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Introduction

The Annual Report for 2018 is provided to the community of Shelley Public Shelley Public School as an account of the
school's operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Jo–Ann Campion

Principal

School contact details

Shelley Public School
Hadrian Ave
Blacktown, 2148
www.shelley-p.schools.nsw.edu.au
shelley-p.school@det.nsw.edu.au
9622 8359
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School background

School vision statement

At Shelley PS we believe our learners are capable, confident, creative and critical thinkers.

 

We provide all students with opportunities to succeed, engaging them in meaningful and challenging experiences to
develop as lifelong learners.

 

By working strategically and purposefully within and beyond our school, we create a collaborative, inclusive and student
centred learning community which is empowered for the future. 

School context

Shelley Public School is a DoE school in Western Sydney. It is part of the Bungarribee network of schools. The school
has an enrolment of 545 students, including 55% of students from a non–English Speaking background.

The school is supported by an active parent community, with an experienced and dedicated staff who are committed to
quality teaching and learning.

The school aims to provide high quality futures focused learning via creative, dynamic, innovative and challenging
programs with a strong emphasis on literacy, numeracy, the performing arts, technology and sport.

We support and promote excellence and equity and seek to provide an academic, creative and engaging curriculum
focusing on continual improvement in student learning.

Positive Behaviour for Learning and KidsMatter are integral to our strong student welfare focus.

The school is part of the Blacktown Learning Community, a powerful partnership to provide support, share opportunities
and expertise, and a structure to promote a collaborative culture across all areas of the community.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework and participated in an external
validation. The framework supports public schools throughout NSW in the pursuit of excellence by providing a clear
description of high quality practice across the three domains of Learning, Teaching and Leading. During the external
validation process, an independent panel of peer principals considered our evidence and assessment of the school's
progress, aligned with the standards articulated in the School Excellence Framework.

In preparation for External Validation, the required body of evidence was prepared, reviewed and annotated.

Shelley Public School's self–assessment committee included representatives from across school staff, including the
Senior Executive, Assistant Principals, classroom teachers, a School Learning Support Officer, a School Administration
Officer and the School Administration Manager. This team met weekly to develop a deeper understanding of the School
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Excellence Framework and to critically analyse the components of our school programs and activities, which would
provide the most powerful examples and exemplify the school's performance against each of the domains, elements and
themes. The broader community (staff and parents) were kept informed of the process through staff and P&C meetings,
newsletters and emails and were given the opportunity to provide input. Teachers across the school K–6, supported and
participated in the collection of evidence. Staff understanding of External Validation was enhanced through professional
learning in 2017 and all staff confidently participated in the evaluation of our school against the SEFover the past two
years, including the 2018 SEF–SaS completed in August.

Learning

The results of this process indicated that in the School Excellence Framework domain of Learning our on balance
judgement is that we are Sustaining and Growing. Strong literacy and numeracy practice and a focus on empowering
students to become active and informed citizens, reflects the aspirational expectations of learning progress and
achievement for all students at Shelley PS. Effective partnerships nurtured both within and outside the school,
enhance curriculum provision which is evidence based and differentiated to support learning and increase
challenge. Our school has clearly defined and systematic processes in both transition and monitoring of attendance
to support student engagement, collaborating with parents to ensure consistency and continuity of learning. The
umbrella of PBL and KidsMatter encompasses all aspects of school, embedding a positive culture, which focuses on
respectful relationships and promotes student wellbeing, ensuring optimum conditions for student learning.
Although Student Performance Measures are assessed as delivering, based on external measures, the school has
strong structures in place for the collection and analysis of internal data on a five weekly basis. Data is analysed by
stage and executive teams, shared whole school and used to make informed decisions about interventions and growth
targets for individual students. Internal measures show growth for every student against syllabus standards.

In the domain of Learning, the EV panel deemed the school's self assessment to be consistent with the evidence
presented and was validated using the School Excellence Framework.

Teaching

The results of this process indicated that in the School Excellence Framework domain of Teaching our on balance
judgement is that we are Sustaining and Growing. The implementation of L3 and TEN, as well as other evidence based
teaching methods, ensure a whole school approach to explicit teaching, where staff collaborate to share curriculum
knowledge, data and teaching practice. Learning intentions and success criteria are used to provide explicit
feedback. Professional learning around Visible Learning is enhancing teacher capacity and extending the use of specific
feedback to improve student learning. Expertise is identified within the school and utilised to develop a learning
community, where we can all learn from each other. High quality professional learning, driven by PDPs and the
School Strategic Plan, improves proficiency in teaching practice in literacy and numeracy, to meet the individual
needs of students and to make measurable improvements across their learning. Utilising deep knowledge of their
students, and QTSS funds, teachers reflect on their practice, identify stage needs and build professional capacity
through mentoring, observations, feedback, sharing and quality dialogue. This supports ongoing development for all
teachers and results in improvement in student learning outcomes. Professional standards are used effectively,
during formal mentoring and collegial discussions, to support accreditation, individual teacher professional learning and
contribute to the achievement of school priorities. Although teachers collect, analyse and use data effectively to
evaluate student progress, and plan for future learning opportunities, we identify a need to maintain this as a priority and
to ensure consistency across curriculum areas, other than literacy and numeracy.

In the domain of Teaching, the EV panel deemed the school's self assessment to be consistent with the evidence
presented and was validated using the School Excellence Framework.

Leading

The results of this process indicated that in the School Excellence Framework domain of Leading our on balance
judgement is that we are Sustaining and Growing. As a leadership team, we evaluate the impact of all in the school on
the progress of students, with a view to building on what works best and changing what doesn't." (Hattie 2015) Our
priority for the current school strategic planning cycle is to ensure the school plan is at the core of our continuous
improvement efforts and to build ownership of the plan. By developing effective instructional and distributed
leadership, we have established a professional learning community, which is focused on quality teaching and learning.
Clear processes and timelines, reflected in the school plan milestones, ensure staff understand their role in
implementation and meeting the school's improvement measures. We ensure streamlined and flexible school
administrative and operational processes are in place, quality learning spaces and technology are used effectively
and strategic financial management improves efficiency and effectiveness. The artefacts across all evidence sets,
demonstrate the way resources are used purposefully to achieve improved student outcomes and high quality teaching.
School resources, including staffing, RAM funding and school facilities, are deployed strategically to support the
implementation of the school plan, and to ensure the school environment is conducive to learning. Whilst the
leadership team seeks feedback and analyses responses about community satisfaction, we strive to engage the whole
school community more collaboratively and authentically, in order to develop and maintain an evaluative mindset for
ongoing improvement.
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In the domain of Leading, the EV panel deemed the school's self assessment to be consistent with the evidence
presented in 1 element (Management Practices and Processes) and was validated using the School Excellence
Framework. In the remaining three elements (Educational Leadership, School Planning, Implementation & Reporting and
School Resources), the EV panel determined that the evidence presented indicated the school is operating at the
Excelling Stage.

Our self–assessment and the external validation process will assist the school to refine our school plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide
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Strategic Direction 1

Visible Learning

Purpose

To create dynamic learning environments, where students are supported to take ownership of their learning goals and
achieve high expectations through integrated experiences.

Overall summary of progress

Visible Learning

The leadership team, as a means of building whole school capacity and ownership, identified teachers who had
knowledge or expressed interest through their PDP to be project leaders. To support the development of research based
whole school professional development sessions, the project leaders attended John Hattie workshops about how
students learn, building their capacity to expertly lead PD at a whole school level. Leaders implemented a number of
sessions to develop understanding of growth mindsets, visible learning and strategies to identify learning intentions,
success criteria and meaningful feedback. As a result, teachers utilised strategies to make student goals visible in
classrooms and provide opportunities for responsive feedback, linked to a shared criteria for assessment.

Students are encouraged to take ownership of their goals in different aspects of the curriculum and be joint constructors
in the success criteria they need to achieve them. Each year students one–on–one conference with their classroom
teachers to create goals that are purposeful and achievable in literacy and numeracy. These goals are communicated
with parents, with a feedback report from PLAN to help strengthen the support provided from home in working towards
their achievement. In classrooms, these goals are displayed and regularly revisited to monitor student progress towards
them, with students taking control of providing evidence from their work samples to justify their growth. In the second
semester each year, teachers, students and parents meet together to share progress against the goals and to set new
plans for future learning. During these interviews, students are encouraged to take the lead in explaining their learning
journeys, whilst teachers make explicit connections to how the learning goals reflect achievement in relation to the
syllabus outcomes. This process helps students to become drivers of their learning and encourages parents to engage
as partners in the process.

Integrated Learning

Strategic direction teams met so the executive could clearly communicate processes, with accompanying timelines and
milestones, helping project leaders and staff to understand what they needed to do to address school priorities. Project
leaders worked with an executive member to build their knowledge around 'Integrated Learning' so that they could help
to effectively deliver whole school TPL. The focus of these sessions was to build staff confidence and create a consistent
approach across the school on how to create an integrated unit of work with a driving question. The session defined
integration, highlighting the benefits and addressing the common misconceptions. Teachers worked with a mentor in
mixed stage groups to deconstruct the Stage 2 syllabus across 4 Key Learning Areas (Science, History, Geography and
Creative Arts). They followed a consistent step by step process to divide content across semesters and years (Year 3
and 4). Teachers then sequenced content descriptors (for Year 3, Semester 1), considering the connection between
them, to build the framework of a unit. Later in the term, staff worked in stage teams and applied their learning from
previous TPL sessions by deconstructing the syllabus for their own stage. Each team completed this task in the same
place at the same time so that they could draw upon the expertise of others during this process. At the end of this
session, each grade had created an integrated sequence of learning for Semester 2. Project leaders worked with an
executive to create a consistent proforma for teachers to transfer their sequence of learning into a formal program.
Teachers were then given time at their stage PL day to begin programming the teaching and learning activities for each
content descriptor.

Social and Emotional Development

To support the high quality and consistent work of students and staff in the implementation of Positive Behaviour for
Learning (PBL), targeted classroom specific strategies are utilised. The focus of these interventions is determined from
teacher observations and collated behavioural data about their class. Teachers then plan and develop learning
experiences to target the school expectations that need critical reinforcement for their students. Classroom teachers also
use quality literature and interactive activities, such as 'filling buckets' and 'walls of kindness' to make the learning and
expectations explicit and visible as core values for their classrooms. This helps students to monitor their own behaviour
and work towards interacting with peers and others in a positive, resilient and self–regulate manner. Teachers have also
used this learning as a vehicle for senior students to develop leadership, taking initiative to make posters, develop lyrics
and create performances to share positive messages with younger students. Professional learning on social and
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emotional learning for all staff has developed our capacity to identify the most salient need for each student in relation to
developing emotional growth. The identification registers used to match students to the core emotional skills, related to
the 'KidsMatter" initiative, help teachers to plan appropriate explicit instruction and lesson transitions to support their
improved self–regulation, social skills and empathy. Through using this document, all teachers demonstrate a planned
approach to catering to the wellbeing of all students and ensure that learning can be prioritised. As required by the DoE,
Shelley Public School has an Anti–Bullying Policy that is communicated to teachers, parents and the wider community.
To assist in the teaching of a strategy to access help when in a bullying situation, posters and lessons have been
developed by teachers to ensure the message is clear and consistent to all students. These procedures are displayed in
all settings throughout the school and are regularly taught in classrooms to ensure all students feel, safe, secure and
supported.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increase the proportion of
students demonstrating active
engagement with their learning.

100%of teaching programs reflect
best practice in terms of visible
learning, integrated learning and
differentiation.

Every student articulates, at their
level, their learning goals and
areas /strategies for
improvement.

Reduction in number of low level
behaviour referrals.

QTSS Funding

TPL Funding

TPL attended by all staff. Rigorous and thoughtful
discussion, a result. Staff highly engaged and
reflected on their own ability to grasp growth
mindset practices.

Following attendance at Hattie conference, project
team delivered TPL session for whole staff on
Learning Intentions and Success Criteria. Links
made to effect size for making the learning visible.
Feedback planned for next TPL focus.

Teachers attended PL on making student learning
more visible in the classroom. Teachers shared
strategies used to encourage students to take
ownership of learning goals in writing. This included
teacher use of learning intentions and success
criteria, and display of individual learning goals.

Timeline for Professional learning on feedback
pushed back for continued work on learning
intentions and success criteria.  In Term 3,  QTSS
time used to observe a lesson with a clear learning
intention and a criteria students could use to
succeed. Observations shared at a stage level.

In W2 T4, TeachMeet held with 8 other schools
from BLC attending. This allowed staff an to see
what other schools were doing, confirming our
current direction and inspiring us to refine our
approach to visible learning. Feedback surveys
were completed by those who presented or
attended the TeachMeet to improve future
TeachMeets.

Integrated learning TPL held. The focus was to
build staff confidence and create a consistent
approach across the school on how to create an
integrated unit of work with a driving question.
Integration was defined, highlighting benefits and
common misconceptions.  The Stage 2 syllabus
deconstructed across 4 Key Learning Areas
(Science, History, Geography and Create Arts).
Content divided across semesters and years (Year
3 and 4). Content descriptors sequenced (for Year
3, Semester 1).

Staff worked in stage teams to deconstruct syllabus
for their stage. Each grade created an integrated
sequence of learning for Semester 2.  Project
leaders and executive created a consistent
template.
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increase the proportion of
students demonstrating active
engagement with their learning.

100%of teaching programs reflect
best practice in terms of visible
learning, integrated learning and
differentiation.

Every student articulates, at their
level, their learning goals and
areas /strategies for
improvement.

Reduction in number of low level
behaviour referrals.

 In Week 10, whole school sharing session, to
celebrate success and discuss challenges.

A school based decision was made to push back
the PBL relaunch to 2019, so that more time could
be dedicated to other projects within the Strategic
Direction.

Next Steps

Whilst we are well underway with Visible Learning and engaging students and parents in meaningful conversations about
learning goals, we need to provide opportunities for parents to authentically partner with teachers in improving their
understanding of student learning and strengthening student outcomes. We will enable parents to give feedback about
reports, and use this feedback to enhance the effectiveness of reporting.

Professional Learning – approximately 15 sessions throughout the year

Social and Emotional Development Project – Wellbeing Framework, The Theory behind PBL, PBL in Shelley context ,
Classroom rules and data review, PBL re–launch

Integrated Learning – PDHPE Syllabus, Evaluating Integrated Learning scope and Sequence and Planning for the Future

Visible Learning – Praise vs Feedback, Feedback Theories, Making connections between verbal and written feedback
and Learning Intentions / Success Criteria.

Introduction and implementation of the Got It Program, including parent information sessions and staff training.
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Strategic Direction 2

Evidence Based Teaching

Purpose

To extend quality teaching practice through purposeful professional development, reflection and feedback that supports
our commitment to improving student learning outcomes.

Overall summary of progress

Quality Literacy and Numeracy Programs

Student reading data is collected for each class across the school every 5 weeks so that teachers can monitor individual
student growth and reflect on their practice. Using evidence based teaching pedagogies, teachers plan and implement
short, sharp and explicit reading experiences that build on students' prior knowledge and reflect individual student
learning needs. As part of this process, the most salient teaching focuses are selected to differentiate the delivery of
lessons and to provide students with targeted prompting to match their focus. This ensures that students are supported
to achieve success, limiting confusion around what they are expected to do. Throughout reading experiences, teachers
record meaningful observations that identify the strategic reading behaviours students are implementing and to inform
future teaching focuses.

A culture of developing consistent and valid teacher judgement has been established at Shelley Public School to ensure
that assessments are moderated effectively using explicit tools, such as the literacy continuum and progressions, and
student learning needs can be identified to ensure targeted and explicit instruction takes place across all classrooms. All
teachers collect 5 weekly common writing samples and utilise these at stage meetings as the evidence for collegial
discussions on student progress. During these conversations, teachers plot student learning against their achievement
on the literacy progressions, helping to identify future teaching directions across cohorts. Staff are able to compare
individual students against their expected growth in writing and consider ways that individual needs can be targeted,
whilst ensuring that consistent curriculum provision is maintained. When reflecting on the work samples of students,
teachers develop high expectations of progress. Teachers are then able to use these discussions to make learning
visible to students, through the identification of clear, specific and challenging goals that apply directly to their individual
writing development. This information is also shared with parents through the use of content descriptors and
personalised comments in semester reports, helping parents to access purposeful information about their child's
learning.

At Shelley Public School, modelled reading is explicitly taught to all students to expose them to how authors make
decisions when composing texts in all mediums. Students develop their understanding through engaging in quality
discourse and applying skills they have learnt to improve the depth of their written responses. Assessment observations
and work samples, including videos, are collected by teachers to monitor student progress against their individual literacy
goals and the literacy progressions. Students in Stage 3 engage in the 'Daily 5' to support their literacy learning across all
aspects of the curriculum. Classrooms have been reorganised to reflect flexible and futures focused learning, enabling
students to make choices about how they learn best when participating in tasks. Alternative furniture was purchased and
teachers undertook professional learning to ensure that they were equipped with the knowledge to implement research
based pedagogy effectively. Technology is utilised to enhance the learning experiences and promote different avenues
for the presentation of learning. Google Classroom assists students and teachers to monitor progress towards task
completion and provide a means to share learning journeys with parents and carers. Through utilising student choice and
a high expectations framework, students are encouraged to become drivers of their learning in literacy.

As part of consistent school practice, data is collected regularly to identify students' spelling age and their ability to hear
and record sounds. In 2017, through evaluating this data, issues were identified around student achievement in both
Kindergarten and Stage 2. The leadership team observed the connection between classroom programs and practice,
which lacked explicit teaching and learning opportunities in these aspects of literacy. High quality professional learning
sessions were delivered to develop teacher understanding and ensure classroom practices and assessment procedures
were responsive to the needs of students. These sessions unpacked the difference between phonics, phonological
awareness and the forms of spelling, so that teachers could confidently program and implement modelled lessons and
individualised learning activities. Classroom teachers were mentored to differentiate the delivery of literacy lessons,
making adjustments to challenge and support students, based on the knowledge gained from regular monitoring of
assessment. After 6 months, formative assessment data was collected to determine the impact of professional learning
on creating growth for individual students and across the cohort. All staff who participated in professional learning were
able to reflect on the changes in their practice and demonstrate the effectiveness of the intervention in enhancing student
learning.
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Numeracy data is also collected K – 4 on a 5 weekly basis. The leadership team collates and analyses the summative
assessment data collected by class teachers and discusses these results with the executive team and teaching staff.
Teachers contribute to discussions and analysis around the expected growth and progress observed in the achievement
data of students. Numeracy data is used to identify the changing learning requirements of students and inform learning
support programs, so all students are scaffolded to achieve progress in their strategic development. NAPLAN data is
analysed at an executive and whole school level to reflect on and refine the effectiveness of current practice in
numeracy. This data is shared annually with the parents and community to support purposeful investment in resourcing
for numeracy learning at Shelley Public School.

Futures Focused Learning

Teachers at Shelley Public School recognise the need for student learning to be meaningful and significant as a way to
empower students and encourage them to become lifelong learners. Teachers utilise the goals of "The Melbourne
Declaration on Educational Goals for Young Australians" and the "NSW Public Schools Quality Teaching Framework" to
drive programming and ensure students are provided with authentic purposes and audiences for their learning. In
response to changes in the new syllabi and the increasing expectations for students to engage in learning which is
mindful of the purpose and audience in and beyond the classroom, teachers engaged in learning around integration and
the use of driving questions to anchor learning across the key learning areas. Teachers worked collaboratively to make
authentic connections between the content of Science, History, Geography and Creative Arts to make learning
meaningful. The school has also started to look at utilising learning spaces more flexibly and to evaluate and improve
them in terms of supporting futures focused curriculum delivery.

Technology

Technology is embraced as a means to build the capacity of our students to interact with the world beyond the classroom
and as a vehicle to increase engagement and deep knowledge and understanding. Students utilise technology in their
classrooms to flexibly access information and as a presentation mode to demonstrate their learning in different content
areas. Our technology coordinator collaborates with stage teams to create evolving programs that match the integrated
content being addressed in classrooms. This provides opportunities for students to develop their comprehension of key
ideas more thoroughly when working in a different medium with a specific intended audience. During technology lessons,
explicit teaching is the focus to enable students to develop skills in using different programs and future focused hardware
and software. Students use iPads, laptops, computers, green screens, digital cameras and robotics to enhance their
learning and engage their interests. Financial decisions are made by the executive team to ensure accessibility,
maintenance and to ensure school priorities are achieved. Currently, the Strategic Direction 2 team is working towards
updating the technology skills scope and sequence to make it more future proof, by focusing on the different capacities
students need to have under control when operating, working with and creating using technology.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

All students improve literacy and
numeracy outcomes against the
literacy and numeracy
progressions, as evident in PLAN
data K–6, NAPLAN and school
based data.

 

Futures Focused learning is
reflected in all learning spaces,
through enhanced learning
environments and project based
learning.

 

Increased access to and
purposeful utilisation of
technology by all students on a
regular basis, both in classrooms
and across the school.

RAM Equity Funds

Equity Funding
Socio–economic
background

Equity Funding English
Language Proficiency

Equity Funding Aboriginal
Background

Funding Low Level
Adjustment for Disability

QTSS Funding

TPL Funding

In 2018, literacy achievements included:

95.2% of students in Years 3 and 5 were at or
above national minimum standard.

Continued implementation of Stage 2 professional
learning in spelling and individualised spelling
programs resulted in a 93.5% improvement in
spelling for all of Stage 2. In Year 3, 95% of
students achieved growth, with 70% of students
achieving 1 year of growth or more. In Year 4, 92%
of students achieved growth, with 66% of students
achieving 1 year of growth or more.

 92% of Year 4 students reading above reading
recovery level 30.

78% of Year 3 students reading above reading
recovery level 30.

68% of Year 2 students reading at or above grade
level (Levels 26+).

76% of Year 1 students reading at or above grade
level (Level 18), with 63% working in a range of
19–26.
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

All students improve literacy and
numeracy outcomes against the
literacy and numeracy
progressions, as evident in PLAN
data K–6, NAPLAN and school
based data.

 

Futures Focused learning is
reflected in all learning spaces,
through enhanced learning
environments and project based
learning.

 

Increased access to and
purposeful utilisation of
technology by all students on a
regular basis, both in classrooms
and across the school.

68% of Kindergarten students achieving at or above
grade expectations (Level 9).

In 2018, achievements in numeracy included:

95% of Kindergarten students working at or beyond
grade expectation – perceptual.

In Year 1, 92% of students working at or beyond
grade expectation –figurative.

In Year 2, 80% of students working at or beyond
grade expectations –Counting On and Back.

 In Year 3, 95% of students working at or beyond
counting back in range of 1000 and 79% working at
Facile (ADS7).

In Year 4, 60% of students working at or beyond
grade expectations.

100% of teachers K–4 implementing TEN, report
anecdotal evidence of changes in student
behaviour in TEN lessons, including:

 – the way they think mathematically, reason and
problem solve.

– communicating with deeper understanding and
use of mathematical language.

 –how they make connections between classroom
learning and the real world.

New computers in the library to support the use of
technology as part of library research and to allow
further access for students during lunchtimes.

Teachers continue to experiment with classroom
layouts and seating arrangements to reflect flexible
learning and choice for students.

Futures Focused and Project Based Learning
Professional development timeline re–evaluated by
executive team, considering implementation
schedule of all strategic direction projects, ensuring
staff have sufficient time and support to implement
change processes in sustainable way.

The focus for professional learning shifted to whole
school approach to Quality Mathematics programs.
Sessions held on using the Working Mathematically
Processes of the syllabus to drive teaching,
learning and assessing. Consistent implementation
of RUCSAC problem solving, number talks and
data analysis using the Numeracy Progression
addressed.

Stage 3 professional learning day utilised to explore
the TEN pedagogy and how it can be extended to
upper primary to meet the learning needs of all
students. Demonstration lesson conducted and
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

All students improve literacy and
numeracy outcomes against the
literacy and numeracy
progressions, as evident in PLAN
data K–6, NAPLAN and school
based data.

 

Futures Focused learning is
reflected in all learning spaces,
through enhanced learning
environments and project based
learning.

 

Increased access to and
purposeful utilisation of
technology by all students on a
regular basis, both in classrooms
and across the school.

teachers began utilising SENA 3 and 4 to group
students to match whole school Mathematics
grouping system for consistency.

Whole school PL implemented in relation to the
Literacy Progressions. Sessions held on reading
and viewing, as well as creating texts. New
terminology around the sophistication of texts was
explored.

Teacher professional learning scheduled to develop
understanding of how to assess, plan and teach
place value effectively K–6. Focus refined to target
teacher understanding of how to explicitly teach
decimals.

Whole school stage based consistent teacher
judgement conversations scheduled around plotting
students effectively on the numeracy progressions.
Ongoing stage based reflection on literacy
progressions, i.e. plotting of student writing
samples.

Revision of draft Frog matrix and baseline
assessment tasks to support effective data
collection in 2019 and accuracy in differentiation of
groupings moving forward.

Ipads distributed to classroom blocks for increased
accessibility and integration of learning. Laptops
and classroom computers redistributed to
classrooms for improved access.

Team discussed key technology skills and
developed framework for skills and core processes
of technology progression, including – managing
and operating ICT, applying social and ethical
protocols and practices when using ICT, creating
and communicating with ICT ( skills and audience)
and investigating with ICT.

Project leaders created draft scope and sequence
to be presented to teachers in mid Term 3. Project
leaders and executives begin to investigate
implementation.

Project leaders presented draft scope and
sequence to whole school for reflection and
revision. Teachers developed understanding of the
progression of skills and the importance of
developing connections between classroom
practice and technology lessons. Teachers
complete Google survey re. areas of strengths and
improvement.

 Project leaders worked with strategic direction
team members to increase their expertise in two
target areas for professional development –
animation/coding and databases/spread sheets.
Links made between visible learning professional
development by using learning intentions and
success criteria within TPL sessions for teachers.
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Next Steps

Whilst our school is very good at using data on a class and stage level, we recognise the need to get even better at using
whole school level data to support planning. Through professional learning, we will continue to build on staff
understanding around external performance measures, using data at whole school level, to plan for quality practice,
resulting in consistent improvements for all students and to close equity gaps.

Although teachers collect, analyse and use data effectively to evaluate student progress and plan for future learning
opportunities, we identify a need to maintain this as a priority and to ensure consistency across curriculum areas other
than literacy and numeracy.

Professional Learning –approximately 16 sessions throughout the year

Futures Focused Learning – Project Based Learning Theory, Models of PBL, Planning for Semester 2

Quality Literacy and Numeracy Programs – Writing for a Purpose, Modelled, Guided and Independent Writing, The
Writing Process, Writing Analysis, Mathematics Progressions, Data evaluation, Integrating Learning Intentions / Success
Criteria into practice across all Key Learning Areas.

Technology – Scope and Sequence, Building Capacity –Using IWBs, Digital Technology strand of new syllabus, using
iPads

Literacy & Numeracy Mentor and Technology Mentor

Based on our self–assessment and External Validation, the school will invest approximately $210,000 in 2019 employing
a Literacy / Numeracy Mentor and a Technology Mentor to support the implementation of Strategic Direction 2, providing
high impact professional learning through in–class mentoring.

Printed on: 2 May, 2019Page 13 of 24 Shelley Public School 4381 (2018)



Strategic Direction 3

Collaboration in Leadership

Purpose

To promote excellence in leading within our school community for the provision of quality education, facilitated through
shared planning and responsibility.

Overall summary of progress

Leadership Development

In preparation for this three year strategic plan, the leadership team worked collaboratively to identify the best way to
restructure professional learning and school responsibilities to ensure all staff had ownership of the strategic directions
and a consistent whole school approach could be adopted. We established two school teams that would work towards
projects within Strategic Direction 1 and 2, with all teachers having a visible and accountable role to play in the
improvement of learning outcomes for students and staff. The leadership team sourced school based expertise, using
knowledge of Performance and Development Plans to identify staff strengths and those wishing to build capacity that
linked to the school plan. This helped to establish project leaders and begin a formalised mentoring program. Executives
work with aspiring leaders, project leaders and strategic direction teams to use research and the delivery of professional
learning to extend the learning of all teachers. Project leaders are encouraged to use these opportunities as evidence to
support achievement towards their professional goals, as well as school milestones. As a result, the school plan has
become a driving and unifying document for developing the capacity of all staff and improving learning outcomes for
students.

Performance Development

In 2018, it has become a NESA requirement that all teachers maintain their accreditation at proficient in relation to the
National Standards for Teachers. Through recognising engagement and evaluation of professional learning as a tool for
supporting a culture of high expectations and improvement for all staff, as well as an aspect of compliance, the
leadership team has prioritised opportunities for stage teams to discuss, reflect on and evaluate professional
development opportunities within our school. Each term, stage teams identify one TIPD activity that has occurred at a
stage or whole school level and work together to identify the professional standards that have been addressed. Teachers
discuss their learning, sharing their observations and feedback, whilst considering the connections between school
priorities, their performance and development plans (PDP) and the impact that is evident on student learning. As a result
of this process, teachers are equipped with the knowledge and understanding needed to complete their maintenance
reflections on the NESA site and plan opportunities for future professional development. The school values individual
strengths and supports teachers to develop their professional knowledge, practice and engagement to enhance a culture
of continuous improvement. Our staff have a deep knowledge of the National Professional Standards for Teachers,
enabling them to reflect on their performance and development and improve student learning outcomes.

Community Partnerships

The partnership between home and school is vital to creating a cohesive, dynamic and inclusive community where all
members feel valued and included in the learning journey of students. We use community evenings, newsletters,
effective communication and daytime events to engage parents and families and help them to build relationships with
staff that will support student learning. Through providing a range of school activities across different times of the year
and day, we aim to include all parts of the wider community in our school. We gather effective feedback to help improve
the organisation of events and share this with our P&C to help promote more inclusive programs in the future. By actively
planning opportunities to engage with parents we demonstrate a commitment to building a more connected future for our
students.

Specific events are planned and organised to address the needs of new parents to our school, particularly in K–2. We
welcome them into classrooms, encouraging them to participate in learning opportunities and share in the successes of
their children, acknowledging the vital role they play as the primary early educator of their child. We target parent needs,
providing information evenings and afternoons focusing on developing their understanding of curriculum and how to
support their children at home. These practical sessions respond to the requests from parents to build their
understanding of shifts in education and are received very positively in our community.

Our commitment to partnering with families extends beyond parents. 'Stories by the Gate' is an opportunity for
pre–school aged children to engage in story time with a teacher, helping to develop their early literacy skills and positive
attitude towards school, whilst parents are able to participate in morning assemblies. Grandparents' Day is a way to
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include family members into classrooms and the school and extend the learning connection. We recognise the
importance of clear and effective communication with parents to ensure that we work together to support the inclusion of
all students in learning opportunities. To support this, we share approximate costings at the beginning of the year to help
families plan for learning experiences and provide instalment schemes to reduce financial pressures. As a result families
feel supported and included in the learning of their children.

We build many partnerships with community groups to support learning and engagement, including the Parents and
Citizens Association (P&C) and the Blacktown Learning Community (BLC). We participate in events, taking on leadership
roles in their organisation, to promote and extend the learning opportunities of our students and those in our local area.
Students engage in enrichment programs to develop their knowledge and skills beyond the curriculum during the
'Sharing' program, enabling them to collaborate with peers across schools to investigate Science, coding, Creative Arts
and Mathematics. In classrooms we develop students' skills in public speaking and hold school based competitions to
identify students who will represent Shelley Public School at interschool competitions. Our P&C forms an active
partnership with our school executive team, engaging in dialogue about the school plan, activities and fundraising to
provide effective school resources that support the learning of students. We ensure that the ways we engage with the
community help to foster the learning of our students and encourage them to be active citizens and lifelong learners.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

100%of teachers engaged in
Professional Development
(PDPs, accreditation and
maintenance), exhibit deep
knowledge of the process / and
confidence /independence in
completion.

Increased number of teachers
and students participating in
leadership development, through
formalised leadership programs,
mentoring and taking on
leadership roles.

Improved participation rates of
parents / community members,
collaborating to promote home /
school partnerships and improve
student learning outcomes.

Equity Funding
Socio–economic
background

QTSS Funding

Beginning Teacher Funding

Project leaders appointed to lead strategic direction
teams working with executive mentors. Student
leaders completing school responsibilities
successfully.

Shelley's quest completed.

PL sessions delivered by project leaders in Visual
Learning.  Transition program commenced.

AP and DP attended sessions with networks.

QTSS time allocated equitably between stages for
staged based professional learning and PDPs.

100% staff involved in PDP process. TIPD
registered during Stage PL week sessions.

QTSS time allocated both equitably and as required
for implementation of strategic directions.

One teacher completed accreditation process at
proficient in Term 2.

External and internal counselling services accessed
as required.

All staff members received an additional time
allocation used to support completion of teaching
load and reporting responsibilities.

Social media platforms received positively by
community as evidenced  by number of followers on
Facebook and Instagram. Positive responses to
Google Survey on the Connecting Home and
School Evening. Partnerships with Caddies,
Hambledon and Wilberforce public schools in place.

K–2 Literacy and Numeracy Night held in Term 2 to
provide the opportunity for the community to
engage with staff and learn more about literacy and
numeracy strategies used in the classroom.

Following ongoing feedback from community,
weekly communication adapted to Newsletter
published even weeks and Shelley Spotlight
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

100%of teachers engaged in
Professional Development
(PDPs, accreditation and
maintenance), exhibit deep
knowledge of the process / and
confidence /independence in
completion.

Increased number of teachers
and students participating in
leadership development, through
formalised leadership programs,
mentoring and taking on
leadership roles.

Improved participation rates of
parents / community members,
collaborating to promote home /
school partnerships and improve
student learning outcomes.

published odd weeks.

Next Steps

Whilst the leadership team seeks feedback and analyses responses about community satisfaction, we strive to engage
the whole school community more collaboratively and authentically, in order to develop and maintain an evaluative
mindset for ongoing improvement.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading RAM Equity Funding
Aboriginal Background –
$10,892

Additional LaST teacher time was provided to
increase individualised and small group
support for students addressing specific
learning needs.

All students have a personalised learning
plan(PLP) and are making progress across
the literacy and numeracy continuums.

An increased number of parents were
involved in the development of the PLP's.

Aboriginal students are demonstrating higher
average levels of progress on internal
measures.

A range of strategies were also employed to
increase teacher understanding about
Aboriginality, identity and cultures, so that
stage programs reflect opportunities for all
students to respectfully learn about Aboriginal
culture, histories and experiences.

English language proficiency RAM Funding – English
Language Proficiency
$49,537

EALD teachers attend stage meetings to
collaboratively plan differentiated learning
experiences for students.

Differentiated experiences are evident in
teacher programs.

Parents are informed of student progress via
reports. Parents received an additional insert
in Semester 2 student reports identifying and
explaining students' phases and level of
additional support received.

Caseload is adjusted to meet ongoing student
learning needs.

Students in Stage 2 and 3 with RRL below 30
included in Reading Skills Program.

Programs adjusted to reflect results of
NAPLAN analysis.

Additional iPads purchased for use in
classrooms by EALD students.

Low level adjustment for disability RAM Funds – Low level
adjustment for disability
$67,687

Teachers have all information required to
support students.

Regular monitoring and consistent
assessment of student progress.

Students with disability are positively engaged
in their learning and working towards their
identified goals.

Teachers demonstrate deep knowledge of
how their students learn and effective
strategies used to support the achievement of
maximum outcomes.

Planning occurs collaboratively between
classroom teachers, support teachers,
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Low level adjustment for disability RAM Funds – Low level
adjustment for disability
$67,687

Learning Support Team, parents and where
appropriate, students.

Student progress is monitored and teaching
and learning program adjusted accordingly to
reflect analysis of NAPLAN data.

Quality Teaching, Successful
Students (QTSS)

RAM Funding – QTSS
$97,658

Comprehensive and focussed support for
teachers with accreditation process and
performance and development framework.

Teams jointly plan and observe each other's
lessons. Constructive feedback practices
embedded for teachers on lesson delivery
and classroom management.

Ongoing monitoring of systems and
processes and adjustments made when
needed to provide most effective QTSS
model.

Professional practices enhanced and quality
of classroom teaching improved. Individual
teachers are able to reflect on their own
practice and plan for their ongoing
professional learning needs.

Socio–economic background RAM – Socio–economic
background funding
$114,358

Funds utilised across strategic directions for
programs in student learning and
engagement, professional knowledge and
practice and school culture and values.

Classroom teachers collaborate with speech
therapist to provide targeted program to assist
with language development.

Classroom teachers have increased
confidence to include similar activities at
alternate times.

Breakfast club fosters an important sense of
wellbeing for students, providing food for
students who otherwise would have missed
breakfast and a top up for others.

All students have equal access to curricular
and extra curricular opportunities provided at
school. Students with additional support
needs receive targeted assistance.

Support for beginning teachers Beginning Teaching Funds
$27,572

Early career teachers supported with
additional planning and preparation time each
week.

Additional support provided through regular
meetings with mentors and targeted
professional learning.

Targeted student support for
refugees and new arrivals

Targeted Funding Support
for refugees  $4,018

Additional support used to assist with
transition to school, sourcing appropriate
resources, communication with parents,
liaising with outside agencies eg translators
and assisting teachers with differentiated
learning programs.

Assistance focused on providing bilingual and
bicultural support for students.
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Student information

Student enrolment profile

Enrolments

Students 2015 2016 2017 2018

Boys 288 290 289 288

Girls 284 268 264 255

In 2018, student enrolment at Shelley remained
consistent with the profile for 2017 with more boys
enrolled than girls (288 boys, 255 girls) and a slight
decrease in overall numbers (553 in 2017, 543 in
2018). This continues to reflect recent adjustments to
the school boundaries, now with sections south of The
Great Wester Highway including 'Wet and Wild,' as part
the school intake area. The revised boundaries also
include Pemulway as in area for Shelley PS, however,
we currently have no students enrolled from this area.

Student attendance profile

School

Year 2015 2016 2017 2018

K 92.4 94.6 95.1 93.3

1 92.6 92.6 93.8 92

2 92.4 90.5 93 93.8

3 91.4 92.1 92 93.1

4 93.3 92.7 92.3 92.1

5 91.5 93.8 93.7 92.7

6 93.2 90.6 94.1 91.9

All Years 92.5 92.4 93.4 92.7

State DoE

Year 2015 2016 2017 2018

K 94.4 94.4 94.4 93.8

1 93.8 93.9 93.8 93.4

2 94 94.1 94 93.5

3 94.1 94.2 94.1 93.6

4 94 93.9 93.9 93.4

5 94 93.9 93.8 93.2

6 93.5 93.4 93.3 92.5

All Years 94 94 93.9 93.4

Management of non-attendance

Managing and following up student absences remained
a priority for school executive during 2018. Staff
completed electronic rolls on EBS and systems were

refined to ensure accurate roll marking continued.
During stage meetings, teams regularly checked online
rolls for accuracy and student attendance patterns.
Issues were referred to the attendance team who met
fortnightly with the Home School Liaison Officer. Parent
meetings were held with Assistant Principals after 5
unexplained absences or partial absences and senior
executive after 10 unexplained partial or whole day
absences. Positive attendance messages were printed
regularly in the school newsletter with parents
encouraged to use the school App to explain absences
within 7 days.

Percentage of whole school attendance remained
similar, although just slightly less than state levels in
2018 (School overall 92.70 and State 93.40).

Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Deputy Principal(s) 1

Assistant Principal(s) 4

Classroom Teacher(s) 19.72

Teacher of Reading Recovery 0.53

Learning and Support Teacher(s) 1.3

Teacher Librarian 1

Teacher ESL 1.4

School Counsellor 1

School Administration and Support
Staff

3.96

*Full Time Equivalent

In 2018, one member of Shelley staff held the positions
of treasurer of Burramatta AECG, Secretary of
MetWest Region AECG and was also a member of the
Merana Aboriginal Community Association.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 46

Professional learning and teacher accreditation
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95% of Shelley teaching staff members are accredited
with the NSW Institute of Teachers.

Teacher Professional Learning continued to be highly
valued at Shelley Public School and is an integral part
of our school's effort to ensure the best possible
outcomes for our students.

In 2018, teaching and administrative staff participated
in school based development days, after school
professional learning sessions and external
professional learning activities, many provided by the
Department of Education.

The school professional learning expenditure for 2018
was $41 143.00. This included course fees and casual
teacher relief.

All teaching and administration staff undertook
mandatory and targeted professional learning. These
included Code of Conduct Update, practical CPR and
Anaphylaxis training, PBL and KidsMatter, Catering for
students with Vision loss, Speech –Voice Health, L3,
TEN (Targeting Early Numeracy), Quality Literacy and
Numeracy Practice. All teaching staff attended the
Blacktown Learning Communities Engagement,
Mindset and Wellbeing –Dan Haesler Conference on
the Term 3 Staff Development Day.

Targeted professional learning also occurred at a stage
level as teams identified personal and team learning
goals and worked together to achieve them.

Financial information

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2018 to 31
December 2018. 

2018 Actual ($)

Opening Balance 681,638

Revenue 4,943,843

Appropriation 4,726,166

Sale of Goods and Services 22,444

Grants and Contributions 186,456

Gain and Loss 0

Other Revenue 250

Investment Income 8,527

Expenses -4,441,020

Recurrent Expenses -4,441,020

Employee Related -3,964,495

Operating Expenses -476,525

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

502,823

Balance Carried Forward 1,184,461

Changes to the Budgeting Tool, and the transition to
the EFPT, have resulted in lack of clarity around some
aspects of financial management, resulting in
conservative expenditure in 2018. The availability of
insufficient experienced casual teachers, also meant
that some Strategic Directions were modified to use
available school staff (There were not enough casuals
available to employ against projects). The school has
long term plans for the commencement of significant
and essential upgrades to the school grounds
(specifically, the top oval area.) It is estimated
expenditure for the staged improvement of the field,
including drainage, garden bed construction and
planting to address erosion, soil improvement, turf
replacement and watering system to maintain will be in
the range of $350,00–$450,000 minimum). Funds have
been set aside to commence this project in 2019.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 
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2018 Actual ($)

Base Total 3,677,978

Base Per Capita 106,933

Base Location 0

Other Base 3,571,044

Equity Total 523,579

Equity Aboriginal 10,892

Equity Socio economic 114,358

Equity Language 195,295

Equity Disability 203,034

Targeted Total 101,622

Other Total 260,002

Grand Total 4,563,180

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

From 2018 to 2020 NAPLAN is moving from a paper
test to an online test. Individual schools are migrating to
the online test, with some schools attempting NAPLAN
on paper and others online.

Results for both online and paper formats are reported
on the same NAPLAN assessment scale. Any
comparison of NAPLAN results – such as comparisons
to previous NAPLAN results or to results for students
who did the assessment in a different format – should
take into consideration the different test formats and
are discouraged during these transition years.

Year 3 writing results indicate 29.4% of students
achieved in the top 2 bands and 58.9% of students
achieved in the middle 2 bands. These results identify
as an area of priority for planning in 2019.

2018 results in Year 5 writing show 4.8% of students
achieved in the top 2 bands with 32.1% achieving in
Bands 6 and 7. These results identify as an area of

priority for planning in 2019.
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Our priority for Numeracy planning in 2019, will
continue to focus on moving students in Years 3 and 5
from the middle to the top two bands. The focus will
also be to continue to support student transfer of known
strategies, knowledge and skills from practical TEN
activities in class to the formal NAPLAN test format.

The My School website provides detailed information
and data for national literacy and numeracy testing. Go
to http://www.myschool.edu.au to access the school
data.>

In relation to the Premier's priorities: Improving
education results, in 2018, 51.5% of Year 3 and 26.2%
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of Year 5 students achieved in the top 2 bands for
reading. In numeracy, 23.8% of Year 3 and 27.8% of
Year 5 students achieved in the top 2 bands.

With reference to State Priorities: Better services –
improving Aboriginal education outcomes, Shelley did
not have a significant number of Aboriginal students in
Year 3 or Year 5 in 2018, however, we continue to work
towards improving the number of our Aboriginal
students achieving in the top 2 bands in Reading and
Numeracy by 30%, in line with state priorities.

Parent/caregiver, student, teacher
satisfaction

In 2018, the school sought the opinions of parents,
students and teachers about the school. Shelley Public
School is always seeking to improve what we do in our
core business. We constantly talk to our parents and
community, students and staff to determine our areas
of development and continue to strive for excellence as
outlined in the School Excellence Framework (V2). We
have surveyed stakeholders on a range of topics,
conducted formal and informal parent/teacher
interviews and evaluated our professional learning
sessions. The school always welcomes feedback on
activities and programs. We enjoy strong partnerships
with parents in the education of our students and also
value the input of students in their learning journey.

In 2018, external surveys informed us that our parents
feel welcome in the school, are well informed about
school activities and believe their children are clear
about the rules for school behaviour.

Student responses to external surveys were above the
NSW Government norm for feeling accepted and
valued by their peers and others at their school, having
friends at school they can trust and who encourage
them to make positive choices and find classroom
instruction relevant to their everyday lives.

Teacher responses to external surveys informed us that
they feel school leaders have helped improve their
teaching, set high expectations for student learning and
collaborate with other teachers to increase student
engagement.

Policy requirements

Aboriginal education

Shelley Public School is committed to enhancing the
knowledge and understanding of all students about
Aboriginal Australia. We embed Aboriginal perspectives
into our learning programs across all Key Learning
Areas and ensure Aboriginal students are supported
through the creation of Personalised Learning Plans
(PLP's), in consultation with the classroom teachers,
parents and students. This year, students
acknowledged both National Sorry Day and NAIDOC
Week. During National Sorry Day, students learnt about
the Stolen Generation and the impact that it had on
Aboriginal people of the past and present. During
NAIDOC Week, teachers read Aboriginal stories,

watched short Dreamtime films and attended a visiting
Aboriginal Dance performance by the Wagana
Dancers.  In Term 4, Aboriginal students engaged in a
dance workshop provided by a Birupi dance teacher
who trained with the Bangarra Dance Theatre. Stage 1
students also participated in similar workshops.

Multicultural and anti-racism education

In 2018 our school received funding to support students
who have English as an Additional Language or
Dialect. (EALD). Classroom teachers have undertaken
professional learning in the use of the EALD Learning
Progression to measure English Language proficiency.
The phasing of EALD learners is the joint responsibility
of classroom and EALD teachers. In 2018 parents
received and additional insert in their children's end of
Semester 2 report identifying and explaining students'
phases and level of additional support received,
therefore, improving parent understanding of the level
of their child's/children's English language proficiency
across all curriculum areas.

The school constantly reviews its teaching and learning
programs to ensure that culturally inclusive classroom
and school practices are embedded for all students.
Further to this, our programs foster students'
understanding of culture, cultural diversity, racism and
active citizenship within a democratic multicultural
society. Harmony Day was dedicated to celebrating
cultural diversity at Shelley Public School.

In 2018, one teacher served as Anti–Racism Contact
Officer.
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