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Introduction

The Annual Report for 2018 is provided to the community of Thomas Acres Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Sean Pope

Principal

School contact details

Thomas Acres Public School
Crispsparkle Drive
Ambarvale, 2560
www.thomasacre-p.schools.nsw.edu.au
thomasacre-p.school@det.nsw.edu.au
4626 4577
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School background

School vision statement

Every child is known and cared for to create an inclusive and supportive environment where all students can connect,
thrive and succeed. 

School context

Thomas Acres Public is situated in Ambarvale, a suburb of Campbelltown approximately 55kms south west of the
Sydney Central Business District. Ambarvale itself has a population of 7,374 people with Aboriginal and Torres Strait
Islanders making up 5.7% of the population.

The suburb is predominantly residential and contains a mix of public and private housing, with the median age of people
being between 20 and 39 years.

The current school population is 550 with a Family Occupational and Educational Index of 132. The student enrolment
comprises of approximately 14% Aboriginal and Torres Strait Islanders, and 32% of students have a language
background other than English. 

The school has a mix of early career and experienced teachers and is stongly supported by its community. 

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment and 'External Validation' using the School Excellence Framework and
participated in an external validation. The framework supports public schools throughout NSW in the pursuit of
excellence by providing a clear description of high quality practice across the three domains of Learning, Teaching and
Leading. During the external validation process, an independent panel of peer principals considered our evidence and
assessment of the school's progress, aligned with the standards articulated in the School Excellence Framework.

The results of this process indicated

The results of this process indicated that in the School Excellence Framework in the domain of Learning, our school
self–assessment indicates that we are Sustaining and Growing in the elements of Learning Culture,Wellbeing and
Assessment. The judgement of Delivering was made for the elements of Curriculum, Reporting, and Student
Performance Measures. There has been an emphasis on wellbeing in the school plan with Strategic Directions 1 and 2
strengthening processes that ensure our students are known and cared for. Connect meets have been introduced this
year as an initiative to get to know our students and families and co–develop clear learning plans. The Learning Support
Team has made improvements in the way it gathers information on students' individual needs to ensure timely and
appropriate support is accessed by students and their families and is well documented to align with the Nationally
Consistent Collection of Data (NCCD). In addition to learning support, the school hascontinued to implement a range of
wellbeing programs with the support of our school chaplain, wellbeing officers and our newly appointed Community
Liaison Officer. Whole School Positive Behaviour for Learning (PBL), has been enhanced with the addition of Character
Education which explicitly covers the values and behaviours that are at the core of PBL. Attention to individual learning
needs and ongoing assessment for learning have been supported by the whole–school implementation of Formative
Assessment practices. Thomas Acres Public School is known for its commitment to Aboriginal Education and has
numerous cultural programs that successfully engage our Aboriginal school community, with the support of our
Aboriginal Education Officer and Aboriginal Education Coordinator. TheBump It UP Community of Schools project has
provided opportunities to a variety of engaging cultural activities and has supported the data collation and monitoring of
progress of our ATSI students to support learning and enhance wellbeing.

The results of this process indicated that in the School Excellence Framework in the domain of Teaching including the
implementation of collaborative practices that support effective lesson design with clear learning intentions and success
criteria, incorporating formative assessment as a whole school approach to improve teaching and learning programs our
evidence indicates that in this domain we are Sustaining and Growing, apart from the element ofData Skills and Use, in
which we are Delivering. Mentoring by instructional leaders has enhanced the growing and sharing of teaching practice
through classroom observations, reflections and feedback, networking with schools, and collaborative planning, which
are all processes embedded in the school plan milestones. Classrooms are inclusiveand safe environments underpinned
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by PBL practices that are consistent and contribute to positive classroom management. Innovation and sharing of
expertise has been evident as staff have engaged in Action Learning aspart of the school's approach to differentiated
professional learning. All staff participate in 'Learning Zones' which are professional learning workshops designed by
staff to share new learning and effective research–based practices. Professional standards are referred to during teacher
professional learning and are linked to program and lesson feedback, as well as Performance and Development Plans.
Teachers are supported by the leadership team and mentors to meet accreditation requirements, with a number of
teachers seeking accreditation at the higher levels,guided by a staff member accredited at Lead Teacher.

The results of this process indicated that in the School Excellence Framework in the domain of Leading, the
self–assessment supports the judgement of Sustaining and Growing across all elements. The leadership teamseeks
feedback from the school community through student/parent forums, feedback and community events, SurveyMonkey
and the Tell Them from Me surveys, which has enabled an increased voice for students and parents to shape our
school's vision and school plan. Analysis of community feedback by the leadership team guides school priorities and
strategic directions. Staff understand how their work supports the school's plan and can articulate how the plan applies to
them. Strong partnerships with school networks and external agencies, have enabled strategic resourcing and alignment
to school priorities with school facilities being used by the local community, such as Community Links playgroups and
transition to kindergarten programs, that support the learning and wellbeing of our students. Our self–assessment
process will assist the school to refine our school plan, leading to further improvements in the delivery of education to our
students.

Our self–assessment and the external validation process will assist the school to refine our school plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide
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Strategic Direction 1

KNOWING

Purpose

Student learning is maximised when schools connect with students and draw on the knowledge and expertise
each student, family and community have to offer. Thomas Acres Public School is committed to personalised
learning that identifies strengths, interests, talents and aspirations of students and families. While there is a
strong commitment, the need for a systematic approach and clear whole–school processes has been identified,
to provide all students with the best possible opportunities to achieve their goals and promote a sense of
belonging at school.

Overall summary of progress

In 2018 our school adopted some new and innovative practcices to ensure that teachers and the school better know our
students as both learners and people.

The school introduced a series of 'Connect Meetings' (3 way – student led interviews) focusing on student voice.
Personal and learner information was utilised to develop individual student profiles. This was revisited twice throughout
the year aligning with reporting cycles. Re–Connect Meet for the mid year and a Celebrate Meet for the end of the year.

Formative Assessment strategies have been applied in all classrooms and supported through explicit teacher
professional learning. Learning Goals and Success criteria became part of regular teacher learning and was evident in all
classrooms in at least one key learning area (specifically English or Mathematics)

A community of schools network was developed to support and improve the practcies and expertise of all schools
involved.

Reports were redesigned to align with Formative Assessment practices and were written like student success criteria
making reports more meaningful for students.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

 • Student profiles are completed
so that all students are known
and supported.

Re–alignment of RFF and
support staff to enable time
for Connect Meets

100% of students have a student profile providing
classroom teachers with valuable personal
information about family, friends, interests and so
on. Along with this is information about learning
including goal setting and learning preferences.
Connect Meets which are 3 way interviews with
students, parents and teachers provide teachers
with more information about the student.
Re–Connect and celebrate meetings allow students
and teachers to share and celebrate learning with
parents and allow for future goal setting. 100% of
students participated in these meetings even where
parents were unavailable. Approximately 80% of
parents attended one or more meetings throughout
the year. Our school survey showed that 100% of
parents surveyed valued the connect meets finding
them extremely beneficial. 100% of parents wished
for this initiative to continue.

 • Whole–school Formative
Assessment practices are
embedded.

Collaborative Learning
Time enabled by employing
Schools in Sports Australia
$60,000

Designated TPL at SDD,

All classrooms have evidence of 'Formative
Assessment' practices. Anectodal information,
observations and walkthroughs demonstrate an
observed increase in student engagement,
however, TTFM surveys indicate this is an area for
further investigation (see learning). Students are
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

 • Whole–school Formative
Assessment practices are
embedded.

Staff Meetings and Stage
meetings.

able to use language to support their learning in
terms of Learning Goals and Success Criteria
where applicable. In 2019 there will need to be a
greater emphasis on Formative Assessment and
questioning students about their learning to further
increase student understanding and responsibility
for their learning in terms of what they are learning,
how they are going with evidence and where to
next.

 • Student reports contain
personalised information about
individual student learning that
have clear links to student goals
and Formative Assessment
practices in the classroom.

$1,500 Sentral Reports 100% of report indicators match 'Formative
Assessment' practices, showing an alignment
between classroom practice, assessment and
reporting. Report markers are modelled on learning
goals and 'I can statements'. 71% of parents liked
the new report finding it clearer to understand with
what their child could do in relation to indicators/I
can statements. 19% did not like the new report and
10% were undecided. A direction for 2019 would be
to embed this process and continue to modify the
language to be more student friendly to support
student understanding and responsibility for their
own learning and aligning consistent threads of
indicators between stages to better track student
growth.

Next Steps

Next Steps include
 • Refining Connect Meets and Student Profiles to better know students.
 • Using class time to 'get to know' students better.
 • Implementing a Formative Assessment team to build capacity across schools and to liase with Community of

School teams.
 • Increase walkthroughs to assess evidence of impact re: Formative Assessment.
 • Revising key strategies on Formative Assessment with a sharp focus on Feedback and introducing

non–negotiables in classroom practice throughout 2019.
 • Refine I can statements in student reports to match success criteria and track student learning in key aspects of

student learning..
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Strategic Direction 2

CARING

Purpose

Staff at Thomas Acres Public School acknowledge the potential of wellbeing as an important influence in
students’ learning and development. Teachers play an important role in developing and shaping the character
and wellbeing of children and young people. To support Positive Behaviour for Learning, an existing school
program, additional resources and initiatives will be implemented to further strengthen and consolidate core
skills and values that promote happy, healthy and productive individuals.

Overall summary of progress

During 2018 our school focused strongly on Character Education within our Positive Behaviour for Learning (PBL)
processes with links to PD/H/PE. Character Education strongly aligned with 21st Century learning and the Melbourne
Declaration. During the year the school began professional learning explicitly around understanding 'total behaviour',
Choice Theory and the brain. The school developed a wellbeing team, improved processes in the Learning Support
Team and introduced a Community Liason Officer. An increase in explicit teaching around behaviours, values, greater
consistency in PBL and support for learning, wellbeing and the community generally led to improvements in positive
behaviours, enaggement and belonging.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

 • PBL practices are consistent
across K–6 supporting positive
learning environments.

$15,000

PBL resources and
Planning

$40,000 for school
playground including
$14,000 School money,
plus P&C and community
grant.

Tell Them from Me surveys from students and
parents demonstrate a decrease in bullying.
Thomas Acres Public School is below the state
norm for students who feel they have been bullied.
83% of students report they do not display negative
behaviours at school which is an exact reflection of
the state. According to students Thomas acres
Public school is also above the state for both
advocacy and positive student–teacher relations.
Parents rank the school above the state for
supporting positive behaviours at school. School
data shows there has been a 22% reduction in
students being placed on 'Reflection' for negative
behaviours compared to 2017. In 2018 there were
15% less suspensions and 42% fewer individual
students who were suspended in 2018 compared to
2017. We have concluded that this was due to
increased consistency across the school in the
teaching of positive behaviours and expectations.
Additional activities, equipment and support in the
playground has also led to increased student
engagement and positive behaviours in
playgrounds.

 • Evidence–based wellbeing
approaches, programs and
processes, identify and support
students’ cognitive, physical,
social and emotional needs.

Community Liason Officer
FTE 1.0

Community Engagement
$9,000

Self Assessment of the Learning Support and
Wellbeing Team shows there is improved
co–ordination and delivery for students with
wellbeing and learning needs. All students requiring
support consistent with NCCD and Disability
standards now have a profile on 'Google Drive'
where there is evidence of classroom and or school
programs to support individual student needs.
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

 • Character Education is
embedded in teaching and
learning programs to support the
development of resilient and
productive individuals.

Character Education has had impact on creating
positive behaviours as evidenced in CARING–
Process 1 (PBL). 100% of teachers surveyed
reported teaching 'Character Education' regularly.
83% found power points and lesson ideas to be
helpful and 88% reported that there was a high to
very high impact on student's understanding of
values thus reinforcing positive behaviours.
Directions for 2019 would include aligning the
program with the new PD/H/PE syllabus and
wellbeing framework. Revision of program will help
to embed language and strategies with students.
Also in 2019 through staff training in 'Choice
Theory' and 'Total Behaviours' it will be a focus to
teach students about feelings, emotional regulation
and the the four aspects of total behaviour.

Next Steps

Next Steps include
 • Increasing professional learning with theory and practical support around the Brain, Trauma, Total Behaviours and

Self Regulation.
 • Supporting teachers through development of scope and sequences and lessons / resources to teach Character

Education, Self regulation Etc.
 • Constant review and implementation of wellbeing programs to support students in need.
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Strategic Direction 3

LEARNING

Purpose

Continuous whole school improvement is ongoing and changes in response to the needs of it’s community.
Thomas Acres Public School has seen sustained growth in learning outcomes in the past few years, and
teachers know well, the links between high quality professional learning and its impact on student outcomes. As
an Early Action for Success school, the teacher professional learning in the early years has had significant
impact. The challenge is to ensure that all staff have access to high quality, differentiated professional learning
that is evidence based and underpinned by research.

Overall summary of progress

Teacher quality and instruction has continued to impacted positively through Instructional leadership. Innovative models
in professional learning such as utilising Sports in Schools Australia have led to greater opportunities for teams of
teachers to collaborate and improve knowledge and practices with Instructional leaders, school leaders and each other.
Action Learning and Learning Zones enabled teachers to differentiate their learning needs while building capacity.
STEM, coding and other future focused learning was demonstrated in a few classes and interested and talented students
were engaged in learning both after school and during EDVenture.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

 • High quality teaching and
learning programs are delivered
in literacy and numeracy to
improve student learning with a
focus on Formative Assessment.

Action Learning – $5,000 All teachers were engaged in a range of
professional learning that has helped them to trial
and implement a range of effective teaching
strategies including 'Formative Assessment'
practices, explicit teaching strategies and engaging
teaching practices through an explicit and
differentiated professional learning model. Evidence
of teacher learning was evident in PDPs,
walkthroughs, planning and programming as well
as being demonstrated by a number of staff in
'Learning Zone' sessions. Staff report high
engagement and value in school focused staff
meetings involving Formative Assessment and
Choice Theory learning. Differentiated professional
learning involving action research was likewise
valued. it is important for the school to measure the
impact of this learning across all action learning
teams.

 • Processes are embedded that
provide opportunities for
Professional learning
communities to work
collaboratively to improve
teaching and learning practices.

Sports in Schools Australia
$60,000

All classroom teachers have engaged in fortnightly
collaborative learning and planning with mentors
and instructional leaders. There has also been
regular in class support including demonstration
lessons, team teaching and feedback on teaching
for several staff from Instructional leaders or peers.
100% of teachers have also participated in a range
of professional learning opportunities including staff
meetings, differentiated professional learnin and
stage meetings. This has had impact on student
engagement and learning

 • The leadership team work as
Instructional Leaders to provide

Instructional Leadership 1.6
FTE

Thomas Acres has begun to implement aspects of
the Learning progressions which were introduced in
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

high quality Professional learning
that is linked to classroom
practice and supports continual
improvement.

2018 to replace the literacy and numeracy
continuum and as such we are unable to measure
growth in this area. In 2019 teachers will continue to
develop their understanding and use of
progressions around identified aspects and areas of
need.

School data indicates that in English K–2 that 72%
of students have achieved or are beyond expected
outcomes, however writing overall tends to be an
area for ongoing support. In 3–6 English 75% of
students have achieved expected outcomes or
beyond but again writing is an area for further
support. In number 72% of K–2 students have
achieved at or above expected outcomes while in
3–6, 61% of students have achieved at or above
expected standards, meaning that numeracy needs
to be an area of further support and learning.

Student Tell Them from Me surveys indicate that
students feel that teachers provide well organised
and purposeful learning with immediate feedback to
assist their learning and that important concepts are
taught well. As a school we rank above the state
norm. However, student engagement and interest in
learning is 9% lower than state norms indicating the
school needs to continue to focus on motivating
students in their learning.

 An explicit Action research model was developed
to improve writing using Formative Assessment
practices along with quality texts and modelling.

In 2019 all teams and stages will devise ways of
measuring their impact on the learning of their
action projects.

Next Steps

Next Steps include
 • Continue to ustilise collaborative teacher learning time with leaders, mentors and instructional leaders, ensuring

increased focus and common understandings and practices around Formative Assessment.
 • Greater alignment of professional learning on common identified needs across the school ie: Understanding Texts,

Whole Number and additive strategies. Thus improved measurement and tracking of student learning.
 • Continue Action learning and differentiation of teacher learning and support.
 • Scaling back of Future Focused learning, STEM and coding to target and trial teams across the school.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading FTE 1.0 AEO

$10,088

Thomas Acres PS has strengthened
partnerships and promoted collaboration
between schools,  Aboriginal families,
local AECGs and Aboriginal Community
organisations in the following ways:

Increasing community involvement within all
areas of schooling. The school has an
inclusive environment where Aboriginal
parents and community members feel
welcome.

Officially introducing an Aboriginal Cultural
School Polo Shirt that is now a part of our
school uniform.

Community involvement was evident in Koori
Groups, Yarn Meetings, NAIDOC Week,
Opportunity Hub (Stage 3), SistaSpeak and
BroSpeak programs (Stage 3) and various
incursions/excursions (eg Indigenous Literacy
Day, WSU Heartbeat).

Thomas Acres PS being involved in a
Community of Schools 'Yalaganj'
(Bump–It–Up) Initiative where we track the
literacy and numeracy achievements of our
ATSI students and make adjustments within
the classrooms to support their needs. Some
students were involved in opportunities
challenging them with STEAM, Creative
thinking and Literacy, in particular an ongoing
Microsoft Digital Project.

Our Aboriginal Education Officer has
maintained strong links with the community
and parents, has attended Koori Group
afternoons and has organised
visits/performances/afternoon teas for our
Aboriginal Families outside of the school in
consultation with community members.

Staff regularly attend AECG meetings and
liaise with the AECG and other interested
community groups in order to continue to
provide enriching experiences for our
students. Throughout the year the Junior
AECG members attended regular meetings
and leadership days.

Staff utilise services available to them (such
as Tharawal Aboriginal Corporation) to cater
for health and educational needs.

Improving the quality of teaching and
learning for Aboriginal students

Base line data has been updated and tracked
throughout the year. The involvement in the
Bump It Up Initiative has also assisted with
the ongoing monitoring of Aboriginal student
performance and helped with targeting
support to students with needs. This has also
allowed teachers to revisit and evaluate the
Connect Meet Student Profiles (PLPs).
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Aboriginal background loading FTE 1.0 AEO

$10,088
Increased attendance, participation and
engagement in learning

Good attendance has been maintained and
regular monitoring takes place.

Thomas Acres PS completed 33 ATSI
Student Nominations for '2018 South Western
Sydney Region Aboriginal Student
Achievement Awards', recognising
achievement and rewarding success in
Aboriginal education. Out of these 33 student
nominations, 18 students were chosen as
recipients of these prestigious awards.

Educational Outcomes match or better the
outcomes of "all students"

The Year 3 2018 NAPLAN Literacy results
indicate the majority achieved Bands 3, 4 or 5
in all aspects of Literacy with only one child
not meeting the minimum standard. One child
achieved Band 6 in Reading and Writing. In
all aspects of Mathematics, Year 3 Aboriginal
students had a similar outcome to Literacy
with most students achieving Bands 3, 4 and
5. One child did not meet minimum standard.

The Year 5 2018 NAPLAN Literacy results
indicate that out of the 8/9 Aboriginal
students, there were  2 in the bottom 2 bands
(3&4) and the same number in the middle
bands (5&6). One child achieved Band 7 for
most aspects of Literacy. Year 5 Aboriginal
students achieved better results in
Mathematics than Literacy with an average of
3 students in the bottom 2 bands and 7
students achieving the middle bands. One
Year 5 student achieved Band 8 for 1 aspect
of Maths. The Aboriginal student's results are
similar to the rest of the school.

Key transition points – transition
programs – preschool to Kinder and Year
6 to high school

A transition program from home to
Kindergarten is run by the Community of
Schools Links throughout the year, as well as
a school–run orientation program in Terms 3
and 4. This enables the staff, students and
families to participate in readiness for school
programs. The AEO participates in these
programs and liaises with parents and
students and provides advice on how to
access outside agencies (eg Tharawal).

Our Stage 3 students participated in the
Opportunity Hub Program during Term 4.
Stage 2 ATSI students attended Western
Sydney University, participating in the
'Heartbeat' program, giving students an
insight into opportunities available to them
beyond school.

To assist with transition, KARI provided
backpacks to all new Kindergarten ATSI
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Aboriginal background loading FTE 1.0 AEO

$10,088

students and those Year 6 ATSI students
enrolled in a government high school.

English language proficiency $54,077 As recorded on the 2018 EAL/D Survey
ThomasAcres had 32.1% LBOTE students.
Those students requiring EAL/D support are
taught individually, in small groups or as a
class according to their level of need.  Priority
is given to New Arrivals in both withdrawal
and within classroom support.  Teachers who
are EAL/D trained offer mentoring to peers.
The school also employs a speech therapist
who works closely with students to improve
their listening and speaking skills.

Low level adjustment for disability $70,148 The funding provided allowed us to support
students with intensive in–class support
through the employment of School Learning
Support Officers who targeted students with
teacher direction for additional support. This
resulted in improved individual learning
outcomes for targeted students. Teachers
and SLSOs received further training in
Literacy, Numeracy, Formative assessment,
Wellbeing and total behaviour theory to
further assist with student needs.

Quality Teaching, Successful
Students (QTSS)

0.972 FTE The school was provided with an additional
teacher allocation of 4.5 days per week which
was used to support and enhance teacher
professional learning in line with our schools
directions and initiatives to release staff to
work with Instructional Leaders and mentors
to analyse data, collaboratively plan and
deliver quality shoulder to shoulder teaching
and learning.

Socio–economic background $368,475 Teachers from K–6 were released from their
class to engage in professional learning and
instructional coaching with an Instructional
Leader. This has involved providing fortnightly
collaborative planning with stage teams and
Instructional leaders, Assistant Principals and
Deputy Principals. This also has involved
reviewing student data, monitoring student
progress and sharing and implementing
quality teaching strategies. Through coaching
and mentoring and collaborative support in
these regular sessions teacher quality and the
quality of planning and delivery of lessons
have improved, therefore having significant
impact on literacy and numeracy.

Support for beginning teachers $27,572 The Beginning Teacher Support Funding has
been used to enhance the professional
growth of teachers during their induction
period. The targeted teachers engaged in
various teacher professional learning
opportunities that supported their professional
goals and achievement of accreditation
requirements. Funding was used to release
beginning teachers to observe best practice in
other classrooms, attend relevant courses,
and collaboratively plan, implement and
evaluate lessons with a mentor. Guidance
and feedback for reflection around syllabus
implementation and assessment was also
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Support for beginning teachers $27,572 available from the instructional leader and
designated mentors.
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Student information

Student enrolment profile

Enrolments

Students 2015 2016 2017 2018

Boys 281 262 266 280

Girls 251 260 267 272

Student Enrolment at Thomas Acres Public School has
grown in 2018. Many families continued to move in and
out the area throughout the year. Late in 2018 further
housing developments in area have led to a drop in
numbers due to relocations which has affected
expected enrollments in 2019.

Student attendance profile

School

Year 2015 2016 2017 2018

K 93 93.4 94.2 92.4

1 93.7 94.3 93 92.1

2 94.5 93.9 93.8 92.2

3 91.7 95 93.9 91.8

4 91.7 90.2 93.5 93.7

5 93.3 92.1 92.2 91.1

6 89.6 92.6 91.3 89.8

All Years 92.4 93 93.1 91.8

State DoE

Year 2015 2016 2017 2018

K 94.4 94.4 94.4 93.8

1 93.8 93.9 93.8 93.4

2 94 94.1 94 93.5

3 94.1 94.2 94.1 93.6

4 94 93.9 93.9 93.4

5 94 93.9 93.8 93.2

6 93.5 93.4 93.3 92.5

All Years 94 94 93.9 93.4

Management of non-attendance

Regular school attendance is vital for achieving
qualitystudent outcomes. A range of informal and
formalprocedures, have been established to monitor
studentabsences. Patterns of non–attendance are
monitoredby the Deputy Principal and the Home School
LiaisonOfficer (HSLO) to monitor and follow up on
studentswho have attendance rates below 85%.

Parents/carersare contacted if attendance is a concern,
and support isprovided to promote good attendance
habits. Throughout the year, parents are reminded
ofthe importance of school attendance and students
areencouraged to attend school regularly with a
classtrophy which is given out a number of times during
theterm for the best attendance, and an end of
termreward is given to all who have met the set criteria.

Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 1

Assistant Principal(s) 5

Classroom Teacher(s) 22.95

Teacher of Reading Recovery 0.74

Learning and Support Teacher(s) 1.4

Teacher Librarian 1

School Administration and Support
Staff

7.96

*Full Time Equivalent

In 2018, Thomas Acres had 4 staff who were of
Aboriginal background, which included one classroom
teacher, an Aboriginal Education Officer, an SLSO and
a General Assistant.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 0

Professional learning and teacher accreditation

78% of staff are currently accredited at Proficientl evel.
3% are accredited at Lead level and 9% are working
towards proficiency.

Teachers at Thomas Acres Public School have
undertaken training in:

Mandatory training such as Child Protection,
Anaphylaxis management and response, CPR and
emergency care, Code of Conduct and Work Health
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and Safety.

Professional learning focusing on Formative
Assessment strategies. This involved both learning of
theory and utilising and trialling strategies within the
classroom setting.

The MultiLit Reading Tutor Program. A literacy
intervention program for struggling readers. Action
Learning and Learning Zones where teachers
researched and implemented innovative pedagogical
practices to improve student engagement and 21st
century learning. Teachers engaged in professional
learning that differentiated on their own learning needs
and those of their class. Projects included Play Based
Learning, STEM ED, Formative Assessment focusing
on place value and the writing process,
Literacy,Language Learning, Student Engagement,
Seesaw and Art as Therapy.

Learning Sprints drove professional learning, where we
focused on improving the quality of teaching around
writing. This was an ongoing project whereongoing
learning occurred both within the school. L3, with
Kindergarten continuing training for new staff and Stage
1 completing their second year of training. This targeted
teaching program enhanced teachers professional
knowledge and understanding of literacy learning for
children in the early years.

Character Education with a focus on the Brain, Choice
Theory and Total Behaviours was instigated to set the
stage for deeper learning in 2018.

Collaborative learning with teams and instructional
leaders became a fortnightly process to upskill teaching
staff in identified areas of literacy, numeracy and
Formative Assessment.

Financial information

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2018 to 31
December 2018. 

2018 Actual ($)

Opening Balance 220,014

Revenue 5,978,368

Appropriation 5,803,226

Sale of Goods and Services 12,885

Grants and Contributions 158,422

Gain and Loss 0

Other Revenue 0

Investment Income 3,835

Expenses -5,793,277

Recurrent Expenses -5,793,277

Employee Related -5,244,750

Operating Expenses -548,527

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

185,092

Balance Carried Forward 405,106

The school's finances are monitored regularly by the
Principal, SAM and executive. All staff have input into
the school's management plan and the school
community members and P&C give opinions on
resources needed for the school. Committees monitor
expenditure in line with detailed plans set out in the
School Plan and Management Plan.

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 
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2018 Actual ($)

Base Total 3,690,944

Base Per Capita 106,558

Base Location 0

Other Base 3,584,386

Equity Total 809,290

Equity Aboriginal 77,130

Equity Socio economic 462,177

Equity Language 54,077

Equity Disability 215,906

Targeted Total 658,721

Other Total 435,193

Grand Total 5,594,148

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

School-based assessment

Instructional leaders, Rebecca Kerron and Yvonne
Bryce, have been working with the leadership team and
the K–2 staff to promote student outcomes and build
capacity in our teaching staff. Assessment information
and data was collected regularly throughout the year
and used to drive professional learning, tiered
interventions and teaching and learning programs. All
K–2 teachers and support staff participated in regular
planning sessions with the Instructional Leaders. These
sessions provided additional opportunities for teacher
professional learning, utilising assessment data and
formative assessment to identify areas of concern and
establish quality teaching and assessment practices to
improve student achievement. Additional tiered
interventions also included the employment of a
Speech Therapist one day per week to support our
students and train SLSOs in administering follow up
speech lessons to targeted students. This resource
targeted students in mainstream classes from
Kindergarten to Year 2 to support the Early Action for
Success initiative. Whole class screening was
undertaken to assess students' speech and determine
the areas of need. In Kindergarten, target students
participated in small group activities, aimed at
supporting articulation issues and expressive and
receptive language delays. Learning support officers
were upskilled by the therapists to allow them to
implement the strategies within small groups on a
regular basis. Teaching and learning programs were
enhanced through the employment of 7 school learning

support officers who assisted K–2 teachers with the
implementation of individual learning plans, and
individual and small group instruction. The school
learning support officers worked alongside teachers to
support the implementation of effective strategies,
targeting specific identified needs, resulting in student
improvement in literacy and numeracy as evidenced by
individual assessments and school data. Stage 1
teachers completed their second year of L3 training and
this targeted teaching program enhanced the teacher's
professional knowledge and understanding of literacy
learning for children in the early years. Kindergarten
teachers completed their ongoing professional learning
in L3, which has allowed them to continue to provide
evidence–based teaching practices which promote
student achievement. New staff in ES1 and Stage One
are provided with time to attend L3 training sessions to
ensure the same level of skill is in teaching and
assessing reading and writing is utilised across both
stages. Funding has continued to be used to upgrade
the school's reading and mathematics' resources
leading to enhanced access to quality resources to
support student learning. A large amount of funding
was expended on technology, including software such
as Reading Eggs and Mathletics. Additional teaching
staff were employed to enable staff to be released to
participate in professional learning sessions.

Results: * Strengthened leadership capacity and
teaching expertise across the school. * High quality
professional learning that built on teacher's professional
knowledge, skills and confidence. * A decline in the
number of targeted students (student below
benchmarks) in the areas of reading, writing and
numeracy, between 2015 and 2018. * Over 90% of
Kindergarten, Year 1 and Year 2 students achieving at
or above expected outcomes in numeracy. * 68% of
Kindergarten students achieving at or above in
Reading. * 78% of Year 1 achieving at or above
expected outcomes in Reading. * 80% of Year 2
students achieving at or above expected outcomes in
Reading.

Future Directions:

Continue to utilise fortnightly planning time to
collaborate with the Instructional leaders, Stage
supervisors and stage teams in professional learning to
plan and evaluate quality teaching, using data and
formative assessment to drive focus programs in
Literacy and Numeracy* Continue to implement
targeted programs such as TEN and L3 in Early Stage
1 and Stage 1 in 2019. *. Continue to implement the
National Literacy and Numeracy Progressions to enter
data on Creating texts and Quantifying Numbers using
PLAN2 software to track progress. Add the tracking of
Understanding of texts, Spelling and Additive strategies
using the Progressions.

<You may choose to use this text box to comment on
other assessment data including:
 • Best Start
 • Literacy and numeracy achievement against the

literacy and numeracy continuums>
Delete text not required. 
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NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

From 2018 to 2020 NAPLAN is moving from a paper
test to an online test. Individual schools are migrating to
the online test, with some schools attempting NAPLAN
on paper and others online.

Results for both online and paper formats are reported
on the same NAPLAN assessment scale. Any
comparison of NAPLAN results – such as comparisons
to previous NAPLAN results or to results for students
who did the assessment in a different format – should
take into consideration the different test formats and
are discouraged during these transition years.

Literacy Year 3 Findings
 • In 2018 41% of students achieved in the top 2

bands in Reading
 • In 2018 25% of students achieved in the top 2

bands in Writing
Numeracy Year 5 Findings
 • In 2018 18% of students achieved in the top 2

bands in Reading comparable to 18% in 2015
 • 5% of students were below minimum standards

for Reading
 • In 2018 15% of students achieved in the top 2

bands in Writing
 • There has been a decline in Writing achievement

and growth in recent years.
 • Our Year 5 students showed greater averaged

growth in Grammar & Punctuation compared to
the SSSG (statistically similar school group)
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Numeracy Year 3 Findings
 • In 2018 21% of students achieved in the top 2

bands compared to 15% in 2015
 • 0% of students were below minimum standards

compared to 7% in 2015
Numeracy Year 5 Findings
 • In 2018 13% of students achieved in the top 2

bands compared to 4% in 2015
 • 7% of students were below minimum standards
 • Our Year 5 students showed greater growth (both

averaged and expected) in Numeracy compared
to the state and SSSG (statistically similar school
group)
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The My School website provides detailed information
and data for national literacy and numeracy testing. Go
to http://www.myschool.edu.au to access the school
data.>

In 2018 Year 3 and 5 reached some expected targets in
accordance with the Premier's Priorities and improving
Aboriginal Outcomes in the top 2 bands.

Thomas Acres PS is part of the Yalaganj initiative
which aims to help Aboriginal students reach their
potential and meet the premiers goals of improving
Aboriginal education outcomes for students in the top
NAPLAN bands. The instructional leaders role includes

–Working with school leaders to help plan and provide
directions specifically in numeracy to improve the
results for Aboriginal students.

Meeting with Assistant Principals and Aboriginal
Education support staff to assist in leading their teams
with a focus on evidence based teaching.

Findings
 • In 2018 Year 3 Aboriginal students achieved

15% in the top two bands for Numeracy
compared to 9% in 2015

 • Year 5 Aboriginal students did not reach the top
two bands in Numeracy, however our students
exceeded Average Scaled Growth compared to
the State and SSSG (statistically similar school
groups).

 • In 2018 Year 3 Aboriginal students achieved
8% in the top two bands for Reading compared to
0% in 2015

 • In 2018 Year 5 Aboriginal students achieved
9% in the top two bands for Reading compared to
7% in 2015 our students exceeded Average
Scaled Growth compared to the State and SSSG
(statistically similar school groups).

 • In 2018 Year 3 Aboriginal students achieved
15% in the top two bands for Writing compared
to 10% in 2015

 • In 2018 Year 5 Aboriginal students achieved
18% in the top two bands for Writing compared
to 7% in 2015

Parent/caregiver, student, teacher
satisfaction

Parents/ Carers Tell Them From Me

Parents were surveyed in 7 separate areas including;

Feeling Welcome, Inclusivity, Safety at School, School
Supporting Positive Behaviour, School
SupportsLearning, Parents Supporting Learning at
Home and Parents Being Informed. The school
performed above the state norm in all areas. Parents
feeling welcome at school was strong with an average
rating of 7.7. This includes speaking with teachers,
meeting with the principal, interactions with office staff
and staying informed. Parents feeling informed was

good with an average of 7.3. This includes reports and
conversations on child's progress both academic and
emotionally, being kept aware of concerns and
behaviours.

Parent participation at Thomas Acres PS was positive.
75% felt that they have spoken to a teacher 2 or 3
times and 38% of this group felt they have done this
more than 3 times.

Parents feeling, they can support learning at home was
good with an average score of 7.3. This included help
with homework and assignments, discussions around
the child's class, challenges, praise and
encouragement. Parents feel support for learning at
school was good with an average 7.6. This included
teachers having high expectations, showing an interest
in their child's learning, needs and interests and
teacher's showing encouragement (all above state).
Parents feel support for positive behaviour at school
was strong with an average 8.2. This included teachers'
maintenance of the class, rules, expectations and
provision of extra curricula activities. Parents feel
support for safety at school was good with an average
7.2. This included school helping to prevent bullying
and dealing with issues quickly.

Thomas Acres Public School aims to build on our
positive relationships and maintain or build on
highscores around feeling welcome, informing parents,
a focus on learning and positive behaviours while
improving how we help parents support their child's
learning at home. This will be done through the school
plan, through connect meets and through social media
and seesaw apps.

Teachers Tell Them From Me

Teachers feel that leadership is  good giving a score of
7.3 where teachers feel well supported in regards to
tracking student progress and the creation of a safe
orderly environment at 7.7. Teachers feel that
collaboration is good receiving a score of 7.9 where
teachers feel they have the opportunity to develop
learning opportunities, improve student engagement,
share and discuss lesson plans and assessment
together.

Teachers feel that Thomas Acres Public Schools
'learning culture is good receiving a score of 7.9 where
teachers feel they set high expectations, provide
feedback on learning, deal with behavioural problems
and make learning relevant. Teachers feel that the use
of data to inform practice isgood receiving a score of
7.5 where teachers use assessment to understand
student's needs, to inform lesson planning or to discuss
improvements with students. Teachers feel that they
use effective teaching strategies, receiving a score of
7.9 where teachers set challenging goals and feedback
is provided in a variety of ways. Teachers feel that they
create an Inclusive school environment with a score of
8.0 where teachers feel they help students with learning
needs, establish behavioural expectations and develop
individual education plans.

Students Tell Them From Me
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Students trends between 2016 and 2018 demonstrate;

*a 10% improvement in incidents of bullying or seeing
themselves as victims of bullying. The students rate
themselves as 30% having experienced bullying in the
past compared to the state which sits at 36%

*a 10% increase in students participating in extra
curricula activities at school. Students feel the school
has a good positive learning climate giving an average
score of 7.0 comparable to the state norm. 83% of
students report having positive behaviours. 8.6 reported
positive relations with their teachers which is above
state norm.

69% are interested in their learning with most trying to
succeed. 34% of students feel challenged in English
and Maths, 26% were confident of their skills but felt
under challenged, 23% were not confident of their own
skills and 8% weren't confident and didn't feel
challenged. Thomas Acres aims to build on the support
of learning for students while increasing challenge and
engagement for all through greater involvement in their
own learning through Formative Assessment strategies
and innovative pedagogy while developing strong
practices around getting to know our students and
catering for wellbeing.

Policy requirements

Aboriginal education

Aboriginal

Thomas Acres Public School is focused on raising
outcomes for Aboriginal students through continuous
data collection, additional support for Aboriginal
students, cultural activities and the engagement of
community. This is achieved using Connect Meet
Profiles (PLPs) and regular tracking of student
achievement. Thomas Acres funded the employment of
an Aboriginal Education Co–ordinator, Mrs Sharryn
Azevedo, for 2018 (3 days per week), and an Aboriginal
Education Officer, Ms Veronica Kinchela. Other funding
has been utilised to purchase resources to support
students and staff, and to enable staff to have time off
class to work the CoS Instructional Leader in Aboriginal
Education, the AEO and our Aboriginal Education
Co–ordinator in interpreting data, developing activities
and resources to support Aboriginal students in the
classroom.

Multicultural and anti-racism education

Thomas Acres PS teaches the value of
multiculturalismin Australia throughout the curriculum.
Everyone isaccepted and celebrated for their
uniqueness. We encourage harmonious daily
interactions and insist onrespect. The ARCO is involved
if necessary and students learn which words are
appropriate and inappropriate. In 2018, we celebrated
our MulticulturalAustralia at class, stage and school
levels. We are proud that our students understand the
importance of accepting everyone. We acknowledge
National Harmony Day by wearing orange and

discussing the meaning of howevery day is Harmony
Day. At our Term 3 Multicultural Assembly, we include
various items that highlight our diverse (42 to be exact)
cultures. Participation in the Multicultural Public
Speaking Competition ensures the school teaches
across a range of issues and topics faced by society.
We embrace and are proud of the different cultures that
form our community.
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