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Introduction

The Annual Report for 2018 is provided to the community of Epping Heights Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Megan Bridekirk

Principal

School contact details

Epping Heights Public School
Kent St
Epping, 2121
www.eppinghts-p.schools.nsw.edu.au
eppinghts-p.school@det.nsw.edu.au
9876 2791

Message from the Principal

It is a privilege to serve as the Principal of such a great school. We have worked hard as a school community this year to
achieve our vision.

Our school is committed to the pursuit of excellence and the provision of high quality educational opportunities for every
child in a caring environment. Through quality teaching of strong foundations in Literacy and Numeracy and a balanced
curriculum, we prepare our students with personal resources for success and wellbeing for a changing world. In
partnership with our community, we share the vision for improved performance in our school, for every student, every
teacher, every leader, every year. We value excellence in learning, teaching and leading to ensure success for all.

The first year of our 2018–2020 School Plan has been successful and this report outlines our many positive
achievements and their impact on student growth.

What is hard to capture and measure in such a report as this, is the positive school climate and culture of good–will and
harmony that exists at our school. Our students are delightful young people who are developing the mindsets needed to
learn and who demonstrate strong values of respect, fairness and kindness. They are the product of not only their own
efforts and hard work, but also of strong partnerships and positive influence by wonderful families and teachers.

I am proud to be able to recount numerous stories where the daily interactions between members of our school
community reflect that every student/child is known, valued and cared for.

I look forward to fostering and supporting the growth of this strong and warm school culture in 2019 and beyond.

Megan Bridekirk
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School background

School vision statement

Our school is committed to the pursuit of excellence and the provision of high quality educational opportunities for every
child in a caring environment. Through quality teaching of strong foundations in Literacy and Numeracy and a balanced
curriculum, we prepare our students with personal resources for success and wellbeing for a changing world. In
partnership with our community we share the vision for growth in our school, for every student, every teacher, every
leader, every year. We value excellence in learning, teaching and leading to ensure success for all.

School context

Epping Heights Public School is located in Sydney's north west. With increasing enrolments (2018– 508 students
including 73% from language backgrounds other than English) the school is steadily growing. Respected for our care and
sense of community, we are the school of choice in our local area. We are committed to ensuring our school remains a
warm and friendly place where success for all is our main focus.

Quality Literacy and Numeracy programs are our core business. Students learn resilience, critical and creative thinking
and wellbeing skills to empower them for their future. Students demonstrate excellence in learning through both internal
and external assessments. They benefit from a well–balanced educational program including opportunities in extra
curricular activities such as bands, dance, drama and sports.

Dedicated teachers nurture, guide, inspire and challenge students. They demonstrate personal responsibility for
improving their teaching practice in order to improve student learning. They communicate effectively with parents to
benefit students.

School leaders have a commitment to fostering a school–wide culture of high expectations and a shared sense of
responsibility for student engagement, learning, development and success. They regularly evaluate practice based on
evidence and work strategically to ensure school excellence.

Children benefit from the school's planned and proactive engagement with parents and the broader community. Our
parents and P & C are highly supportive of the school and run many inclusive events.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

Our self assessment in the Learning domain demonstrated we are sustaining and growing in the areas of Learning
Culture, Wellbeing and Reporting. This is demonstrated by the commitment within the school community that all students
make progress and in the way we collect, analyse and use data to refine school approaches to wellbeing and to improve
student learning. Our ongoing work to use parent feedback to modify how we report to parents and meet Department of
Education requirements, enables us to provide parents with clear information in accessible formats.

Our evaluation revealed we are delivering in the areas Curriculum, Assessment and Student Performance Measures.
Differentiation of curriculum delivery includes parents being informed when adjustments are made. Our planned work in
Strategic Direction 1– Visible Learning, should strengthen our practice in giving effective feedback and should enable
students to be more active learners who can articulate their learning goals.

Our self assessment in the Teaching domain demonstrated that we are sustaining and growing in the areas of Effective
Classroom Practice, Professional Standards and Learning and Development. Our teachers collaborate across stage
teams to share curriculum knowledge, data and feedback to inform programs. There is a whole school approach to
Professional Development, underpinned by the Australian Professional Standards for Teachers. Teachers are supported
to achieve their professional goals and the school identifies expertise within our staff and draws on this to strengthen
collective teacher practice.

Our evaluation revealed we are delivering in the area of Data Skills and Use. Strategic Direction 2– Effective Educators
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strategies aim to increase teacher data literacy and analysis skills. Teachers regularly gather consistent data and the
leadership team uses that data to inform key decisions. Our next step is to increase professional learning in data
concepts, analysis and use of student data related tools.

Our self assessment in the Leading domain demonstrated we are sustaining and growing in all areas. Professional
learning in the school emphasises developing instructional leadership, management skills and leadership attributes to
facilitate school improvement. We have effective performance management and development programs. The School
Plan is used as the focal point of all key decision and school resources are used strategically. There is a strong use of
community facilities and technology is effectively used to enhance learning and service delivery for our community.

Our next steps are to evaluate our administrative systems and processes to ensure they are delivering anticipated
benefits to the school community and further strengthen the mechanisms for gathering community feedback.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students. In 2019, the school will undertake External Validation.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide
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Strategic Direction 1

Active Learners

Purpose

In schools that excel, students are active participants in their learning. By developing their personal, social and general
capabilities, students 'learn how to learn' in our rapidly changing world. Through visible learning and high expectations
students are increasingly engaged, able to self–reflect and display the mindset to ensure future wellbeing and success.

Overall summary of progress

In the first year of our School Plan, school leaders and teachers engaged in on–going professional learning in the areas
of Growth Mindset and Visible Learning. Professional learning around growth mindset was delivered by educational
change maker, Tim Perkins. Following our guest speaker workshops, teachers have shared growth mindset language,
examples of quality student feedback and other related resources through google applications. This increased teacher
collaboration has strengthened collective capacity to embed growth mindset in the classroom.

The Australian Professional Standards for Teachers support and frame all professional learning at our school. School
leaders and teachers have commenced the journey towards embedding Visible Learning in lessons and developing
self–assessments through collaborative teams and whole staff professional learning.

As a school aiming to excel in the integration of Information Communication Technology (ICT) we plan to ensure that
technology that supports learning is readily accessible and expertly integrated into lessons by teachers.

To ensure evidence based decisions, school leaders conducted, analysed and synthesised a school based teacher ICT
survey and data from the 2017 Tell Them From Me (TTFM) teacher survey. We used this information to strategically
design ICT professional learning sessions over the course of the next three years.

Our initial focus has been on using digital technology to capture student's 'assessment for learning' data. We need to
know what our students already know and can do in order to plan and drive the next steps.

Another focus was to support students in collaborative learning through the use of online tools (G–Suite) such as Docs,
Sheets and Google Classroom. Further professional learning enabled teachers to unpack the ICT General Capability
content across all Key Learning Areas and develop a strong understanding of what the curriculum requires..

To support our school's growing technology requirements, ICT leaders established regular meetings, led by executive
teachers, to research and evaluate future hardware and software required to support the demands of the syllabus. This
resulted in the school investing in new netbooks, desktops, network switches, cabling, IWB's and desktops.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increase in student
self–assessment across Key
Learning Areas.

Guest speaker $6000.

Resources included
professional learning
sessions and Stage
planning days (see QTSS
section of this report for
funds allocation).

Our guest speaker developed growth mindset
pedagogy in staff and enhanced capacity for
effective feedback to students.

Teachers shared ideas to support student self
assessment. Students undertook mid year
self–reporting.

Teachers have designed tasks to ensure they are
more open ended and require self reflection.

Improvement in Tell Them From
Me – Drivers of student
engagement.

Nil resources required. Drivers of student engagement average scores
have already risen from 69% (2017) to 82% (2018).
Quality instruction (8.2/10) and expectations for
success (8.7/10) are on par with state scores.
Positive teacher relations (8.2/10) and a positive
learning climate (6.9/10) whilst both higher than
2017 are slightly lower than state scores.
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

100% teaching and learning
programs show Information
Communication Technology (ICT)
embedded in more than one Key
Learning Area.

Resources included
professional learning
sessions and Stage
planning days (see QTSS
section of this report for
funds allocation).
Professional learning funds
were used to release ICT
teacher leaders for learning.
Additional funds for
technology infrastructure
are outlined in the financial
section of this report.

All teachers were able to demonstrate how they
embed ICT general capabilities in at least one key
learning area through program reflections in Term 1
and 2.

Next Steps

School leaders and teachers will engage in explicit professional learning on Visible Learning led by a presenter from the
Centre For Educational Statistics and Evaluation (CESE). Professional research by John Hattie and CESE– What Works
Best will underpin changes in our practice. Teachers will work together to implement and embed learning intentions and
success criteria in their lessons and class programs. Students will become familiar with the language with the aim of
setting their own goals and using criteria to peer and self assess.

Stage teams will meet regularly to share and develop rich and differentiated tasks and assessments. Teachers will
continue to share and build resources around growth mindset and visible learning so that these practices are evident in
classrooms.

We will continue to deliver high quality professional learning for teachers in ICT pedagogy. Through workshops, Stage
meetings and opportunities for team teaching with ICT leaders, teachers will further strengthen their ability to enhance
students outcomes in this learning across the curriculum area.

To support our implementation of the new science syllabus, professional learning will also focus on the digital
technologies strand.
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Strategic Direction 2

Effective Educators

Purpose

In schools that excel, educators use evidence to drive effective teaching and learning and ensure the growth of all
students. Evaluative thinking and reflective practice (based on Australian Professional Standards for Teachers) improves
educator quality and ensures excellence in learning, teaching and leading.

Overall summary of progress

In the first year of our School Plan, teachers were introduced to the new National Literacy and Numeracy Progressions
by trained school executive. We examined the connections between the progressions and the NSW English and
Mathematics Syllabuses by engaging in ongoing, sequenced professional development throughout the year. We
unpacked the areas of Additive and Multiplicative strategies and embedded these in our new Mathematics Scope and
Sequence. All staff learned to use new software to record and monitor student achievement. In Term 4, we plotted
student achievement in the school plan focus areas, using the new software.

Through high level use of the Progressions and PLAN 2 software the School Executive are learning to work with the new
tool  in relation to our school improvement measure.

With explicit mentoring by our school facilitators, K–3 teachers successfully implemented the Targeting Early Numeracy
(TEN) initiative to strengthen student outcomes. Through high level collaborative practice, including regular stage
planning days and curriculum team meetings, teachers developed a shared understanding and language to describe and
discuss student learning.

As outlined in Strategic Direction 1, teachers expanded their knowledge and skills about a range of technology tools for
teaching and assessment and worked to embed these in their practice.

Teachers and Leaders continued to develop, refine and document assessment processes to ensure consistency across
grades and a coordinated progression of learning between stages. School leaders and teachers gathered and analysed
a range of assessment data to evaluate student progress and effectively differentiate for teaching and learning.

To support their professional growth, teachers reflected on their own programs and practice, using the Australian
Professional Standards for Teachers (APST) to ensure quality teaching. All Professional Learning for teachers was
framed by the Australian Professional Standards for Teachers (APST) and reflected the professional goals set by
teachers through the Performance Development Framework (PDF) process.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

85 % students achieve
expectation in Number sense and
algebra– additive and
multiplicative strategies according
to the Numeracy progression.

$6750 Professional learning
funds.

$5400 Literacy and
Numeracy funds (TEN).

TEN data shows the following percentages of
students working at or above expectation for their
year in Additive Strategies: Kinder –98%, Year 1–
94%, Year 2– 92%, Year 3–75%.

We are working on developing the use of available
new PLAN 2 tool data, to effectively measure
school improvement.

100% of teaching and learning
programs show data skills and
use in English and Maths.

Professional Learning funds
as above.

We are working on developing the use of available
new PLAN 2 tool data, to effectively measure
school improvement.

All staff can use the Australian
Professional Standards for
Teachers (APST) to reflect and
improve practice.

See QTSS section of this
report for funds allocation.

Teaching and Learning program teacher
self–reflections and Assistant Principal feedback
show various forms of data used to monitor student
achievement and to differentiate progress in English
and Mathematics.

The TEN program strengthened data skills and use
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

All staff can use the Australian
Professional Standards for
Teachers (APST) to reflect and
improve practice.

across K–3.

See QTSS funds allocation. All staff participated in the PDF process throughout
the year. APST underpinned feedback and all
professional learning sessions.

Next Steps

In 2019 teachers will use our new Maths Scope and Sequence to deliver quality teaching programs. TEN facilitators will
continue to embed the program across K–3. New teachers will be trained in TEN and supported through demonstration
lessons and team teaching. Students at risk in Years 4–6 will be taught TEN strategies by the Learning and Support
Teacher using additional school funds. Student growth in Additive and Multiplicative strategies will be monitored through
the use of PLAN 2 and internal school assessments.

The Kindergarten teaching team will implement new Best Start procedures and be trained in analysing this data
according to the new Literacy and Numeracy Progressions.

The Literacy and Numeracy progressions will be used (in our focus areas) to inform next steps in teaching and learning
and assist in goal setting for students. Teachers will undertake professional learning in the Literacy progressions in the
area of spelling and will review practice.

School executive will further investigate the PLAN 2 platform and develop consistent implementation procedures for
gathering and analysing data in our focus areas.

Teachers will undertake professional learning in using ICT to collect and analyse data to drive teaching and learning.

Teachers will undertake the Performance Development Process including ongoing professional dialogue underpinned by
the Professional Standards, to review and strengthen pedagogy. Teachers identifying leadership goals will be mentored
and coached by school executive.
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Strategic Direction 3

Engaged Community

Purpose

Schools that excel are inclusive of all stakeholders and creatively cater for diversity, in order to maintain and strengthen
strong partnerships between school and home. Engaging with parents helps children achieve their personal best and
increases their personal resources for success and wellbeing for the future.

Overall summary of progress

In the first year of our school plan, we have strengthened measures to keep parents and the community well informed
and engaged. Based on feedback from our community, we increased parent information sessions to include the areas of
Assessment and Reporting (60 participants) , OC & Selective High School (88 participants) , Cyber–safety (29
participants), Growth Mindset (36 participants) , Technology as a General capability (34 participants) and Teaching Early
Numeracy (21 participants). These sessions were led by a range of school leaders and teachers which gave staff a
valuable opportunity to engage with parents and develop shared understandings. Post session parent survey data
informed future information session planning. Parents were overall extremely positive about the value of the sessions.
100% of participants indicated that the sessions on assessment and reporting, Transition to High School and Teaching
Early Numeracy increased their understanding or they found the sessions useful.

The school and P&C worked together to encourage parent participation in school events and activities. We considered
ways to improve the involvement of parents such as varying the times of events to help working parents. As enrolments
increase, we have worked to inform and involve new families to the school. The Special Religious Education (SRE or
Scripture) and Ethics (SEE) programs have been expanded to include 22 classes across 5 religions and Ethics. We also
strengthened already valued communication methods such as the newsletter. 68% of newsletters included translated
material which has been a great benefit to non–English speaking members of our community. Parents source information
via enews, the school Facebook page and the updated school website.

Our parent and community helper involvement was further strengthened through local face–to–face inductions. We held
11 inductions for 117 helpers. This induction covered important areas such as Health and Safety and Child Protection.
Presentation by the Principal and School Executive enabled the delivery of supportive key messages and provided an
opportunity to discuss scenarios faced by helpers in our school and gather and act upon immediate feedback.

In 2018 we reviewed reporting to parents. We surveyed parents to understand the most valued parts of written student
reports. We referred to the NSW Department of Education Policy and parent and teacher feedback to improve our school
reports. This year we also successfully trialled an online booking system for parent teacher interviews which made it
easier for parents to engage with classroom teachers.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Tell Them From Me (TTFM) data
shows growth in parents feeling
informed.

Nil cost 'Parents are Informed' TTFM results showed growth
from 2017 (increase of 0.1). Other strong areas of
growth included being informed about student's
progress in school subjects (increase by 0.3) and
being informed about student's social and
emotional development (increase by 0.5).

Increase in parent
input/engagement evident via
TTFM surveys and school–based
surveys.

Nil cost In 2018 we had an increase in feedback from
school based surveys and a decrease in the
number of parent respondents to TTFM. Evaluation
of collection methods, shows paper–based surveys
to be more effective.

10% increase in parent sessions
and workshops.

$1800 for teacher planning
days

In 2018 there was a 58% increase in parent
sessions and workshops. The most popular
sessions included OC and Selective High School
and Assessment and Reporting for Parents.
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Next Steps

The school will continue to work with our community to ensure inclusivity including providing clear information to new
families. Ongoing commitment to translated materials, events and support systems to ensure excellent communication
and engagement.

Community events will continue to be planned with support from our valued P & C. To further support our high level of
parent involvement we will trial varying the times for events such as Meet The Teacher to cater for working and
non–working parents. To ensure the safety of all, parent and community helpers will undertake an updated annual formal
induction and complete all necessary checks.

Feedback from parent information sessions indicated which topics are valued and should be held again in 2019 .
Additional sessions and workshops in curriculum areas and technology will be planned using the expertise of leaders
and teachers.

Regular, ongoing feedback will be sought from our key stakeholders informally, through school based surveys and
through TTFM. This feedback will inform practice as we collectively work towards delivering excellence for our students.

Ongoing evaluation of feedback from parents and teachers, together with Department of Education Policy, will inform
future changes to Student Progress Reports.

With the support of external community agencies we plan to survey the community and investigate the establishment of a
playgroup.
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Key Initiatives Resources (annual) Impact achieved this year

English language proficiency $97 481

(includes teacher salaries
and flexible funding)

In 2018 the Department staffing allocation for
EALD was reduced by 1 day per week.

Specialist teachers explicitly taught English
language and Literacy skills to students who
newly arrived in Australia and to those for
whom English is an additional language or
dialect (EAL/D).

EAL/D progressions showed student growth
and achievement.

Parents received written reports and many
attended interviews with class teachers,
EAL/D teachers and interpreters.

Our practice has been reviewed and evidence
has informed planning for 2019.

Low level adjustment for disability $77091

(Includes teacher  and
SLSO salaries and flexbile
funding)

Additional funds allocated
$23,352.

Our specialist Learning and Support Teacher
(Mrs Cairn)has explicitly taught students
requiring additional support through
withdrawal English and Numeracy programs.
This has improved the outcomes of students
'at risk' and increased their ability to engage
in lessons in their regular classroom.

Additional school funds were used to increase
Learning support for students in the area of
mathematics with the Targeting Early
Numeracy (TEN) program supporting
identified students in Years 4–6.

Student Learning Support Officers (SLSOs)
worked in classrooms under the guidance of
teachers, to support student achievement
across the various learning areas. This
support was increased using school funds.

Teachers collaboratively developed
Personalised Learning Plans and made
learning adjustments in accordance with the
Disability guidelines. Teachers differentiated
programs and met with parents to discuss
and review plans.

Fortnightly Learning Support Team meetings
were held by the Principal, Executive Team,
School Counsellor, Learning and Support
teacher and various teachers– to review and
discuss student referrals and data in order to
best support students.

School based assessment data shows growth
achieved by students  identified as additional
needs.

Our practice has been reviewed and evidence
used to inform planning for 2019.

Quality Teaching, Successful
Students (QTSS)

Teaching allocation 0.859
FTE

This equates to $89,000.

Programs ensured the outcomes of Quality
Teaching, Successful Students (QTSS) were
met.

Executive teachers met with staff to discuss
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Quality Teaching, Successful
Students (QTSS)

 • Quality Teaching,
Successful Students
(QTSS) ($1 800.00)

and support their professional goals.
Teachers observed each other and engaged
in feedback and professional dialogue. Stage
teams met each term to review student
assessment data and collaboratively develop
programs.

All teachers complete Annual Performance
Development Framework cycle aimed at
ensuring a highly skilled and dedicated
workforce focussed on school excellence.

Our practice has been reviewed and evidence
has informed planning for 2019.

Socio–economic background $4013 Students from financially disadvantaged
circumstances, were able to access all areas
of the curriculum through support to attend
excursions and incursions and to assist with
uniforms and school fees. .

Support for beginning teachers $17,950 Beginning teachers (One second year and
one first year) were supported inline with the
aims of Great Teaching Inspired Learning
(GTIL).

Eligible teachers received additional weekly
time to support the development of their
teaching pedagogy. This included
collaboration with mentor teachers, observing
other teachers and programming and
assessment support.

Beginning teachers developed and
strengthened their understanding of the
Australian Professional Teaching Standards
and how they enact them in classroom
practice. Teachers worked towards the
successful achievement of accreditation at
Proficient by the NSW Educational Standards
Authority. (NESA)

All beginning teachers achieved their
Personal Development Plan goals.

All beginning teachers remain engaged in the
profession.

Targeted student support for
refugees and new arrivals

Teaching allocation 0.2–
0.4 FTE (1–2 days per
week at differing times
throughout the year).

In 2018 we had an increase in the number of
students newly arrived in our country and
school. These students were quickly
assessed by our EAL/D specialist teachers
and programs were developed. These
students (from various language
backgrounds) were supported by daily explicit
teaching. They achieved pleasing growth
against the EAL/D progressions.

Our practice has been reviewed and evidence
has informed planning for 2019.

Integration funding $11, 861 In 2019 we had one student who received
targeted funding to meet their special needs.
This student was supported by an SLSO and
individual learning and behaviour plan. This
student achieved grade expected growth.

Printed on: 13 May, 2019Page 12 of 20 Epping Heights Public School 4038 (2018)



Integration funding $11, 861 Additional students received support through
the Department resources of Itinerant Support
Teachers for Hearing and Vision.

The annual Integration Funding review
process was completed.

Evidence informed planning for 2019 and a
successful transition plan was completed.
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Student information

Student enrolment profile

Enrolments

Students 2015 2016 2017 2018

Boys 216 240 250 271

Girls 209 224 224 249

2018 has seen a steady increase in local student
enrolments. This led to the creation of an additional
class. Enrolments fluctuated throughout the year with a
number of students enrolling and leaving our school.
This ongoing process was well managed by our
administrative team. New students were quickly
assessed by our specialist teachers as required and
learning and wellbeing programs (including student
health care plans) were established.

Student attendance profile

School

Year 2015 2016 2017 2018

K 97.4 96.7 97.7 97

1 95.8 95.7 95.7 97.5

2 95.8 96.4 96 96.6

3 95.5 97 96.7 96.3

4 96.2 95 96.7 97.3

5 95.9 96.8 96 96.9

6 95.9 95.9 95.9 95.1

All Years 96.1 96.2 96.4 96.6

State DoE

Year 2015 2016 2017 2018

K 94.4 94.4 94.4 93.8

1 93.8 93.9 93.8 93.4

2 94 94.1 94 93.5

3 94.1 94.2 94.1 93.6

4 94 93.9 93.9 93.4

5 94 93.9 93.8 93.2

6 93.5 93.4 93.3 92.5

All Years 94 94 93.9 93.4

Management of non-attendance

The benefits of regular attendance were outlined
regularly at parent teacher meetings and in newsletters.
Student attendance was monitored as per our updated
2017 procedures https://eppinghts–p.schools.nsw.gov.

au/content/dam/doe/sws/schools/e/eppinghts–p/policies
/Attendance_procedures_at_EHPS.pdf

The Learning Support Team monitored regular
attendance at fortnightly meetings. The Home School
Liaison officer met with the Principal once each term to
discuss attendance and put in place appropriate
support strategies for individual students. The school
communicated with parents of students identified as 'at
risk' through phone–calls, face to face meetings and
letters and this led to an increase in attendance.

In 2019 we will continue to monitor student attendance
and remind parents of the benefits of regular
attendance.

Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 4

Classroom Teacher(s) 19.43

Learning and Support Teacher(s) 0.5

Teacher Librarian 1

Teacher ESL 0.6

School Administration and Support
Staff

3.96

*Full Time Equivalent

Our school staff are highly qualified professionals who
are committed to achieving excellence. We have no
staff who identify as indigenous.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 8.7

Professional learning and teacher accreditation

In 2018 all teachers were registered with NSW
Educational Standards Authority (NESA). Pre–2004
teachers began their mandatory accreditation
maintenance period. Two beginning teachers achieved
their accreditation at proficient and three experienced
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teachers achieved their 5 year cycle of maintenance.

For more information on teacher accreditation, visit
http://educationstandards.nsw.edu.au/wps/portal/nesa/t
eacher–accreditation/how–accreditation–works/guide–t
o–accreditation

All staff undertook mandatory professional learning in
the areas of Health and Safety, Child Protection, CPR
and Anaphylaxis.

All staff developed their own professional development
plans and met their set goals through a variety of
professional learning experiences.

Staff also collaboratively undertook professional
learning designed to achieve the school's strategic
directions (as set out in the earlier sections of this
report).

Financial information

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2018 to 31
December 2018. 

2018 Actual ($)

Opening Balance 399,373

Revenue 4,199,432

Appropriation 3,810,730

Sale of Goods and Services 14,556

Grants and Contributions 363,557

Gain and Loss 0

Other Revenue 3,100

Investment Income 7,488

Expenses -3,970,982

Recurrent Expenses -3,970,982

Employee Related -3,456,536

Operating Expenses -514,446

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

228,449

Balance Carried Forward 627,822

In 2018 we continued to operate within the Learning
Management and Business Reform (LMBR) systems.
School revenue figures reflect changes in funding
according to the new School Budget Allocation Report

(SBAR).

The Principal, Senior Administrative Manager (SAM)
and School Administration Officers participated in
online and face–to–face professional learning to ensure
effective and accurate use of new and often changing
LMBR requirements and technologies. In 2018 a new
budgeting tool– The Enterprise Financial Planning Tool
(eFPT) was released to support schools. The Principal
and Senior Administrative Managers (permanent and
relieving) attended professional learning in the use of
the eFPT and Human Relations (HR) Tools. School
processes and structures were realigned to enable the
SAM and Principal to fully manage HR .

In addition to ongoing collaboration, monthly budget
meetings were held to ensure effective school financial
management. Assistant Principals were responsible for
purchase of resources required for students in their
Stages and central budgets for Creative Arts and
Personal Development Health and Physical Education
(including sport) were coordinated by key teachers. The
School Executive were responsible for allocation of
funds to support our school's strategic directions.

Equity funding expenditure is outlined in the 'Key
Initiatives' section of this report.

In 2018 the school upgraded our technology
infrastructure by replacing some interactive
whiteboards, increasing the fleet of netbooks and
purchasing new probooks for Stage One classes. We
also purchased a new sound system including a
speaker in every classroom and common room and
additional outdoor speakers.

Planned expenditure for School and Community funds
includes removal and replacement of front oval play
equipment, security fencing, classroom painting
upgrades and more banks of netbooks for student use.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 
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2018 Actual ($)

Base Total 3,416,005

Base Per Capita 91,657

Base Location 0

Other Base 3,324,348

Equity Total 178,585

Equity Aboriginal 0

Equity Socio economic 4,013

Equity Language 97,481

Equity Disability 77,091

Targeted Total 12,683

Other Total 83,921

Grand Total 3,691,194

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and numeracy
assessments are reported on a scale from Band 1 to
Band 10. The achievement scale represents increasing
levels of skills and understandings demonstrated in
these assessments.

In 2018 our Year 3 and 5 students completed the pencil
and paper NAPLAN test. Please note the following
Department of Education information in relation to the
impact of different test formats and the caution which
must be used when interpreting the 2018 NAPLAN
results.

From 2018 to 2020 NAPLAN is moving from a paper
test to an online test. Individual schools are migrating to
the online test, with some schools attempting NAPLAN
on paper and others online.

Results for both online and paper formats are reported
on the same NAPLAN assessment scale. Any
comparison of NAPLAN results – such as comparisons
to previous NAPLAN results or to results for students
who did the assessment in a different format – should
take into consideration the different test formats and
are discouraged during these transition years.

In 2018 our students once again performed well above
the State average in Literacy and Numeracy. We

positively contributed to the Premiers Priority of
increasing the proportion of NSW students achieving in
the top 2 bands in Reading and Numeracy by 8% by
2019 . In Year 3 Reading 77.8% of students achieved
the top 2 bands (Band 5 or 6) and in Year 5 Reading
80.2% of students achieved the top 2 bands (Band 7 or
8). In Grammar and punctuation, 81.5% of Year 3
students achieved the top 2 bands and 80.2% of Year 5
students achieved the top 2 bands. In Writing, 77.8% of
Year 3 students achieved Bands 5–6 and in Year 5,
84.2% of students achieved Band 6–9. In Spelling,
88.9% of Year 3 students achieved the top 2 bands and
84.2% of Year 5 students achieved in the top 2 bands.
Students achieving low bands (below National
Average) were receiving Learning and Support
programs through the Learning and Support Teacher
(LaST) or Student Learning Support Officers (SLSOs).
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In Numeracy, 71.6% of Year 3 students achieved the
top 2 bands. In Year 5 85.5% of students achieved the
top 2 bands.

From 2018 to 2020 NAPLAN is moving from a paper
test to an online test. Individual schools are migrating to
the online test over this period. ACARA develops the
NAPLAN tests and releases the data. This year, the
task of 'equating the test' to make them comparable,
when some students did the test online and some (like
ours) did it on paper, has been complex. For this
reason we have chosen not to report on value–add and
growth and trend data this year.

We are looking forward to our students having the
opportunity to complete NAPLAN online in 2019 as this
assessment format allows greater scope for students to
show their abilities.

One of the NSW Premier's Priorities is: Improving
education results and State Priorities: Better services –
Improving Aboriginal education outcomes for students
in the top two NAPLAN bands.

In 2018 we did not have any students identifying as
Aboriginal.
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Parent/caregiver, student, teacher
satisfaction

We welcome and regularly seek feedback from our
school community.

Students completed the Tell Them From Me survey
twice during the year. Some feedback has already been
reported in previous sections of this report. Additionally,
students also voiced ideas, issues and feedback
through an active Student Representative Council
(SRC). In 2018 the SRC worked together to raise funds
to improve school equipment and also contributed to
the broader community through fundraising efforts for
the drought afflicted farmers.

Parent feedback was sought in a variety of ways. Our
active P & C met each month and discussed issues and
new ideas. They gave feedback to the Principal which
resulted in changes such as a 'quick view' guide at the
start of the newsletter, improvements to school grounds
and more inclusive school events. Surveys were
collected at the end of each parent information session
and workshop (see earlier sections of this report). This
evidence was used to drive improvements and
determine focus areas for subsequent sessions.
Parents completed the annual Tell Them From Me
survey, the results of which have been reported in
earlier sections of this report. Given only a small
section of our community completed the TTFM survey
(42 responses), the results must be viewed with
caution. We evaluated the TTFM collection process and
changed our method of gathering feedback at the end
of the year for our annual School Excellence
Framework review. By sending paper copies of the
survey to all students, we received feedback from a
much greater and broader section of our school
community. 225 parents completed the SEF survey and
these results were shared with the P & C and through
the newsletter at the end of 2018. 80% or more of
parents reported that they feel our school has improved
or achieved in the areas of Learning Culture, Wellbeing,
Curriculum, Assessment, Effective Classroom Practice,
Professional Standards, Learning and Development,
Educational Leadership, School Planning
implementation and reporting, School resources and
Management practices and processes. The area with
the largest number of parents unsure (27%) was data
skills and use. This is reflective of the fact that parents
would not necessarily know what data teachers use
and how they use it to reflect on teaching and whole

school directions. The highest area (14%) where
parents identified we need to focus was Reporting. This
is an area already identified in our current school plan
and was the subject of a survey of parents earlier this
year. Following this survey we have made some
changes to the Semester 2 reports so we hope to see
this result grow and change over time.

Teacher feedback was collected through pre and post
professional learning surveys, TTFM and the
Department of Education People Matters survey. 31
staff completed the survey with results showing overall
positive feedback. 100% of staff reported they
understand what is expected in their role, they work to
achieve customer/student satisfaction and there is good
team spirit in their workgroup. 97% of staff reported
respect in our workplace, collaboration to achieve
objectives, support and help is given from colleagues
and that their manager encourages staff to keep
improving. This is a positive outcome as we work
together to achieve school excellence.

Policy requirements

Aboriginal education

We have no students who identify as Indigenous and
therefore do not receive Aboriginal Background
funding. Students develop an understanding and
appreciation of our traditional custodians through the
cross curriculum priority area Aboriginal and
TorresStrait Islander histories and cultures. Units of
work in Literacy, Geography and History in particular,
strengthen Aboriginal Education. We also acknowledge
and pay respect to the traditional custodian of the
lands, the Dharug people at all assemblies and special
events.
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Multicultural and anti-racism education

Epping Heights is committed to supporting cultural
diversity within our school. We have an ongoing
commitment to respect and value the diverse
backgrounds of our multicultural community.

In 2018 we supported multicultural education and
anti–racism education by facilitating our growing EAL/D
New Arrivals Program, informing parents about the
EAL/D program at Kindergarten orientation and through
our school newsletter, organising interpreters for
parent/teacher interviews and translating parent
information into community languages in the school
newsletter. We also celebrated Harmony Day which
began with a whole school assembly and invited
parents to share something from their cultural
background with students and staff. These positive and
well supported strategies promoted acceptance and
celebrated Australia's cultural, linguistic and religious
diversity. The Anti–Racism Contact Officer (ARCO)
supported staff to speak with students regarding
isolated incidences of racism and the role of the ARCO
was communicated to the school community through
our school newsletter.
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