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Introduction

The Annual Report for 2018 is provided to the community of Oakhill Drive Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Betty Asmanis–Ploeg

Principal

School contact details

Oakhill Drive Public School
Oakhill Drive
Castle Hill, 2154
www.oakhilldr-p.schools.nsw.edu.au
oakhilldr-p.school@det.nsw.edu.au
9634 1033

Message from the Principal

It has been an exciting year at Oakhill Drive Public School, with many wonderful opportunities offered to our students.
With encouragement from their teachers to set high expectations of themselves and goals in place to make this a reality,
our students are the drivers of their learning. An extensive array of opportunities for every child provides challenge,
enrichment and inspiration. Our external and internal data confirms this. A record number of students have successfully
gained positions in Selective High School and Opportunity Classes. Our sporting teams reach finals and grand finals.
Individual students achieve their PBs and are ranked as national age champions!! A team of students gained 2nd place
in the state for the Game Changer Challenge. In the creative and performing arts our bands continue to grow and gain
1st place in eisteddfods across Sydney, students feature in the combined choir performing at the Sydney Opera House
and talented artist's work, feature as finalists in various competitions across Sydney. In addition to ensuring our students
excel in the foundation skills of literacy and numeracy, we are also ensuring students can apply these skills to STEM.

Our 2018 kindergarten cohort, will graduate from high school in 2031. Our world is ever and fast changing and we don't
really know what the future holds. At ODPS we take a very serious approach to preparing our students academically,
socially and emotionally. Our students are building on their strengths and growing their resilience to face all challenges
ahead.

Sally Fletcher, educator Life Education NSW, noted of our students: "...  I have been especially impressed with the
students who have been participating in our program; Relate, Respect, Connect. This program has a focus on positive
relationships both online and face to face. I have been encouraged to see the depth of understanding and insight the
students have in this area. It has been evident to me that the school has a strong focus on wellbeing and good mental
health for all their students. The artwork and class murals, I have also witnessed around the school have demonstrated
this commitment to the student's sense of wellbeing. Whatever you are doing at your wonderful school needs to be
bottled. I encourage you to share this with many other schools as it is an area of great importance for our young people."

I congratulate our students, their teachers and their parents who support us in our work. It truly is, a village raising these
children and they are a reflection of us all.
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Message from the school community

Each year the P&C works closely with the school via the teacher representatives and the student representatives, to
establish requirements and then assist to raise the necessary funds to fulfil those requirements. What a big year of
planning & allocating of funds the P&C had in 2018.

2018 was a non Fun Day year, as such we had the benefit of utilizing the funds raised from the 2017 Fun Day. The 2017
Fun Day provided an additional $50k profit which we were able to allocate towards some of the bigger projects around
the school. Larger projects included the inclusion of an outdoor classroom / stage area, sporting equipment & the
landscaping of the area above the multipurpose court. We were also able to help fund the upgrading of several air
conditioners within the classrooms. The P&C annually subsidises items such as; teaching resources, Yr 5 Leadership
courses, SRC camps, Yr 6 First Aid Courses, Yr 6 Farewell, Kindy Graduation, Arts program including Dance costumes
and Band equipment, refresh of sporting equipment, playground maintenance and our successful Welcome BBQ, just to
name a few.

Our P&C is charged with running three sub–committees. The Canteen, the Uniform Shop and our popular and very
successful Band. These sub–committees whilst they raise varying levels of profit, are largely service focused which are
almost entirely run by volunteers. Our volunteers do an amazing job and we are fortunate that we can offer such great
services for our parents and children. We thank you all for your time. Recognising that not all events are income
generating, the P&C do regularly co–ordinate more service type events, some of which include: Discos, Movie Nights,
Trivia Nights, Mothers 'Day & Fathers' Day stalls.

The P&C and the wider parent community, work together with the school towards continuous improvement. This year,
parents were invited to attend several school functions, workshops and focus groups, highlighting student learning and
wellbeing. During Open Day, teachers welcomed us into classrooms and our children shared with us their learning goals
and their progress towards these. Later in the day the choirs, dance groups and bands showcased their talents during an
outdoor concert. Hospitality was extended to parents and grandparents, via the student cafe, with home baked treats.
The school has conducted several workshops throughout the year to improve parent understanding of school life and the
school's strategic directions. Workshops on Visible Learning, Goal Setting, Student Wellbeing, Anxiety and Depression,
Student Recognition Policy, Understanding Your Child's School Report and a Mathematics Masterclass, were just some
provided to us by the school. In addition the school supports families from non–English Speaking Backgrounds with cafe
style meetings every term. These events are used to assist parents and grandparents understand how they can support
their children in our school. Interpreters are provided to ensure all participants are supported.

The P&C values the community spirit at ODPS and it is through these regular community events that we get a chance to
say thank you to the community for their continued support. We would like to take this opportunity to thank all parents
and staff for their contributions and continued support and hope that you all feel the amazing community spirit that
surrounds our lovely school.
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School background

School vision statement

Our students will gain the skills, knowledge and attitudes, that will prepare them to be creative, connected and
collaborative lifelong learners. Our students will be encouraged to become healthy, well rounded, global citizens who
contribute to the creation of the common good in today's knowledge based, dynamic, interdependent world.

School context

Oakhill Drive Public School is located in the Castle Hill area of North West Sydney. Our current enrolment numbers are
at 752 students. 51% of our students are from a language background other than English. We have a strong learning
alliance with the Cherrybrook Community of Schools including our feeder high schools Cherrybrook Technology High
and Castle Hill High. Oakhill Drive staff and community are committed to providing many opportunities for our students to
strive to achieve. Preparing our students for their journey through life and providing experiences that develop the whole
child is what drives our whole school community. We do this by ensuring that the learning environment is a place where
all students feel safe, are stimulated and are proud to be part of a caring school. Our teachers bring learning to life,
inspiring the imagination and creativity in every student by making learning relevant, integrating technology, encouraging
communication and making classrooms fun, our teachers help our students to excel. As well as the academic programs,
we offer an exciting and diverse range of programs in the creative arts, sport and many other co–curricular areas which
will develop each student’s interests and talents whilst building their confidence and self–esteem. Programs such as,
school choirs, bands and dance groups, sports teams, school representative council and debating are just a few that
offer students, opportunities to showcase their talents. As the school has grown, support of the school’s initiatives and
goals by parents has never been stronger. Together we strive to achieve a happy and inspiring school.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading. Our school recently experienced an increased number of
beginning teachers, who are strongly supported by their mentors and supervisors to implement the pedagogy and
curriculum they have been studying. Our school strategic directions are at the forefront of our ongoing learning and our
relentless focus on student improvement drives teacher learning. Teachers articulate their learning goals through their
Professional Development Plans. They are supported through weekly TPL, team teaching, lesson observations and peer
reviews, to continuously improve their practice.

LEARNING: In our school every child is known, valued and cared for. There is demonstrated commitment within the
school community that all students make learning progress. Learning is visible to students. They know the learning
intention of each lesson, they know what success looks like, they are beginning to reflect on their learning and make
plans for moving learning forward and they share this information with their teachers and their parents. Well–developed
and evidence–based approaches, programs and assessment processes identify, regularly monitor and review individual
student learning needs. Teachers differentiate curriculum delivery to meet the needs of students at different levels of
achievement, including adjustments to support learning or increase challenge. Expectations of behaviour are
co–developed with students, staff and the community and are designed to ensure effective conditions for learning. They
are explicitly, consistently and supportively applied across the school. The school has implemented evidence–based
change to whole school practices, resulting in measurable improvements in wellbeing and engagement to support
learning. The school achieves excellent value–added results, significantly above the value added by the average school.
Most students achieve in the top two bands for NAPLAN reading, writing and numeracy.

TEACHING: All lessons are systematically planned as part of a coherent program that has been collaboratively
designed. Accommodations and adjustments are made to suit needs as they arise. A whole school approach ensures the
most effective evidence–based teaching methods optimise learning progress for all students, across the full range of
abilities. Teachers employ evidence–based effective teaching strategies. Effective methods are identified, promoted and
modelled, and students' learning improvement is monitored, demonstrating growth. Teachers provide explicit, specific
and timely formative feedback related to defined success criteria. Teachers' feedback supports improved student
learning. All classrooms and other learning environments are well managed within a consistent, school–wide approach.
Well planned teaching is taking place, so that all students can engage in productive learning, with minimal disruption.
Teachers model and share a flexible repertoire of strategies for classroom management and promotion of student
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engagement and responsibility for learning. There is a coordinated effort by school staff to engage the school community
to reflect on student progress and achievement data and develop plans and strategies for improvement. The school has
a high performing teaching staff as measured against the Australian Professional Standards, whose capacities are
continually built to ensure every student experiences high quality teaching. The leadership team has participated in
capacity development programs and implements principles of evaluative thinking, continually monitors the impact of
programs and approaches used by all teachers, and improves practice as required. Teaching staff demonstrate and
share their expertise within their school and with other schools. Teachers have sound contemporary content knowledge
and deploy effective teaching strategies. The school trials innovative practices and has processes in place to evaluate,
refine and scale success.

LEADING: The leadership team maintains a focus on distributed instructional leadership to sustain a culture of effective,
evidence–based teaching and ongoing improvement so that every student makes measurable learning progress and
gaps in student achievement decrease. The leadership team establishes a professional learning community which is
focused on continuous improvement of teaching and learning. The leadership team actively supports change that leads
to improvement, creating opportunities where feedback about the impact of change can be shared and monitored. The
school uses research, evidence–based strategies and innovative thinking in designing and implementing a school plan
that successfully delivers ongoing, measured improvement in student progress and achievement. The school
systematically and regularly monitors a range of indicators to gauge the impact of its plan and to inform changes to the
implementation that support its ultimate success. Streamlined, flexible processes exist to deliver services and information
and to support parental engagement and satisfaction. The leadership team analyses responses to school community
satisfaction measures. Partnerships with parents and students support clear improvement aims and planning for
learning. Our self–assessment process will assist the school to refine our school plan, leading to further improvements in
the delivery of education to our students.

For more information about the School Excellence Framework:
https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/self–evidence–guide
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Strategic Direction 1

Quality teaching and learning in a dynamic school

Purpose

To continue to build a school culture of excellence and equity, ensuring each student experiences success; aspiring to
become confident and creative life long learners and global citizens.

Overall summary of progress

Our school is making progress to ensure that every teacher enhances every student's skills in becoming lifelong learners
through the provision of differentiated support to achieve personal success. Student data indicates that they utilise the
language of learning and have an increasing understanding of how learning intentions, success criteria, goals and
feedback direct their own learning. Teachers have enhanced knowledge in formative assessment strategies, with
observational data through Instructional Rounds indicating improving use of tools to move learning forward. Leaders
model visible learning strategies in whole school and stage professional learning sessions as well as when teaching
alongside team members. Parents have had further exposure to Visible Learning through workshops and newsletter
articles.

A wide variety of assessment strategies are being routinely used by teachers moving our school from Sustaining and
Growing towards Excelling. Five weekly moderation sessions enable teachers to review student data and collegially plan
how to move learning forward by adjusting programs as needed. The PAT online tool was used from Years 2–6 for future
use to track student growth and learning over time.

Best practice pedagogy is researched through our Instructional Rounds group of schools, attendance at conferences and
professional reading and then applied within our context, indicating we are Excelling.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Students use and understand the
language of learning. They can
identify where they are in their
learning and where to go next.

TPL: $10,000

$200 text books

Student surveys and interviews indicate that they
are showing an improving understanding of the
language of learning. They report attributes of
learners as those that apply themselves, seek
support from others through questioning and using
feedback. At this stage, their responses indicate
more passive strategies to learn (listening or asking
the teachers) and we plan to develop active
strategies in all students.

Instructional Rounds data, observations and
informal walk throughs indicates that Learning
Intentions and Success Criteria are standard
practice in classrooms; learning is relevant, based
on syllabus expectations and transferrable to new
contexts.  Teachers utilise formative assessment
techniques; some teachers use the information to
impact future learning. Feedback is provided to
students from the teacher, peers and self–reflection
although data shows that its effectiveness in
moving learning forward needs development.

Formal processes (eg Review &
Plan and Instructional Rounds)
and informal observations will
indicate programs are dynamic,
with assessment data effectively
gathered, evaluated and used to
inform future teaching.

TPL: $15,000

$2050 OARS subscription

Teachers use formative, summative and diagnostic
assessment data to adjust core programs for future
lessons to meet their students' needs. Components
including learning intentions, success criteria, goals,
eliciting evidence of understanding from every
student and feedback are capably used by many
teachers.

The Review and Plan process has effectively
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Formal processes (eg Review &
Plan and Instructional Rounds)
and informal observations will
indicate programs are dynamic,
with assessment data effectively
gathered, evaluated and used to
inform future teaching.

supported consistency in teacher judgement and it
is planned to move this process so that it focuses
more on learning – how to move all students'
learning towards significant learning goals.

NAPLAN data will indicate growth
of the number of students in the
top two bands to an average of
83% (Year 3) and 67% (Year 5).

NAPLAN data indicates that student growth is on
target to meet our goal. The number of students in
the top two bands in Year 3 averages at 79.8%
(moved from an average of 77.8% in 2017) and in
Year 5 63.5% (moved from an average of 58.7% in
2017).

All student's literacy and
numeracy skills will be monitored
using the syllabus and tools such
as the Continuum/Learning
Progressions to explicitly target
teaching to develop all students
skills in literacy and numeracy.

Casual Relief for TPL
$3000

All teachers monitor student learning on an ongoing
basis and moderation sessions have resulted in
improved consistency in teacher judgement to
syllabus expectations throughout the school. K–2
APs and teachers have undertaken some learning
on the Learning Progressions and Best Start 2.
How these tools are used will need to be
determined following Best Start Assessments and
the use of ALAN. We will trial using the
Progressions to inform Personalised Learning
Support Plans for students with learning difficulties.

Online PAT Maths, PAT Reading and AGAT
assessments were used 2–6 to gather further
understanding of trends, strengths and needs. The
online system will enable teachers to use data as a
planning tool for literacy and numeracy.

Next Steps

 • Continue to develop teacher capacity to utilise a range of tools including high quality questions to gather evidence
and adjust learning based on their deep knowledge of every student within a lesson.

 • Provide further opportunities for students to show where they are in their learning and provide the tools for them to
take a more active role in learning.

 • Further develop skills in visible learning to enhance flexibility of use
 • Seek formal feedback from parents/carers on learning to determine how to further support them in the learning

community.
 • Develop professional learning on syllabus to provide meaningful opportunities to embed the cross curriculum

priorities and general capabilities in programs to enhance engagement and application of literacy and numeracy in
all KLAs.
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Strategic Direction 2

Quality relationships and wellbeing for all

Purpose

To promote and build a positive school community environment through sustainable school wide systems which develop
the overall wellbeing of students, staff and the community. Positive practices and procedures foster a culture of learning,
collegiality and effective partnerships in which the school and its community are able to connect, succeed and thrive.

Overall summary of progress

Oakhill Drive has continued to establish a strong focus on the individual wellbeing and relationships of our students, staff
and community.  Our Positive Education program has expanded and become embedded into all aspects of our school
and community.

A committed wellbeing team has developed explicit lessons that teach concepts and embed them into all curriculum
areas. Professional learning has enabled staff to also reflect on their own wellbeing and relationships, enabling students
to be best supported in a culture that demonstrates the values and behaviours that build wellbeing and relationships.
Whole school events consolidate learning and engage the wider community. Wellbeing practices have been formalised
by the development of new policies and procedures, resulting in a consistent approach and long term implementation.

Data collected indicates overwhelming support for this important initiative. Students understand the value of having a
high level of wellbeing and of establishing positive relationships. The P&C is a great advocate for the school in
supporting this initiative and our parent community is increasingly engaged in this area of learning.  Staff have adopted
the 'Learn it, Live it, Teach it' approach and continue to build a positive work environment, where supporting each other,
our students and their parents is paramount.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Students and staff demonstrate a
high level of wellbeing and
positive, respectful relationships,
evidenced by behaviour data and
feedback.

Combination of TPL, casual
relief and resources
$20,973

Students participated in Positive education lessons
as part of their PDH program, as part of a 2 year
scope and sequence. Lessons introduced and
consolidated topics such as aspects of wellbeing,
optimistic thinking, gratitude, mindfulness, working
with character strengths, relationships and
emotional self regulation. Behaviour data indicates
that students are more consistently showing respect
for themselves and others, applying strategies to
manage their emotions more effectively and
demonstrating higher levels of resilience. Response
data from student surveys showed that students
were more able to effectively describe their level of
wellbeing and suggest additional ways to build it.

The establishment of the play area, Panda Patch,
provides a supportive and safe play environment
where small groups of students participate in
cooperative games with others, learning and
practising the skills required to build positive
relationships with their peers. External agencies
such as Learning Links have worked with students
in the school to assist them with specific strategies
to manage aspects of their wellbeing. These
initiatives have been very well received by parents
and found to be beneficial for students.

Oakhill Drive has implemented many successful
initiatives throughout the year with students, staff
and parents, joining together to celebrate these
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Students and staff demonstrate a
high level of wellbeing and
positive, respectful relationships,
evidenced by behaviour data and
feedback.

achievements as a  whole school. These included:
Wellbeing Wednesday, RUOK day,
Harmony/Kindness Day/World Happiness Day,
National Day of Action Against Bullying. The whole
school community also demonstrated the values
being taught in a practical way by giving to others.
Whole school fundraising and charity events
included Drought Relief and Christmas Giving Tree.

The physical environment has become reflective of
our wellbeing program. Signage, both in and
outside the classroom, reminds us all of our major
directions of 'Inspired Learning' and 'Positive
Relationships' reinforce our wellbeing message and
act as a point of reference in discussions.

Staff at Oakhill Drive continue to participate in
professional learning related to wellbeing and
relationships. Topics included mindfulness,
relationships, solution focused conversations and
positive strategies to manage behaviour. Data from
staff surveys indicated that many staff are using
positive psychology strategies at home, as well as
at school. Overwhelmingly teachers find school to
be a happy place, have positive relationships at
school and believe that positive education is very
worthwhile and successful in creating a kind and
resilient culture at Oakhill Drive.

Increased efficiency of Learning
Support Team procedures to
enable capacity building of
teachers. Increased support to
students who require Learning
Support Team interventions
related to behaviour, learning or
wellbeing.

Flexible Funding $38,671

School & Community

$20,000

Policies and procedures for Learning Support
intervention were reviewed and streamlined. This
process resulted in increased efficiency and
consistency, as well as increased support for
students. Teachers participated in professional
learning which enabled them to more accurately
identify students for the National Consistent
Collection of Data (NCCD). As a result, resources
could be allocated more equitably. The new
learning support referral procedures ensure that
teachers are central to discussions about their
students, making learning more aligned to
additional support and the monitoring of students
more efficient and reliable.

The LST supported students at risk by employing
an additional teacher one day per week. This
teacher along with the Learning and Support
Teacher (LaST) and by School Learning Support
Officers (SLSO) worked with students in the
classrooms and some withdrawal. In addition,
opportunities were provided for classroom teachers
to consult with the LaST, allowing them to build
their capacity to meet the specialised needs of
students in the classroom.

There is an increasing awareness of students who
require social–emotional support and the revised
systems ensure that these students are also well
supported. Increasingly, the LST utilises the
expertise of specialists outside the school and
works in partnership with them to provide
appropriate and consistent support to students.
Learning Links provided specialised support
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increased efficiency of Learning
Support Team procedures to
enable capacity building of
teachers. Increased support to
students who require Learning
Support Team interventions
related to behaviour, learning or
wellbeing.

programs to some students on site within school
hours. Parents are also recognised as an integral
part of the process to support students with
additional needs.  Opportunities are provided for
teachers to meet with parents and outside
agencies, on a regular basis.

These improved processes have enabled support
to be provided to students with a range of needs,
giving them the best opportunity to reach their full
potential.

All teachers successfully
implementing the procedures in
the new Student Wellbeing
Policy. Parents supportive and
involved in Policy procedures.

TPL: $2000 The new Student Recognition Policy was developed
in consultation with staff, students and parents.
After implementation, feedback was sought from all
groups which was generally very positive.
Comments indicated that students were engaged
by the new certificates and inclusion of a Silver
Acorn; parents valued the more consistent
procedures and the addition of service and
participation in Stage 3; teachers valued the links to
wellbeing and learning. Changes were made to the
policy to address concerns that were raised. These
changes were ratified by the P&C and staff.

The new Student Management policy has the
importance of relationships and wellbeing as its
foundation. It has been developed to align with the
principles of positive psychology, to support people
to flourish. In managing student behaviour, the new
procedures require teachers to implement a
relational reparation approach. This recognises
relationships as being central and in need of repair
when student behaviour choices result in harm to
self, others or property. By using restorative
practices, students learn to take responsibility for
their actions, repair damaged relationships and, as
a consequence, become more resilient. This
process allows them to move forward. Training in
the use of restorative strategies and the
implementation of the new procedures will occur in
early 2019.

Next Steps

 • Building a strengths approach into classrooms
 • Ongoing review and updating of Positive Education lessons
 • Increased initiatives to engage the parent community in the school's focus on wellbeing and relationships
 • Revised student survey to determine student understanding and application of Positive Education concepts
 • Professional learning for staff and information sessions for parents about Restorative Practices
 • Implementation of new Student Behaviour Management Policy
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Strategic Direction 3

Quality leadership and management

Purpose

To create a culture of high expectations and community engagement resulting in whole school improvement and develop
administrative systems, structures and processes underpinning ongoing improvement and professional effectiveness of
all school members.

Overall summary of progress

Our school is steadily working towards our purpose in this area. Our data tells us that we are moving from sustaining and
growing to excelling as per the descriptors in the school excellence framework. In our school, every child is known,
valued and cared for. We are working with our community and have demonstrated our commitment to nurture, guide,
inspire our students to understand their world and their part in it.

Our teachers have demonstrated their commitment to life long learning as evidenced through their Professional
Development Plans and importantly, the transference of this knowledge to their classroom practice. Leaders in the
school gather data, reflect and plan accordingly. As a result it was decided to discontinue to use the TTFM survey in
2018. Instead we designed surveys to collect data specific to our goals at point of time from our students, parents and
teachers. The products and practices and the impact of those as evidenced through data, shows the leadership team
maintaining a focus on instructional leadership to sustain a culture of effective, evidence based teaching and ongoing
improvement, so that every student makes measurable learning progress. The leadership team, systematically and
regularly monitors a range of indicators to gauge the impact of its plan and to inform changes to the implementation that
support its ultimate success.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

All teachers are vigilant about
building expertise to create
positive effects on achievement
for all students. Formal and
informal data, indicates all
students are achieving success.

QTSS Allocation 1.288

TPL

$10,000

75% of year 3 and 5 students are achieving in the
top two bands in literacy and numeracy.

Leaders and aspiring leaders attended the John
Hattie Conference. Implications for our school were
considered and our action plans were refined and
aligned to this learning. Teachers completed a self
audit on the use of formative assessment practices
to move learning forward and this information drove
decisions about future professional development.

GROWTH coaching was completed by all leaders
and those  aspiring to leadership. GROWTH
Coaching has empowered school leaders with skills
to assist them to support teachers achieve their
PDP goals and remain focused on school strategic
directions. Teachers received training on solution
focused conversations (SD2). Solution focused
conversations are used when counselling students
towards their goals, positive peer relationships and
improved behaviour. Instructional Leaders are
using GROWTH coaching strategies with the teams
they supervise during the PDP process and with
their peer Instructional leaders, as together they
coach one another towards continuous
improvement.

Instructional Rounds (IR) and
classroom walkthrough data
provide ongoing base line data
for pedagogical improvement.

TPL

$5000

Instructional Rounds occurs every term on a
rotational basis across four schools. Staff from
ODPS are part of a team which attends  each
school to gather data about their Problem of
Practice (POP). Results in 2018 for ODPS were
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Instructional Rounds (IR) and
classroom walkthrough data
provide ongoing base line data
for pedagogical improvement.

extremely positive:

100% of classrooms visited displayed the learning
intention

93.75% of classrooms visited the learning intention
matched the task

68.75% of classrooms visited used formative
assessment to move the learning forward

ODPS participates in the consultative protocol,
designed to provide feedback to ODPS by our
colleagues in the network on progress made
towards our last POP. This feedback drives
continuous learning.

Parent satisfaction surveys and
focus groups report improved
communication and
administrative efficiency.  

Hospitality

$4000

Following community consultation, school leaders
met with interested parents and shared our
strategic directions. Exit passes from parents
showed they were very appreciative of our time,
pleased with the direction of the school and
continued to be surprised by the level of peer
validation that the school seeks towards continuous
improvement.

The school communicates with the community in
several ways. These occur face to face,
electronically and in the written form. Throughout
the year the school invites parents and friends into
the school to join us in celebrating student learning
and wellbeing. These events are attended by
hundreds of people. Our teachers open their
classrooms and show parents how learning occurs
in our school. Students are empowered with the
language to inform their parents about the learning
and how they're feeling. Regular workshops about
curriculum, strategic directions, wellbeing empower
parents. Our website provides useful information,
photographs and videos to the community. The
Skoolbag APP supports parents with access to the
newsletter as well as reminders about due dates
and upcoming events. Teachers communicate
student achievements formally at interviews and
written reports as well as informally through the use
of APPs such as SEASAW, DOJO and EDMODO.

Next Steps

 • Build teacher capacity in curriculum and pedagogy. Support beginning teachers to become the best teachers they
can be.

 • Improve capacity of Instructional Leaders to support their teams with proven research based pedagogy.
 • PRIORITY OUTLOOK Training to all school leaders to create a consistent focus on priorities, improve

communications, time management, tasks and activities.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading $1296 Students are making progress across the
literacy and numeracy continuums. Aboriginal
students are demonstrating higher average
levels of progress than non– Aboriginal
students. Cultural significance is included in
all learning programs across the school.

English language proficiency $45031 In addition to our .6 FTE, an additional EALD
trained teacher was engaged to support
students in literacy and numeracy in the
classroom, two day per week, making our
allocation 5 days. Teachers collaboratively
programed to support students with
vocabulary, grammar and comprehension.

Low level adjustment for disability $38671 In addition to our .5 FTE, additional support
roles were created to support learning.
Students identified by the learning support
team were supported by School Learning
Support Officers (SLSO). The needs of these
students varied from academic, social and
emotional. Teachers are supported in
developing appropriate programs and offered
in class support from the LAST, where
appropriate. Teachers attend training in
specialised areas such as autism, anxiety,
oppositional defiance disorder, hearing and
vision.

Quality Teaching, Successful
Students (QTSS)

FTE 1.288 The instructional coaching program supported
teachers to deliver literacy and numeracy
initiatives. Learning programs were co
developed, support was offered to
differentiate the curriculum, demonstration
lessons were conducted and feedback was
given. Regular network meeting were
conducted at teacher, BT/AP/DP &P levels.
This model allowed teachers to work together
and learn from each other.

Support for beginning teachers $41522 Early career teachers, were supported with
additional RFF and additional time with their
mentor. Guidance was given to develop PDP
and support to implement their plans. They
attended various beginning teacher courses
to do with managing behaviour, developing
lessons and formative assessment.
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Student information

Student enrolment profile

Enrolments

Students 2015 2016 2017 2018

Boys 336 360 391 396

Girls 321 346 355 365

Enrolments for each school year are indicated above
and include male and female student numbers. Oakhill
Drive Public School maintains steady enrolment
numbers, reflecting the growth of families with school
aged children to the area.

Student attendance profile

School

Year 2015 2016 2017 2018

K 96.6 97.1 95.7 95.7

1 96.6 95.9 95.9 95.9

2 97.1 96 96.3 95.9

3 97.2 96.1 96.3 95.7

4 96.3 96.8 96.6 96

5 96.2 95.3 96.6 94.6

6 95.3 94.8 94.9 95

All Years 96.5 96 96.1 95.5

State DoE

Year 2015 2016 2017 2018

K 94.4 94.4 94.4 93.8

1 93.8 93.9 93.8 93.4

2 94 94.1 94 93.5

3 94.1 94.2 94.1 93.6

4 94 93.9 93.9 93.4

5 94 93.9 93.8 93.2

6 93.5 93.4 93.3 92.5

All Years 94 94 93.9 93.4

Management of non-attendance

The above table represents student attendance
patterns by grade as compared to state wide averages.
Attendance monitoring is closely maintained at Oakhill
Drive Public School. The school working closely with
families to ensure steady attendance. Information
regarding the importance of regular school attendance
is printed in newsletters. With our increasing
multicultural population, we continue to see many

families travelling overseas for extended periods of time
to reconnect with family.

Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 2

Assistant Principal(s) 4

Classroom Teacher(s) 28.88

Teacher of Reading Recovery 0.42

Learning and Support Teacher(s) 0.5

Teacher Librarian 1.2

Teacher ESL 0.6

School Administration and Support
Staff

4.67

*Full Time Equivalent

The Australian Education Regulation, 2014 requires
schools to report on Aboriginal composition of their
workforce. In 2018, there were no indigenous members
of the school workforce.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 26

Professional learning and teacher accreditation

Significant amounts of professional learning were
undertaken by Oakhill Drive Public School staff in 2018.
All staff have completed mandatory compliance training
in the scheduled areas. More importantly, research
supporting teacher quality being the single largest
indicator of student success, was a focus for us. Our
professional development is closely linked to our
strategic directions. Our strategic directions were
derived from current research about best practice.
100% of staff included the school's strategic directions
in their PDPs. Deep teacher learning is occurring in
learning pods, where collegial conversations about
research is transformed into practice. Teacher
professional learning is focused on students outcomes,
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worthwhile content, integrated knowledge and skills,
assessment and reporting. Observation lessons are
occurring in every classrooms between colleagues,
negotiated feedback is provided. Alternate staff
development days occurred to align more closely with
milestones. Two beginning teachers on temporary
engagements completed the accreditation process at
'proficient' in 2018. Experienced teachers completed
training through AITSAL to supervise pre–service
teachers. Four preservice teachers completed their
practicum experience at Oakhill Drive Public School.

Financial information

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2018 to 31
December 2018. 

2018 Actual ($)

Opening Balance 527,213

Revenue 6,337,260

Appropriation 5,616,226

Sale of Goods and Services -190

Grants and Contributions 715,389

Gain and Loss 0

Other Revenue 0

Investment Income 5,835

Expenses -6,186,793

Recurrent Expenses -6,186,793

Employee Related -5,118,106

Operating Expenses -1,068,687

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

150,467

Balance Carried Forward 677,680

Oakhill Drive Public School aligns budgets to strategic
directions. Expenditure is monitored monthly by the
finance committee as well as discussed at executive
meetings. Financial reports are made to the community
annually. This year the school continued to priorities
resources to support teachers to collaborate. Teachers
planned, taught and assessed student progress
together, building capacity within each other and
improving student outcomes.  Funds were used to
improve school facilities such as improved access to
the site and improved playground spaces.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 

2018 Actual ($)

Base Total 4,942,606

Base Per Capita 144,253

Base Location 0

Other Base 4,798,353

Equity Total 205,569

Equity Aboriginal 1,296

Equity Socio economic 6,046

Equity Language 107,499

Equity Disability 90,728

Targeted Total 106,274

Other Total 178,754

Grand Total 5,433,203

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

From 2018 to 2020 NAPLAN is moving from a paper
test to an online test. Individual schools are migrating to
the online test, with some schools attempting NAPLAN
on paper and others online.

Results for both online and paper formats are reported
on the same NAPLAN assessment scale. Any
comparison of NAPLAN results – such as comparisons
to previous NAPLAN results or to results for students
who did the assessment in a different format – should
take into consideration the different test formats and
are discouraged during these transition years.

The percentage of:
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Year 3 students in the top two bands in writing is
69.5%. The NSW state average is 43.3%

Year 3 students in the top two bands in grammar and
punctuation is 79%. The NSW state average is 34.1%

Year 3 students in the top two bands in spelling is
83.4%. The NSW state average is 48.1%

Year 3 students in the top two bands in reading is
82.6%. The NSW state average is 48.6%

Year 5 students in the top two bands in writing is 41.8
%. The NSW state average is 14.5 %

Year 5 students in the top two bands in grammar and
punctuation is 65.5%. The NSW state average is 22.9
%

Year 5 students in the top two bands in spelling is
67.2%. The NSW state average is 35.2 %

Year 5 students in the top two bands in reading is
71.5%. The NSW state average is 34.8 %

Year 3 students in the top two bands in numeracy is
76.5%. The NSW state average is 39.6%

Year 5 students in the top two bands in numeracy is
70.4%. The NSW state average is 29.3%

The My School website provides detailed information
and data for national literacy and numeracy testing. Go
to http://www.myschool.edu.au to access the school
data.>

In accordance with the premier's Priorities: Improving
educational results, schools are required to report their
student performance for the top two NAPLAN bands in
reading and numeracy. The percentage of:

Year 3 students in the top two bands in reading is
82.6%. The NSW state average is 48.6%

Year 3 students in the top two bands in numeracy is
76.5%. The NSW state average is 39.6%

Year 5 students in the top two bands in reading is
71.5%. The NSW state average is 34.8%

Year 5 students in the top two bands in numeracy is
70.4%. The NSW state average is 29.3%

Our NAPLAN data continues to improve compared to
previous years. Data indicates that with regards to
value added from K–3 our results are ranked according
to the DoE as excelling, and from years 3–5 they are
sustaining at growing. Our school's target to meet the
Premier's Priority in literacy and numeracy remains on
track with 75.39% of students achieving in the top two
bands.

Parent/caregiver, student, teacher
satisfaction

School leaders collected data from students, teachers
and parents to gain an understanding of community
satisfaction. K–6 students were surveyed about school
culture, relationships, engagement in learning and
visible learning.

Student Data indicates:

Culture: What is the best thing about ODPS?
Students rate ODPS highly with 76% of 3–6 students
and 100% of K–2 students scaling the school 8 out of
10 or more (excelling). Students rate the people at
ODPS as one of the school's greatest assets, with all
age groups rating friends and teachers as the 'best
thing about ODPS'. Students describe their friends as
'supportive, amazing, friendly, kind and 'it is easy to
make new friends'. They state that the teachers are
'willing to look after you, they are lovely, funny,
great, kind, caring, friendly, fabulous, the best,
really cool, awesome, helpful and easy to talk to'.
The positivity about student/teacher relationships is
consistent with students' ability to nominate teachers
who believe in them. School resources rated highly
including the large play area, lots of grass, lovely
gardens, paly equipment, provision of ICT and flexible
learning spaces. The way they learn rated highly with
comments including that 'learning in fun ways,
learning new things every day, variety of subjects,
learning with friends'. Particular mention was made of
the PSSA and the Science & Technology programs.

Relationships: How well does your teacher know
you? Students believe that teachers know them well,
with 89.9% believing their teachers know them 'well' or
'very well' (excelling). 63% of students could name two
adults from the school that they thought 'believed they
would be a success in the future' (sustaining and
growing).

Engagement in Learning: Is learning fun in your
class? How much do you like each KLA?  84% of
students recognise that they are provided with
opportunities to learn in a variety of configurations (by
themselves, small groups, with a partner). The creative
arts and physical education are considered to be the
most popular subjects. The popularity of subjects is
linked to the level of challenge, where more popular
subjects are not considered to be as challenging.
43.9% of students like to be challenged, 51.3% like to
be challenged a little bit and 4% don't like to be
challenged. Given that 51.3% of students only like to be
challenged a little bit or not at all, learning about
academic rigor, challenge and differentiation must be
considered.

Strategic Direction 2 focuses on quality
relationships and wellbeing for all. Staff have
engaged in deep learning about positive wellbeing,
including relationships, trust and forgiveness.
Regarding culture teacher surveys indicate:

82.6% of teachers find school to be a happy place
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97.8% of teachers have positive relationships with staff
at school

80.4% of teachers feel supported at school

83.8% of teachers feel cared about at school

71.7% of teachers feel a strong sense of belonging at
school

47.8% of teachers feel connected to the wider school
community

Regarding wellbeing in the classroom, teacher
surveys indicate:

50% of teachers have solution–focused conversations
with students about their behaviour or concerns

76.1% of teachers manage inappropriate student
behaviour, by using strategies that require them to take
responsibility for their actions, apologise and repair
relationships

78.3% of teachers prioritise student wellbeing and
positive relationships with their students

58.7% of teachers have seen a greater awareness by
students of their own wellbeing since teaching positive
education

73.9% of teachers believe that positive education is
creating a kind and resilient culture at Oakhill Drive

Parents completed an online survey about aspects
of school life. 224 families (47% of families)
responded.

81.5% of parents strongly agree/agree with the
statement; I feel welcome when they visit the school

79.5% of parents strongly agree/agree with the
statement; I am aware of the schools focus on visible
learning

85% of parents strongly agree/agree with the
statement; I am aware of the school's focus on
wellbeing and relationships

60.6% of parents strongly agree/agree with the
statement; I am well informed about my child's progress
as needed

61% of parents strongly agree/agree with the
statement; Teachers have high expectations for my
child to succeed

84% of parents strongly agree/agree with the
statement; My child is happy at school

66% of parents strongly agree/agree with the
statement; The school has been responsive to my
concerns about my child's wellbeing, 22% are neutral
and 3%disagree

57.7% of parents strongly agree/agree with the
statement; The school has been responsive to my

concerns about my child's relationships with their peers
and 29% neutral

84% of parents strongly agree/agree with the
statement; Overall I am satisfied with the school

Recommendation: The school will continue to foster
positive relationships between students and teachers
and students and their peers to ensure a positive
learning environment and school culture where
students can thrive. The school will encourage teachers
to continue to develop a deep knowledge of all aspects
of their students– including their personal interests and
background their academic strengths and areas to
develop. Teaching programs will be reviewed for
evaluation of opportunities for authentic learning
experiences and integration of KLAs including
application of literacy and numeracy across KLAs. This
should include using the playground which is highly
valued by students.

We value the partnerships we have with the community
and we want to ensure parents that feedback whether
positive or negative is accepted and heard. Whilst the
vast majority of feedback is positive some feedback is
not practical for an organisation of this size or does not
align with DoE policy and Industrial Relations. We will
endeavour to inform the community of DoE policy and
school based procedures which may give parents an
explanation of why decisions are made.

Policy requirements

Aboriginal education

Aboriginal perspectives were taught in all Key Learning
Areas, ensuring students learn about Aboriginal history,
culture and contemporary issues, in a meaningful
context. Teachers also engaged in professional
learning, related to the Geography and History syllabus
documents. Individual Educational Plans were
developed and improvement occurred for each
aboriginal student at the school. These focused on
experiences building individual strengths and
addressed any learning needs in literacy and
numeracy. NAIDOC week was celebrated with relevant
class activities.

Multicultural and anti-racism education
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In 2018 approximately 51% of our community came
from English as an Additional Language Dialect
(EAL/D). We endeavour to ensure an inclusive school
community and racism free environment. Our school
undertook a number of initiatives to support and
undertake diversity.
 • EAL/D program implemented in classrooms
 • A New Arrival Program focusing on oral language,

reading and writing
 • Culturally inclusive content in class teaching and

programs
 • EAL parent work shop to empower parents and

grandparents to support their children
As a community we celebrate our cultural diversity with
Harmony Day. We encourage community participation
of parents and our local high school to share their life
experiences with our students.

Printed on: 21 May, 2019Page 18 of 18 Oakhill Drive Public School 4604 (2018)


