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Introduction

The Annual Report for 2018 is provided to the community of Stokers Siding Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Lauren Hankinson

Principal (Relieving)

School contact details

Stokers Siding Public School
Old Pacific Hwy
Stokers Siding, 2484
www.stokerssid-p.schools.nsw.edu.au
stokerssid-p.school@det.nsw.edu.au
6677 9236
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School background

School vision statement

To develop a strong team working collaboratively to ensure excellence and equity in learning and leadership.

To expand pedagogical opportunities for staff, students and community members by laying the foundations for future
learning success.

To nurture engaged global learners to become confident, creative citizens who champion Future Focussed Learning,
strengthening our community for the future.

School context

Stokers Siding Public School, which is situated 8kms south of Murwillumbah, forms part of the Stokers Siding village. Our
core purpose is to facilitate learning in a positive teaching and learning environment, catering for the needs of all
students. We have well–resourced learning centres, which are open and modern enhancing Future Focussed Learning
practices.

Stokers Siding School provides outstanding professional and caring teachers who embrace the opportunities to further
develop their skills and knowledge through research and professional learning.

All members of our school are supportive of each other working collaboratively, enabling them to develop the skills and
values to interact and contribute as effective members in any community.

Our Reading,Writing and Mathematics programs provide a sound basis for lifelong learning.We focus on healthy
lifestyles and environmental awareness.

We have a supportive,  active whole school community who willingly involve themselves in School life.

Our Motto:

Strive to Achieve

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

Progress in learning and achievement is identified and acknowledged. The aspirations and expectations of students and
parents are known and inform planning for learning. The school actively plans for student transitions (e.g. into
Kindergarten; Y6 to Y7; Y10 to Y11). The school clearly communicates its transition activities to the school community.
Staff regularly and accurately monitor attendance and take prompt action to address issues with individual students. The
school community celebrates regular and improved attendance.

LEARNING

Every student can identify a staff member to whom they can confidently turn for advice and assistance at school. The
school collects, analyses and uses data including valid and reliable student, parent and staff surveys/feedback to monitor
and refine a whole school approach to wellbeing and engagement, to improve learning. Well–developed and
evidence–based approaches, programs and assessment processes identify, regularly monitor and review individual
student learning needs. The school's wellbeing approach focuses on creating an effective environment for
learning.Teachers and other school staff explicitly communicate expectations of behaviour across school settings.

The school's curriculum provision and evidence–based teaching practices provide a high expectations framework, within
which all students effectively develop their knowledge, understanding and skills. The school monitors and reviews its
curriculum provision to meet changing requirements of the students. Teaching and learning programs describe expected
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student progression in knowledge, understanding and skill and the assessments that measure them. Teachers
differentiate curriculum delivery to meet the needs of students at different levels of achievement, including adjustments to
support learning or increase challenge. Most students can articulate their learning and understand what they need to
learn next to enable continuous improvement.

Teachers collect and use assessment data that monitors achievements and identifies gaps in learning to inform planning
for particular student groups and individual students. Assessment is planned and undertaken regularly in all classes and
data is systematically collected. Students know when and why assessment is undertaken. There is a whole school
assessment strategy in place that is designed to ensure that the learning of all students is systematically monitored.

The school analyses internal and external assessment data to monitor and report on student and school performance.
Individual student reports meet Department of Education requirements and include personalised descriptions of the
student's strengths and growth. Schools provide parents/carers with information on the learning progress of their
children, including reports and parent/teacher interviews as well as opportunities to discuss this progress. The school's
value–add is not significantly lower than the value added by the average school. At least 90% of students achieve at or
above national minimum standards on NAPLAN reading, writing and numeracy. The school identifies growth targets for
individual students, using internal progress and achievement data. The school uses internal as well as external
assessments (such as NAPLAN and HSC) to assess student progress and achievement against syllabus outcomes.

TEACHING

Teachers collaborate across faculties/stages/teams to share curriculum knowledge, data, feedback and other information
about student progress and achievement, to inform the development of evidence–based programs and lessons, which
meet the needs of all students. Teachers are skilled at explicit teaching techniques such as questioning and assessing to
identify students' learning needs, and use a range of explicit strategies to explain and break down knowledge. Teachers
respond promptly to student work. They check that students understand the feedback received and the expectations for
how to improve. Teachers maintain orderly classrooms and manage challenging behaviour to create a positive
environment for learning.

Teachers access and engage in professional learning that builds skills in the analysis, interpretation and use of student
progress and achievement data. The leadership team regularly uses student progress and achievement data to inform
key decisions such as resourcing and implementation of new programs or initiatives. Teachers review student
assessment data and compare results from external assessments (e.g. NAPLAN, ICAS, PAT, HSC) with internal
measures to build consistent and comparable judgement of student learning. Clear and accurate analysis of student
progress and achievement data informs planning that is shared with the school community in the Annual Report.

Teachers' Professional Development Plans are supported by a coordinated whole school approach to developing
professional practice, informed by research. Whole school analysis of the teaching staff identifies strengths and gaps,
with planning in place to build capabilities and source teachers with particular expertise to improve student learning
outcomes. The school monitors the accreditation status of all staff and encourages the pursuit of higher levels of
accreditation. All teachers use professional standards and PDPs to identify and monitor specific areas for development
or continual improvement. Teachers are proficient in their teaching of literacy and numeracy, meeting the needs of
students in their subject/stage.

Teachers engage in professional discussion and collaborate to improve teaching and learning in their classes, year
groups, stages, faculties, or for particular student groups. This includes negotiated observations of classroom teaching
practice, with feedback, to improve professional knowledge and practice. Formal mentoring or coaching to improve
teaching and develop aspiring leaders is provided to teachers who request it or are identified as in need of support.
Teachers actively evaluate, share and discuss learning from targeted professional development with other staff in their
school to improve whole school practice. The school identifies expertise within its staff and draws on this to further
develop its professional learning community. Areas for development in teacher expertise are identified and addressed.
Teachers are supported to trial innovative or evidence based, future–focused practices.

Professional learning in the school emphasises developing effective instructional leadership, management skills and
leadership attributes to facilitate whole school improvement and build a strong pipeline of leaders. The leadership team
ensures that the teacher performance and development policy is implemented in a culture of high expectations for every
staff member. Teaching and non–teaching staff proactively seek to improve their performance. The school supports
collaborative performance development and efforts to continuously monitor improvement. Parents and community
members have the opportunity to engage in a range of school–related activities which help build the school as a
cohesive educational community.

LEADING

The leadership team engages in a process of planning, implementation, monitoring and self–assessment, and leads the
collaborative development of evidence–based school plans. The school plan aligns to student and system priorities and
ensures responsiveness to emerging needs. Staff, students, parents and the broader school community are welcomed
and engaged, where possible, in the development of the vision, values and priorities of the school. The school collects
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and analyses learning and wellbeing data to monitor the achievement of milestones and review, self–assess and report
performance annually.

The school's staffing is organised and managed to ensure an effective learning environment. The leadership team
allocates staff resources to support the achievement of the school's strategic priorities. The school's physical resources
and facilities are well maintained and provide a safe environment for learning. Technology is effectively used to enhance
learning and service delivery. The school plans for community use of school facilities. The priorities in the school plan
drive financial decisions.

Administrative practices and systems effectively support school operations and teaching. All school staff are supported to
develop skills for the successful operation of administrative systems and a positive customer service ethic is evident. The
school is working towards delivering community satisfaction.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide
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Strategic Direction 1

Student Learning and Wellbeing

Purpose

To develop engaged, self–directed and resilient learners through high expectations, explicit teaching and wellbeing. We
aim to develop in students the ability to set goals, self–direct and articulate their learning with a focus on
students' wellbeing to ensure that they can connect, succeed and thrive.

Overall summary of progress

Students from K–6 were all plotted on the continuum and regular assessment data collected and systems developed to
track and monitor students with needs. LaST time spent with identified students and assist classroom teachers with
future planning to cater for these students. Students with needs were identified and regular assessment data gather to
inform quality teaching and individualised learning needs. Differentiation evident in all literacy and numeracy teaching
programs across K–6. Nature Explores program was launched and taught every week for the year. A variety of
communication methods; school newsletter, Facebook page and School Stream were used to inform parents of student
learning and success throughout the entire year.Staff and students worked with the CoS in a combined STEM unit of
work and presented these at a STEM expo for parents and community to enjoy.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

‘Excelling’ (in the elements of
Learning Culture and in
Wellbeing in the Learning Domain
of the School Excellence
Framework) and at 'Thrive' level (
in the Wellbeing
Framework) through both
self–assessment and in
the External Validation

Teaching programs from K–6 targeted the needs of
all students and provided multiple opportunities
each day for continuous improvement in all key
learning areas.

Strengthening positive, respectful
relationships amongst students.
Supporting and enabling the
whole school community in the
pursuit of excellence, wellbeing
and engagement to support
learning.

An active learning classroom was created across
the road from school at our "base camp". Students
visited this site each week as part of their Nature
Explorers lessons.

Teaching programs clearly
reference differentiated teaching
and learning to meet the needs of
all students and provide
opportunities for continuous
improvement for all students,
across the full range of abilities.

Staff continued to focus on building positive
relationships between students and especially in
STEM and Nature Explorer lessons, students were
grouped or paired according to this need.

Students are achieving higher
than expected growth on internal
school progress and achievement
data in literacy and numeracy.

$45230 spent on additional
staffing to facilitate lower
teacher student ratio.

Smaller class sizes and focus on Quality Teaching
is assisting in boosting student achievement levels.

Next Steps

In 2019, we will continue to ensure we know each individual students and cater to their individual needs. ILPs will be
written to support students with needs and PLPs for all Indigenous students in collaboration with the LaST and parents.
High expectations will continue to be promoted across the school along with the launch of Positive Behaviour for
Learning (PBL) across the school in conjunction with the PBL consultant and Learning and Wellbeing Officer.
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Strategic Direction 2

Effective and Explicit Teaching

Purpose

To create a stimulating, challenging yet supportive professional climate for teachers, which uses data to inform quality
practice.  We aim to use direct instruction in the delivery of reading, writing and numeracy and ensure that students are
given time needed to engage with the learning process and to receive effective feedback.

Overall summary of progress

The creation of embedded and explicit systems were used to facilitate effective teaching practice and the development of
learning goals for students. These were informed by the analysis of internal and external student progress and
achievement data by all classroom teachers. Teachers explored various ways of providing explicit, specific and timely
formative feedback to students across all key learning areas. All teachers strived to explicitly teach literacy and numeracy
to students at all levels of achievement, in all subject areas meeting the needs of all students.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Embedded and explicit systems
are used to facilitate effective
teaching practice and the
development of learning goals for
students. These are informed by
the analysis of internal and
external student progress and
achievement data.

This was discussed between teachers and the
principal in PDP meetings, staff meetings and after
lesson observations.

Teachers provide explicit, specific
and timely formative feedback to
support student learning.

Students have been introduced to the steps of
offering constructive feedback to their peers within
a framework and have attempted this on occasions
with supervision and structure.

All teachers understand and
explicitly teach literacy and
numeracy to students at all levels
of achievement, in all subject
areas meeting the needs of all
students.

Teachers were involved in the S8 Maths
Differentiation hub and Professional Learning
sessions to ensure best practice in the teaching of
multi–stage classes in both literacy and numeracy.,

Next Steps

In 2019, we will continue to ensure all teaching staff facilitate effective teaching practices and encourage students to
create learning goals each term. These will then be reflected in their reports to parents. Data will continue to be analysed
by staff to monitor internal and external student progress. Teachers will also meet regularly with other classroom
teachers across the Community of Schools to ensure Consistency of Teacher Judgement in assessment tasks.
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Strategic Direction 3

Collaboration and Improvement

Purpose

To engage and impact on students' learning through high–level engagement and collaboration within a professional
learning community. We aim to continue to improve student outcomes and whole–school improvement with a
commitment to fostering a school–wide culture of collaborative planning and reflection on instruction embedded in
everyday school life. 

Overall summary of progress

School leaders across the professional learning community (S8) have led of learning and responsible for facilitating and
encouraging participation in professional learning activities across all our schools.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

School leaders across the
professional learning community
(S8) are leaders of learning and
responsible for facilitating and
encouraging participation in
professional learning activities
across all our schools.

Professional Support coordinator visits the schools
and supports staff in building their capacity. This
empowered many teachers on staff to reflect on
their practice and embed new practices in their
teaching each day.

Teachers' professional learning
and development are directed at
students' needs and improving
learning outcomes.

Teachers at Stokers Siding PS used their
professional learning to directly impact on improving
learning needs of our students,

The school collaborates with
parents and local community,
where appropriate, to deliver
benefits to both the school and
the community.

Stokers Siding PS connects with the local
community with open invitations to whole school
events, Anzac Day and Remembrance Day
assemblies, sporting carnivals and special
celebration days.

Collaborative partnerships with
the local Community of Schools
(S8)and local (Murwillumbah)
schools are active and positive
where all teachers are supported,
and support one another, to
continuously develop their skills
and knowledge.

Stokers Siding PS is a proud of our partnerships
with the other S8 small schools and also
Murwillumbah HS. Teachers support each other
through K–2 and 3–6 stage meetings, CoS planning
days and meetings with Murwillumbah High School
.

Next Steps

Teachers will continue to develop interest teams within our schools and participate in Professional Learning initiatives
and programs across the S8 community of schools. Planning afternoons and days were highly valued by staff in 2018
and it is hoped that these can continue in 2019 to develop units of work and ensure consistent teacher judgements. The
Professional Support Coordinator role along with Stage Lead Teachers will also continue in 2019 to support staff and
build capacity across our schools.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading $9083 At Stokers Siding PS we were able to provide
our students with a series of learning
opportunities and experiences both in and out
of the regular school setting. Student
outcomes in both literacy and numeracy have
steadily increased due to explicit teaching and
funding assisting with creating smaller class
sizes.

Low level adjustment for disability $27355 This funding enable students with needs to be
given additional support in class and in small
groups each week.

Quality Teaching, Successful
Students (QTSS)

Socio–economic background $17875 This funding enabled extra staffing to create
smaller class sizes to greatly increase
student–teacher ratio and have greater
impact on increasing student achievement
and outcomes.
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Student information

Student enrolment profile

Enrolments

Students 2015 2016 2017 2018

Boys 28 23 17 12

Girls 25 22 17 5

Student attendance profile

School

Year 2015 2016 2017 2018

K 96.7 92.6 94.1 98.9

1 91.2 92.3 95.2 95.6

2 90.1 94.6 90.4 98.4

3 95.2 92.5 89.6 89.4

4 88.5 88.8 88.7 92.7

5 91.5 89.7 92.2 92.7

6 88.5 90.9 84.6 91.6

All Years 91.4 91.8 90.1 93.6

State DoE

Year 2015 2016 2017 2018

K 94.4 94.4 94.4 93.8

1 93.8 93.9 93.8 93.4

2 94 94.1 94 93.5

3 94.1 94.2 94.1 93.6

4 94 93.9 93.9 93.4

5 94 93.9 93.8 93.2

6 93.5 93.4 93.3 92.5

All Years 94 94 93.9 93.4

Management of non-attendance

Stokers Siding Public School handles non–attendance
in close partnership with our parents. After an absence,
parents are asked to provide an explanation for the
absence to the school within 7 days from the first day of
any period of absence. In circumstances where an
explanation has not been received with the 7 day
timeframe, the school records the absence as
unjustified on the student's record. Unjustified
non–attendance records are regularly monitored by
staff and followed up with our parents as a partnership
of responsibility. Non–attendance is monitored and
followed in the first instance via phone call, and then by
written correspondence. In cases of concerning
attendance patters, our HSLO is liaised with for advice

and assistance.

Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Classroom Teacher(s) 0.48

Learning and Support Teacher(s) 0.2

Teacher Librarian 0.08

School Administration and Support
Staff

0.8

*Full Time Equivalent

In 2018, there were no Aboriginal staff members
employed at Stokers Siding Public School.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 20

Professional learning and teacher accreditation

 • Teachers have participated in professional
learning on current initiatives and programs
including Differentiation in Maths, Spelling,
STEM/PBL, Learning Progressions and
Accreditation.

 • Learning HUBS were organised and these
interest teams developed projects within our
schools. A highlight was the lesson observation
project and the Science Fair.

 • Teachers have worked collaboratively to develop
a 2 year cycle scope & sequence for K–2 and 3–6
across the small schools.

 • Planning afternoons and days for ES1&S1 and
S2&S3 were completed and units of work
developed using goggle drive as the sharing
platform.

 • Teachers have participated in cross school
moderation in the area of writing to develop
consistent teacher judgements and increase their
understanding of the syllabus and expectations.

 • Resource development and sharing was
facilitated in the area of Open Ended Maths tasks,
Problem Solving, Effective Reading and
Decodable texts.
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 • Professional Support coordinator visits the
schools and supports staff in building their
capacity.

Financial information

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2018 to 31
December 2018. 

2018 Actual ($)

Opening Balance 40,747

Revenue 462,848

Appropriation 461,102

Sale of Goods and Services 1,067

Grants and Contributions 456

Gain and Loss 0

Other Revenue 0

Investment Income 223

Expenses -508,990

Recurrent Expenses -508,990

Employee Related -463,644

Operating Expenses -45,346

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

-46,142

Balance Carried Forward -5,395

Please note: An incorrect amount was taken out by the
DoE for an entire term of teacher's wages in 2018 and
this will be reimbursed to Stokers Siding Public School
in early 2019 by the DoE. This will ensure that there will
no longer be a deficit amount in the balance carried
forward.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 

2018 Actual ($)

Base Total 346,267

Base Per Capita 6,575

Base Location 2,405

Other Base 337,287

Equity Total 54,313

Equity Aboriginal 9,083

Equity Socio economic 17,875

Equity Language 0

Equity Disability 27,355

Targeted Total 17,159

Other Total 5,947

Grand Total 423,686

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and numeracy
assessments are reported on a scale from Band 1 to
Band 10. The achievement scale represents increasing
levels of skills and understandings demonstrated in
these assessments.

From 2018 to 2020 NAPLAN is moving from a paper
test to an online test. Individual schools are migrating to
the online test, with some schools attempting NAPLAN
on paper and others online.

Results for both online and paper formats are reported
on the same NAPLAN assessment scale. Any
comparison of NAPLAN results – such as comparisons
to previous NAPLAN results or to results for students
who did the assessment in a different format – should
take into consideration the different test formats and
are discouraged during these transition years.

With respect to the Premier's priorities: Improving
education results, Stokers Siding Public School's small
cohort prevents us from reporting on student
performance for the top two NAPLAN bands in reading
and numeracy without breaching privacy and personal
information policies.
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Stokers Siding Public School is also unable to report on
the State priorities: Better services – Improving
Aboriginal education outcomes, because of our school's
small cohort.

The My School website provides detailed information
and data for national literacy and numeracy testing.

Go to http://www.myschool.edu.au to access the school
data.

Parent/caregiver, student, teacher
satisfaction

Stokers Siding Public School is in constant
communication with our key stakeholders regarding the
operation of the school and meeting the needs of our
families. We receive regular feedback from our
students, parents, staff and wider community relating to
aspects such as student outcomes, wellbeing,
communication, decision making and collaborative
processes. Stokers Siding enjoys a positive relationship
with a very hard–working P&C committee and is
thankful for constant positive satisfaction from the
majority of parents and students.

Policy requirements

Aboriginal education

Stokers Siding Public School is committed to improving
the educational outcomes and wellbeing of all
Aboriginal and Torres Strait Islander students so that
they excel and achieve in every aspect of their
education and training. Inclusion of Aboriginal
perspectives in the teaching programs ensured
students receive a deep knowledge and understanding
about Australia's first peoples. Stokers Siding Public
School also promotes respect for the unique and
ancient culture of the Aboriginal people by
acknowledging the traditional custodians of the land at
all assemblies, meetings and school events.

Multicultural and anti-racism education

At Stokers Siding Public School, students explore
difficult questions around power relations, notions of
identity, and cultural complexity. Teachers ensure
stereotypes are not promoted. All teachers take
responsibility for supporting students to develop an
understanding of racism and discrimination and the
impact on individuals and the broader community. At
Stokers Siding Public School we ensure a focus on:
relationships between the school, parents and
community, communication and consultative decision
making strategies, representative student voice and
leadership and acceptance of diversity as normal and
comfortable.
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