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Introduction

The Annual Report for 2018 is provided to the community of Windang Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high–quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Susan Tolhurst

Principal

School contact details

Windang Public School
Oakland Ave
Windang, 2528
www.windang-p.schools.nsw.edu.au
windang-p.school@det.nsw.edu.au
4295 1852
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School background

School vision statement

Our vision is to have our students at the heart of every decision we make. Working to ensure every student learns is the
core business of our school and we define our success by how much progress, our students make. By defining student
success in terms of progress we are reinforcing the values of persistence and effort, and fostering a growth mindset in
students, which has been shown to support future success in life. 'Great teaching will no longer mean masterful delivery
of the year level curriculum, but extending the skills and knowledge of every student in every class, regardless of their
starting point.' (Targeted teaching: How better use of data can improve student learning: Grattan Institute, 2015 p. 5)

At Windang Public School, our mission is to foster independent students who know what they are learning, what to do
with that learning and what to do or who to see if they are confused or stuck with their learning. We are working to ensure
that our students can:

 • Think about how they learn and how they can improve
 • Look for feedback about their learning
 • Ask questions about learning and participate in learning discussions
 • Listen to ideas about learning from their peers

School context

Windang Public School is a P1 school located on the northern side of Lake Illawarra and is the southern–most suburb of
Wollongong. Established in 1942, the school has a proud history of being central to its community, enrolling many
children who are second generation students of our school. We have a strong focus on creating a safe, happy and caring
environment where every student is known and cared for.

The school population is stable and we have seven mainstream classes. Approximately 8% of our student population
identifies as Aboriginal. School staff are committed to providing quality educational programs that provide enrichment
and encourage success in learning, sport and the creative arts. Thirty–six per cent of teachers are in their first five years
of teaching.

Our school has an active P&C and enjoys strong ties with its community. We seek feedback from all members of the
school community to underpin ongoing school improvement and the professional effectiveness of all school members.
Physical resources and facilities are well maintained and we are increasingly looking at transforming our learning spaces
to meet a broad range of student learning interests and needs.

Windang Public School is a member of the Lake Learning Community and works together with leaders and teachers from
within, and beyond, our Community of Schools to build and sustain a culture of effective, evidence–based teaching for
ongoing improvement and to support the learning of students as they transition from primary to high school.

We have a commitment to continuous improvement and are working to enhance the learning experience of each student
through high quality and consistent teaching practices and effective school planning, self–assessment and change
management processes.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high–quality practice
across the three domains of Learning, Teaching and Leading.

Learning

In the domain of learning, our focus is on all students achieving a year's progress for twelve months of instruction.
Students' achievements are monitored for growth, with online assessments providing us with a way to monitor both
student achievement and progress. The school's leadership team analyses internal and external assessment data in
order to monitor, track and report on school performance, inform school self–assessment and inform collective decisions
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about student learning that are aligned with improvement measures in the school plan. Teachers collect, analyse and
use assessment data to effectively plan intervention and support for students and to accurately report to parents and
caregivers.

Throughout 2018, the school's leadership team commenced a reflective process with teachers to refine planning and
programming so that professional practice reflects quality teaching principles and meets NSW Education Standards
Authority (NESA) registration requirements. The process of differentiating instruction to support learning or increase
challenge was supported by the introduction of pre and post assessments in mathematics through the use of the Oxford
Mathematics program.

Student wellbeing is a priority for all members of our school community with a focus on the promotion of our school
values of Safety, Unity, Respect and Fairness to maintain our positive school culture, which fosters and develops choice,
accomplishment, positive relationships, health and safety. The introduction of the Berry Street Education Model has
helped to refine our school–wide approach to wellbeing, with student, staff and parent feedback informing improvement
of our practices and processes.

Our students' value–added trend, as measured by National Assessment Program Literacy and Numeracy (NAPLAN), is
positive and an increasing number of students are achieving in the top two bands for reading and especially numeracy.
We use internal measures such as Performance Indicators in Primary Schools (PIPS) and Primary Achievement Test
(PAT) assessments, in addition to NAPLAN data, to assess student progress and achievement across syllabus
outcomes. There is increasing consistency between external measures and data identified by internal assessments.

Our professional learning agenda, in combination with the provision of structured interventions of support and the regular
analysis of data to inform instruction, address student performance on external and internal performance measures.

Teaching

In this domain, our school has focused on teachers working together to develop a deeper understanding of how to
analyse and use internal and external data, including PIPS, PAT, Programming Literacy and Numeracy (PLAN) and
NAPLAN to attend to the learning needs of their students and to plan for future teaching. The school's leadership team
uses student progress and achievement data to inform key decisions, such as resourcing and the implementation of new
programs or initiatives, and shares the results with the whole staff. The analysis is also shared with the school
community through the P&C who is beginning to work with the school's leadership team to develop plans and strategies
for improvement.

Teachers work collaboratively in stage groups and school teams, and with the learning support team on a regular basis
to improve practice. They share curriculum knowledge, professional practice, data, feedback and other information to
inform evidence–based lessons and programs to meet the needs of all students. Teaching staff continue to work towards
providing explicit, specific and timely formative feedback related to defined success criteria to strengthen the feedback
cycle.

Professional learning is targeted to support the school's priorities, with teachers' performance and development plans
linked to the school's plans and the Australian Professional Standards for Teachers. All teaching staff have shared whole
school and stage goals to support a coordinated whole school approach to developing professional practice, informed by
research. Staff are encouraged to reflect on their current practice and identify strengths and gaps in order to nominate
personal goals for development and continual improvement, including selecting goals at Highly Accomplished or Lead
standards. Professional learning has built teachers' understanding of effective strategies in the teaching of literacy and
numeracy so that they are increasingly meeting the needs of students.

Teachers have continued to embrace Google for Education to trial innovative and evidence–based, future–focused
practices through the provision of professional learning, mentoring from teachers that are more experienced and
inter–school relationships. Direct support is available to new staff members from experienced teachers. Beginning
teachers are mentored by an expert teacher who supports them through school–based accreditation and induction
processes.

Leading

Windang Public School has continued to strengthen its organisational structures to further develop leadership capabilities
and opportunities for distributed leadership. The school plan underpins continuous school improvement with all staff
taking responsibility for the implementation of initiatives through a team–based approach. Regular, five weekly
monitoring of the school plan, which includes collecting and analysing learning and wellbeing data, supports the creation
of opportunities where feedback about the impact of change can be shared and monitored.

Annual performance and development reviews are held for all staff. In 2018, school–based performance and
development procedures were established to assist teachers to improve their performance and set in place structures to
support collaborative performance development and efforts to continuously monitor improvement.

Printed on: 18 March, 2019Page 4 of 21 Windang Public School 1992 (2018)



resources. The school regularly solicits and addresses feedback on school performance and uses this feedback to help
meet the school's improvement measures. The school's indicators of success enable it to measure the impact of the plan
in terms of student learning progress and to inform changes to implementation practices and processes.

Physical learning spaces throughout the school are increasingly being used flexibly to meet student learning needs and
interests. Investment in technology infrastructure has enhanced learning and service delivery. Both teaching and
non–teaching staff are becoming increasingly expert in using available technology and systems. Strategic financial
management is used to gain efficiencies and to maximise resources available to implement the school plan and
longer–term financial planning is integrated with implementation processes to address the school's strategic priorities
and meet identified improvement goals.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide
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Strategic Direction 1

Connect – Future Focused Learning

Purpose

Our students will be actively connected to their learning and local and global communities through the provision of
complex tasks in Project Based Learning (PBL), student led design of flexible learning spaces and authentic assessment
of the general capabilities of:

 • Critical and creative thinking
 • Ethical understanding
 • Information and communication technology capability
 • Intercultural understanding
 • Literacy
 • Numeracy
 • Personal and social capability

'Our students will have opportunities to explore and build important areas of knowledge and develop powerful tools for
learning.' (Curiosity and Powerful Learning: David Hopkins and Wayne Craig, 2015)

Overall summary of progress

 • All members of the Strategic Direction 1 team undertook professional learning in flexible learning spaces to inform
the school's work.

 • The 2/3 class was the focus Project Based Learning class. It had increased engagement due to the authenticity of
the project. Students became more aware that a flexible environment caters to all types of learners and this
resulted in students collaborating, creating and reflecting with a variety of their peers. Creating flexible classroom
learning environments will continue in 2019.

 • The school was successful in receiving a $5000 grant from the Federal Government for the creation of a
Makerspace.

 • The majority of classroom teaching staff implemented two PBL projects during 2018, with at least one public
exhibition being held in each classroom. This resulted in higher learner engagement and motivation, especially for
reluctant learners. Exhibitions provided the students with ownership and responsibility for their own learning due to
having an authentic audience.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

PBL is implemented in all
classrooms K–6 by teachers who
are trained in the effective design,
implementation  and authentic
assessment of PBL pedagogy.

 • $5000 professional
learning funds

 • The school facilitated professional learning by
David and Claire Price for approximately 40
teachers in PBL pedagogies.
 • Two additional classroom teachers were trained
by David and Claire Price in PBL pedagogies in
preparation for implementation into K–2
classrooms.
 • The majority of classroom teaching staff K–6
have implemented two PBL projects during 2018,
with at least one public exhibition being held in each
classroom.
 •  All staff received professional learning in
Minecraft for Education from the in–school mentor.
This professional learning will support the
implementation of PBL in all classrooms by the end
of 2020.

From 2017 baseline data, an
increasing number of physical
learning spaces across the
school are able to be used
flexibly to meet a broad range of

 • $50 000  – school and
equity funding
 • $68 000 unspent due to
Makerspace not being
constructed.

 • One of the school's classes participated in a PBL
project to redesign their learning space to meet a
range of student learning interests and needs. A
proposal for redesigning two classrooms,
underpinned by the recommendations from
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

student learning interests and
needs.

students, has been presented to the school's
leadership team for implementation in 2019.
 • Office space for the school's assistant principals
was created to free additional spaces for staff and
student collaboration across the school.
 • Two new interactive devices were purchased for
collaborative learning spaces. Both of the devices
are mounted on trolleys, enabling them to be used
flexibly where and when required.
 • The staffroom has been transformed into a
collaborative learning space for staff. It now has the
flexibility to be used for collaborative work, classic
presentation phases as well as quiet reflection
areas, catering to the needs of staff in professional
learning.
 • Yarning circle constructed as part of the outdoor
learning space.

Student Tell Them from Me
surveys  report that the school
meets and exceeds NSW
Government norms in students
who are interested & motivated in
learning and in effective learning
time.

 • Implementation, follow up
and analysis of Tell Them
From Me surveys was
conducted using the
school's staffing allowance.

 • Student feedback in the Semester 2 Tell Them
From Me survey identified that the school is working
towards achieving NSW government school norms
in students who are interested and motivated in
learning and in effective learning time.
 • Follow up student focus groups identified the
following directions for teaching:
Value
 • Hands on experiences
 • Large amounts of  teacher demonstration and
modelling
 • Worked examples
 • Provision of different strategies to solve problems
 • Clear feedback
Introduce and/or Extend
 • Learning about different cultures
 • Provision of What a Good One Looks Like
(WAGOLL)
 • Set explicit learning goals for students
Eliminate or Minimise
 • Use of worksheets

Next Steps

 • Classroom teachers who are untrained in PBL pedagogies to receive professional learning in 2019.
 • Complete the transformation of two prototype classrooms, incorporating recommendations from students involved

in the 2018 PBL project investigating flexible learning spaces.
 • Transform the old market canteen area into a Makerspace to be used for all students K–6. This is a long–term plan

that has been delayed by the change of facility management providers in 2019.
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Strategic Direction 2

Succeed – Personalised Learning for Academic Progress

Purpose

Our students will be expertly taught, supported and empowered to succeed in order to increase their life chances.
Working collaboratively, teachers will assess what each student knows now, target their teaching to what they are ready
to learn next and track each student's progress over time. Teachers will analyse their own impact, keeping what works
and changing what does not. (Targeted teaching: How better use of data can improve student learning: Grattan Institute,
2015 p. 1)

Overall summary of progress

 • Staff continue to work towards a consistent understanding of, and commitment to, the implementation of learning
intentions and success criteria in all curriculum areas.

 • Provision of collaboration time (one hour per week to each classroom teacher) enabled stage teams to engage in
discussions to inform planning and improved teaching practice using student progress data to differentiate learning
experiences for students. Assistant principals led these collaboration sessions to build teachers' skills and deepen
their understanding of how to use assessment data to plan for teaching and student learning.

 • Pre and post assessments were used in mathematics to identify, track and plan for instruction.
 • PAT Mathemtics and Reading assessments were used in Years 1 – 6 to enable teachers to evaluate the impact of

their own teaching to inform the further development and implementation of evidence–based programs and
lessons. PIPs assessments enabled Kindergarten teachers to evaluate the impact of instruction on student
learning.

 • School teaching staff undertook a review of teaching and learning programs to support compliance with NESA
registration standards and to ensure units of learning reflect current syllabus standards and employ
evidence–informed teaching and learning strategies. This work underpins effective teaching practice.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

School self–assessment using
internal and external
achievement data reflects that we
are at Sustaining and Growing
(as a minimum) in all four themes
in the Learning domain of Student
Performance Measures in the
School Excellence Framework
(v2) [currently at Working towards
Delivery in Value–add and
Delivering in the other three
themes].

 • QTSS funds ($31 650)
supported assistant
principals working in
classrooms and the funding
of an hour per week for staff
to collaborate on instruction
in stage teams
 • Equity funds used to
create an additional 3 day
per week for the Learning
and Support Teacher.
 • Equity funds were used to
provide each teacher with
one–half day release to
consult with parents to write
individual  and personalised
learning plans for every
student with a diagnosed
learning need.

 • The school's value–add was positive in 2018, with
student growth in all areas as measured by Year 5
NAPLAN above Similar School Groups and NSW
Department of Education schools.
 • At least 90% of students are achieving at or
above national minimum standards on NAPLAN
reading, numeracy and writing, with the exception
of year 5 writing.
 • The trend for students achieving in the top two
bands is displaying an upward trajectory over 2016
percentages.
 • Growth targets for individual students  are
identified for students in Years 3 and 5 using
pre–NAPLAN assessments. PIPs assessment data
assists Kindergarten teachers to identify students
who require additional support or extension.

School self–assessment reflects
that we are at Sustaining and
Growing  (as a minimum) in all
four themes in the Learning
Domain of Assessment in the
School Excellence Framework
(v2) [currently at Delivering].

 • Equity funds used to
purchase online
assessment and tracking
tools, including PAT, and
PIPs for students with
additional learning needs

 • Teachers have used individual class pre and post
assessments in Oxford Mathematics to inform their
teaching, adapt their practice and meet the needs
of students
 • The school's assessment schedule supports
planned assessment in all classrooms, with data
being systematically collected. This data is then
used by teachers to support student learning.
 • Student progress is monitored through the use of
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

School self–assessment reflects
that we are at Sustaining and
Growing  (as a minimum) in all
four themes in the Learning
Domain of Assessment in the
School Excellence Framework
(v2) [currently at Delivering].

both summative and formative assessment tools.
Professional learning to further develop the skills of
teachers to analyse summative assessment of data
to identify the learning progress of individual
students and student cohorts will be undertaken in
2019.

Students in Years 4–6
undertaking the Tell Them from
Me surveys  report that school
processes, products and
practices match or exceed NSW
Government norms in high quality
instruction, expectations for
success, high skills & high
challenge (rigour) and effective
learning time.

 • Implementation, follow up
and analysis of Tell Them
From Me surveys was
conducted using the
school's staffing allowance.

 • Student feedback in the Semester 2 Tell Them
From Me survey identified that the school is working
towards achieving NSW public school norms in high
quality instruction, expectations for success, high
skills/high challenge and effective learning time.
 • Follow up student focus groups identified the
following directions for teaching:
Value
 • Pre and post assessments
 • Teacher demonstration/modelling
 • Worked examples
 • Timed work to build stamina
 • Explicit teaching of multiple strategies to solve
problems
 • Feedback
Introduce and/or Extend
 • Use of WAGOLLs
 • Explicit lessons in how peers can give feedback
 • Use of learning intentions and success criteria
 • Teacher to student feedback (3 levels of
feedback)
 • Consistency and frequency of feedback
 • Define challenge to create a shared
understanding for all school members
Minimise or Eliminate
 • Large amounts of praise
 • Use of worksheets

Next Steps

 • Focus on the explicit teaching of reading, comprehension and writing through the provision of focused professional
learning. Professional learning will support teachers to further develop their understanding and application of
assessment strategies for learning, and capture information about, and support, student learning across the
school.

 • Feedback is provided to students on a regular basis to inform them of their level of progress and achievement,
using pre and post assessment data. Students will be informed when assessments are being undertaken and the
purposes of those assessments.

 • Extend pre and post assessments to reading comprehension so as to inform teaching and learning programs.
 • Engage with professional learning as provided by Corwin Australia to further embed learning intentions and

success criteria into all lessons to enable teachers to more effectively provide feedback that is explicit, timely and
specific in order to support improved student learning.

 • Executive team members to lead the introduction of the learning progressions in one component each in literacy
and numeracy due to their complex nature.
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Strategic Direction 3

Thrive – Student Wellbeing to Flourish

Purpose

Our students will flourish, do well and prosper due to the explicit teaching of  positive education practices. We will create
in our school a strong culture of independence for academic tasks by nurturing resilience, emotional intelligence and a
growth mindset as well as developing our students' own skills in managing negative responses.

Overall summary of progress

 • The learning support team made significant changes to learning support structures in 2018. Procedures for
teachers to raise concerns with parents/caregivers and refer students to the learning support team have been
refined with the use of Synergy. Teachers have engaged in the process, communicating with parents/caregivers
regularly and seeking support at the time of need.

 • All teaching staff completed professional learning in the Australian Disability Standards in Education.
 • Two team members from the strategic direction team undertook the Berry Street Education Model training in order

to lead the professional learning of staff.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Whole school approach to
student wellbeing using the the
Berry Street Education Model is
evident in 100% of classrooms
K–6 and students in years 4–6
undertaking the Tell Them from
Me surveys  report that school
processes, products and
practices meet and exceed
NSW Government norms in
positive learning climate.

 • $6000 professional
learning and course fees for
two team members to
undertake Berry Street
Education Model training.
 • Implementation, follow up
and analysis of Tell Them
From Me surveys was
conducted using the
school's staffing allowance.

 • Staff have participated in three Berry Street
Education Model training sessions, focusing on the
'Body' domain, with Morning Circle as the key
strategy to be implemented. Morning Circle has
been consistently implemented across the whole
school with staff and students reporting that it
assists students to settle into the day, prepare for
learning and support positive peer relationships.
The implementation of Morning Circle will continue
in 2019.
 • Staff commenced exploring the 'Relationships'
domain with Golden Statements as the key
strategy. This will continue to be explored  and
implemented in 2019.
 • Student feedback in the Semester 2 Tell Them
From Me survey identified that the school is working
towards meeting NSW public school norms in
positive learning environment.
 • Follow up student focus groups identified the
following directions for teaching:
Value
 • The school's SURF values
 • Implementation of Morning Circle
Introduce and/or Extend
 • Visible daily timetable in each classroom
 • Whole school positive signage (including
classrooms)
 • SURF focus for the week (explicitly taught)
 • Introduce refocus activity after lunch and recess
breaks to minimise impact of playground incidents
 • Identification, explicit teaching and publishing of
classroom norms

The school's self–assessment in
Wellbeing using the School
Excellence Framework (v2)  is
rated at Excelling in all four
themes (currently at Sustaining

 • Implementation, follow up
and analysis of Tell Them
From Me surveys was
conducted using the
school's staffing allowance.

 • Student wellbeing is being explicitly supported by
the introduction of Berry Street practices.
 • Data is systematically collected to monitor the
implementation of Berry Street. A sample student
survey indicated that 100% of students valued the
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

and Growing in caring for
students and Delivering in a
planned approach to wellbeing,
individual learning needs &
behaviour).

implementation of Morning Circle as a tool to
support student learning.
 • Teaching and learning programs address the
needs of all students. School funding of additional
learning and support time provided additional
teaching support in all classrooms for students with
additional needs.
 • The school's values of Safe, United, Respectful
and Fair frame expectations of behaviour across all
school settings. The school's anti–bullying plan was
reviewed and implemented.
 • An 'Approaching the School' framework was
developed and introduced to the school community
to support the positive, respectful relationships that
are evident amongst the school community.

Students in Years 4–6
undertaking the Tell Them from
Me surveys  report that school
processes, products and
practices continue to  exceed
NSW Government norms in:
 • positive teacher–student
relations
 • advocacy at school
 • low levels of bullyiing
 • positive behaviour at school
 • sense of belonging through
positive relationships

 • Implementation, follow up
and analysis of Tell Them
From Me surveys was
conducted using the
school's staffing allowance.

 • Students in Years 4–6 report in the Tell Them
from Me survey that the school's processes,
practices and products continue to exceed NSW
public school norms in positive behaviour at school
and sense of belonging through positive
relationships.
 • Student feedback in the Semester 2 Tell Them
From Me survey identified that the school, as yet,
does not meet NSW public school norms in high
quality instruction, expectations for success, high
skills/high challenge and effective learning time.
 • Follow up student focus groups identified the
following directions for teaching:
Value
 • Pre and post assessments
 • Teacher demonstration/modelling
 • Worked examples
 • Timed work to build stamina
 • Explicit teaching of multiple strategies to solve
problems
 • Feedback
Introduce and/or Extend
 • Use of WAGOLLs
 • Explicit lessons in how peers can give feedback
 • Use of learning intentions and success criteria
 • Teacher to student feedback (3 levels of
feedback)
 • Consistency and frequency of feedback
 • Define challenge to create a shared
understanding for all school members
Minimise or Eliminate
 • Large amounts of praise
 • Use of worksheets

Next Steps

 • Dynamic analysis of student achievement data will enable the strategic provision of learning and support for
individuals and small groups.

 • Professional learning for all staff in effective teaching for students with Dyslexia (online learning). Learning and
support teacher to undertake specialised training in Multisensory Structured Language (MSL) from the Australian
Dyslexia Association.

 • One assistant principal will take on the role of data analyst to support teachers in collecting data and evidence that
identifies teacher impact on student learning. The data analyst will assist teachers to use data to inform instruction,
including areas for a particular teaching focus. The data analyst will also monitor attendance and work with class
teachers and leadership team members to increase student attendance to at least match the NSW Department of

Printed on: 18 March, 2019Page 11 of 21 Windang Public School 1992 (2018)



Education rate of 94%.
 • Provide professional learning opportunities for the School Learning Support Officer (SLSO) to ensure that the

SLSO is best positioned to offer specialised support to students who require additional assistance.
 • Design an implementation plan for Berry Street Education Model for the remaining school plan period.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading  • Equity Funding
(Aboriginal Loading) – $10
381
 • Additional Equity Funding
– $14 000

 • Funding was used to employ an Aboriginal
School Learning Support Officer. His work
supported student learning through the
delivery of differentiated programs within the
classroom and social skills on the playground.

Low level adjustment for disability  • Equity funding – Low
level adjustment for
disability – $14 867

 • Funding was used to support the
development and monitoring of personalised
plans for all students who require them,
including students with a diagnosed disability
and Aboriginal students.
 • The provision of learning and support time
was increased to assist students who were
working below stage expectations as
identified by assessment data. All stages
received additional learning and support
teaching time for mathematics. Grouping of
students was fluid and flexible.

Quality Teaching, Successful
Students (QTSS)

 • $31 650  • School leadership team worked in an
instructional leadership capacity to promote
and model effective, evidence–based
practice.
 • Weekly collaboration sessions enabled
leaders to work with their teams to inform
teaching practices in their stages and provide
informal mentoring and coaching to support
improved teaching practice.

Socio–economic background  • $102 746  • Individual learning plans and personalised
learning pathways supported the delivery of
meaningful learning programs to students.
These plans were based on the assessed
needs of the students and authored in
consultation with parents/caregivers.
 • Additional Learning and Support Teacher
time was utilised to form flexible groupings of
students in the area of mathematics. Each
stage team received additional teacher for at
least three mathematics sessions per week.

Support for beginning teachers  • Support for beginning
teachers  – $13 786
 • Support for beginning
teachers ($1 250.00)

 • The beginning teacher allocation allowed
for the mentor to provide a quality structured,
comprehensive and school–based induction
program.
 • Through specific timetabling of release for
the beginning teacher and mentor, regular
lesson observations with feedback occurred.
 • The beginning teacher and mentor attended
the beginning teacher professional learning
conference.
 •  The beginning teacher submitted an
application for accreditation at the Proficient
level by the end of the 2018 school year.

Upgrade School Facilities  • $50 000  • The administration block was renovated to
create a dedicated office space for assistant
principals
 • The staff room was renovated to create a
flexible space whilst maintaining the ability for
staff to use it for its original purpose.
 • A new interactive screen was installed to
support professional learning, with new
furniture supporting the ability of the staffroom
to be utilised for a variety of different
purposes.
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Student information

Student enrolment profile

Enrolments

Students 2015 2016 2017 2018

Boys 80 78 82 84

Girls 87 95 88 87

School enrolments have remained stable but with a
large Year 6 cohort graduating to high school and
approximately only 19 students enrolled in Kindergarten
for 2019, total school numbers are projected to decline
next year. The school population has become
increasingly transient over the past twelve months, with
a number of students only enrolling at Windang Public
School for a limited period of time.

Student attendance profile

School

Year 2015 2016 2017 2018

K 96.1 94.3 93.2 91.1

1 94.5 92.1 92.5 92.3

2 94.2 95 91.8 88.5

3 94.3 92.5 94.5 92.8

4 91.5 92.5 93.4 91.6

5 91.6 92.1 93.7 93.4

6 95.1 93.9 86.9 91.7

All Years 94 93.1 92.6 91.8

State DoE

Year 2015 2016 2017 2018

K 94.4 94.4 94.4 93.8

1 93.8 93.9 93.8 93.4

2 94 94.1 94 93.5

3 94.1 94.2 94.1 93.6

4 94 93.9 93.9 93.4

5 94 93.9 93.8 93.2

6 93.5 93.4 93.3 92.5

All Years 94 94 93.9 93.4

Management of non-attendance

At Windang Public School we recognise the direct
relationship between attendance and student
achievement and positive student wellbeing. Staff
follow the Department of Education's attendance policy
and the school's procedures. The importance of regular
attendance is promoted via regular communication and
monitoring of student attendance.

Parents are contacted when students are absent or are
habitually late to school, and where appropriate, the
Home School Liaison Officer (HSLO) is engaged to
support student attendance. Contact with families is
monitored and recorded regularly. Students with
attendance concerns are highlighted during weekly
communication meetings, with interventions, including
attendance discussions with students and monitoring
programs, put into place where required.

The school continues to inform parents and caregivers
of the Department of Education's policy relating to
Extended Leave – Travel. Our attendance figures for
2018 were impacted by the number of students affected
by whooping cough during Term 2 and an increasing
number of families who take holidays during school
terms.

In 2019, the Learning and Support Teacher (LaST) will
work with class teachers to carefully monitor
attendance. Attendance tracking sheets will be
reviewed by the LaST to follow up any areas of concern
via phone calls, meetings and the possible involvement
of the HSLO. The school will also investigate the use of
SMS messaging to advise parents of non–attendance
and to seek timely explanations for student absences.

Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 2

Classroom Teacher(s) 5.9

Teacher of Reading Recovery 0.42

Learning and Support Teacher(s) 0.4

Teacher Librarian 0.4

School Administration and Support
Staff

1.92

*Full Time Equivalent

One staff member of Windang Public School identifies
as Aboriginal.
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Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 85

Postgraduate degree 15

Professional learning and teacher accreditation

All staff at Windang Public School recognise the
importance of ongoing professional learning in the role
of school improvement. Professional learning is
targeted to student and teacher need with significant
school funds allocated for this purpose. School
development days and weekly professional learning
sessions were aligned to the school plan with a strong
focus on building staff capacity and improving student
learning outcomes. Stage teams, under the leadership
of each assistant principal, were released together for
an additional hour each week to develop consistent
judgement in the assessment of student writing
samples and to collaborate on the effective
implementation of Oxford Mathematics.

In 2018, significant funds were used to train school
leaders and teachers in effective early reading
instruction and learning regarding the new literacy and
numeracy progressions. A significant number of
teachers undertook training in Get Reading Right, an
explicit phonics program. All teaching staff undertook
professional learning in the Australian Disability
Standards in Education. Staff also undertook training in
Berry Street Education Model practices to implement in
all classrooms.

Teaching and non–teaching staff undertook mandatory
training, such as Code of Conduct, Child Protection,
Cardiopulmonary Resuscitation, e–Emergency Care
and Anaphylaxis (if an update was required). One
teacher was supported in working towards accreditation
at Proficient.

Financial information

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2018 to 31
December 2018. 

2018 Actual ($)

Opening Balance 182,389

Revenue 1,695,033

Appropriation 1,647,371

Sale of Goods and Services 1,103

Grants and Contributions 43,522

Gain and Loss 0

Other Revenue 0

Investment Income 3,038

Expenses -1,659,979

Recurrent Expenses -1,659,979

Employee Related -1,500,966

Operating Expenses -159,012

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

35,054

Balance Carried Forward 217,444

The Department of Education's policies and procedures
inform the development and management of Windang
Public School's budget. The school makes informed
choices about administrative practices and systems,
based on cost–effectiveness and evidence, and in
response to local context and need.

The priorities in the school plan drive financial
decisions, with resources aligned to support the
achievement of the school's strategic priorities. Staff
and community members are consulted on the financial
priorities of the school, with the principal and school
administrative manager working in close consultation to
monitor the whole school budget.

In 2018, significant school funds were used to create an
increasing number of physical learning spaces that can
be used flexibly to meet a broad range of student
learning interests and needs.

Printed on: 18 March, 2019Page 15 of 21 Windang Public School 1992 (2018)



Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 

2018 Actual ($)

Base Total 1,350,975

Base Per Capita 32,873

Base Location 0

Other Base 1,318,102

Equity Total 169,639

Equity Aboriginal 10,381

Equity Socio economic 102,746

Equity Language 0

Equity Disability 56,512

Targeted Total 0

Other Total 76,203

Grand Total 1,596,817

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and numeracy
assessments are reported on a scale from Band 1 to
Band 10. The achievement scale represents increasing
levels of skills and understandings demonstrated in
these assessments.

From 2018 to 2020 NAPLAN is moving from a paper
test to an online test. Individual schools are migrating to
the online test, with some schools attempting NAPLAN
on paper and others online.

Results for both online and paper formats are reported
on the same NAPLAN assessment scale. Any
comparison of NAPLAN results – such as comparisons
to previous NAPLAN results or to results for students
who did the assessment in a different format – should
take into consideration the different test formats and
are discouraged during these transition years.

In 2018, students of Windang Public School
participated in NAPLAN online.

In both Years 3 and 5, the size of our cohort of
Aboriginal students undertaking the NAPLAN
assessments was under ten, therefore, their
performance is not reported.

Year 3

The rate of achievement of Year 3 students in the top
two (proficiency) bands exceeded similar school groups
and Department of Education schools in Reading,
Spelling, and Grammar and Punctuation.

Fifty–six per cent of students achieved in the top two
(proficiency) bands in Reading.

Year 5

NAPLAN measures from Year 3–5 highlighted that
Windang students' learning grew in all literacy areas at
rates above similar school groups and NSW public
school rates.

Twenty–nine per cent of students achieved in the top
two (proficiency) bands in Reading.
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Year 3 Numeracy

Thirty–nine per cent of students achieved in the top two
(proficiency) bands in Numeracy.

Year 5 Numeracy

The percentage of students achieving expected growth
in each NAPLAN assessment provides the school with
valuable information regarding the impact of the
school's programs and practices. The data we receive
informs school planning purposes and the way in which
we support both individual students and groups of
students. In 2018, 81% of Year 5 students achieved the
rate of expected growth.

Thirty–three per cent of students achieved in the top
two (proficiency) bands in Numeracy.

The My School website provides detailed information
and data for national literacy and numeracy testing. Go
to http://www.myschool.edu.au to access the school
data.

Premier's Priorities: Improving education results
and State Priorities: Better services – Improving
Aboriginal education outcomes for students in the
top two NAPLAN bands.

In Year 3, an average of 47% of students achieved in
the top two bands for Reading and Numeracy. This is in
comparison to an average of 27% of students achieving
in the top two bands in 2016.

Thirty–one per cent of Year 5 students achieved in the
top two bands for Reading and Numeracy in 2018.
Twenty–five per cent of students achieved proficiency
in 2016.
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Parent/caregiver, student, teacher
satisfaction

Teachers have been asked for feedback throughout the
year to inform the school's strategic directions. In
particular, teachers valued the positive impact that the
continued implementation of learning intentions and
success criteria have had on students' learning, as well
as the classroom strategies they have acquired through
professional learning from the Berry Street Program.
Staff also identify the implementation of Oxford
Mathematics, especially pre and post assessments, as
having had a substantial impact on their assessment
and teaching practices and in their ability to monitor the
progress of individual students.

Teaching staff identified that together we are focused
on improving the work that we do and that the school's
leadership team are a particular strength of the school.
Staff nominate that they are included in the school's
decision making processes and that their input is
valued and considered when working towards
improvement. Increased use of technology is evident in
classroom programs and school management
practices, supporting school operations and teaching.

Aligning with student feedback, teaching staff identified
that they need to provide examples of work to illustrate
the different standards of achievement as one away to
improve their practice. Teachers also identified
harnessing the possibilities of technology to provide
more feedback to students and to give students the
opportunity to track their goals as areas they could
possibly investigate in order to improve their practice.
Developing processes where teachers are able to
share learning materials, lesson plans and goals should
be a priority for 2019. Teachers nominated looking for
opportunities to improve parent/family engagement to
support student learning as another possible priority for
the school.

Parents are regularly asked for feedback regarding the
school's practices and processes, especially in P&C
meetings. In 2018, the school community was formally
consulted regarding the school's frameworks for
homework and school uniform as part of a regular
review cycle. The school is viewed as a settled, well
organised and caring environment that strives to
provide quality education for all students. Working with
all students to develop and strengthen a strong sense
of community both within and outside of the school is
seen as an important part of the school's work.

Parents place a high value on prompt communication of
school events and expectations, and expressed the
importance to them of being consulted prior to the
implementation of the school's decisions that will have
a direct impact on their children. They are very
appreciative of the extra responsibilities teachers take
on to provide extra–curricular activities for students and
recognise the increase in workload this places on
teachers. Project Based Learning is seen as stimulating
and engaging for students and they expressed
continued support for this strategic direction of the
school.

The positive behaviour of students is strongly
encouraged by all members of the school community.
Parents and caregivers are supportive of the
implementation of positive education practices
introduced through the Berry Street Education Model.
Consistency in recognising students through the
school's formal recognition system is an area that
parents and caregivers would like the school to attend
to in 2019.

Yarn Time provides an opportunity for our Aboriginal
community to provide feedback to the school and to
offer additional suggestions in regards to the school's
work in Aboriginal education. While acknowledging the
work the school has undertaken, our community would
like to see the school extend its programs to develop a
deeper understanding of, and connection to, Aboriginal
culture and community. A number of initiatives have
already been identified for possible implementation in
2019, including having our students join in the
Shellharbour Reconciliation Walk.

Student voice is critical in assisting the school to
assess its effectiveness across a range of measures.
Tell Them From Me Surveys undertaken by students in
Years 4–6 each March and October provide the school
with information that informs the school's
self–assessment. Students have indicated that the
school provides a safe learning environment through
the consistent application of consequences, education
of anti–bullying and anti–cyberbullying strategies and
through maintaining a positive school culture.
Strategies suggested by students to further improve the
positive culture of the school include increasing the
amount of positive signs across the school and
increasing the focus of the school's values of Safety,
Unity, Respect and Fairness.

In relation to learning, students identified the critical
nature of teacher demonstration of new learning, pre
and post assessments, worked examples and the
provision of feedback. Students have suggested that
teachers should provide examples of excellence in
learning tasks so they have a visual example of the
expected standard of work. More consistent and
frequent feedback through the effective implementation
of learning intentions and success criteria is also
identified by students as critical to improving their
academic outcomes.
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Policy requirements

Aboriginal education

At Windang Public School, we strive to build positive
relationships within the school and with the local
Aboriginal community. We are committed to providing
quality teaching and learning programs that address the
needs of Aboriginal students.

Aboriginal background funding targeted students'
learning by strengthening partnerships and fostering
genuine collaboration between the school and our
Aboriginal families. All Aboriginal students have a
Personalised Learning Pathway (PLP) that incorporates
assessment data, and areas of interest, need and
extension. Teachers monitor PLPs throughout the year
to ensure students are achieving their learning goals.
With the agreement of our Aboriginal community, an
Aboriginal SLSO was employed to support students'
achievement of learning outcomes. Teachers liaised
with the SLSO to ensure each student's learning
program was effective and supported the achievement
of identified goals.

As a school, we continue to build cultural understanding
and connections by embedding Aboriginal perspectives
into the curricula and the class educational programs.
We seek the perspectives of our Aboriginal community
through Yarn Time meetings and value the guidance of
local Elder, Aunty Bev Armer as we work to build and
sustain a positive and inclusive school culture for all.

Aboriginal students attended the Reconciliation Walk at
Bellambi Public School. Students and the community
honoured NAIDOC Week by engaging in a range of
activities that celebrated the 2018 theme of Because of
Her, We Can. We sincerely thank our Aboriginal
community who organised the day for the benefit of all.

Multicultural and anti-racism education

Windang Public School has a small number of students
from non–English speaking backgrounds. As a result,
we believe it is crucial that we strive to give our
students the knowledge and skills to be tolerant and
active global citizens with a broad knowledge of the
diversity of cultures within Australian society.

Students at our school develop an understanding and
appreciation of different countries, their people and
culture through units of study that are focused on
creating respect and tolerance for other cultures.
Current issues and significant events are used to raised
awareness of multicultural issues in Australia and to
promote positive values. Students value the opportunity
to learn about different cultures as a way to develop a
greater appreciation of how fortunate we are in
Australia. All students celebrated Harmony Day by
participating in activities on the theme of We All Belong.

As in previous years, the school received no reports of
comments or behaviour that required the intervention of
the anti–racism officer. As a school, we continue to be
committed to the elimination of racial discrimination
through our school's curriculum, policies and culture.
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