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Introduction

The Annual Report for 2018 is provided to the community of Otford Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Bec Stone

Principal

School contact details

Otford Public School
Station Rd
Otford, 2508
www.otford-p.schools.nsw.edu.au
otford-p.school@det.nsw.edu.au
4294 1323

Message from the Principal

The 2018 Otford Public School Annual Report articulates and demonstrates the innovative and dynamic learning nature
of our school.

Otford Public School, in its 133rd year, continues to build its focus on learning and growing together.

The question we ask every day is 'What is best for this learner?' The answer requires: a mindset, skillset and toolset that
empowers learning; unleashes talent; creates innovative learning opportunities; leads a culture of critical and creative
thinking and evaluation; one where all learners are engaged in the pursuit of excellence to teach and learn the
curriculum.

Our first–year focus, of this 2018–2020 school plan, has been on developing our two strategic directions– 'Smart
Thinking, Smart Learning' and 'Smart Doing, Smart Being'.

This saw our small school teacher team facilitate and lead a community of schools in the STEM Actions Schools project
(Science, Technology, Engineering, Mathematics) from the perspective of innovative curriculum and digital technology
integration, using design thinking, STEMpathy and project–based learning pedagogies. Two conferences were held with
over 25 mentee schools, 250 teachers and principals and they were supported by Otford staff through sharing
collaborative practice, innovative curriculum and programming.

At Otford, teachers developed across K–6 student learning, rich STEM learning experiences in outdoor learning with
Orienteering linked to our Directions unit, Flight and the use of drones, and how STEM can support wellbeing of abled
and disabled people, which saw the 3–6 camp being held at the Invictus Games.

Teachers have been using an innovative hexagonal grid programming system and delivering rich integrated units of work
where students have a strong voice in what they are learning.

Our formative assessment journey in 'Visible Learning' focused on extending and improving quality feedback models on
individual learning goals. This saw an increase in the use of digital feedback strategies through sharing with families in
the Seesaw app. The 'Learning Challenge' model increased the metalanguage of growth mindset to develop motivation,
perseverance and resilience.

Teachers underwent the NSW University Certificate of Gifted Education to maximise learning potential and outcomes of
students. Staff also undertook professional development in design thinking and a Visual Literacy through Film–making
course, which saw successful entries in the first 'Film by the Coast' festival.

The challenges at school level were a decrease in school numbers which led to two classes in 2018– K–2 and Years 3–
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6. Parent and community advocacy have seen a renewed interest in enrolments for the 2019 school year. Parents
continued their support as helpers in the classrooms, helping with the school walking bus, leading a visual art program
and running a successful fundraising year, to include the second Rainbow Run. We also saw volunteers run a coding
club and school choir.

Our motto could be 'Small School. Big Heart', where every child is known, valued and cared for. In our Tell Them from
Me surveys, 100% of the students reported that they deeply valued schooling outcomes and opportunities provided,
which relates to their long–term success showing deep engagement and student motivation.

I congratulate the wonderful students of our school on their efforts and achievements in learning and growing together,
how they look after one another and cheer each other on.

I offer a heartfelt thank you to the dedicated teaching and non–teaching staff and our supportive parent community.
Henry Ford wisely said, "Coming together is a beginning; keeping together is progress and working together is
success."

It is a great privilege to have been named as Otford's permanent Principal starting officially in 2019, and I am truly
grateful for the opportunity to continue leading this wonderful school into the future.
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School background

School vision statement

Otford Public School is dedicated to building a smart, engaged and innovative learning community that learns from and
teaches one another, one that responds to students' natural curiosity and shapes the way they learn today and in the
future.

The question we ask every day is 'What is best for this learner?' The answer requires: a mindset, skillset and toolset
that empowers learning; unleashes talent; creates innovative learning opportunities; leads a culture of critical and
creative thinking and evaluation; one where all learners are engaged in the pursuit of excellence to teach and learn the
curriculum.

School context

Established in 1885, Otford Public School is located at the northern end of the Illawarra region and situated close to the
Royal National Park, just south of Sydney. It is a small community school made up of two classes caring for children and
preparing them for the future. The school is typically rural, yet modern in its facilities and innovative in its approach to
teaching and learning.

Our school motto is: We Learn and Grow Together.

Our school values and expectations are that:

*    We are safe

*    We are respectful

*    We try our best

*    We are responsible

*    We are learners

The school focuses on empowering students so that they may realise their potential in a rich learning environment,
catering for the needs of individual students. Staff, students and parents create and maintain a happy, positive
atmosphere where we all strive to meet our learning goals together. Students act with initiative, show common sense and
interact with honesty, respect and creativity in an environment which values multi–age and flexible groupings.

We have an active and involved parent community who support classroom learning and fundraise to supplement school
programs and initiatives.

We are an engaged member of the Seacliff Community of Schools, Wollongong North Small Schools group and act as
the mentor leading a STEM Action Schools Project with 20 other DoE schools. We deliver joint programs and projects,
share educational opportunities for our students and participate in collaborative professional learning activities for our
staff.
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Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

Learning

In the domain of learning in our first year of the school plan, learning was evidenced by the impact of our integrated
programming practices in STEM with a focus on foundational skills in literacy and numeracy. Teachers embedded
formative assessment practices in learning for all students. All students had personal learning goals and tracked their
achievement on bump it up walls, using feedback from peers and teachers.

Learning Culture – Sustaining and Growing

High expectations – There is demonstrated commitment within the school community that all students make learning
progress. Partnerships with parents and students support clear improvement aims and planning for learning.

Transitions and continuity of learning – The school collects and analyses information to inform and support students'
successful transitions.

Attendance – Attendance data is regularly analysed and is used to inform planning. Whole of school and personalised
attendance approaches are improving regular attendance rates for all students.

Wellbeing – Excelling

Caring for students – The school is organised so that all students have regular opportunities to meet with an identified
staff member who can provide advice, support and assistance to help students fulfill their potential.

A planned approach to wellbeing –The school collects, analyses and uses data including valid and reliable student,
parent and staff surveys/feedback to monitor and refine a whole school approach to wellbeing and engagement, to
improve learning.

Individual learning needs – There is school–wide, collective responsibility for student learning and success, which is
shared by parents and students.

Behaviour – Positive, respectful relationships are evident and widespread among students and staff and promote
student wellbeing for optimal student learning.

Curriculum – Sustaining and Growing

Curriculum provision – The school's curriculum provision and evidence–based teaching practices provide a high
expectations framework, within which all students effectively develop their knowledge, understanding and skills. The
school monitors and reviews its curriculum provision to meet changing requirements of the students.

Teaching and learning programs – Teaching and learning programs describe expected student progression in
knowledge, understanding and skill and the assessments that measure them.

Differentiation – Teachers differentiate curriculum delivery to meet the needs of students at different levels of
achievement, including adjustments to support learning or increase challenge. Most students can articulate their learning
and understand what they need to learn next to enable continuous improvement.

Assessment – Sustaining and Growing

Formative assessment – Teachers routinely use evidence of learning, including a range of formative assessments to
inform their teaching, adapt their practice and meet learning needs of students.

Summative assessment – Assessment is a tool that supports learning across the school. Teachers use reliable
assessments to capture information about student learning.

Student engagement – Teachers share criteria for student assessment with students. Formative and summative
assessments create opportunities for students to receive feedback on their learning.
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Whole school monitoring of student learning – The school analyses summative assessment data to identify learning
progress of individual students and student cohorts. Teachers use summative data to identify student learning and
validate formative assessment practices.

Reporting – Sustaining and Growing

Whole school reporting – The school has explicit processes to collect, analyse and report specific internal and external
student and school performance data, on a regular basis.

Student reports – Student reports contain personalised information about individual student learning progress and
achievement, and preview plans for meeting future learning goals.

Parent engagement – Parents are presented with clear information on what and how well their children are learning and
receive regular information on student progress.

Student Performance Measures – Sustaining and Growing

Value–add – The school's value–add is not significantly lower than the value added by the average school.

NAPLAN – In 2018, Year 3 students achieved in the top two bands for NAPLAN 80% in reading and 50% in numeracy
and Year 5 students had 20% in numeracy and 80% in reading.

Student growth – Students are aware of – and most are showing – expected growth on internal school progress and
achievement data.

Internal and external measures against syllabus standards – School data shows that student progress and
achievement on external measures is consistent with progress and achievement on internal assessments.

Teaching

In the domain of teaching, the focus was on building collaborative practice in the development of quality teaching using
ICT (Information and Communication Technology) and STEM, through project–based learning and design thinking.
Teachers integrated a range of innovative and challenging hands–on activities and rich tasks with a focus on real–life
application, problem–solving and innovation. Classrooms became flexible working spaces that support innovative
pedagogies. Classrooms were more learner–centred and supportive of social, cooperative and group work.

Effective classroom practice – Sustaining and Growing

Lesson planning – Teachers collaborate across stages to share curriculum knowledge, data, feedback and other
information about student progress and achievement, to inform the development of evidence–based programs and
lessons, which meet the needs of all students.

Explicit teaching – Teachers are skilled at explicit teaching techniques such as questioning and assessing to identify
students' learning needs, and use a range of explicit strategies to explain and break down knowledge.

Feedback – Teachers provide explicit, specific and timely formative feedback related to defined success criteria.
Teachers' feedback supports improved student learning.

Classroom management – All classrooms are well managed within a consistent, school–wide approach. Well–planned
teaching is taking place, so that all students can engage in productive learning, with minimal disruption. Teachers model
and share a flexible repertoire of strategies for classroom management and promotion of student engagement and
responsibility for learning.

Data Skills and Use – Sustaining and Growing

Data literacy – The school promotes and demonstrates professional learning in data concepts, analysis and use of
student assessment data and related tools. Teachers use data effectively to evaluate student understanding of lesson
content.

Data analysis – The school team comprehensively analyses student progress and achievement data for insights into
student learning and discusses results.

Data use in teaching – Assessments are developed/sourced and used regularly across stages/year levels/subject area
to help promote consistent and comparable judgement of student learning, student progress and identify gaps for
improvement and areas for extension.
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Professional Standards – Sustaining and Growing

Improvement of practice – Teachers' Professional Development Plans are supported by a coordinated whole school
approach to developing professional practice, informed by research. Whole school analysis of the teaching staff identifies
strengths and gaps,with planning in place to build capabilities to improve student learning outcomes.

Accreditation – The school monitors the accreditation status of all staff and encourages the pursuit of higher levels of
accreditation. All teachers use professional standards and PDPs to identify and monitor specific areas for development
or continual improvement.

Literacy and numeracy focus – All teachers understand and explicitly teach literacy and numeracy to students at all
levels of achievement, in all subject areas, with success that can be measured by improved student progress and
achievement data.

Learning and Development – Sustaining and Growing

Collaborative practice and feedback – Teachers engage in professional discussion and collaborate to improve
teaching and learning in their classes, stages or for particular student groups. This includes negotiated observations of
classroom teaching practice, with feedback, to improve professional knowledge and practice.

Coaching and mentoring – Formal mentoring or coaching to improve teaching and develop aspiring leaders is provided
to teachers .

Professional learning – Teachers actively evaluate, share and discuss learning from targeted professional development
with other staff to improve whole school practice.

Expertise and innovation – Teaching staff demonstrate and share their expertise within their school and with other
schools. All teachers have contemporary content knowledge and deploy effective teaching strategies and innovative
practices.

Leading

In the domain of Leading, growth was evidenced by all staff acting as mentors in the STEM Action Schools project. our
school was invited to present at the Rural Schools Stem conference and ran other school's staff meetings mentoring
professional development in innovative STEM teaching pedagogies.

Educational Leadership – Sustaining and Growing

Instructional leadership – The leadership team ensures that implementation of syllabuses and associated assessment
and reporting processes meet NESA and Department of Education requirements, forming a sound basis for student
learning.

High expectations culture – The leadership team establishes a professional learning community which is focused on
continuous improvement of teaching and learning.

Performance management and development – Teaching and non–teaching staff proactively seek to improve their
performance. The school supports collaborative performance development and efforts to continuously monitor
improvement.

Community engagement – The school solicits and addresses feedback on school performance from students, staff,
parents and the broader school community.

School planning, implementation and reporting – Sustaining and Growing Continuous improvement

The school is recognised as a leader for its impact on learning progress, its effective practices and continuous
improvement, and its active support of (improvement in) other schools.

School plan – The leadership team embeds clear processes, with accompanying timelines and milestones, to direct
school activity towards effective implementation of the school plan. Staff understand what they need to do to help
address the school plan's strategic directions and meet the school's improvement measures.

Annual report – In the annual report, the school reports on the alignment of resource allocation, professional learning,
and the monitoring of student data with the plan's strategic priorities.

School resources – Sustaining and Growing

Staff deployment – The school's staffing is organised and managed to ensure an effective learning environment. The
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team allocates staff resources to support the achievement of the school's strategic priorities.

Facilities – The team takes a creative approach to use of the physical environment to ensure that it optimises
learning,within the constraints of the school design and setting.

Technology – Technology is effectively used to enhance learning and service delivery.

Financial management – Longer–term financial planning is integrated with school planning and implementation
processes to address school strategic priorities and meet identified improvement goals.

Management practices and processes – Sustaining and Growing

Administrative systems and processes – The school makes informed choices about administrative practices and
systems in place, based on cost effectiveness,evidence, and in response to local context and need.

Service delivery – Streamlined, flexible processes exist to deliver services and information and to support parental
engagement and satisfaction.

Community satisfaction – The team analyses responses to school community satisfaction measures. through Tell
Them From Me surveys.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students for 2019.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide
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Strategic Direction 1

Smart Thinking, Smart Learning

Purpose

Every student and teacher develops the mindsets, skillsets and toolsets that empower smart, authentic, innovative
learning and creative thinking.

Every student and teacher is provided with high expectations and  rich, differentiated and engaging learning experiences
to reach their potential.

Every student and teacher has set high expectations for achievement through smart learning intentions in foundational
and technical skills.

Every student and teacher is involved in innovative future–focused pedagogy, using design thinking and explicit
project–based learning experiences to build STEM, ICT, general capabilities and creative arts skillsets.

Overall summary of progress

In 2018, teachers developed high quality and explicit project–based learning units of work, showing STEMpathy and
creativity. Teachers and students developed the mindsets to engage authentically in rich, future–focused pedagogies to
build STEM, ICT, general capabilities and creative arts skillsets. Students had a strong voice and active role in the
direction of the learning. Teachers collaboratively planned units of learning that enabled differentiation for student needs,
providing opportunities for deeper engagement and motivation of students. The units were linked to new Science &
Technology, History & Geography syllabus documents. Teachers developed further an innovative hexagonal grid system
of tracking syllabus outcomes across the integrated units of work.

Otford PS was selected to be a mentor in the STEM Action schools project, helping schools to implement a STEM
curriculum. As a small school, we were recognised for 'punching above our weight'. Our team provided professional
learning opportunities through two conferences, attending schools to run staff meetings and workshops, presented at the
NSW STEM Conference, Rural Schools Conference and opening our rooms to visitors for classroom observations. This
had a deep impact on the leadership capabilities of all staff and demonstrated to the school community a greater
understanding of future–focused pedagogical change.

Our 'Visible Learning' journey continued with a focus on quality feedback– from student to student, student to teacher
and teacher to student. Students have grown in their mindset to provide critical but constructive feedback to others.

Teachers completed the Certificate of Gifted Education in 2018. Students were identified and the school counsellor
undertook testing to determine their potential.

A new student school report was developed in line with our new ways of integrating teaching and learning activities. It
also better reflects our school values, social development and learning attitudes. Future directions in the form of student
personal learning goals were included for literacy and numeracy.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

•    Increased growth for every
K–6 student, with higher than
expected growth for gifted and
talented student performance
measures.

$2000 – Professional
Learning– University of
NSW Certificate of Gifted
Education

$6000– Teacher Planning &
Reflection Days– 12 days
casual teacher days– from
STEM Project monies

Reading– 100% of students showed greater than or
equal to expected growth between Year 3 and Year
5, with 75% in Spelling, 50% in Grammar, 75% in
Writing.

For Year 3, 80% of students were in the top two
bands in Reading and 60% in Spelling.

For Year 5, 80% of students were in the top two
bands in Reading and Spelling, 60% in Writing,
Grammar and Punctuation.

In the aspect of Numeracy, 50% of students
showed greater than or equal to expected growth
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

•    Increased growth for every
K–6 student, with higher than
expected growth for gifted and
talented student performance
measures.

between Year 3 and Year 5.

For Year 3, 50% of students were in the top two
bands in Numeracy and 20% of Year 5 students in
the top two bands in Numeracy.

•   Increase in evidence–informed
teaching practices as evidenced
through classroom observations
and teaching programs.

$450 – Professional
Learning– Visual Literacy
course

$450– Professional
Learning– Design Thinking
course

$1500– casual teacher
relief

$7000– STEM Planning
days,  including
conferences, school visits,
including Minecraft course–
14 days from STEM Project
monies

All teachers are using teaching practices informed
by student data, to plan and implement
differentiated learning for students.

Every teacher is using PBL pedagogies and
implementing ICT activities into units of work.

Next Steps

In 2019, we will be:
 • looking at the new Learning Progressions to track student learning on PLAN 2 software.
 • Identifying students with gifted and talented potential, to provide extra learning opportunities, in and out of school.
 • working with the Seacliff Community of Schools on a Writing project.
 • continue to develop rich STEM integrated units of work and update skills in ICT.

Printed on: 30 April, 2019Page 10 of 17 Otford Public School 2818 (2018)



Strategic Direction 2

Smart Doing, Smart Being

Purpose

Every student and teacher connects, succeeds and thrives through positive wellbeing practices, where everyone is
known, valued and cared for.

Every student and teacher is engaged and challenged to continue to learn, displays leadership, personal and social
growth and models lifelong learning.

Every student and teacher develops innovator mindsets and future–focused skillsets to positively engage with success
and challenge.

Every student and teacher gives and receives effective feedback using peer and self–assessment to set personal
learning and development goals.

Overall summary of progress

Every teacher has now embedded many formative assessment practices and feedback across different learning
activities. They are using various forms of feedback to students both in and after lessons. Students have made further
positive growth in being able to articulate their learning goals, know when they have succeeded by checking against
criteria and know what they need to do next.

This year, we also did work with James Nottingham's Learning Challenge model. Teachers would use the language of
the 'Learning Pit' to engage students to take control of their 'cognitive conflict' (learning)  work with others to help them,
or to strive on their own to apply their new knowledge. Students have become stronger in realising it is their own efforts
that bring them results and success.

In the senior class, they developed the use of the Seesaw app to include weekly goals and reflections, that were then
shared with parents, providing them with opportunities to give feedback.

We had a successful Term 3 with the theme of Wellbeing across K–6. School camp for Years 3–6 saw us at the Invictus
Games. Outdoor learning was provided through two Sporting Schools grants in orienteering and basketball.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

•    An increase in the number of
students who are able to
articulate how they learn and
where to next.

Included in Teacher
Planning & Reflection days

All student K–6 can articulate their learning goals in
literacy and numeracy, how they are learning and
where they need to go next. They also have a
personal learning goal. It was noted in classroom
observations by a visiting school, when K–6 were
working together in a flight project, how high order
their language and feedback was.

•   An increase in teachers using
authentic assessments and
feedback to guide differentiation
and programming with
consistency.

$500 New reporting format
planning day.

All teachers are backward mapping syllabus
outcomes covered during the term, through the
hexagonal grid system. Unit of work are then written
up.

At the end of the year, all K–6 students completed
several Progress Achievement Tests (PAT), to give
deeper understandings on what students can do.

•    Improved social and
intellectual engagement
measures of wellbeing.

Two Sporting Schools
grants funded $3600
towards outdoor learning
and sport skills programs.

Improved results in the Tell Them From Me surveys
(Years 3–6)

100% of  students reported that they deeply valued
schooling outcomes and opportunities provided,
which relates to their long term success showing
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

•    Improved social and
intellectual engagement
measures of wellbeing.

deep engagement and student motivation.

Next Steps

In 2019, we will be:
 • looking at the Wellbeing Self–Assessment Tool
 • undergoing professional development with Dylan Wiliams (Embedding Formative Sssessment) and James

Nottingham (Learning Challenge)
 • complete end of year PAT tests across K–6 to compare student growth in these areas.
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Key Initiatives Resources (annual) Impact achieved this year

English language proficiency $661 This equity funding was used for the senior
class teacher to be on class full time.

Low level adjustment for disability $1070 This equity funding was used for the senior
class teacher to be on class full time.

Quality Teaching, Successful
Students (QTSS)

$2495 This equity funding was used for the senior
class teacher to be on class full time.

Socio–economic background $299 This equity funding was used for the senior
class teacher to be on class full time.
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Student information

Student enrolment profile

Enrolments

Students 2015 2016 2017 2018

Boys 41 44 39 30

Girls 19 16 18 19

2018 saw the school run with two stage–based
classes– an Early Stage 1 and Stage 1 class with 19
students and a Stage 2 and 3 class with 30 students..

Student attendance profile

School

Year 2015 2016 2017 2018

K 94.5 94.6 92.6 93.1

1 95.5 96.2 93.1 91

2 91.9 94.8 94.6 93.8

3 96.9 93.7 95.2 94.4

4 94.5 96.5 95 91.2

5 90 94.1 93.8 91.5

6 90.6 90 93.2 97.3

All Years 93.5 94.5 94 93

State DoE

Year 2015 2016 2017 2018

K 94.4 94.4 94.4 93.8

1 93.8 93.9 93.8 93.4

2 94 94.1 94 93.5

3 94.1 94.2 94.1 93.6

4 94 93.9 93.9 93.4

5 94 93.9 93.8 93.2

6 93.5 93.4 93.3 92.5

All Years 94 94 93.9 93.4

Management of non-attendance

Our attendance rates are at state average in most
years. Attendance data on small cohorts are impacted
this year by long absences. This year we again had
several families that applied to take holiday leave in
term time. Expectation about attendance is promoted
through updates and newsletter articles on the
department's student attendance policy. Leave booklets
are given to all families to improve unexplained
absences. A new poster was developed and shared
called 'Every Minute Counts' to help improve partial

attendances of late and/or early departures for lost time
in learning.

Term and weekly monitoring of absences occur and are
collected and analysed by the principal and teaching
staff as part of the learning support team. Home School
Liaison Officers are reported to several times per year
with students of concern.

Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Classroom Teacher(s) 1.35

Learning and Support Teacher(s) 0.1

Teacher Librarian 0.17

School Administration and Support
Staff

0.9

*Full Time Equivalent

School funds were used to fund two full–time teachers
on class. A third teacher was funded two days per week
to help support the two classrooms in differentiating
across a broad range of needs. The principal took
classes for teacher's release from face to face teaching
(RFF) and library teaching role, to support STEM
activities in the classroom.

There are no Indigenous staff members within the
school's workforce.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 25

Professional learning and teacher accreditation

Each year the school is allocated funding for the
professional development of teachers.

Our priorities for professional learning throughout 2018
have been aligned with the school's strategic plan and
have targeted Gifted and Talented Education, Design
Thinking in creative and critical thinking activities, and
Visual Literacy through film–making. Staff were
involved in teacher reflection days working
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collaboratively together on teaching, learning, reporting
and assessment activities.

Funds raised from conferences and all professional
learning funds were expended on these programs.

All staff participated in the following mandatory training:

*ASCIA Anaphylaxis Training

*CPR Training

*Child Protection Update module

All staff went through the Working With Children Check
process.

Teachers worked through professional development
opportunities gaining hours towards the maintenance of
teacher accreditation process, through NESA (NSW
Education Standards Authority).

Financial information

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2018 to 31
December 2018. 

2018 Actual ($)

Opening Balance 88,868

Revenue 560,846

Appropriation 527,578

Sale of Goods and Services 7,683

Grants and Contributions 24,307

Gain and Loss 0

Other Revenue 0

Investment Income 1,279

Expenses -585,913

Recurrent Expenses -585,913

Employee Related -531,538

Operating Expenses -54,375

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

-25,067

Balance Carried Forward 63,801

The school works collaboratively with the P&C to fund
educational programs and resources. Two talented

parents were also paid to provide a term of art classes,
which resulted in a successful Art Show.

$4516 was spent on:
 • guided readers
 • library books
 • Stikbots for film–making
 • Mother's Day presents for art
 • Typing subscriptions online to prepare for

NAPLAN Online
 • ACER PAT tests school subscription

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 

2018 Actual ($)

Base Total 466,641

Base Per Capita 11,022

Base Location 0

Other Base 455,619

Equity Total 18,427

Equity Aboriginal 0

Equity Socio economic 1,139

Equity Language 2,611

Equity Disability 14,677

Targeted Total 0

Other Total 10,773

Grand Total 495,841

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and numeracy
assessments are reported on a scale from Band 1 to
Band 10. The achievement scale represents increasing
levels of skills and understandings demonstrated in
these assessments.

Otford PS had less than ten students  in both Year 3
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and Year 5 that participated in NAPLAN testing. Due to
privacy legislation, ten or more students must complete
the testing to enable results to be reported publicly. The
small size of the cohort makes it difficult to perform an
accurate overall analysis of individual item results.
Instead each student's individual item results have
been reviewed to determine specific focus areas for
further attention.

In 2018, we trialed the new NAPLAN Online testing.
Online results for high achieving students came with an
extreme caution warning as high achieving students in
base year may show as negative growth. Also no
growth shown for students who did not sit Yr 3
NAPLAN tests.

From 2018 to 2020 NAPLAN is moving from a paper
test to an online test. Individual schools are migrating to
the online test, with some schools attempting NAPLAN
on paper and others online.

Results for both online and paper formats are reported
on the same NAPLAN assessment scale. Any
comparison of NAPLAN results – such as comparisons
to previous NAPLAN results or to results for students
who did the assessment in a different format – should
take into consideration the different test formats and
are discouraged during these transition years.

In the aspect of Reading,100% of students showed
greater than or equal to expected growth between Year
3 and Year 5, with 75% in Spelling, 50% in Grammar,
75% in Writing.

For Year 3, 80% of students were in the top two bands
in Reading and 60% in Spelling.

For Year 5, 80% of students were in the top two bands
in Reading and Spelling, 60% in Writing, Grammar and
Punctuation.

These were well above state averages.

In the aspect of Numeracy, 50% of students showed
greater than or equal to expected growth between Year
3 and Year 5.

For Year 3, 50% of students were in the top two bands
in Numeracy and 20% of Year 5 students in the top two
bands in Numeracy.

The My School website provides detailed information
and data for national literacy and numeracy testing. Go
to http://www.myschool.edu.au to access the school
data. As schools transition to NAPLAN online, the band
distribution of results is not directly comparable to band
averages from previous years. While the 10 band
distribution available to schools who completed
NAPLAN online is a more accurate reflection of student
performance, caution should be taken when
considering results relative to what was formerly a six
band distribution. As the full transition of NAPLAN
online continues, the most appropriate way to
communicate results for NAPLAN online is by scaled

scores and scaled growth. This is the reporting format
agreed by state and territory education ministers, and is
reflected on the myschool website.

Parent/caregiver, student, teacher
satisfaction

Each year schools are required to seek the opinions of
parents, students and teachers about the school. The
results from the Tell Them From Me surveys are
designed to provide insight to guide our school planning
and help identify school improvement initiatives.

Students

At the end of year Tell Them from Me Surveys (Years
4–6 students):
 • 100% of the students reported that they deeply

valued schooling outcomes and opportunities
provided, which relates to their long term success
showing deep engagement and student
motivation.

 • 94% of students with a high rate of participation in
school sports.

 • 100% of students with positive relationships,
having friends at school they can trust and who
encourage them to make positive choices.

 • there was an issue with both students and
parents in regards to homework behaviours– 33%
of students do homework and, of those students,
half of those parents report less than 10 minutes
per day is done.

 • 89% of students report not getting into trouble at
school for disruptive or inappropriate behaviour.

 • 89% of students report trying hard to succeed in
their learning.

 • In advocacy at school. where students feel they
have someone who provides encouragement and
can be turned to for advice, the school score was
8.1 out of 10, that is above NSW Govt norm.

Parents

In the Partners in Learning Parent Survey Report
measures on a 10–point scale . Data is based on 17
family respondents and some data shows the NSW
norms in brackets and others as percentages of
parents.
 • Parents feel welcome 8.4 (7.4)
 • Parents are informed 7.5 (6.6)
 • Parents talked with a teacher – 36% of parents

more than 3 times, 29% of parents 2–3 times,
29% once and seven parents zero times
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 • Parents attended meetings– 53% of parents more
than 3 times, 41% of parents 2–3 times, 6% or
parents only once

 • 56% of those 17 families were involved in school
committees, which shows a strong involvement in
P&C fundraising activities, like the Rainbow Run

 • Parents support learning at home 5.8 (6.3)
 • School supports learning 7.7 (7.3)
 • School supports positive behaviour 8.5 (7.7)
 • Safety at school 8.5 (7.4)
 • Inclusive school 7.9 (6.7)
 • In terms of educational aspirations, 82% to

complete Year 12 , 65% of parents expected their
child to go to university and 29% to attend TAFE.

Teachers

There were many challenges at the beginning of the
year with moving from three to two classes. These
challenges were met by teachers with a new focus and
positive mindset towards the new opportunities that this
arrangement brought to the team. Discussions, across
the year with the staff, indicated that the school
continued to provide a positive, happy, supportive
learning environment and the needs of the students
were catered for. In 2018, the students achieved
personal academic growth, became more independent,
confident, creative and slightly more resilient. The
teachers recognised the importance of professional
learning and set professional learning goals in
alignment with the school plan. Each teacher increased
their capacity in leadership through the STEM project.
The Otford PS teaching team was recognised in the
2018 Wollongong North Network Staff Impact Awards
for STEM Leadership and, as principal, Mrs Stone was
awarded the network's Educational Leadership Award.

Policy requirements

Aboriginal education

Otford Public School follows the Department of
Education's Aboriginal Education and Training Policy.
All staff are aware of Aboriginal education and
incorporate Aboriginal perspectives in their teaching
and learning programs. The school also celebrated
NAIDOC Day with learning activities across all classes.
As part of our Footsteps dance program, the students
of Waterfall PS joined us for several NAIDOC inspired
aboriginal dance classes. We currently have no
students identifying as Aboriginal or Torres Strait
Islanders.

Multicultural and anti-racism education

Aspects of multicultural education were covered in
integrated units of classroom learning and celebrations
as part of special days. With the integration of the
History and Geography syllabuses into units of work,
multi–cultural perspectives were embedded into
classroom learning. A focus on intercultural
understanding, difference and diversity is integrated
where appropriate. All students participated in Harmony
Day activities which helped develop a greater
understanding of the contributions made to our national
identity by people from different backgrounds.
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