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Introduction

The Annual Report for 2018 is provided to the community of Undercliffe Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Helen Missiris

Principal

School contact details

Undercliffe Public School
Bayview Ave
Earlwood, 2206
www.undercliff-p.schools.nsw.edu.au
undercliff-p.school@det.nsw.edu.au
9558 3432

Message from the Principal

Reflecting on the 2018 school year, I feel proud of the accomplishments that we as the Undercliffe Public School
community have achieved. The staff at Undercliffe Public School are dedicated and committed to education who
maximise opportunities for students to grow and experience success. They focus on developing the whole child. Leaders
and staff inspire students, their peers and members of the community to continuously enhance the learning of all
stakeholders and continually strive to understand and improve teaching and learning practices.

Undercliffe Public School encourages a positive culture of challenge and support, enabling effective teaching that
promotes enthusiastic, independent learners, committed to lifelong learning. Our high expectations for the whole school
through collaborative planning, monitoring and reviewing has allowed for effective teaching practices and continued
improvement. High standards of behaviour, attendance and the encouragement of a strong student voice guides the
reinforcement of student wellbeing and complex challenges.

The ongoing support and advocacy of our parents/ carers within the school community is an essential component of our
inclusive and productive school culture.

The school has a proud tradition of academic excellence, performing arts, enrichment programs and sport. At Undercliffe
Public School, there is a focus on the wellbeing of all students. The students' learning styles and abilities are of the
highest priority and are being complemented with learning that occurs in an environment that is fun and supportive.

At Undercliffe Public School our professional practices include:
1. Leading teaching and learning
2. Developing self and others
3. Leading improvement, innovation and change
4. Leading the management of the school
5. Engaging and working with the community

Helen Missiris

Principal

Printed on: 4 June, 2019Page 2 of 29 Undercliffe Public School 3310 (2018)



School background

School vision statement

Our vision is that all students, staff and the school community at Undercliffe Public School will achieve their full potential
to empower students with intrapersonal, interpersonal and academic skills to be able to contribute to the changing nature
of our society.

School context

Undercliffe Public School has an enrolment of 217 students who come from diverse cultures and socio–economic
backgrounds.

Undercliffe Public School is a small school whereby partnerships of students, teachers, parents and the community are
encouraged to work together to achieve the best outcomes for all children.

We acknowledge and celebrate individual differences and talents by providing opportunities for students to showcase
these through extra–curricular activities.

The school maintains a culture which is based upon continuous improvement to provide the best teaching and learning
outcomes for all students.

Regardless of students' background, socio–economic status and learning needs, we strive to develop self–confidence,
respect, optimism, independence, tolerance and excellence in all areas.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

In the domain of Learning: Undercliffe Public School promotes and maintains an environment reflective of its high
expectations that all students will learn successfully. Our students experience quality teaching and learning programs
across a broad and rich curriculum that prides itself in its integrated and differentiated approach to learning. The school
tracks student progress through a school database, PLAN continuums and analysis of NAPLAN data to improve student
and school performance. Rubrics align with assessment; ensure accurate moderation and data validity. The staff at our
school have many options to engage in professional learning that suits their particular needs in their career. We
recognise and value each and every staff member's prior learning and existing knowledge and skills and encourage all
staff opportunities to grow and learn.

In the domain of Teaching: We demonstrate effective collaborative practice which allows all staff to work together to
deliver consistent, effective programs across all school years. The executive team embed explicit systems for
collaboration, classroom observation, the modelling of effective practice and feedback to drive and sustain ongoing
school wide improvement. Our everyday teaching practices incorporate a range of strategies that directly align with
components of the teaching standard. Teacher programs include evaluations of daily lessons and reflections based on
how well areas of the teaching standards are being met. Consistent beginning teacher team planning days and meetings
allow us to collaborate and ensure consistency when moderating assessments and implementing teaching programs.
This time also promotes collegial discussion whereby we evaluate how we can improve our teaching practice.

In the domain of Leading:  Staff are involved in the development of the school plan along with community consultation
which demonstrates a culture of reflection and improvement against the School Excellence Framework and the School
Plan. This has systematically kept the school vision and strategic directions in focus for staff so that the school can
respond to the needs of students, staff and the wider school community. Resource allocation, professional learning,
performance monitoring and reporting are driven by the school plan and evaluative processes. Community surveys allow
for collaboration and planning towards the schools vision, strategic directions and annual reporting. Regular milestone
meetings provide the school with opportunities to monitor, review and reflect on current practices and to progress
towards strategic directions.
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School financial and physical resources are strategically allocated to achieve improved student outcomes and drive
whole–school improvement. Funds are allocated to student welfare programs, to employ additional teachers and Student
Learning Support Officers to provide in–class support. We aim to create a high quality teaching force and provide staff
with many opportunities, such as professional learning, mentoring, feedback, appraisal, fostering individual growth and
allowing for career and leader development in order to gain deep content knowledge and understanding of pedagogy
and the professional experience to translate these into quality teaching.

Undercliffe Public School regularly and actively seeks and collects feedback from the executive, staff and the school
community through the annual Tell Them From Me Surveys, parent–teacher events, collaborative meetings, informal
discussions, P& C forums and transition meetings. Opportunities are provided for students through the Governance and
SRC, whereby constructive feedback is provided to the principal through written proposals, meetings, school–based
initiatives and P&C events. Student self–reflection is a common practice across the school and assists students with the
skills to reflect on their learning. Through programs such as White Ribbon Day, Wellbeing Days and Values of the Week
initiatives, students have a voice as they engage in a safe and positive environment. The school has an 'open door'
policy for both students and the community promoting a collegial cooperative culture. All school staff are included in
decision making processes and take responsibility for teaching and learning programs, along with administrative duties.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide
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Strategic Direction 1

Educate students for the future by developing flexible and reflective thinkers.

Purpose

The purpose of developing flexible and reflective thinkers underpinned by the student wellbeing framework is to prepare
students to think creatively, critically and imaginatively in order to make connections between personal experiences and
the real world. This will support students to be resilient and effective communicators.

Overall summary of progress

In 2018, all staff at Undercliffe Public School undertook a number of professional development sessions to ensure the
students were receiving quality education in preparation for the future. As a result, students were given opportunities in a
variety of settings to develop strategies to become flexible and reflective thinkers.

Reflective Strategies

Throughout the year, students have continued to be encouraged to self–regulate, not only their behaviour, but also their
approach to their own learning path as they strive for excellence. 'Little Deal, Big Deal' strategy was implemented as a
way of having students deal with difficult and unpredictable situations in a sensible and appropriate manner. This has
been successful because students are able to internalise problematic issues with less guidance from staff. Furthermore,
our social skills programs, in particular 'circle time', have improved students' ability to reflect on any issues or conflicts
through class discussions, which promotes students' voice.

Wellbeing

The implementation of the Wellbeing project across K–6 has led to an increase in students' resilience, wellbeing and
classroom engagement. This is evident due to students' ability to participate effectively in both social and academic
situations. Students have shown flexibility as they have transferred what they have learnt into everyday experiences.
They have demonstrated this through the utilisation of belly breathing techniques, positive self–talk, increased tolerance
and team–building.

Self Monitoring and Feedback

Goal setting has allowed students to reflect on their progress of meeting learning goals and has assisted students to
move towards student directed learning to improve student outcomes. Timely and authentic feedback is regularly given
to students from peers and staff, therefore contributing to making this an achievable outcome. These practices have
been an ongoing process throughout the year for continual self–monitoring, self–improvement and ownership of learning
for all stakeholders.

Assessment and Data

Staff continue to develop assessments in a transparent manner to provide students with explicit success criteria so that
they are aware of the high expectations. This not only makes them aware of what is expected, but also allows them to
think critically and reflectively in order to refine their work. Therefore the work produced is of high quality and is relevant
to their success criteria.

Staff have incorporated the usage of data with confidence as a means of demonstrating reflective practices to students.
This is proving to be an essential link regarding transparency as students and staff use the data as a means of reflection
and communication. This assists students to develop reflective thinking and learning practices in order to prepare them
for future real life situations.

STEM and Robotics

All stakeholders have embraced the implementation of STEM and Robotics in the school curriculum. As a result,
students have been equipped with the necessary skills needed for 21st Century learners. All students are given
opportunities to collaboratively work towards challenges. As part of the STEM program there is an expectation that
students work with not only their friends, but with other members of their class/stage.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Surveys show increase in staff
confidence and expertise in using
data to inform and improve
student performance.

Teacher resources

School based workshops

The survey indicated there were areas of need in
using data to inform our teaching. These were
addressed through school–based professional
development throughout the year.

Decrease in the number of
referrals of students to attend
reflection time.

Playground upgrade.
Purchase and installation of
playground equipment /
netball court upgrade.

Purchase of belly breathing
resources.

There was a decrease in the number of referrals in
attending reflection time. Students used learnt skills
and strategies to deal with social conflict.

Increase in student participation
in goal setting and evaluation
of own learning through the use
of success criteria.

Time allocated for teacher–
made resources.

Time allocated for teachers
to cooperatively plan and
assess students.

Learning intentions and success criteria were made
clear to students to enable them to set, reflect on
and achieve learning goals.

Staff show evidence of
differentiation in programs across
Key Learning Areas.

Professional learning
opportunities.

Teachers are allocated time
to cooperatively plan.

Differentiation was achieved through the 'support,
core and extension' format of staff programs as a
way to ensure all students were catered for.

Observations and teacher
reflections show increase in real
world learning opportunities as
demonstrated in student work
samples. 

Purchase of new literacy
and numeracy resources.

Links to real world learning have been
demonstrated through all Key Learning Areas
through the links to real life situations e.g. problem
solving questions incorporate everyday situations.

Next Steps

Teachers will continue to implement flexible and reflective thinking practices and encourage students to use these
methods through ongoing personal goal setting and whole–class success criteria. Differentiation is still a major focus to
meet the learning needs of all students. Extension and support tasks, Learning and Support Programs and MacqLit will
continue into the new year, with the introduction of a gifted and talented teacher and MiniLit.

Wellbeing Week will continue throughout 2019, with an integrated approach to incorporate Anti–Racism/Anti–Bullying
strategies, as well as the support of the White Ribbon campaign. Social skills and circle time will also enhance students'
overall emotional health and wellbeing.
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Strategic Direction 2

To continue upskilling staff capacity to deliver explicit, high level educational teaching practices.

Purpose

The purpose of building and upskilling staff is to provide the best opportunities for our students by continually improving
upon professional practice. Staff will deliver high standards of education through ongoing professional development to
maximise student learning outcomes.

Overall summary of progress

In 2018, Undercliffe Public School is working towards achieving the processes outlined in Strategic Direction Two.

Upskilling staff for improved professional practice

Throughout 2018, staff at Undercliffe Public School participated in various professional development sessions. This
included whole school internal professional development sessions and twilight evenings which resulted in all staff
successfully completing courses regarding:

 • Robotics and coding
 • 'Using Data with confidence' SCOUT training for PLAN and NAPLAN data
 • Analysis of effect size data
 • Implementation of new K–10 Science Syllabus
 • ACARA learning progressions

Staff also attended individual external professional learning days linked directly to areas of need, as outlined in their
Performance Development Plans (PDPs). Throughout the course of the year, collaborative stage meetings and planning
sessions were held on a fortnightly basis, as well as allocated staff planning and assessment days. These sessions
allowed supervisors to mentor their team and support them in working towards the goals set in individual PDPs. The
purpose of these sessions were to build and upskill staff to provide the best opportunities for our students by continually
improving upon professional practice.

All staff participated in collegial observations to improve and inform teaching and learning programs. Staff reflected upon
their collegial observations and engaged in professional conversations based on the Quality Teaching Framework and
the delivery of their teaching and learning experiences. All staff at Undercliffe Public School valued the opportunity to
participate in this process and apply constructive feedback to improve professional knowledge of high level educational
teaching practices.

New Scheme teachers continued to work towards achieving their accreditation, with two teachers being accredited at
Proficient by the end of 2018. Beginning teacher funds were allocated to the Principal which were used to provide
beginning teachers with release time for collaborative planning and mentoring, as well as professional development.
Additionally, many staff members who were at proficient level continued to work towards maintaining their accreditation,
whilst pre–2004 teachers successfully transitioned into the new maintenance process.

All teaching staff were introduced to the effect size method of analysing data to monitor and evaluate student growth and
inform future teaching. New assessment spreadsheets and tracking systems were used to record the data from students'
assessments and were referred to during team moderating sessions. Staff as a whole have been able to look at the data,
observe patterns and growth and use this to inform their planning.

Staff delivery of high–level educational teaching practices

Staff developed an Assessment and Reporting Action Plan for the Effective Systems project that has been created based
on our key teaching and learning priorities for 2018–2020. The core purpose was to reflect on our current practice to
enhance teaching and make a change in teaching pedagogy at UPS. The project promoted the implementation of quality
feedback to students, explicit expectations such as learning intentions and success criteria for lessons and carrying out
formative assessment. Part of the formative assessment involved a focus group of students to survey the effectiveness
of the project from the students' perspective. Quality feedback to students involved the introduction of 'Two Stars and a
Wish'. A stamp was used by the teachers on writing samples to record two positive comments and one constructive
comment or a learning goal. This feedback was utilised by students to enhance their writing, ultimately
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promoting self–regulated learners. Success criteria was embedded in programs and used by students to independently
evaluate and reflect upon their own work. Learning intentions helped students understand the relevance of their learning.
This project allowed teachers to enhance professional practices and make modifications to align with updated and high
level educational teaching practices.

The upskilling of all teachers in robotics led to teachers actively embedding the use of new robotic and technological
tools such as Bee–Bots, Edison robots and Spheros on a regular basis to enhance all Key Learning Areas.

Teachers participated in professional development regarding the new K–10 Science Syllabus. This training allowed
science coordinators to create a new whole–school scope and sequence that includes engaging integrated topics. This
allowed teachers to familiarise themselves with the content before the mandatory implementation of the new syllabus in
2019.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increase proportion of teachers
showing evidence of working
towards Personalised
Development Plan
goals, including improvement in
Quality Teaching Rounds.

PDP document and
Professional learning
resources/documentation

Completed observation
sheets including collegial
feedback notes

All staff successfully participated in the
Performance Development Plan cycle for 2018.

All teachers completed a modified QTR observation
process.

Internal data from effective
systems project will show
improved  teacher practice has
led to an increase in literacy
results across the  school.

Writing assessment,
teacher surveys, Effect size
data resources

The Effective Systems project was successfully
implemented across all K–6 classrooms.

Internal data was collated and analysed by all staff
through the effect size assessment spreadsheet.

The majority of assessments that were carried out
during the
project met or exceeded the expected growth size
of 0.4.

Increase proportion of students in
top 2 bands in NAPLAN literacy
and numeracy.

NAPLAN results There was moderate student growth in the top 2
bands in literacy and numeracy in NAPLAN. An
area to focus on in 2019.

Internal and external measures
show increase in student growth
and value–added.

Effect size assessment
spreadsheet (Effective
Systems project)

Class assessment records

Writing assessment

Whole school assessment
records (BURT, South
Australian Spelling,
benchmarks, SENA, Best
Start)

NAPLAN results

PAT results

It is evident that all staff are using a variety of data
systems to track student progress and measure
student growth to inform their future
planning.

Next Steps

In 2019, Undercliffe Public School continues working towards the 2018–2020 school plan. The Strategic Direction Two
for 2018–2020 focuses on upskilling staff to deliver explicit high level educational teaching practices.

Staff will begin the Performance and Development Plans (PDPs) process for 2019, outlining the professional
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development goals they will work on throughout the year. The PDPs will be supported by evidence demonstrating that
staff are working towards their goals. Staff will be supported by stage leaders and provided with opportunities to attend
professional learning sessions linked directly to the areas outlined in their PDPs.

Teacher observation rounds will continue throughout 2019, focusing on providing explicit feedback to colleagues about
teaching strategies that are aligned to the Quality Teaching Framework. This feedback will inform teaching and learning
to ensure high quality programs are being delivered to students.

Whole school professional learning will continue in 2019. Staff will be working closely with Dr Ann Morrice in regular
professional sessions to enhance literacy programs. Staff will engage in numeracy twilights focusing on the working
mathematically component of the syllabus and how to carry out 'number talks'. 2019 stage teams have begun
programming science units using the new syllabus. New robotic technology, Ozobots, have been purchased for class
use. All staff will be trained in the use of this tool. Macquarie Bank volunteers will lead a four week coding course for
students in Year 3–6.

The strategies implemented through the Effective Systems Project in 2018 will continue to be carried out in classrooms
throughout 2019. Some new strategies have been included and will be trialed in 2019 to continue to improve student
learning and promote self–regulation.

In 2019, all staff will continue to monitor and track students' growth using the current systems that have been successful
in previous years, including the Effect Size assessment spreadsheets. During fortnightly stage meetings, staff will
moderate assessments and use the results to have collegial discussions about individual students and how to improve
their progress.

New Scheme teachers will continue to work towards achieving accreditation at Proficient, whilst all staff who are
maintaining their accreditation will begin logging the hours accumulated from participating professional learning
throughout the year.
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Strategic Direction 3

Design innovative systems and practices in technology that support students for the demands ahead.

Purpose

To enhance student skills, capabilities and knowledge, through exposure to a range of technology so they can be
successful in a globalised and highly digital society.

Overall summary of progress

Flexible Learning Spaces

In 2018 staff began trialling and introducing flexible learning spaces and elements of flexible learning within their
classrooms. As the year progressed teachers and students became more comfortable and confident with this and began
using flexible seating more frequently across a range of key learning areas.

Students adapted well, were engaged and enjoyed a collaborative approach to learning. They displayed a greater
capacity to work with a range of students within different group structures. Flexible learning spaces fostered skills such
as critical thinking, relationship building and problem solving.

There was an increase in team teaching and staff collaboration throughout 2018 as well as the use of a variety of
learning spaces across the school.

Furniture and equipment was purchased and teachers trialled different seating options with a plan to purchase more
furniture in 2019.

PBL and STEM Programs

Staff worked collaboratively in stage teams to regularly program and team teach STEM and PBL activities. These
activities were integrated within a unit of work being studied each term and therefore increased relevance and
significance for students.

Teachers developed more confidence when implementing STEM and experimented with different concepts.

Students developed a greater understanding of the process and increased their confidence when working in a team.
They demonstrated perseverance and a growth mindset and showed an increased ability to share their own ideas and
take on constructive feedback from their peers. Students capably evaluated both their final product and their ability to
work as a group.

Technology

A focus in 2018 was to upgrade the technology across the school. Eleven desktops along the computer bay were
replaced through T4L, 16 new netbooks were purchased, as well as 10 ipads. An additional Beebot set and Ozobots
were purchased to further enhance coding programs.

Teachers were provided with a hands on professional learning session using coding equipment. As a result all teachers
integrated and incorporated coding within their classroom programs. Teachers and students experimented and
effectively used a range of equipment. Staff continued to create new resources to support programs throughout the year.

Stage 3 students participated in a Scratch coding program which ran over a four week period. This introduced students
to the basics of block coding which they could also transfer to other coding programs.

Staff and students were surveyed about their understanding and use of ICT which culminated in the creation of a school
technology scope and sequence.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Surveys, programs and initiatives
show teacher increase in
confidence and use of ICT across

Coding equipment and
netbooks and iPads
purchased

Staff were provided with professional learning and
use stage team meetings to share knowledge,
resources and skills.
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

all learning areas.
All class programs show evidence of the use of ICT
across a range of Key Learning Areas. The staff
survey indicates that there is an increase in the
level of staff confidence when using ICT and
embedded it authentically to increase student
engagement.

Observations and reflections
show teachers' use of flexible
learning spaces, increasing
student opportunities.

Purchase of flexible seating
furniture for open learning
area.

Staff have evaluated and reflected on their use of
flexible seating, effectiveness and what works best
and as a result shared experiences  to support staff
when implementing within their classrooms.

Classes using flexible seating
and contemporary learning
practices.

The purchase of resources
to support flexible seating
eg clipboards, cushions, lap
desks.

Staff surveys indicate that all staff are using
elements of flexible seating within their classrooms
and they are beginning to introduce across more
Key Learning Areas with greater confidence.

Students are developing the skills to make
responsible choices to enhance their learning.

Next Steps

Flexible Learning Spaces

In 2019 suitable furniture will be purchased to allow more classes to incorporate flexible seating more consistently in the
classroom.

Increasing teacher understanding of the benefits and purpose of flexible seating. We will aim to increase teacher
confidence and effectiveness when instructing a class during lessons incorporating flexible seating.

Explicitly teaching expectations and skills students need during flexible seating to maximise student outcomes and skill
sets.

PBL and STEM Programs

PBL and STEM programs will be integrated into the term unit of work with a focus on student centred learning.

Teachers will incorporate a greater range of re–usable resources and materials needed to meet the specific criteria
provided for STEM projects. Resources will also be limited. This will encourage students to take more time during the
planning process to think critically as a group about the design and materials needed.

Technology

We will continue to upgrade the technology in 2019 and purchase a greater range of coding equipment.

Staff will regularly program ICT into their class programs using the school scope and sequence of skills and new staff will
be upskilled in the use of coding equipment. We will continue to evaluate the effective use of technology across the
school and the effects on learning outcomes and student engagement.

Stage 2 classes will participate in the Scratch Coding Program in 2019.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading $ 2,045– Teaching and
Learning programs
embedded to provide
additional support for
students across literacy and
numeracy.

Aboriginal perspectives embedded in
teaching and learning programs.

Undercliffe Public School celebrates NAIDOC
Week, students are engaged in cultural
activities and were provided with opportunities
to learn about indigenous culture, artefacts,
music and dance. Additional support is
provided to ensure students are making
progress across the literacy and numeracy
continuums.

 Resources and release time for staff allowed
for collaborative planning and evaluation of
PLPs.

English language proficiency $57,666– Differentiated
teaching and learning
programs

Professional dialogue with
teachers, parents and
carers

Maintain EAL/D in ERN

Funding was used to develop and deliver
professional learning opportunities for all staff
to enhance understanding of EAL/D learning
and the ESL scales.

Teachers were mentored in using  teaching
strategies so that effective  programs were
developed to support students. Whole school
EAL/D data was audited and updated to
provide current information.

Low level adjustment for disability $62,468–In–class support,
resources, release time and
additional teacher support.

PLP meetings with parents
and other stakeholders

Student conferencing

Targeted teaching and
Learning Programs

Students' progress and achievements
regarding their learning goals were
recognised and celebrated through positive
feedback in a timely manner.

Areas for improvement were also discussed
through student–teacher conferences.
Teaching and learning programs were
differentiated to further support students with
additional learning and support needs.

Provision of in–class support for improved
student outcomes.

Additional in class support was provided by
the Learning and Support Teacher for
students with additional learning needs.

Quality Teaching, Successful
Students (QTSS)

0.372 FTE

$38,730–Team teaching,
whole school programs to
support literacy and
numeracy across the
school.

Executive release was
provided to support
teaching and learning
initiatives.

A focus on creating collaborative practices
has provided teachers with the opportunity to
team teach, collaboratively plan and observe
each other's lessons, collaborate in
developing units of work and assessment
tasks and working together to assess and
analyse student data.

Quality Teaching, Successful Students
continues to be implemented within our
teaching and learning practices.

Socio–economic background $11,010– Additional Staff
employed to support
students in the classroom.

Additional Classroom Teachers were
employed to support students. Support
Officers were also employed to assist and
work with staff and students with additional
learning needs.

Support for beginning teachers $ 8,433–  Funding was
provided for the support of

All beginning teachers receive additional
support and funding during the first three
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Support for beginning teachers beginning teachers
permanently employed at
the school. Funding was
used for extra
release,mentoring,
observations and planning.

years of their career. Support is offered
through access to additional professional
development and mentoring time with their
supervisor and other experienced staff.

Targeted student support for
refugees and new arrivals

New Arrival Support
Program

Teacher resource allocation
to assist targeted students.

Intensive English Teaching
and Learning programs

Increase in number of New Arrival students
enrolled at our school.

New Arrival students are identified and
assessed  using the ACARA EAL/D Learning
Progression to describe a student's phase of
English language proficiency.

EAL/D phases are entered into ERN and
updated in Maintain EAL/D.

Provision of team teaching in mainstream
classrooms.

Implementation of intensive English small
group instruction.
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Student information

Student enrolment profile

Enrolments

Students 2015 2016 2017 2018

Boys 112 113 118 116

Girls 101 103 105 107

Undercliffe Public School is a school with students from
diverse cultural and linguistic backgrounds. The
approximate percentage is 63.9% of a Language
background other than English from over 29 countries.
Students understand and identify with the
cross–cultural mix and are thus able to tolerate cultural
and social differences. Student enrolments are steady
and have been consistent over the years. The
commitment to the pursuit of excellence and the
ongoing provision of high quality educational
opportunities for each and every child as expressed in
the NSW Public School's Excellence Framework,
continue to drive Undercliffe Public School in 2018. The
School Excellence Framework is articulated in the
Undercliffe Public School Plan as three strategic
directions. These directions focus on providing
challenging and stimulating learning experiences and
opportunities that enable all students to explore and
build on their gifts and talents; they are the high
expectations that every child will succeed.

Student attendance profile

School

Year 2015 2016 2017 2018

K 95 95 96.8 95.7

1 95.9 96.2 94.6 95.6

2 94.4 94.6 95.3 94.8

3 95.3 92.7 96.3 94.7

4 92.6 94.3 95.1 94.4

5 94.8 93.5 94.6 92.5

6 94.2 93 94.9 92.7

All Years 94.7 94.4 95.3 94.3

State DoE

Year 2015 2016 2017 2018

K 94.4 94.4 94.4 93.8

1 93.8 93.9 93.8 93.4

2 94 94.1 94 93.5

3 94.1 94.2 94.1 93.6

4 94 93.9 93.9 93.4

5 94 93.9 93.8 93.2

6 93.5 93.4 93.3 92.5

All Years 94 94 93.9 93.4

Management of non-attendance

The key to effective management of non–attendances
is that it is identified promptly. Assessment and profiling
strategies are implemented to support the needs of the
students and their families to feel connected and
engaged to the school and the staff. School protocols
and systems for non or partial attendance is followed.
School – Refusal, Every School Day Counts package is
implemented to help support school attendance. The
school counsellor, along with the parents, principal and
staff meet to discuss and offer ongoing support. The
Learning support team, in consultation with families,
work together to develop attendance management
plans. Regular communication with parents/carers
assist with emotional issues and anxiety. Explicit
transition programs are implemented to support
separation anxiety and entry into the primary school
environment. Staff and the school community are made
aware of useful links and resources. Regular
information in relation to school attendance is
communicated via the school App, School Website and
Newsletter.

Workforce information
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Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 2

Classroom Teacher(s) 8.15

Teacher of Reading Recovery 0.42

Learning and Support Teacher(s) 0.6

Teacher Librarian 0.6

School Administration and Support
Staff

2.42

*Full Time Equivalent

The Australian Education Regulation, 2014 requires
schools to report on Aboriginal composition of their
workforce. In 2018, no members of the work force
identify as being of Aboriginal or Torres Strait Islander
decent.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 10

Professional learning and teacher accreditation

Staff participated in quality weekly and whole day
professional development sessions to help support and
improve student learning outcomes and the delivery of
quality teaching programs. Staff also attend
Department of Education Professional Development
courses out of the school setting.. Staff have expressed
that the Twilight Professional Development sessions
were extremely beneficial as they are spread across
the year and align with our school plan and milestones.
Teachers are required to stay back four times
throughout the year to do the additional professional
development in lieu of the two staff development days
at the end of the year, 19th and 20th December 2018.
Staff participated in four twilight professional
development sessions planned throughout the year.
Areas of development included: First Aid, CPR,
Anaphylaxis and Emergency Care. Staff engaged in
numerous on–line training courses to further support
their teaching and learning programs. Collaborative
professional development included : Using Data with
Confidence/SCOUT, STEM and Robotics, Thinking
Classrooms Project and Effective Systems Project,

Growth Data and Assessment Strategies. The School
Administrative Manager and School Administrative
Officer attended capacity building workshops on School
Administrative Managers Conferences. The Executive
team attended leadership conferences and Primary
Executive Network meetings throughout the year.

Staff continue to participate in the Accreditation
Process using The Australian Professional Standards
which define the work of teachers and make explicit,
high quality and effective teaching relevant and
engaging through a common understanding between
teachers, teacher educators, teacher organisations and
professional associations. Teaching standards also
inform the development of professional learning gaols ,
aspirations and achievements. Staff engage in
professional development plan meetings to set goals
and self–reflect and self–assess.

Financial information

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2018 to 31
December 2018. 

2018 Actual ($)

Opening Balance 95,363

Revenue 2,190,233

Appropriation 2,041,372

Sale of Goods and Services 2,057

Grants and Contributions 145,574

Gain and Loss 0

Other Revenue 0

Investment Income 1,231

Expenses -1,855,586

Recurrent Expenses -1,855,586

Employee Related -1,587,779

Operating Expenses -267,807

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

334,647

Balance Carried Forward 430,010

The three financial summary tables cover 13
months(from 1 December 2017 to 31 December 2018).
The financial summary consists of school income
broken–down by funding source and is derived from the
school Annual Financial Statement.
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Modern finance, student management and student
wellbeing systems have been implemented to provide
all NSW Public Schools with an integrated set of tools
designed to help staff deliver the best possible
outcomes for the students and communities they serve.

The equity funding data is the main component of the
'Appropriation' section of the financial summary above.
Figures presented in this report may be subject to
rounding so may not reconcile exactly with the
bottom–line totals, which are calculated without any
rounding. A full copy of the school's financial statement
is tablemat the annual general meetings of the parent
and/or community groups.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 

2018 Actual ($)

Base Total 1,667,868

Base Per Capita 43,121

Base Location 0

Other Base 1,624,747

Equity Total 153,203

Equity Aboriginal 2,045

Equity Socio economic 11,010

Equity Language 57,666

Equity Disability 82,482

Targeted Total 42,135

Other Total 84,099

Grand Total 1,947,305

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

In 2018, Undercliffe Public School introduced Effect
Size as a measure to analyse the assessment data of
students. Based on John Hattie's research on Visible
Learning, effect size allows teachers to measure and
compare student growth in key areas within their grade.
An excel tool was used by all teachers to enter
assessment data and track the individual learning
progress of students. Our analysis indicated that the

majority of students in 2018 reached or exceeded the
expected learning growth of 0.4. This is a positive
outcome and therefore this form of data collection and
analysis will continue to be implemented throughout
2019.

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and numeracy
assessments are reported on a scale from Band 1 to
Band 10. The achievement scale represents increasing
levels of skills and understandings demonstrated in
these assessments.

In 2018, forty two Year 3 students and twenty seven
Year 5 students sat for the National Assessment Test in
literacy and numeracy.

95.1% of Year 3 students achieved at or above the
national minimum standards in reading.

97.6% of Year 3 students achieved at or above the
national minimum standards in writing.

92.9% of Year 3 students achieved at or above the
national minimum standards in spelling.

92.9% of Year 3 students achieved at or above the
national minimum standards in grammar and
punctuation.

85.4% of Year 3 students achieved at or above the
national minimum standards in numeracy.

89.3% of Year 5 students achieved at or above the
national minimum standards in reading.

92.9% of Year 5 students achieved at or above the
national minimum standards in writing.

96.4% of Year 5 students achieved at or above the
national minimum standards in spelling.

92.9% of Year 5 students achieved at or above the
national minimum standards in grammar and
punctuation.

96.4% of Year 5 students achieved at or above the
national minimum standards in numeracy.

From 2018 to 2020 NAPLAN is moving from a paper
test to an online test. Individual schools are migrating to
the online test, with some schools attempting NAPLAN
on paper and others online.

Results for both online and paper formats are reported
on the same NAPLAN assessment scale. Any
comparison of NAPLAN results – such as comparisons
to previous NAPLAN results or to results for students
who did the assessment in a different format – should
take into consideration the different test formats and
are discouraged during these transition years.

Printed on: 4 June, 2019Page 17 of 29 Undercliffe Public School 3310 (2018)



Progress in Literacy

Student growth in reading was 86.2 points as compared
to the state figure of 82.7 points.

Student growth in spelling was 98.6 points as
compared to the state figure of 79.7 points.

Student growth in grammar and punctuation was 91.4
points as compared to the state figure of 68.3 points.

Band 1 2 3 4 5 6

Percentage of students 7.1 4.8 19.0 16.7 14.3 38.1

School avg 2016-2018 5.8 3.8 21.2 16.3 18.3 34.6

Band 1 2 3 4 5 6

Percentage of students 4.9 12.2 17.1 17.1 22.0 26.8

School avg 2016-2018 4.9 6.9 20.6 21.6 20.6 25.5
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Band 1 2 3 4 5 6

Percentage of students 7.1 2.4 16.7 19.0 26.2 28.6

School avg 2016-2018 4.8 5.8 19.2 16.3 28.8 25

Band 1 2 3 4 5 6

Percentage of students 2.4 2.4 21.4 38.1 23.8 11.9

School avg 2016-2018 2.9 4.8 16.3 28.8 37.5 9.6

Band 3 4 5 6 7 8

Percentage of students 7.1 7.1 35.7 32.1 10.7 7.1

School avg 2016-2018 5 10 23.8 23.8 17.5 20
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Band 3 4 5 6 7 8

Percentage of students 10.7 17.9 28.6 21.4 21.4 0.0

School avg 2016-2018 6.3 13.8 17.5 20 26.3 16.3

Band 3 4 5 6 7 8

Percentage of students 3.6 3.6 39.3 28.6 21.4 3.6

School avg 2016-2018 3.8 1.3 27.5 32.5 20 15

Band 3 4 5 6 7 8

Percentage of students 10.7 7.1 53.6 21.4 7.1 0.0

School avg 2016-2018 6.3 7.5 50 25 7.5 3.8
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Progress in Numeracy

Student growth in numeracy was 115.5 points as
compared to the state figure of 93.1 points.

Band 1 2 3 4 5 6

Percentage of students 0.0 14.6 7.3 34.1 17.1 26.8

School avg 2016-2018 2 13.7 15.7 26.5 23.5 18.6

Band 3 4 5 6 7 8

Percentage of students 3.6 17.9 25.0 32.1 21.4 0.0

School avg 2016-2018 3.8 12.7 20.3 31.6 19 12.7

The My School website provides detailed information
and data for national literacy and numeracy testing. Go
to http://www.myschool.edu.au to access the school
data.

The Premier's Priority average % of NAPLAN Reading
and Numeracy results in the Top 2 Bands were:

NAPLAN 3 Reading  achieved an average of 47.5% in
the Top 2 Bands in 2018 as opposed to 63.3% in 2017.
This result is a decrease of 15.8% within a year.

NAPLAN 3 Numeracy  achieved an average of 42.5%
in the Top 2 Bands in 2018 as opposed to 60.0% in
2017. This result is a decrease of 17.5% within a year.

NAPLAN 5 Reading achieved an average of 23.0% in
the Top 2 Bands in 2018 as opposed to 72.7% in 2017.
This result is a decrease of 49.7% within a year.

NAPLAN 5 Numeracy  achieved an average of 23.0%
in the Top 2 Bands in 2018 as opposed to 39.3% in
2017. This result is a decrease of 16.3% within a year.

A total of 36.3% of students in 2018 achieved
placement in the Top 2 Bands in Reading and
Numeracy as opposed to 58.7% of students in 2017.
This result is a decrease of 22.4% within a year.

In 2018, an average of 100% of Aboriginal students in
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Year 3 achieved placement in the Top 2 Bands in
Reading and Numeracy as opposed to 0.00% of Year 3
Aboriginal students in 2015. This result is an increase
of 100% within a three year period.

Also in 2018, an average of 0.00% of Aboriginal
students in Year 5 achieved placement in the Top 2
Bands in Reading and Numeracy as opposed to 100%
of Year 5 Aboriginal students in 2015. This result is a
decrease of 100% within a three year period.

Parent/caregiver, student, teacher
satisfaction

NSW Tell Them From Me Parent Survey Results:

Parents feel welcome

Two–way Communication with Parents

I feel welcome when I visit the school. 8.2

I can easily speak with my child's teachers. 7.5

I am well informed about school activities. 7.7

Teachers listen to concerns I have. 8.2

I can easily speak with the school principal. 8.5

Written information from the school is in clear, plain
language. 8.4

Parent activities are scheduled at times when I can
attend. 4.6

The school's administrative staff are helpful when I
have a question or problem. 8.6

Parents are informed

Reports on my child's progress are written in terms I
understand. 8.2

If there were concerns with my child's behaviour at

school, the teachers would inform me immediately. 7.5

I am informed about my child's behaviour at school,
whether positive or negative. 6.6

The teachers would inform me if my child were not
making adequate progress in school subjects. 7.4

I am well informed about my child's progress in school
subjects. 5.9

I am informed about opportunities concerning my child's
future. 6.8

I am informed about my child's social and emotional
development. 5.7

Parents' Participation at School Since the
beginning of the school year

Parents talked with a teacher about their child's
learning or behaviour:

Once – 10% of parents

Two or three times – 60%

More than three times – 30%

Parents attended meetings

Once – 10% of parents

Two or three times – 20%

More than three times – 70%

Parents involved in school committees

Yes – 20%

No – 80%

Parents Support Learning at Home

Someone in the family does each of the following

Discuss how well your child is doing in his or her
classes. 6.0

Talk about how important school work is. 5.5

Ask about any challenges your child might have at
school. 5.5

Encourage your child to do well at school. 7.2

Praise your child for doing well at school. 8.0

Talk with your child about feelings towards other
children at school. 7.2

Take an interest in your child's school assignments. 8.0

Parents Support Learning at Home Time on
Homework
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Distribution of the time children spend doing homework
each day – Less than 1.0 hours

Distribution of the time parents spend helping their
children do homework each day – Less than 1.0 hours

School Supports Learning

Teachers have high expectations for my child to
succeed. 7.0

Teachers show an interest in my child's learning. 8.2

My child is encouraged to do his or her best work. 8.0

Teachers take account of my child's needs, abilities,
and interests. 7.0

Teachers expect homework to be done on time. 7.8

Teachers expect my child to work hard. 7.0

School supports positive behaviour

Teachers expect my child to pay attention in class. 8.5

Teachers maintain control of their classes. 7.5 My child
is clear about the rules for school behaviour. 8.5

Teachers devote their time to extra–curricular activities.
7.5

Safety at school

Behaviour issues are dealt with in a timely manner. 6.0

My child feels safe at school. 7.0

My child feels safe going to and from school. 6.8

The school helps prevent bullying. 7.5

Inclusive school

School Supports Child's Behaviour

Teachers help students who need extra support. 6.8

School staff create opportunities for students who are
learning at a slower pace. 7.0

Teachers try to understand the learning needs of
students with special needs. 7.8

School staff take an active role in making sure all
students are included in school activities. 8.8

Teachers help students develop positive friendships.
8.0

Parent Input

Number of parents:

School Planning – 4

Development or review of school policies – 2

Teaching practices – 3

Curriculum (Key Learning Area) delivery – 3

Specialist Assistance for children

Yes – 20%

No – 10%

Not Applicable / Not needed – 70%

School Voluntary Work

School sport – 60% Never and 40% 1–2 parents per
year

Canteen – 90% Never and 10% 1–2 parents per year

Assisting teachers / school – 80% Never and 20% 1–2
parents per year

Assisting the teacher in the classroom – 100% Never

Useful communication types at school

School reports – Not useful: 10% Somewhat useful: 0%
Useful: 70% Very useful: 20%

Informal meetings – Not useful: 20% Somewhat useful:
0% Useful: 40% Very useful: 40%

Telephone – Not useful: 10% Somewhat useful: 30%
Useful: 20% Very useful: 40%

Formal interviews – Not useful: 10% Somewhat useful:
10% Useful: 40% Very useful: 40%

Emails – Not useful: 20% Somewhat useful: 10%
Useful: 30% Very useful: 40%

Useful communication about school news

School Newsletters – Not useful: 0% Somewhat useful:
0% Useful: 30% Very useful: 40% Not Available at
school: 30%

Text – Not useful: 33% Somewhat useful: 0% Useful:
0% Very useful: 22% Not Available at school: 44%

Social media – Not useful: 30% Somewhat useful: 10%
Useful: 10% Very useful: 20% Not Available at school:
30%

School website – Not useful: 40% Somewhat useful:
10% Useful: 0% Very useful: 0% Not Available at
school: 50%

P&C – Not useful: 11% Somewhat useful: 11% Useful:
67% Very useful: 11% Not Available at school: 0%

Emails – Not useful: 10% Somewhat useful: 0% Useful:
20% Very useful: 50% Not Available at school: 20%

Educational Aspiration
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Parents expect their child will:

Go to university – Yes 70% No 0% Unsure 30%

Complete year 12 – Yes 80% No 0% Unsure 20%

Attend TAFE – Yes 20% No 30% Unsure 50%

Tell Them From Me Student Outcomes and School
Climate

Social–Emotional Outcomes

Student participation in school sports 76% School
Mean 83% NSW Govt Norm

Student participation in extracurricular activities 60%
School Mean 55% NSW Govt Norm

Students with a positive sense of belonging 72%
School Mean 81% NSW Govt Norm

Students with positive relationships 83% School Mean
85% NSW Govt Norm

Students that value schooling outcomes 90% School
Mean 96% NSW Govt Norm

Students with positive homework behaviours 51%
School Mean 63% NSW Govt Norm

Students with positive behaviour at school 88% School
Mean 83% NSW Govt Norm

Students who are interested and motivated 71% School
Mean 78% NSW Govt Norm

Effort 91% School Mean 88% NSW Govt Norm

Effective learning time 8.2 School Mean 8.2 NSW Govt
Norm

Relevance 8.0 School Mean 7.9 NSW Govt Norm

Rigour 8.1 School Mean 8.2 NSW Govt Norm

Students who are victims of bullying 30% School Mean
36% NSW Govt Norm

Advocacy at school 7.7 School Mean 7.7 NSW Govt
Norm

Positive teacher–student relations 8.3 School Mean 8.4
NSW Govt Norm

Positive learning climate 6.8 School Mean 7.2 NSW
Govt Norm

Expectations for success 8.6 School Mean 8.7 NSW
Govt Norm

Aboriginal Students: I feel good about my culture

Strongly Disagree – 0% Disagree – 25% Neither agree
or disagree – 0 % Agree – 0% Strongly agree – 75%

Aboriginal Students: Teachers understand culture

Strongly Disagree – 25% Disagree – 13% Neither
agree or disagree – 13% Agree – 13% Strongly agree –
38%

University

Strongly Disagree – 7% Disagree – 4% Neither agree
or disagree – 24% Agree – 23 % Strongly agree – 43%

Computer/tablet use for school work at school

Never or almost never – 10% Once or twice a month –
13% Once or twice a week – 63% Everyday or almost
everyday – 15%

Computer/tablet use for school work at home

Never or almost never – 18% Once or twice a month –
18% Once or twice a week – 29% Everyday or almost
everyday – 34%

Student perseverance levels

Girls – Low 2% Medium 36% High 62%

Boys – Low 16% Medium 37% High 47%

Skills–challenge – 47% of students in the school had
scores that placed them in the desirable quadrant with
high skills and high challenge. The NSW Govt norm for
this category is 53% 28% of students were confident of
their skills but did not find classes challenging. The
NSW Govt norm for this category is 26%. 20% of
students were not confident of their skills and found
English or Maths challenging. The NSW Govt norm for
this category is 14%. 5% of students lacked confidence
in their skills and did not feel they were challenged. The
NSW Govt norm for this category is 7%.

Tell Them From Me: 'Focus on Learning' Teacher
Survey Report– Leadership

School leaders have helped me establish challenging
and visible learning goals for students. 6.9

School leaders have helped me create new learning
opportunities for students. 6.4

School leaders have provided me with useful feedback
about my teaching. 7.4

School leaders have helped me improve my teaching.
6.8

School leaders have provided guidance for monitoring
student progress. 6.9

I work with school leaders to create a safe and orderly
school environment. 8.1

School leaders have taken time to observe my
teaching. 7.7

School leaders have supported me during stressful
times. 7.5
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Collaboration

I work with other teachers in developing
cross–curricular or common learning opportunities. 8.6

Teachers have given me helpful feedback about my
teaching. 6.7

I talk with other teachers about strategies that increase
student engagement. 8.3

Other teachers have shared their learning goals for
students with me. 6.9

Teachers in our school share their lesson plans and
other materials with me. 8.1

I discuss my assessment strategies with other
teachers. 8.1

I discuss learning problems of particular students with
other teachers. 8.4

I discuss my learning goals with other teachers. 6.9

Learning Culture

I give students written feedback on their work. 8.9

I talk with students about the barriers to learning. 7.8

In most of my classes I discuss the learning goals for
the lesson. 8.1

Students become fully engaged in class activities. 7.8

I monitor the progress of individual students. 9.1

I am effective in working with students who have
behavioural problems. 7.8

I set high expectations for student learning. 8.8

Students find class lessons relevant to their own
experiences. 7.5

Data Informs Practice

My assessments help me understand where students
are having difficulty. 9.2

I use formal assessment tasks to help students set
challenging goals. 8.1

I regularly use data from formal assessment tasks to
decide whether a concept should be taught another
way. 6.9

I use formal assessment tasks to discuss with students
where common mistakes are made. 7.8

When students' formal assessment tasks or daily
classroom tasks fail to meet expectations I give them
an opportunity to improve. 8.1

I provide examples of work that would receive an "A", a
"B", or a "C" (or their equivalent). 6.4

I use results from formal assessment tasks to inform
my lesson planning. 8.1

I give students feedback on how to improve their
performance on formal assessment tasks. 6.9

Teaching Strategies

I help students set challenging learning goals. 7.8

When I present a new concept I try to link it to
previously mastered skills and knowledge. 8.6

Students receive written feedback on their work at least
once every week. 7.8

I can easily identify unproductive learning strategies.
8.1

My students are very clear about what they are
expected to learn. 7.5

I use two or more teaching strategies in most class
periods. 7.8

Students receive feedback on their work that brings
them closer to achieving their goals. 7.8

I discuss with students ways of seeking help that will
increase learning. 7.5

Technology

Students have opportunities to use computers or other
interactive technology for describing relationships
among ideas or concepts. 8.1

I use computers or other interactive technology to give
students immediate feedback on their learning. 5.3

Students use computers or other interactive technology
to track progress towards their goals. 3.8

I help students set goals for learning new technological
skills. 6.4

Students have opportunities to use computers or other
interactive technology to analyse, organise, and
present subject matter. 6.9

I help students use computers or other interactive
technology to undertake research. 7.8

I help students to overcome personal barriers to using
interactive technology. 7.5

I work with students to identify a challenging learning
goal relevant to the use of interactive technology. 6.1

Inclusive School

I am regularly available to help students with special
learning needs. 9.4

I strive to understand the learning needs of students
with special learning needs. 9.2
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I establish clear expectations for classroom behaviour.
9.2

I help low–performing students plan their assignments.
6.9

I make sure that students with special learning needs
receive meaningful feedback on their work. 7.8

I make an effort to include students with special
learning needs in class activities. 8.8

I use individual education plans to set goals for
students with special learning needs. 9.1

I create opportunities for success for students who are
learning at a slower pace. 8.1

Parent Involvement

I work with parents to help solve problems interfering
with their child's progress. 8.4

I share students' learning goals with their parents. 7.2

I use strategies to engage parents in their child's
learning. 5.9

I ask parents to review and comment on students' work.
5.6

I am in regular contact with the parents of students with
special learning needs. 6.6

Parents understand the expectations for students in my
class. 7.2

I make an effort to involve parents and other community
members in creating learning opportunities. 6.4

Parents are regularly informed about their child's
progress. 5.9

Four Dimensions of Classroom and School
Practices

Challenging and Visible Goals

School leaders have helped me establish challenging
and visible learning goals for students. 6.9

I help students set challenging learning goals. 7.8

I use formal assessment tasks to help students set
challenging goals. 8.1

I share students' learning goals with their parents. 7.2

In most of my classes I discuss the learning goals for
the lesson. 8.1

I establish clear expectations for classroom behaviour.
9.2

Other teachers have shared their learning goals for
students with me. 6.9

I help students set goals for learning new technological
skills. 6.4

School leaders have provided guidance for monitoring
student progress. 7.9

My students are very clear about what they are
expected to learn. 7.5

I provide examples of work that would receive an "A", a
"B", or a "C" (or their equivalent). 6.4

Parents understand the expectations for students in my
class. 7.2

I set high expectations for student learning. 8.8

I use individual education plans to set goals for
students with special learning needs. 9.1

I discuss my learning goals with other teachers. 6.9

I work with students to identify a challenging learning
goal relevant to the use of interactive technology. 6.1

Planned Learning Opportunities

I work with other teachers in developing
cross–curricular or common learning opportunities. 8.6

Students have opportunities to use computers or other
interactive technology for describing relationships
among ideas or concepts. 8.1

School leaders have helped me create new learning
opportunities for students. 6.4

When I present a new concept I try to link it to
previously mastered skills and knowledge. 8.6

I regularly use data from formal assessment tasks to
decide whether a concept should be taught another
way. 6.9

I use strategies to engage parents in their child's
learning. 5.9

Students become fully engaged in class activities. 7.8

I help low–performing students plan their assignments.
6.9

Teachers in our school share their lesson plans and
other materials with me. 8.1

Students have opportunities to use computers or other
interactive technology to analyse, organise, and
present subject matter. 6.9 I work with school leaders to
create a safe and orderly school environment. 8.1

I use two or more teaching strategies in most class
periods. 7.8

I use results from formal assessment tasks to inform
my lesson planning. 8.1
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I make an effort to involve parents and other community
members in creating learning opportunities. 6.4

Students find class lessons relevant to their own
experiences. 7.5

I create opportunities for success for students who are
learning at a slower pace. 8.1

Quality Feedback

I give students written feedback on their work. 8.9

I am regularly available to help students with special
learning needs. 9.4

Teachers have given me helpful feedback about my
teaching. 6.7

I use computers or other interactive technology to give
students immediate feedback on their learning. 5.3

School leaders have provided me with useful feedback
about my teaching. 8.2

Students receive written feedback on their work at least
once every week. 7.8

I use formal assessment tasks to discuss with students
where common mistakes are made. 7.8

I ask parents to review and comment on students' work.
4.6

I monitor the progress of individual students. 9.1

I make sure that students with special learning needs
receive meaningful feedback on their work. 7.8

I discuss my assessment strategies with other
teachers. 8.1

I help students use computers or other interactive
technology to undertake research. 7.8

School leaders have taken time to observe my
teaching. 7.8

Students receive feedback on their work that brings
them closer to achieving their goals. 7.8

I give students feedback on how to improve their
performance on formal assessment tasks. 6.9

Parents are regularly informed about their child's
progress. 5.9

Overcoming Obstacles to Learning

My assessments help me understand where students
are having difficulty. 9.2

I work with parents to help solve problems interfering
with their child's progress. 8.4

I talk with students about the barriers to learning. 7.8

I strive to understand the learning needs of students
with special learning needs. 9.2

I talk with other teachers about strategies that increase
student engagement. 8.3

Students use computers or other interactive technology
to track progress towards their goals. 3.8

School leaders have helped me improve my teaching.
8.0

I can easily identify unproductive learning strategies.
8.1

When students' formal assessment tasks or daily
classroom tasks fail to meet expectations I give them
an opportunity to improve. 8.1

I am in regular contact with the parents of students with
special learning needs. 6.6

I am effective in working with students who have
behavioural problems. 7.8 I make an effort to include
students with special learning needs in class activities.
8.8

I discuss learning problems of particular students with
other teachers. 8.4

I help students to overcome personal barriers to using
interactive technology. 7.5

School leaders have supported me during stressful
times. 8.5

I discuss with students ways of seeking help that will
increase learning. 7.5

School leaders leading improvement and change

Neither agree or disagree – 25% Agree – 25% Strongly
Agree 50%

Communication of strategic vision

Strongly Disagree – 13% Agree – 75% Strongly Agree
– 13%
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Policy requirements

Aboriginal education

Aboriginal and Torres Strait Islander students comprise
about 2% of the school population. Undercliffe Public
School aims to further develop the wellbeing and
learning outcomes of Aboriginal and Torres Strait
Islander students, particularly in English and Numeracy,
in order for them to be proficient and to reach their full
potential. in all areas of their education..

Through quality teaching and learning programs, staff
are committed to educating all students about
Aboriginal Australia. Our main focus is to expand the
students' knowledge and understanding of the
experiences, the histories and the cultures of Aboriginal
and Torres Strait Islander people as the First Peoples
of Australia.

The cultural practice at Undercliffe Public School is to
acknowledge the traditional custodianship of the land at
the commencement of functions, such as school
assemblies, meetings and presentations. This
acknowledgement pays respect to the traditional
custodians, ancestors and continuing cultural, spiritual
and religious practices of Aboriginal and Torres Strait
Islander people. Further, it provides students with an
increasing awareness and recognition of Australia's
Indigenous peoples and cultures.

The Aboriginal and Torres Strait Islander flags are
proudly held by students and displayed in the school
hall during school assemblies and a painted mural of
the Aboriginal and Torres Strait Islander flags can be
seen from the exterior of the school administration
building.

At Undercliffe Public School, we recognise the right of
Aboriginal and Torres Strait Islander students to fair,
equitable and substantial educational opportunities that
are culturally inclusive in a nurturing environment to
enhance their life chances and achieve their personal
best in an ever–changing world.

Multicultural and anti-racism education

Undercliffe Public School has a culturally diverse
student population with approximately 66% of students
with a Language Background Other than English. All
students and staff from a variety of cultural
backgrounds are able to make connections and strive
to succeed within the learning and working
environment. On–going opportunities and quality,
inclusive teaching and learning programs are provided
to students that allow them to successfully participate in
our culturally diverse society and enable them to
achieve equitable social and educational outcomes.

Differentiated programs have been designed to
empower students learning English as an additional
language or dialect (EAL/D), including New Arrival
students, to develop their English language proficiency
and literacy skills so that they too are able to fully

participate in all school activities and achieve equitable
educational outcomes.

Positive community relationships are promoted at
Undercliffe Public School through effective
communication with parents and community members
from diverse religious, cultural and linguistic
backgrounds and by providing opportunities for their
active engagement in the life of our school. E.g. Meet
the Teacher, Welcome BBQ, School Website, parents
as guest speakers, P&C etc.

Undercliffe Public School is committed to promoting
acceptance of Australia's religious, cultural and
linguistic diversity. We pride ourselves in challenging
prejudiced attitudes and ensuring that strategies are in
place against racist and discriminatory behaviour. Our
school fosters an inclusive and racism–free school
community through weekly values education and
wellbeing days which incorporate anti–racism
strategies. Students willingly participated in rotational
activities to build their knowledge and understanding of
racism and its effects in order to oppose it effectively
within the school environment. Our school has a trained
Anti–Racism Contact Officer who provides professional
and timely responses to complaints regarding racism.

Other school programs

During 2018, Undercliffe Public School once again had
a
junior and senior dance group as an extracurricular
program which ran
throughout the year. These two groups represented
Undercliffe at the St George
Performing Arts Festival where they performed the
dances they had learnt throughout
the year. Students thoroughly enjoyed learning new
skills and routines, as well
as representing Undercliffe within the community.

In 2018, students at Undercliffe Public School had the
opportunity to participate in film club where they
created two films entitled "Green Hands" and "When
Students Take Over". Every student involved had an
integral role in the creative process, including script
writing, filming, acting and editing. Both films were
submitted into the "Kidz at the Ritz" film festival, where
"Green Hands" was successful and screened. "Green
Hands" was also shortlisted for the flu–less student
short film competition run by the NSW Department of
Health. Students enjoyed learning new techniques and
applying them to film club projects.

During 2018, students of Undercliffe Public School
participated in a number of sporting events throughout
the year. Annual school carnivals such as swimming,
cross country and athletics were held and provided our
students with the opportunity to represent Undercliffe at
Zone and Regional level. Winter PSSA is an annual
event in which we participate in within the Wiley Park
Zone. Teams were selected to represent our school in
soccer and netball on a weekly basis. As sport is an
essential aspect of the curriculum, Undercliffe provides
countless opportunities for students to develop
invaluable skills including gross motor and social skills.
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Undercliffe Public School proudly supported the White
Ribbon Campaign during Wellbeing Day through an
integrated approach. Not only did students participate
in whole school rotational activities that related to
preventing men's violence against women and building
a future free from violence and abuse, but they also
participated in activities that related to mindfulness,
White Balloon Day and the Farmer's Drought Relief.
The students were able to learn about how to be
mindful, how to stay safe and how they could make a
difference to other people's lives as they moved from
classroom to classroom.

The students thoroughly enjoyed drawing their portraits
in white balloon templates, adorned with white ribbons,
which were displayed in classrooms. Older students
assisted younger students to prepare white balloons
and attach them to the school fence as a sign of their
commitment to keep safe at all times and to have
respectful relationships. It was also a mufti–day
whereby students showed empathy towards farmers
who were facing drought by bringing in gold coin
donations and dressing up as farmers or farm animals
to assist them during the on–going drought. A
wonderful time was had by all – especially at the school
disco, which was held in the hall at lunchtime. Days
such as these are testimony to just how unified, caring
and supportive our school community truly is.
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