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Introduction

The Annual Report for 2018 is provided to the community of Narrandera Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Susan Ruffles

Principal

School contact details

Narrandera Public School
Adam St
Narrandera, 2700
www.narrandera-p.schools.nsw.edu.au
narrandera-p.school@det.nsw.edu.au
6959 2144
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School background

School vision statement

The Narrandera Public School supportive and friendly learning environment functions to empower students and adults to
achieve excellence through connected and collaborative learning experiences. General capabilities are embedded within
a learning–across–the–curriculum–content mode of delivery. We work closely in two–way, respectful partnerships with
families and the school and wider communities. Together we strive to inspire, guide, challenge and nurture all learners as
self–motivated, reflective, responsible learners, resilient individuals with the personal resources for future success and
wellbeing.

Our vision is improved performance for every student, every teacher, every leader, every administrator, every year.

School context

Narrandera Public School (NPS) is located in the township of Narrandera on the Murrumbidgee River on the traditional
lands of the Wiradjuri people. The school boasts a strong and proud history of Public Education in Narrandera and
surrounding areas. The Parents & Citizens Association (P&C) and the Narrandera Aboriginal Education Consultative
Group (AECG) and various community groups are active and supportive partners that contribute to, and strengthen,
learning and wellbeing programs for our students. There exists high expectations for all learners (children and adults)
and a school culture based on four key values of being respectful, responsible, safe and of being a learner. 'STRIVE TO
EXCEL' features in the school's day–to–day practises and is the traditional motto for the school. NPS is a
learning–focused school in which staff expertise, care and positive relationships with students and their families are
prioritised as key factors that can contribute to growth in student learning. The school prides itself as a provider of
exceptional and varied academic, sporting and wellbeing experiences for students. As the school's student population
steadily increases, NPS continues to offer children and their families a personalised approach to education. Student
learning and wellbeing data is analysed regularly. Trends across a range of factors are carefully monitored and these are
considered to inform interventions, programs and staff professional learning needs. Aboriginal student and other
identified cultural groups' data, student groups coming from other schools and attendance and wellbeing data are key
trends that are focused on. The school's setting features historical buildings, expansive grounds and facilities and
respectful, approachable and caring people who work together with a strong focus on learning and wellbeing initiatives
that strive to meet point–in–time individual needs.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

In the domain of Learning all students had a Personalised Learning Plan in place however it was identified by staff that a
more consistent approach to monitoring student learning goals would strengthen their impact on learning.

A strong focus was given to the school's attendance policy and procedures with revisions of these completed by the end
of the year. A designated team was established providing ongoing monitoring of student attendance. Daily text messages
and regular written communications were used to support procedures to improve student attendance. Partnerships with
the Home School Liaise Officer and Aboriginal Community Liaise Officer contributed to systematic processes
emphasising teachers, parents and caregivers working closely together.

The school continued to deliver strategic and planned approaches for whole school wellbeing processes with the
introduction of a Deputy Principal – Wellbeing role for 2018. This role enabled students to have regular opportunities to
meet with an identified staff member who was able to provide advice, support and assistance to students. Positive
Behaviour for Learning practices were reviewed and staff were led through professional learning in theory and practice
focused on managing student behaviours and implementation of processes that were in place to student wellbeing
needs. Parents and carers positively contributed to student support strategies with increasing confident and many
side–by–side partnerships were formed between school staff and families.

In 2018 the school introduced a model of staff collaboration titled 'Planning and Data'. Timetables were established to
allow partnered teachers and key learning support staff to meet and discuss student learning and wellbeing data and to
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plan accordingly to meet student needs. It was identified that the school' assessment schedule needed to be reviewed
and this process was begun with a scope of assessment developed and to be introduced and monitored in 2019.

Across the school Learning Intentions and Success Criteria models were introduced although consistent implementation
was not achieved. Formative assessment was better understood by teachers and applied to teaching practice in all
classes with an intent to continue this teacher learning and stretching application so that it becomes an integral part of
daily classroom instruction.

All families connected with class teachers throughout the year to discuss combinations of student progress in learning
and wellbeing development. Student reports contain personalised information about individual student learning progress
and achievement and the reporting to parents procedures allowed for face–to–face discussions about specific learning
needs and where to next steps for students.

Learning Progressions were introduced as an assessment tool in 2018 with teachers continuing to understand this
resource and it's application in the teaching and learning cycle to support student learning and teacher decision–making
about the next teaching steps for individuals and groups of students. Data collected and analysed by class teachers and
the Instructional Leader showed some steady trends towards individual student learning growth with enhanced
diagnostic assessments informing specific and explicit learning tasks for students.

In the domain of Teaching structure was introduced in 2018 to allow more time for Assistant Principals to be
side–by–side their team members in classrooms, and at team meetings, enabling teachers to be provided more explicit,
specific and timely feedback about their teaching practices. Teaching staff were supported, where needed, for a
strengthened school–wide approach to effective and positive classroom management.

Processes in regards to Learning Support were reviewed with the introduction of a Learning Support Leadership Team
model as well as revised referral procedures and documentation. This is ongoing work in the school.

Staff participated in professional learning focused on student behaviour management as well as ways in which they could
consider their own well being in the context of their day–to–day work. Professional learning in regards to new syllabus
was undertaken resulting in the development of subject–specific outcomes–based scope and continuums and the
identification of the need to purchase some new resources to support teaching and learning programs.

Non–teaching staff had their first attempt at performance development plans and related goals. Key personnel were
identified to lead this process with shared goals and professional learning opportunities being focused on supported by
collaborative discussions.

Planning and Data sessions provided teachers the chance to review student assessment data, to share resources and
ideas and to collectively monitor the progress of individual students. This is ongoing work of the school and
improvements in this model were discussed in 2018 for implementation in 2019.

The 'Curious and Powerful Learning' Program was identified as a major initiative to begin in 2018 and will continue on for
a number of years in the school. A School Improvement Team was formed and completed professional learning and
planned for introduction and implementation to begin in 2019. The program will support the use of embedded and explicit
systems that will facilitate professional dialogue, collaboration, classroom observation, the modelling of effective practice
and the provision of specific and timely feedback between teachers. This will drive ongoing, school–wide improvement in
teaching practice and student results.

Further to this, an identified team trialled and developed a more consistent approach to classroom observations and this
model will be introduced and evaluated in 2019.

In the domain of Leading the school leadership model supported and caused improvements in Learning Support
processes, focused professional conversations about student learning and planning for the next steps in teaching,
improved processes for the development of negotiated performance goals and the monitoring of these and, enhanced
point–in–time teacher support practices.

The Leadership Team collaborated to lead the school's milestone processes to direct school activity towards effective
implementation of the school plan. A more consistent and in–depth collation of key performance data will improve
leadership practices across the school to enable a more systematic and regular monitoring approach for a range of
indicators to gauge the impact of the plan and to inform changes to the implementation that support its ultimate success.
The leadership team did identify areas for improvement and planned for these into 2019 but a more consistent and
evaluative approach to gathering and analysing school data to inform decisions will enhance whole school improvement
practices.

The school's administrative systems, structures and processes were evaluated and key changes were made including
employment of key personnel to drive specific tasks and procedures. Professional learning for all non–teaching staff was
a priority leading to enhanced professional effectiveness of these staff members. Feedback from 'Tell Them From Me'
survey data and ongoing commentary from staff, families and students has been considered in planning for 2019.
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In Term 4, 2018 all staff participated in a reflective activity focused on progress of Strategic Directions within the school
plan. Aspects of this professional feedback and commentary are provided in the next section of this report.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide
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Strategic Direction 1

Connected, inclusive and collaborative learning community.

Purpose

To  develop and sustain a strategic and planned approach to whole school wellbeing processes that support the
wellbeing of all students so they can connect, succeed, thrive and learn.

Learner motivation is an intrinsic aspect of the ability to succeed as is the sense of connection and of belonging. Whole
school, community and across–schools communication and engagement maximises how students connect, succeed and
thrive. We all contribute to each other's wellbeing.

Some research base: NSW Department of Education Wellbeing Framework and related documents. Integrated research
focused on the management and support for student behaviour and special needs. Positive Behaviour for Learning
theory and practical contexts.

Overall summary of progress

Process: Whole School Behaviour and Wellbeing.

Identified annual milestone for 2018: Explicit, needs–based and consistent teaching of personal development and social
skills.

Individual class teachers delivered both whole–class programmed lessons as well as provided point–in–time
needs–based instruction to individual students and small groups of students.

Mindfulness and specific anger–management and positive social skills themed lessons were delivered to identified small
groups of students by school staff members as well as outside agencies providing qualified facilitators.

The Deputy Principal – Wellbeing role enabled explicit personal development and social skills lessons and opportunities
for identified students. This role also provided a positive and consistent connection with families and led the development
of consistent practices in support of student learning and wellbeing needs.

The role also led the development of revised procedures in supporting students across the school following an internal
audit of current practices, documentation and procedures.

The work begun in 2017 based on 'Behavability' professional learning continued in 2018. It was observed that staff were
putting into practice strategies form this professional learning and more consistent language and procedures were noted
around the school.

Process: Communication Practices

Identified annual milestone for 2018: Family and school communication procedures will be in place allowing for evolving
needs beyond 2018.

The school's website was up–graded and a staff member was trained to lead this as well as to keep the website
up–to–date. The website is easy to navigate and provides a comprehensive way in which to communicate to all within
and outside the school community. The website is fully supported by the Department of Education which also provides
ongoing up–grades and support for school staff to manage this resource.

The school was to look into an APP to provide further communication but the team decided to wait until a release of a
resource being developed by the department.

Daily text messages for attendance were introduced in 2018 and this process has enhanced the monitoring of student
attendance and was positively received by families allowing for ease of communication between school and home.

Some class teachers have established technology–based communication with families and this has received positive
feedback from students, families and the staff using these systems.

Weekly staff communication meetings were introduced part–way through the year resulting in focused administrative
discussions and feedback from staff indicated a need to continue these meetings into 2019.
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Planning and Data meetings provide an additional communication avenue as staff communicate student needs, analyse
student data and plan together to meet the needs of students. These meeting procedures will be improved for 2019.

Weekly school newsletters were published in online forums in place of hard copies. Families and wider community
members were provided expanded opportunity to be informed about happenings in the school with links to the newsletter
via email, Facebook and the school's website.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Averaged yearly school means in
Tell Them From Me student
surveys for 8 of the
Social–Emotional Outcomes will
show maintained or increasing
percentages using 2016 data as
the baseline.

No funds expended as a
staff member volunteered to
lead the administration of
these surveys and analysis
was completed in after
school times.

Summaries of TTFM surveys can be found in the
'Parent/caregiver, student, teacher satisfaction'
section of this report.

Maintained or increasing TTFM
averaged school means (using
2016 results as base–line) in 4
identified  Drivers of Student
Outcomes.

No funds expended as a
staff member volunteered to
lead the administration of
these surveys and analysis
was completed in after
school times.

Summaries of TTFM surveys can be found in the
'Parent/caregiver, student, teacher satisfaction'
section of this report.

Greater than 80% of staff and
families involved in surveys
and/or focus groups will indicate
they agree or strongly agree in
regards to:

The wellbeing of students and
adults being focused on resulting
in people feeling a sense of
belonging within the school; and

The school and families have
positive  partnerships in support
of children's learning and
wellbeing needs.

The procedure to gather
this information involved the
Principal speaking to
individuals with these two
aspects being the focus of
the conversations.

Components on the DPW
role at approximately
$90,000

12 staff members and 30 parents were involved in
individual and confidential discussions.

95% of staff agreed that the Deputy Principal –
Wellbeing (DPW) role enhanced the sense of
belonging within the school as the role provided
time for personal connections for both adults and
students.

All parents agreed that the DPW role contributed to
children's sense of belonging a school.

Parents strongly agreed that the school has
developed positive partnerships and people
commented positively about extra–curriculum
opportunities, wellbeing programs, individualised
care and support by staff and the approachability of
most staff.

All class teachers had connected positively with the
majority of families of the students in their care
although it was identified that this could be
improved by both staff and parents.

100% of staff indicated that they strongly believed
that the school provided comprehensive programs
and opportunities hat enhance student sense of
belonging and indicated they were always keen to
explore further ways in which to do this.

Next Steps

* Whole school focused personal development and social skills scope and continuum. Planning for universal lessons in
Term 1, 2019 followed by data driven lessons and experiences throughout 2019.

* Class teachers to read school newsletter to classes and to discuss aspects of and encourage students to share the
newsletter with family members.

* Staff to evaluate technology based systems such as an APP for consideration to introduce to the school community.
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* Revise Positive Behaviour for Learning processes including structures around student positive recognition procedures.

* Continue 'Behavability' professional learning and support staff implementation to optimise whole school consistent
practices.

* Establishment of a 'Wellbeing Hub' that will drive student wellbeing supports and processes.
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Strategic Direction 2

Highly effective leaders and staff.

Purpose

To establish a school culture in which 'HOW' we teach becomes key to discussions and practices rather than 'WHAT' we
teach.

Strong and purposeful development of the professional and social capacity of all staff is pivotal as a means to achieve
educational excellence. Teaching and administrative quality , with professional development of practices that will have
the greatest impact on student learning and experiences, will drive the evidence–based success of all learners.
Aspirational mindsets, teaching clarity, exceptionally efficient processes and systems, succinct point–in–time feedback
and classroom and across–stage cohesion will feature throughout the school.

Some research base: Dylan Wiliams and Sir Ken Robinson

Overall summary of progress

Process: Formative Evaluation of Teaching

Identified annual milestone for 2018: Teams (stage–based and year–based) will be embedded as 'normal' practice with
documented evidence of improved /changed teaching practice and the impact on improved student learning.

A designated team worked in collaboration with an expert from the Student Services Team to develop and trial a model
of teacher observation and feedback on teaching practise. The result of this project was the development of a practical
model, including a format to enable consistent recordings, that will be initiated across the school in 2019.

A more consistent approach to providing practical support and feedback to teachers was introduced led by the Assistant
Principals for each stage. Timetables were established and a meeting agenda structure was agreed to to enable more
consistent communication and supports across the school.

Planning and Data meetings became normal practice with year teams having time to collaborate and make decisions
based on student data. Class teachers indicated that these meetings increased their understandings of student needs as
well as provided an opportunity to share ideas and resources. It was identified, however, that there were inconsistencies
in the way in which these meetings were run and teachers indicated a need to focus more on the planning aspect in the
future.

Process: Leadership Team Capacity Building

Identified annual milestone for 2018: Professional discussions and reflections focused on educational leadership
research have taken place that directly result in strengthened evidence–based teaching across the school.

A School Improvement Team was formed to lead the 'Curious and Powerful Learning' Program. The team actively
participated in professional learning that was significantly focused on educational leadership research resulting in
in–depth professional conversations and informed planning to move the whole school forward in this program.

The school's leadership team members worked closely with each other and the Principal School Leadership to lead the
school's milestone process for allocated Strategic Directions.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Tell Them From Me teacher
survey results will indicate
maintained or higher mean
scores from 2016 (baseline) to
2020 in 4 identified areas.

No funds expended as a
staff member volunteered to
lead the administration of
these surveys and analysis
was completed in after
school times.

Summaries of TTFM surveys can be found in the
'Parent/caregiver, student, teacher satisfaction'
section of this report.

Tell Them From Me student
survey results will indicate higher

No funds expended as a
staff member volunteered to

Summaries of TTFM surveys can be found in the
'Parent/caregiver, student, teacher satisfaction'
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

averaged mean scores from
2016(baseline) to 2020 in 5
identified areas.

lead the administration of
these surveys and analysis
was completed in after
school times.

section of this report.

Survey: What Works Best in
Practice results will show
increased scores (from 2017 to
2020) in all 7 themes of this
CESE document.

This did not require funds to
do, only the time for staff to
participate at designated
staff development forums.

21 staff members participated in this survey in 2018
with no results from 2017 that are comparable to
the survey format used.

High Expectations:

On average staff indicated a score of 18.8 with 25
being the highest score.

In this theme planning and differentiating lessons
for all students was the most strongly agreed
statement.

Explicit Teaching:

On average staff indicated a score of 27 with 35
being the highest score.

Of note, staff having clear learning intentions,
student awareness of success criteria and teaching
creating opportunities for success for students who
are learning at a slower pace were most
consistently agreed to.

Effective Feedback:

On average staff indicated a score of  29.7 with 40
being the highest score.

Providing feedback to students in order to improve
their performance in learning tasks scored strongest
as an agreed practice.

Use of data to inform practice:

On average staff indicated a score of  25.9  with 35
being the highest score.

Of note collaborating with others to analyse data to
inform practice was more strongly agreed to by
class teachers. Using data to change practice and
using a variety of assessment tools were also
agreed to highly.

Classroom management:

On average staff indicated a score of  18 with 20
being the highest score.

Clear rules and expectations for classroom
behaviour, students feeling safe in classes and the
teaching of clear expectations for classroom
behaviour were consistently agreed to.

Wellbeing:

On average staff indicated a score of 18 with 20
being the highest score.
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Survey: What Works Best in
Practice results will show
increased scores (from 2017 to
2020) in all 7 themes of this
CESE document.

The scores indicate strong agreement that high
levels of wellbeing exist in the school with staff
forming positive relationships with students,
establishment of respectful and productive
classrooms and students feeling supported when
they encounter issues.

Collaboration:

On average staff indicated a score of 16.3 with 20
being the highest score.

There is strong agreement that staff feel they are
part of a professional learning community with
levels of collaborative practice supporting teaching
programs and practices.

Next Steps

* The 'Curious and Powerful Learning' Program will be introduced to all staff members in 2019 and work will begin on this
program lead for the School Improvement Team.

* The Leadership Team will be joined by a fourth Assistant Principal for 2019 who will be non–teaching. This position is
funded by the Department's Rural Experience Program for the year. Further to this  a relieving Principal will join and lead
this team which will include a part–time relieving Assistant Principal. These team member changes will result in a review
of the leadership roles of members.

* The Planning and Data model will be enhanced based on observations and feedback during 2018.

* Teaching observation processes will be improved with a consistent approach and more time provided for feedback
processes and professional reflections.
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Strategic Direction 3

Curriculum delivery embedding general capabilities.

Purpose

To focus on a strong development of general capabilities within an integrated model of curriculum delivery. General
capabilities encompass the knowledge, skills, attitudes and behaviours to assist students to live and work successfully in
the 21st century. We will predominantly focus on the following general capabilities in this school plan:

 • Literacy
 • Numeracy
 • Critical and creative thinking
 • Personal and social capability

Students will develop skills in collaborative practice and have ease with communication. They are practised in thinking
creatively and regulating the emotions that arise through challenging themselves. Learning is integrated, connected and
meaningful with strong Literacy and Numeracy foundations supported by a curriculum that is broad, balanced and rich,
and that allows for deep learning.

Some research base: NSW Syllabus Incorporating the Australian Curriculum. Toni Glasson, Dylan Wiliams and John
Hattie.

Overall summary of progress

Process: Intense focus on NSW Syllabus Implementation.

Identified annual milestone for 2018: The NPS Programming Policy will be implemented across the school.

Identified curriculum leaders attended professional learning focus on new syllabus and developed outcomes–based
scope and continuums that were shared with all teachers for 2019 implementation.

Assistant Principals provided time to be in class rooms alongside their team members to feedback on program delivery.
Stage meetings also allowed for these professional conversations to take place.

The policy known by all teachers and being implemented.

Process: Whole school assessment and reporting across Key Learnings Areas.

Identified annual milestone for 2018: Teachers can provide pieces of significant evidence of student achievement of
syllabus outcome in English.

Kindergarten to Year 2 class teachers entered 5–weekly Literacy data into the department's monitoring system and
differentiated professional discussions and supports were lead by the school's Instructional Leader to inform next steps
in the teaching and learning cycle.

All class teachers became more familiar with the newly introduced assessment tool titled learning progressions.
Teachers were able to speak to evidence of student learning and ascertain the link to progression statements focused on
syllabus outcomes.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Tell Them From Me teacher
survey results will indicate an
averaged school mean score of
8.0 or higher from 2016
(baseline) to 2020 in the areas of
Leadership and Technology.

No funds expended as a
staff member volunteered to
lead the administration of
these surveys and analysis
was completed in after
school times.

Summaries of TTFM surveys can be found in the
'Parent/caregiver, student, teacher satisfaction'
section of this report.

All students are aware of – and
most are showing – expected

Instructional Leader role
funded for 3 days by

Student learning data using internal measures have
been driving some conversations in Planning and
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

growth on internal Literacy and
Numeracy school progress and
achievement data. 

NSWDoE at approximately
$90,000.

Learning and Support Team
members $40,000 for an
additional Learning Support
teacher as well as school
entitlement of 1.2 teachers.
Components of these roles
supported these processes
in 2018.

Data meetings with monitoring systems improving
across the school.

Early Stage 1/Stage  1 summary:

Percentage of students achieving at or above
targets in Reading: K 64%; Year 1 46%; Year 2
64%

In Reading, 14 of 27 K students achieved growth;
13 of 28 Year 1 students expected growth; 14 of 22
Year 2 students achieve growth.

Writing vocabulary for K: 19 of the 27 students
achieved targets with 21 students experiencing
growth.

Percentage of students achieving at or above
expected growth in Writing: K 56%; Year 1 82%;
Year 2 59%.

In Writing 27 of 27 K students have achieved
growth; 28 of 28 Year 1 students have achieved
growth; and 21 of 22 students have achieved
growth.

Percentage of students achieving at or above
targets in Numeracy: K 71%; Year 1 75%; Year 2
78%%.

In Numeracy 27 of 27 K students have achieved
growth; 28 of 28 Year 1 students have achieved
growth; and 21 of 22 students have achieved
growth

Stage 2 summary based on achieving at or above
expected outcomes as per end of year student
reports.

Year 3: Reading 76%; Spelling 75%; Writing 62%;
and Number 84%

Year 4: Reading 69%; Spelling 33%; Writing 55%;
and Number 53%.

Stage 3 summary based on achieving at or above
expected outcomes as per end of year student
reports.

Spelling:

Year 5 – 41% and  Year 6 – 53% at or above Stage
3 outcomes.

Reading:

Year 5 – 71% and Year 6 – 58% at or above Stage
3 outcomes.

Number (whole number): Year 5 – 60% and Year 6
71% at or above Stage 3 outcomes.

Overall English: Year 5 – 53% (2% above) and
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

All students are aware of – and
most are showing – expected
growth on internal Literacy and
Numeracy school progress and
achievement data. 

Year 6 – 68% (13% above) at or above Stage 3
outcomes.

Overall Math: Year 5 – 66% (11% above) and Year
6 – 68% (28% above) at or above Stage 3
outcomes.

Tell Them From Me  student
survey results will indicate
maintained or higher averaged
percentages from 2016 (baseline)
to 2020 in Social–Emotional
Outcomes areas.

No funds expended as a
staff member volunteered to
lead the administration of
these surveys and analysis
was completed in after
school times.

Summaries of TTFM surveys can be found in the
'Parent/caregiver, student, teacher satisfaction'
section of this report.

Next Steps

* Expansion of use of learning progressions as a formative assessment tool across the school.

* Monitoring of outcomes based scope and continuums in Key Learning Areas.

* Whole school assessment policy in place and the data gather to be collaboratively analysed and teaching practises
adjusted accordingly to meet needs of students. This practise has been started and the intention is to continually improve
in this area of staff work.

* Establishment of a Learning Centre model that will drive all Learning Support processes.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading $137,880

The school has two
permanently appointed
full–time Aboriginal
Education Officers (AEO)
whose salaries are included
in this total. Approximately
$122,000.

The balance of the funds
was used to employ an
School Learning Support
Officer (SLSO) who
identified as Aboriginal.

Specific learning and wellbeing support was
provided to Aboriginal students in
collaboration with class teachers and the
school's Learning Support Team. In
circumstances where families indicated, an
AEO would be involved in school–family
meetings and would contribute to the
development and implementation of Individual
Educational Plans (ILP).

All Aboriginal staff members and the Principal
consistently attended and actively contributed
to the local Aboriginal Educational
Consultative Group (AECG).

Also refer to the section titled 'Policy
requirements' in this report under the heading
'Aboriginal education'.

Low level adjustment for disability $222,215

Used predominantly to
employ teachers and
SLSOs (Aboriginal and
non–Aboriginal) to support
the learning and wellbeing
programs across the school
for identified individual and
groups of students.

Living skills programs were enhanced
including gardening, cooking, shopping and
practical craft.

Social and emotional skills programs
expanded including stronger connections with
inter–agencies for specific programs/courses.
Of note, ROAR and Speech Therapists and
links to Royal Far West.

ILPs were monitored in partnership with
families as well as some with inter–agency
personnel who were designated case workers
for individual students and/or families.

Approximately 80% of staff (teaching and
non–teaching) participated in an online
Autism course and applied new learning when
working with students.

Quality Teaching, Successful
Students (QTSS)

The school added
additional funds to this
resource to enable
increased in–class support
for teacher development.

Assistant Principals were enabled to be
side–by–side in classrooms with colleagues
as well as time for professional conversations
to take place focused quality teaching
practices.

Socio–economic background $234,734

Used predominantly to
employ teachers and
SLSOs (Aboriginal and
non–Aboriginal) to support
the learning and wellbeing
programs across the school
for identified individual and
groups of students.

Smaller instructional groups provided a very
positive platform to enable the development
of strong working, and more personal,
relationships with students and their families.
More consistent and regular communications
with families was enabled and specific staff
were identified as advocates for individual
students in need of additional emotional,
social and academic supports.

Support for beginning teachers $20,984 The school employed one teacher in 2018
eligible for beginning teacher funds.

An experienced mentoring teacher was
matched to the teacher and additional time
was provided for negotiated class
observations and feedback as well as time for
the teacher to pursue professional learning
identified in performance development goals.
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Support for beginning teachers $20,984 The teacher was identified as a staff member
to continue working at the school in 2019.
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Student information

Student enrolment profile

Enrolments

Students 2015 2016 2017 2018

Boys 120 123 133 124

Girls 117 125 135 132

The student enrolment total fluctuated throughout the
school year as families move in and out of town for
various reasons.

Student attendance profile

School

Year 2015 2016 2017 2018

K 89 85.7 86.6 89.6

1 91.4 92.3 87 82.3

2 86 88 90.5 90.4

3 91.9 90.2 90.1 91.8

4 90.3 92.8 89.1 89.1

5 88.7 91.9 92 88.9

6 87.7 89.8 91.3 89.6

All Years 89.6 90.4 89.9 89

State DoE

Year 2015 2016 2017 2018

K 94.4 94.4 94.4 93.8

1 93.8 93.9 93.8 93.4

2 94 94.1 94 93.5

3 94.1 94.2 94.1 93.6

4 94 93.9 93.9 93.4

5 94 93.9 93.8 93.2

6 93.5 93.4 93.3 92.5

All Years 94 94 93.9 93.4

Management of non-attendance

In 2018 an emphasis was placed on reviewing all
processes in regards to managing, monitoring and
improving student attendance. Daily communication
between the school and families was established to
monitor non–attendance of students. Partnerships with
families, inter–agencies and department home school
liaise personnel were established and individualised
student attendance plans were developed and
consistently monitored.

Some individual student attendance was improved
while some specific attendance support programs will
be ongoing into 2019. The majority of students are
attending school well and the school has positive
rewards in place to celebrate good school attendance.

Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 3

Classroom Teacher(s) 8.57

Teacher of Reading Recovery 0.21

Learning and Support Teacher(s) 1.5

Teacher Librarian 0.6

School Administration and Support
Staff

4.47

*Full Time Equivalent

In 2018 the school employed the following Aboriginal
staff members.

Two full time Aboriginal Education Officers.

Two full time School Learning Support Officers and one
part–time.

One part time School Administration Officer.

Further to this, additional teaching staff were employed
for smaller student instructional groups and as an
attempt to have teaching staff in location at times when
other teachers are absent.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 0

Professional learning and teacher accreditation

Professional learning of staff is linked to the school plan
and to individual performance development goals.

Whole staff professional learning included focus on
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student behaviour management and supports, new
syllabus, learning progressions and mandatory training.

Non–teaching staff were involved in learning about
diagnostic student assessment tools.

Administration staff were involved in training focused on
new SAP finance and HR systems.

All teaching staff were aware of, and completed, their
responsibilities in regards to teacher accreditation with
two teachers preparing submissions for proficient
accreditation in collaboration with supervisors/mentors.

Financial information

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2018 to 31
December 2018. 

2018 Actual ($)

Opening Balance 467,463

Revenue 3,143,379

Appropriation 3,069,460

Sale of Goods and Services 738

Grants and Contributions 70,841

Gain and Loss 0

Other Revenue 0

Investment Income 2,341

Expenses -3,093,846

Recurrent Expenses -3,093,846

Employee Related -2,812,527

Operating Expenses -281,318

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

49,534

Balance Carried Forward 516,997

* The Principal and School Administration Manager
have completed all required training to meet financial
policy requirements including accessing quick
reference guides and supports from EdConnect. The
school's leadership team has an awareness of the
school's finances and lead purchases of resources
within budgets established.

* In 2019 funds will be allocated to purchase additional
personnel to support whole school learning and

wellbeing programs. Budget will also be allocated to
continue professional learning focused on student
behaviour management and support processes as well
as on required technology to support the integrated use
of technology in teaching and learning. Budget
allocation will also support structures and professional
learning as the 'Curious and Powerful Learning'
Program is implemented school–wide.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 

2018 Actual ($)

Base Total 1,927,315

Base Per Capita 51,823

Base Location 50,708

Other Base 1,824,784

Equity Total 594,829

Equity Aboriginal 137,880

Equity Socio economic 234,734

Equity Language 0

Equity Disability 222,215

Targeted Total 95,304

Other Total 256,465

Grand Total 2,873,913

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

From 2018 to 2020 NAPLAN is moving from a paper
test to an online test. Individual schools are migrating to
the online test, with some schools attempting NAPLAN
on paper and others online.
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Results for both online and paper formats are reported
on the same NAPLAN assessment scale. Any
comparison of NAPLAN results – such as comparisons
to previous NAPLAN results or to results for students
who did the assessment in a different format – should
take into consideration the different test formats and
are discouraged during these transition years.

The average NAPLAN Reading and Numeracy scores
for the school overtime were:

YEAR 3. 2015 – 370.57 (335.27 for Aboriginal
students); 2016 – 394.18 (275.23 for Aboriginal
students); 2017 – 371.82 (358.16 for Aboriginal
students); 2018 – 359.95 (369.10 for Aboriginal
students).

YEAR 5. 2015 – 463.61 (397.55 for Aboriginal
students); 2016 – 478.20 (402.23 for Aboriginal
students); 2017 – 449.24 (408.37 for Aboriginal
students); 2018 – 479.78 (414.51 for Aboriginal
students).

The percentage of students who achieved at or above
average scaled growth (2016 Year 3 to 2018 Year 5 if
the students sat NAPLAN in Year 3 to be able to
capture this information):

Grammar and Punctuation 40% (28.6% for Aboriginal
students); Reading 56.7% (57.1% for Aboriginal
students); Spelling 53.3% (57.1% for Aboriginal
students); Writing 23.3% (23.1% for Aboriginal
students).

Percentage in Bands:
Year 3 - Reading

Band 1 2 3 4 5 6

Percentage of students 7.7 28.2 23.1 17.9 17.9 5.1

School avg 2016-2018 17.8 20 16.3 20.7 17 8.1

Percentage in Bands:
Year 3 - Grammar & Punctuation

Band 1 2 3 4 5 6

Percentage of students 15.4 17.9 23.1 30.8 5.1 7.7

School avg 2016-2018 15.4 18.4 23.5 23.5 11 8.1

Percentage in Bands:
Year 3 - Spelling

Band 1 2 3 4 5 6

Percentage of students 17.9 23.1 15.4 25.6 10.3 7.7

School avg 2016-2018 16.2 25.7 15.4 25 14 3.7

Percentage in Bands:
Year 3 - Writing

Band 1 2 3 4 5 6

Percentage of students 7.7 12.8 41.0 25.6 12.8 0.0

School avg 2016-2018 8.1 12.6 41.5 23 12.6 2.2

Percentage in Bands:
Year 5 - Grammar & Punctuation

Band 3 4 5 6 7 8

Percentage of students 23.4 21.3 21.3 21.3 10.6 2.1

School avg 2016-2018 17.2 25.4 22.4 24.6 6.7 3.7

Percentage in Bands:
Year 5 - Reading

Band 3 4 5 6 7 8

Percentage of students 8.5 29.8 27.7 17.0 10.6 6.4

School avg 2016-2018 17.9 20.1 26.9 19.4 11.2 4.5

Percentage in Bands:
Year 5 - Spelling

Band 3 4 5 6 7 8

Percentage of students 21.3 23.4 14.9 31.9 4.3 4.3

School avg 2016-2018 16.4 19.4 31.3 21.6 6.7 4.5

Percentage in Bands:
Year 5 - Writing

Band 3 4 5 6 7 8

Percentage of students 40.4 23.4 27.7 8.5 0.0 0.0

School avg 2016-2018 30.6 17.9 35.1 16.4 0 0

Year 3 average Numeracy scores for 2018 NAPLAN:
Narrandera Public School 349.7 compared to the state
average of 353.02

The percentage of Year 5 students who completed
NAPLAN in 2018 and achieved at or above average
scaled growth in Numeracy was 53.3% including 25%
of Aboriginal students.

Other averaged NAPLAN score information can be
found above in this report.

Printed on: 31 May, 2019Page 19 of 21 Narrandera Public School 2710 (2018)



Percentage in Bands:
Year 3 - Numeracy

Band 1 2 3 4 5 6

Percentage of students 5.3 28.9 7.9 39.5 18.4 0.0

School avg 2016-2018 10.4 24.6 22.4 26.9 11.2 4.5

Percentage in Bands:
Year 5 - Numeracy

Band 3 4 5 6 7 8

Percentage of students 8.9 28.9 31.1 22.2 6.7 2.2

School avg 2016-2018 12.9 23.5 31.1 23.5 5.3 3.8

The My School website provides detailed information
and data for national literacy and numeracy testing. Go
to http://www.myschool.edu.au to access the school
data.

Factors considered by the school in the analysis of
NAPLAN data include:

In 2018 a number of families chose for their child to not
participate in NAPLAN.

As a high percentage of students transit into Year 3 at
Narrandera Public School from Narrandera East
(Infants) Public School, the results are relevant across
the two schools.

The school also made note of student wellbeing factors
and unique individual circumstances at the time of
NAPLAN and considered individual student results in
light of this information and in conjunction with other
student assessment information available internally at
the school.

In 2018 the percentage of students who achieved in the
top two bands in NAPLAN Reading and Numeracy was
as follows:

20.87% including 7.41% of Aboriginal students.

(Compared to in 2015 results of 17.14% and 0% of
Aboriginal students.)

Also refer to some results included in this section of the
report.

Parent/caregiver, student, teacher
satisfaction

The 'Tell Them From Me' (TTFM) survey results from
122 students provided the following information.

Advocacy at school.

The percentage of positive responses were: 2016 –
80%; 2017 – 79%; 2018 – 83%.

Expectations for Success.

The percentage of positive responses were: 2016 –
92%; 2017 – 91%; 2018 – 94%.

Sense of Belonging.

The percentage of positive responses were: 2016 –
82%; 2017 – 75%; 2018 – 71%.

83% of student responses indicate 'High Advocacy and
High Expectations in 2018. 90% for females, 74% for
males and 84% for Aboriginal students.

The TTFM parent survey is titled 'Partners in Learning'.
All families were provided the opportunity to complete
the survey and 25 parents completed this survey in
2018. The survey covers several aspects of parents'
perceptions of their children's experiences at home and
school. Feedback to the school about the extent to
which parents feel the school supports learning and
positive behaviour and promotes a safe and inclusive
environment. The survey indicates separate measures
which are scored on a ten–point scale. There are
multiple questions for each measure. The averaged
scores for topics were:

Parents feel welcome 7.5 (state average 7.4); Parents
are informed 6.9 (state average 6.6); Parents support
learning at home 6.8 (state average 6.3); School
supports learning 7.3 (state average 7.3); School
supports positive behaviour 8.1 (state average 7.7);
Inclusive school 7.3 (state average 6.7).

The TTFM teacher survey is titled 'Focus on Learning'
and there were 19 respondents in 2018.

The eight drivers of student learning section results
(scored as for parent survey).

Leadership 7.4 (state average 7.1); Collaboration 7.5
(7.8); Learning Culture 7.4 (8.0); Data Informed
Practice 7.1 (7.8); Teaching Strategies 7.4 (7.9);
Technology 6.1 (6.7); Inclusive School 7.8 (6.8); Parent
Involvement 7.2 (6.8).

The four dimensions of classroom and school practices.

Challenging and Visible Goals 7.1 (7.5); Planned
learning opportunities 7.2 (7.6); Quality Feedback 6.9
(7.3); Overcoming obstacles to learning 7.8 (7.7).

Policy requirements

Aboriginal education

Narrandera Public School consistently has a minimum
of four staff members attend the local AECG meetings
including the Principal. Representatives are active
members and made strong and practical contributions
to the group.

The school formed a student dance group titled the
'Narrungdera Dancers' which was lead by one of the
AEOs. These Aboriginal students performed at school
events as well as at regional department meetings held
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in Narrandera. The group always received high
accolades from audiences.

The school combined with Narrandera High School, at
the high school, to hold a community–focused NAIDOC
events day involving all AECG members, local
community, staff from the schools and all students Year
5 to 12.

The school's Kindergarten to Year 4 classes held
special NAIDOC event days on the school site.

The school's Aboriginal workers provided a practical
and comprehensive insight into the local context in
regards to Aboriginal Education and all classes
integrated Aboriginal perspectives into learning
programs for students.

The three Narrandera public schools partnered with the
AECG to host an extra–special 'Narrungdera Student
Awards' event in 2018. Recognition of the
achievements of Aboriginal students in various
categories featured at this event followed by an
afternoon tea provided by the schools for students,
parents and community members.

Multicultural and anti-racism education

In 2018 the school hosted a highly successful and
inclusive 'Carnivale'. All classes studied the culture and
foods of chosen countries from around the world and
'dressed–up' themselves and their classrooms
reflecting the culture and what they had learned about
the country they studied. The study culminated in a
community event in which all participates had a
passport to tour the world (the classrooms) and enjoyed
a lunch with foods representing all countries studied as
well as traditional Aboriginal foods. It was a very
positive multi–cultural experience for all students and
adults who were involved with high levels of community
and family participation.

The school supported the Country Women's
Association (CWA) country of study event. Students
completed research and art/craft works that were used
to decorate the dinner room and provided information
for trivia questions during the CWA dinner evening
attended by Narrandera and surrounding CWA
members.

Three staff members trained as the school's Anti
Racism Officers in 2018 and all procedures were
known to staff and to students.
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