.
Some of the key findings from the student survey data
snapshots were:
 • 81% of students have a positive sense of

belonging at our school, where they feel accepted
and valued by their peers and others (NSW Govt
Norm = 81%). This represents a 3% positive
upwards trend from 2017 data.

 • 85% of students have positive relationships,
where they have friends at school they can trust
and who encourage them to make positive
choices (NSW Govt Norm = 85%). This
represents a 4% positive upwards trend from
2017 data.

 • 96% of students value their schooling outcomes.
Students believe that schooling is useful in their
everyday life and will have a strong bearing on
their future (NSW Govt Norm = 96%). This
represents a 1% positive upwards trend from
2017 data.

 • 90% of students identify as having positive
behaviour at school, where they do not get in
trouble for disruptive or inappropriate behaviour.
This is above the NSW Govt Norm which sits at
83%. This represents a 7% positive upwards
trend from 2017 data.

 • 92% of students indicate they make a good effort
with their school work, and try hard to succeed in
their learning. This is above the NSW Govt Norm
which sits at 88%. This represents a 6% positive
upwards trend from 2017 data.
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The Tell Them From Me student survey asks students
to indicate responses to a number of questions based
on their level of agreement / disagreement with a
particular statement. A score of 0 indicates strong
disagreement, 5 is a neutral position and 10 indicates
strong agreement. The following drivers of student
outcomes are reported using the school mean of
student responses compared with the NSW Govt Norm.
 • Students indicated confidence that learning time

at school is effective, with important concepts
taught well, class time used efficiently and
homework and evaluations supporting class
objectives (School mean = 8.2, NSW Govt norm =
8.2). This represents a 0.3% positive upwards
trend from 2017 data.

 • Students indicated agreement that classroom
instruction has relevance to their everyday lives
(School mean = 8.0, NSW Govt norm = 7.9). This
represents a 0.4% positive upwards trend from
2017 data.

 • Students indicated agreement that their academic
program was rigourous, where classroom
instruction was well organised, with a clear
purpose and with immediate feedback to help
them learn (School mean = 8.2, NSW Govt norm
= 8.2). This represents a 0.2% positive upwards
trend from 2017 data.

 • Students generally indicated positive relationships
with their teachers, and felt that teachers were
responsive to their needs (School mean = 8.1,
NSW Govt norm = 8.4). This represents a 0.5%
positive upwards trend from 2017 data.

 • A high proportion of students indicated that the
school holds high expectations for success and
emphasises academic skills (School mean = 8.9,
NSW Govt norm = 8.7). This represents a 0.3%
positive upwards trend from 2017 data.

 • 53% of students indicated that they had a high
level of perseverance and pursued their goals to
completion, even when faced with obstacles
(NSW Govt norm = 48%).

 • 67% of students either agreed or strongly agreed
that visible learning strategies (learning intentions,
success criteria and teacher feedback) helped
them to see the next steps in their learning.

On the measure of advocacy at school compared with
expectations for success, data indicates the following
outcomes:
 • 89% of students at Cecil Hills Public School fall

into the optimal quadrant of high wellbeing
through strong advocacy at school and high
expectations. This compares to 81% of students
in Statistically Similar School Groups (SSSG) and
a state percentage of 85%.

 • Only 2% of students at Cecil Hills Public School
fall into the least optimal quadrant (low wellbeing
and low expectations) . This compares with 5% of
students in Statistically Similar School Groups
and 4% of students across the state.

 • 82% of students at Cecil Hills Public School fall
into the optimal quadrant of high wellbeing
through a strong sense of belonging at school and
high expectations. This compares to 71% of
students in Statistically Similar School Groups
(SSSG) and a state percentage of 76%.

 • Only 1% of students at Cecil Hills Public School
fall into the least optimal quadrant (low belonging
and low expectations) . This compares with 4% of
students in Statistically Similar School Groups
and 3% of students across the state.

Parent / Caregiver Satisfaction

The 'Partners in Learning' Parent Survey is based on a
comprehensive questionnaire covering several aspects
of parents' perceptions of their children's experiences at
home and school. Successful schools foster greater
communication with parents, encourage parental
involvement in their child's schoolwork, and enlist
parents to volunteer at the school and participate in
school governance. The survey also provides feedback
to schools about the extent to which parents feel the
school supports learning and positive behaviour and
promotes a safe and inclusive environment.

The survey includes seven separate measures, which
were scored on a ten–point scale. The scores for the
Likert–format questions (i.e., strongly agree to strongly
disagree) have been converted to a 10–point scale,
then averaged and reported by question and by topic. A
score of 0 indicates strong disagreement; 10 indicates
strong agreement; 5 is a neutral position (neither agree
nor disagree).

In 2018 we had 114 responses to the 'Partners in
Learning' Parent Survey. This was slightly down from
the 128 responses to the 2017 survey. Key features of
the responses were as follows:
 • In the measure of whether parents feel welcome

at school, the school mean was 7.6 compared
with the NSW Govt norm of 7.4. Parents felt they
could generally speak easily with their child's
teachers (likert score of 8.2) and receive written
information from the school in clear, plain
language (likert score of of 8.4). The use of the
'SeeSaw' app as a means of communication
between the school and parents was noted in
open ended responses by parents as a useful and
popular means for parents to keep up to date on a
regular basis about activities their child is involved
in within their classroom.

 • In the measure of whether parents feel well
informed about their child's progress at school,
the school mean was 7.2, compared to the NSW
Government norm of 6.6. On the item where
parents were asked whether reports on their
child's progress were written in terms they
understand, the likert score was 7.4. On the item
where parents were asked if they felt that the
teacher would inform them if their child was
making insufficient progress in school subjects
the likert score was 7.3. On the item where
parents were asked whether they felt informed
about their child's behaviour at school, whether
positive or negative, the likert score was 7.5.

 • In terms of parent participation at school, 35% of
parents indicated that they had talked with a
teacher more than three times, 35% two or three
times, 22% once, and 8% indicated they had not
spoken with a teacher.

 • Parent involvement in school committees such as
the P&C is quite low, with only 8% of respondents
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indicating involvement. Anecdotal evidence
shows that many parents are more than happy to
assist in the running of special school or P&C
events, but are unable to make the commitment
to attend committee meetings.

 • In the measure of parent support for learning at
home, the school norm is 6.5 compared with the
NSW Government norm of 6.3. On the item where
parents were asked if they spoke with their child
about the importance of schoolwork, the likert
score was 6.0. On the item where parents were
asked whether they encouraged their child to do
well at school the likert score was 7.8.

 • The majority of parents who responded to the
survey indicated that their child spends between
30–45 minutes per day on homework activities.
Parents generally spend approximately between
10 and 30 minutes each day helping with
homework. On homework balance, parent
responses produced a neutral position between
those wanting more homework compared with
those wanting less.

 • On the measure of parent perception around how
well the school supports learning, the school
mean was 7.7, compared to the NSW
Government norm of 7.3. On the item where
parents were asked about whether teachers have
high expectations for their child to succeed, the
likert score was 7.4. On the item where parents
were asked whether their child was encouraged
to do his or her best work, the likert score was
8.1.

 • On the measure of parent perceptions of how well
the school supports positive behaviour, the school
mean was 7.9, compared with the NSW
Government norm of 7.7. The likert score for
whether children were clear about the rules for
school behaviour was 8.5.

 • On the measure of parent perceptions of student
safety at school, the school mean was 7.5,
compared to the NSW Government norm of 7.4.
On the item where parents were asked whether
behaviour issues were dealt with in a timely
manner the likert score was 7.3. On the item
where parents were asked whether their child
feels safe at school, the likert score was 7.6.

 • On the measure of parent perception of inclusivity
and support for students with additional needs,
the school mean was 7.2, compared with the
NSW Government norm of 6.7. On the item where
parents were asked if teachers help students who
need extra support, the likert score was 7.3.

 • The majority of parents who responded to the
open ended aspect of the survey indicated
generally positive levels of satisfaction with the
school, its staff and programs. Parents value the
broad range of extra curricular opportunities
available to their children, whether in sports, the
arts, or academic areas.

Teacher satisfaction

The 'Focus on Learning' teacher survey focuses on
eight drivers of student learning: Leadership;
Collaboration; Learning Culture; Data Informs Practice;
Teaching Strategies: Technology; Inclusive School; and
Parent Involvement. The survey converts responses to

Likert–format questions into a ten–point scale, where a
score of 0 indicates strong disagreement; 10 indicates
strong agreement; and 5 is a neutral position. Teacher
ratings to various aspects of the survey were as
follows:

Leadership (Average ranking 7.1) The NSW
Government norm is 7.1.
 • School leaders have helped me establish

challenging and visible learning goals for students
(6.9)

 • School leaders have provided me with useful
feedback about my teaching (6.9)

 • School leaders have helped me improve my
teaching (7.2)

 • School leaders have taken time to observe my
teaching (6.7)

Collaboration (Average ranking 7.9) The NSW
Government norm is 7.8
 • I talk with other teachers about strategies to

increase student engagement (8.2)
 • Teachers have given me helpful feedback about

my teaching (7.2)
 • Other teachers have shared their learning goals

for students with me (7.7)
 • I discuss my assessment strategies with other

teachers (7.7)
 • I discuss learning problems of particular students

with other teachers (8.0)
Learning Culture (Average ranking 8.0) The NSW
Government norm is 8.0
 • In most of my classes I discuss the learning goals

for the lesson (7.9)
 • I set high expectations for student learning (8.3)
 • I monitor the progress of individual students (8.3)
 • Students find class lessons relevant to their own

experiences (7.9)
 • Students become fully engaged in class activities

(7.8)
Data informs Practice (Average ranking 8.0) The
NSW Government norm is 7.8.
 • My assessments help me understand where

students are having difficulty (8.6)
 • I use formal assessment tasks to help students

set challenging goals (8.0)
 • I regularly use data from formal assessment tasks

to decide whether a concept should be taught
another way (8.1)

 • I use results from formal assessment tasks to
inform my lesson planning (8.0)

 • I give students feedback on how to improve their
performance on formal assessment tasks (7.8)

Teaching strategies (Average ranking 8.0) The NSW
Government norm is 7.9.
 • I help students set challenging learning goals

(8.0)
 • My students are very clear about what they are

expected to learn (7.9)
 • When I present a new concept I try to link it to

previously mastered skills and knowledge (8.6)
 • Students receive feedback on their work that

brings them closer to achieving their learning
goals (8.0)
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 • I discuss with students ways of seeking help that
will increase learning (8.0)

Technology (Average ranking 6.7) The NSW
Government norm is 6.7.
 • Students have opportunities to use computers or

other interactive technologies for describing
relationships among ideas or concepts (7.0)

 • I help students set goals for learning new
technological skills (6.2)

 • I help students use computers or other interactive
technologies to undertake research (7.4)

 • Students have opportunities to use computers or
other interactive technologies to analyse,
organise, and present subject matter (6.6)

 • I work with students to identify a challenging
learning goal relevant to the use of interactive
technology (7.0)

Inclusive School (Average ranking 7.9) The NSW
Government norm is 8.2
 • I establish clear expectations for classroom

behaviour (8.7)
 • I strive to understand the learning needs of

students with special needs (8.4)
 • I use individual education plans to set goals for

students with special learning needs (7.7)
 • I create opportunities for success for students

who are learning at a slower pace (8.0)
Parent involvement (7.0) The NSW Government norm
is 6.8.
 • I share students' learning goals with their parents

(7.0)
 • I use strategies to engage parents in their child's

learning (7.2)
 • I am in regular contact with the parents of

students with special learning needs (6.9)
 • I work with parents to help solve problems

interfering with their child's progress (7.7)
 • Parents understand the expectations for students

in my class (7.5)
 • I make an effort to involve parents and other

community members in creating learning
opportunities (6.9)

 • Parents are regularly informed about their child's
progress (7.3)

Four dimensions of classroom and school
practices

The questions in the Focus on Learning survey ask
teachers to consider whether they present:
1. challenging and visible learning goals for

students, and if so, whether they enable students
to achieve these learning goals through:

2. planned learning opportunities which involve an
intentional transfer of skills and knowledge;

3. quality feedback that guides students' effort and
attention;

4. support for students to overcome obstacles to
achieving their learning goals (e.g. poor basic
skills, unproductive learning strategies, low self
esteem, lack of perseverance, poor help seeking
behaviours).

Challenging and Visible Goals (School mean 7.6,
NSW Government norm 7.5)

 • I help students set challenging learning goals
(8.0)

 • I use formal assessment tasks to help students
set challenging goals (8.0)

 • In most of my classes I discuss the learning goals
for the lesson (7.9)

 • School leaders have provided guidance for
monitoring student progress (7.4)

 • I set high expectations for student learning (8.3)
Planned Learning Opportunities (School mean 7.7,
NSW Government norm 7.6)
 • I regularly use data from formal assessment tasks

to decide whether a concept should be taught
another way (8.1)

 • When I present a new concept I try to link it to
previously mastered skills and knowledge (8.6)

 • I use results from formal assessment tasks to
inform my lesson planning (8.0)

 • I create opportunities for success for students
who are learning at a slower pace (8.0)

Quality Feedback (School mean 7.4, NSW
Government norm 7.3)
 • Teachers have given me helpful feedback about

my teaching (7.2)
 • I use formal assessment tasks to discuss with

students where common mistakes are made (7.3)
 • I monitor the progress of individual students (8.3)
 • I discuss my assessment strategies with other

teachers (7.7)
 • Students receive feedback on their work that

brings them closer to achieving their goals (8.0)
Overcoming Obstacles to Learning (School mean
7.6, NSW Government norm 7.7)
 • My assessments help me understand where

students are having difficulty (8.6)
 • I talk with other teachers about strategies that

increase student engagement (8.2)
 • I discuss learning problems of particular students

with other teachers (8.0)
 • I discuss with students ways of seeking help that

will increase learning (8.0)
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Policy requirements

Aboriginal education

Cecil Hills Public School's Aboriginal Education
Committee is committed to providing support for
teachers and staff to implement an Aboriginal
perspective across the curriculum. All students were
engaged in programs which supported cultural
significance in the school environment. This was
successfully achieved through the design and
implementation of programs to educate all students
about Aboriginal history, culture and present–day
Aboriginal Australia.

Accessibility to indigenous educational resources was
improved through the creation of an indigenous section
in our school library to support all staff and Aboriginal
students in teaching and learning by promoting
Aboriginal perspectives across the curriculum.

Aboriginal perspectives are integrated across many
Key Learning Areas to raise student awareness of
Aboriginal culture and heritage and to promote mutual
respect and understanding. At Cecil Hills Public School
we observe the protocol of acknowledging country at
each assembly and all special ceremonies.

Throughout 2018, students within the Cecil Hills school
community have learnt about Aboriginal history and
culture through Key Learning Areas such as music,
creative arts, history and geography.

Students, parents and teachers share the goals of
individual indigenous students through the
Personalised Learning Pathways (PLPs) in order to
support educational outcomes for Aboriginal students.
Teachers were supported in the process of writing
PLPs. The PLPs were successfully implemented and
monitored. Review meetings were held with parents. All
identified Aboriginal students demonstrated progress
towards their learning goals across the literacy and
numeracy continuums.

Multicultural and anti-racism education

Cecil Hills Public School prides itself on being a
harmonious and multicultural school. Harmony Day is
celebrated each year by the students, teachers and
families of Cecil Hills Public School. The 2018 Harmony
Day was designed as a community celebration. Cecil
Hills PS celebrates this strength with a colourful display
of cultural dances, songs, national costumes and a
multicultural feast.

Of our school student group of approximately 800
children, 620 have a language background other than
English (LBOTE). Multicultural Education at Cecil Hills
Public School is highly valued with a dynamic and
diverse multicultural community representing more than
30 language and cultural backgrounds.

The English as an Additional Language or Dialect
(EAL/D) program at Cecil Hills Public School aims to
improve the English language competence of students

of Language Backgrounds other than English (LBOTE).
The aim is to improve the ability of the students to the
level where they can fully participate and achieve in
school and society. The children are also encouraged
to continue to value their first language and culture.

EAL/D students range from Beginning English to
Consolidating English. Our EAL/D students are
supported by the specialist EAL/D staff a variety of
ways, including team teaching, parallel teaching and
withdrawal.

Our school community takes great pride in its
atmosphere of harmony and respect for multicultural
diversity. Multicultural perspectives are embedded in
teaching and learning programs across all stages. The
school has developed our History and Geography
scope and sequences. This will ensure students'
perspectives are broadened and cultural diversity is
embraced and fostered within our school.

As well as supporting students with limited or no
English, we promote the sharing and learning of
cultures within our school. Students are encouraged to
talk about their traditions as well as participating and
studying significant Australian traditions and Indigenous
customs and beliefs.

The school has a designated Anti–Racism Contact
Officer (ARCO) in line with Department policy.

Other school programs

ICAS

ICAS Assessments are designed to recognise and
reward academic excellence. The assessments are
based on the curricula for the relevant year. Students
are asked to demonstrate a deeper, integrated, and
thorough level of learning. The ICAS Assessments are
designed to assess students' ability to apply classroom
learning in new contexts, using higher–order thinking
and problem–solving skills.

At Cecil Hills Public School, the ICAS competition is
offered as an opt–in program for students in Years 2–6.
In 2018, participation rates were as follows:
 • English competition – (Years 2–6) – 52 students
 • Mathematics competition – (Years 2–6) – 74

students
 • Writing competition – (Years 3–6) – 22 students
 • Spelling competition – (Years 2–6) – 61 students
 • Science competition – (Years 2–6) – 27 students
 • Digital Technologies competition – (Years 2–6) –

20 students
The following results were achieved.

English competition
 • 5 Distinction awards (top 89–99% of participants

across Australia)
 • 10 Credit awards (top 64–88% of participants

across Australia)
 • 6 Merit awards (top 54–63% of participants

across Australia)
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Mathematics competition
 • 3 Distinction awards (top 89–99% of participants

across Australia)
 • 15 Credit awards (top 64–88% of participants

across Australia)
 • 4 Merit awards (top 54–63% of participants

across Australia)
Writing competition
 • 4 Distinction awards (top 89–99% of participants

across Australia)
 • 4 Credit awards (top 64–88% of participants

across Australia)
 • 3 Merit awards (top 54–63% of participants

across Australia)
Spelling competition
 • 7 Distinction awards (top 89–99% of participants

across Australia)
 • 15 Credit awards (top 64–88% of participants

across Australia)
 • 2 Merit awards (top 54–63% of participants

across Australia)
Science competition
 • 2 Distinction awards (top 89–99% of participants

across Australia)
 • 4 Credit awards (top 64–88% of participants

across Australia)
 • 1 Merit award (top 54–63% of participants across

Australia)
Digital technologies competition
 • 2 High Distinction awards (top 1% of participants

across Australia)
 • 2 Distinction awards (top 89–99% of participants

across Australia)
 • 15 Credit awards (top 64–88% of participants

across Australia)
Debating

Cecil Hills Public School has two debating teams
comprising of eight Stage 3 students. The teams
compete against other schools in the Cowpasture
Cluster Debating Competition throughout the year. We
had a fantastic debating year in 2018. Both teams
came first in their competition and we won the overall
debating competition, taking the trophy home for the
second time. The success of our teams truly is a
testament to their hard work and dedication. Their
tenacious spirit and energy during practices and their
commitment and support of one another definitely paid
off. They represented our school remarkably well and
demonstrated great achievements.

Performing Arts

Throughout 2018 Cecil Hills Public School continued to
offer students a wide range of opportunities to excel in
a variety of areas of the Performing Arts. Some of the
key achievements and highlights of the 2018
Performing Arts programs included:
 • School choir (performing at a variety of

school–based events, and as part of the massed
choir in the performing arts festival)

 • Junior and senior dance groups (performing at a

variety of school–based events, and in the
performing arts festival)

 • Skipping squad (performing at a variety of
school–based events, and in the performing arts
festival)

 • Drama group (organised and performed at the
annual Cecil Hills Performing Arts evening)

 • Band program (performing at a variety of
school–based events, and in the performing arts

 • Cultural dance groups (performing at Harmony
Day)

 • Gifted and Talented Art program – 15 students
(run in conjunction with Cecil Hills High School)

 • Senior talented art group
 • Weekly class–based performances at school

assemblies.
Band

Cecil Hills Public School's band continued in 2018 with
great enthusiasm from students and parents. The band
has 17 members and Mr Matin Davison conducts the
band and tutors our students in a range of woodwind,
brass, string and percussion instruments. The majority
of students are picking up an instrument for the very
first time and have shown great enthusiasm and
perseverance in learning. Students have learnt to
handle and look after their instruments. They are
learning to read music, play as part of an ensemble and
are learning to listen to each other.

Cecil Hills Public School's band performed at the
Western Liverpool Festival of Performing Arts and at
our annual Presentation Day assembly. They also held
a Musical Recital evening. Students showcased several
ensemble pieces and their own solo performance,
demonstrating progress and confidence. Students
played extremely well with attention to beat, intonation
and dynamics.

Sport

Throughout 2018 Cecil Hills Public School continued to
offer students a wide range of opportunities to excel in
sporting endeavours. Some of the key achievements
and highlights of the 2018 sporting programs included:
 • High participation rates in the school swimming

carnival– Leopold House winning the carnival
 • High participation rates in the school cross

country carnival– Spencer House winning the
carnival

 • High participation rates in the school athletics
carnival –Leopold House winning the carnival

 • Year 5 Netball – Premiers
 • Senior Boys Basketball –Semi finalists
 • Senior Girls Basketball – Semi finalists
 • Senior Boys Football – Premiers
 • Junior Boys Football – Runners Up
 • 3–6 Girls football – Premiers
 • Junior Girls AFL – Premiers
 • Senior Girls AFL– Runners up
 • Junior Girls T–Ball – Premiers
 • Senior Boys Touch – Premiers
 • 2018 Football – Champion School
 • 2018 AFL – Champion School
 • 2018 Softball/T–ball – Champion School
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 • 2018 Winter sport – Champion school
 • 2018 Wanderers plate – Champions
 • Kids versus cops Oz tag – Participation
 • Talented Football program (run in conjunction

with staff from Westfields Sports High School).
Support Unit

The Support Unit consists of three separate classes.
Each class had seven students, one teacher and one
School Leaning Support Officer (SLSO). All students
had a Personalised Learning and Support Plan
(PLASP) that was written collaboratively between the
teacher and parent. Each PLASP was tailored to suit
the student's individual learning style and needs. All
students had the opportunity to participate in an
overnight excursion to Taronga Zoo as well as
numerous community access excursions throughout
the year. Four students also attended the Broken Bay
Sport and Recreation camp and completed a variety of
activities including rock climbing, archery, fishing and
kayaking. One student was a member of the school
band and participated in a number of successful public
performances.
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