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Introduction

The Annual Report for 2018 is provided to the community of Coonamble Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Annette Thomson

Principal

School contact details

Coonamble Public School
Bertram Street
COONAMBLE, 2829
www.coonamble-p.schools.nsw.edu.au
coonamble-p.school@det.nsw.edu.au
6822 1966

Printed on: 11 July, 2019Page 2 of 19 Coonamble Public School 1631 (2018)



School background

School vision statement

Achieving personal best as learners, in a safe, respectful and engaging environment.

School context

Coonamble Public School is located in North West NSW approximately 170km north of Dubbo. It is a river town
surrounded by a levee bank. The community is serviced by many non–Government and Government organisations in the
area of Health and Wellbeing. The community has reasonable access to local medical, banking, hospitality and sporting
opportunities.

The school has a 90% Aboriginal population with a variety of family, social and financial backgrounds. The school's FOEI
is between 186 and 206. This indicates a high level of unemployment, low level of income and family education
attainment.

Coonamble is an EAfS school with a fulltime Instructional Leader appointed.  There is a strong focus on providing every
opportunity for early achievement from Preschool to Year 2.

From the TTFM surveys, there is strong evidence that our local families feel a strong connection to their culture.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework and participated in an external
validation. The framework supports public schools throughout NSW in the pursuit of excellence by providing a clear
description of high quality practice across the three domains of Learning, Teaching and Leading. During the external
validation process, an independent panel of peer principals considered our evidence and assessment of the school's
progress, aligned with the standards articulated in the School Excellence Framework.

As a result of participating in the external validation process, the school has identified the following strengths and areas
for development in the domains of Learning, Teaching and Leading through their self assessment program.

Learning

The results of this process indicated that in the School Excellence Framework domain of Learning:

Coonamble Public School (CPS) demonstrates a school culture that is strongly focused on learning. and ongoing
performance improvement. Partnerships are being strengthened with parents and community to support continuity of
learning across all stages.. The school has developed and implemented a number of whole school structures in
wellbeing, curriculum delivery and assessment and reporting to meet the needs of our context in a connected community
school. The transient and often inexperienced nature of staff requires whole school curriculum and learning models that
provide consistency and reliable structure for our students to connect, succeed, thrive and learn. The planned approach
to wellbeing with high expectations for behaviour, flexible processes and strategies and individualised learning facilitates
the development of a safe environment where students are cognitively prepared to learn.

The school has engaged parents in the curriculum, assessment and reporting aspects through the learning meeting
approach (face to face discussions of learning goals, achievement and future learning for each child) which meets the
cultural needs of our students and their families to understand what is being taught and learned. Teaching and learning
programs are carefully planned with a focus on differentiated literacy and numeracy instruction. Instructional leaders for
K–2 and middle years, ensure that learning achievement data is collected, analysed, monitored and used to effectively
plan learning experiences for all students. There is school wide assessment processes which are embedded in the
teaching and learning cycle..

Our excellent transition programs and focus on literacy and numeracy in the early years, provides a strong foundation for
continued improvement and achievement of appropriate outcomes. We recognise the diversity of learners in our school
and the need to value their culture and backgrounds. The learning is responsive to the context and structured to
accommodate for the needs of our students and ensure they can be safe, successful learners who can adapt and be
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responsible in the community.

In the element of student performance measures, CPS is delivering in the aspects of value add, student growth and the
use of internal and external measures against syllabus standards at this time. The continued focus on learning and
improving delivery of curriculum with effective assessment and reporting, is beginning to have a positive impact on
student performance, although it is not transferring to NAPLAN data at this point. Learning goals are being set for
students and students receive feedback on their achievement against their goals. which encourages them to take
responsibility for their learning.

Teaching

The results of this process indicated that in the School Excellence Framework domain of Teaching:

Our classroom practice is effective in meeting the learning needs of all students throughcollaborative lesson planning
based on data, feedback and student information gathered throughlearning meetings with parents and carers. The
explicit teaching (gradual release) model hasprovided a strong platform for professional dialogue and sharing of best
teaching practices andstrategies. The full implementation of Positive Behaviour for Learning and Kidsmatter frameworks
across the school provides effective practices for optimising learning when the social, emotional wellbeing needs for
students are addressed. These whole school approaches for learning and wellbeing are evidence– based and strongly
researched.

Data is used extensively in all planning and teaching, especially for literacy and numeracy. Avariety of assessment data
is collected and analysed at individual, group, stage and school levelsby instructional leaders, classroom teachers and
the executive. Teachers are developing strongdata literacy skills to use assessment results and feedback to inform and
plan future teachingprograms and contribute to the whole school data collection.

Community consultation events and learning meetings have been effective processes for gatheringmeaningful data to
develop plans for improvement. The numbers of parents/carers and communitywilling to participate in these processes is
improving.

The school has and continues to successfully support new teachers to achieve their accreditation atproficient level and
maintain their proficiency. Supervisors are skilled in supporting their staffto establish goals and actively participate in the
PDP processes to lead to improved practice. The whole school goal for every teacher focuses on explicit teaching and
contributes directly tothe school plan strategic direction 2. Teachers are encouraged to pursue accreditation at thehigher
levels and two members of the executive are currently undertaking this.

In the element of learning and development, the school is excelling. Professional learning isaligned to the school plan
and seeks to maximise the positive impact on student learning outcomes. The introduction of the learning protocols is an
explicit strategy for collaboration and sharing ofpractice. The hub structure and collaborative time with instructional
leaders both in theclassroom and in meetings provides an excellent framework for timely feedback and improvement.
Theexpertise within our staff is recognised by others and shared across stages and is beginning to beshared in other
schools.

Leading

The results of this process indicated that in the School Excellence Framework domain of Leading:

Educational leadership is evident in the whole school structures and strategies that underpin theschool culture of high
expectations and community engagement. Currently, the school is sustainingand growing in this element and with a
focus on ensuring that the strategies are sustainable andmeasurable into the future, it can move to excelling. The
community is becoming more willing toengage and provide feedback, especially when can see that their input has been
heard and acted on.

The whole school and parent community was actively involved in the planning process to develop anew school vision,
values and the strategic directions for 2018–2020. As a connected communityschool, the AECG and school reference
group also contributed to the planning. The plan is at thecentre of the operation of the school and directs the continuous
improvement of teaching andlearning. The leadership is leading the change processes indicated in the plan (explicit
teaching,hub model, learning meetings) and creating opportunities through the protocol and collaborativetime with
instructional leaders to gather feedback and monitor progress. The annual report willcapture the alignment of resources,
professional learning and data and determine the success of theplan in meeting the school's priorities for improvement.

All school resources are strategically used to improve student outcomes and service delivery andCPS is excelling in this
element. Funds are used to employ additional teaching and non teachingstaff who have direct impact on student learning
through delivery of literacy & numeracyintervention, speech therapy occupational therapy and wellbeing interventions
which arepersonalised and innovative. The establishment of the wellbeing room and learning centre areexamples of the
flexible use of spaces to maximise opportunities for innovative practice to occur.Technology is used in every classroom
to effectively deliver learning and manage administrationtasks through SENTRAL. The hall and community room are
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used regularly by the wider communityoutside of school hours. Long term financial planning has supported and
underpinned the effectiveand efficient management of school resources and ensured that facilities like the library can
bemaintained and improved and the school is an engaging environment for learning. There isallocation for maintenance
and improvement.

Effective management processes is a shared responsibility of the leadership team, clerical staff,teachers and non
teaching staff. Systems are in place for cost effective planning and evidence ofthe need for staff and resources
appropriate to our context. the employment of local people isimportant to support the community. The school engages
with local organisations like theAboriginal Medical Service, FaCS and non government agencies to enhance and support
improvedparental engagement. A school nurse commencing in term 4 is another example of improved services for
families through the school. Community responses to school initiatives and plans are always encouraged and considered
for actions.

The leadership team at CPS recognises their accountability and responsibility to lead and manage the school including
administration and resources to achieve the strategic vision of the school community.

Our self–assessment and the external validation process will assist the school to refine our school plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide
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Strategic Direction 1

Safe, Respectful, Engaging Learning Environment

Purpose

Positive wellbeing is critical to successful learning.

Our purpose is to optimise the learning opportunities for all students by focusing on their physical, intellectual, social and
emotional wellbeing to enable them to connect, succeed and thrive.

Overall summary of progress

Our purpose to provide a safe, respectful and engaging learning environment for every student is strongly focussed on
improving the social, emotional wellbeing of students to ensure they are ready to learn.

Positive Behaviour for Learning (PB4L) provides the framework for wellbeing with analysis of SENTRAL data directing
the lesson focus each fortnight. The team was strengthened in 2018 with membership including teaching and non
teaching staff and input from student leaders. Staff were provided with training and feedback to deepen their
understanding of and commitment to PB4L to inform school wellbeing practices. There was evidence of improved
consistency in the use of the language of the matrix by staff and students.

Bullying was addressed explicitly through teaching of regular lessons, survey data to identify the target areas for lessons
and follow up to results of the surveys. Identified bullies and victims were provided with support and strategies to improve
resilience and reduce unacceptable behaviours.

Trauma was identified as a major contributing factor to the poor levels of social emotional wellbeing in our school which
resulted in the team participating in training and research into Trauma Informed Practice. The Learning Support Team
attended the Wellbeing Forum and developed a proposal to create a space within the school to address the high levels of
trauma experienced by our students and assist them to prepare for learning. This will form the basis of our work in this
strategic direction in 2019.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Reduced number of major levels
for antagonising others and non
compliance.

Employment of DP
Wellbeing ($140,000) to
support students and staff
with strategies and
feedback.

Employment of Wellbeing
SLSO ($40,000) to support
students individually and in
small groups and reteach
appropriate behaviours.

Employment of school
psychologist ($85,000)  to
provide counselling and
support to staff, parents and
students.

Professional learning for
whole staff in Managing
Aggressive and Potentially
A.ggressive  (MAPA)
($5,000)

Establishing a MAPA
Response team.

There was a slight reduction in the major levels
given for antagonising others in 2018.

The number of suspensions in 2018 were also
lower than in 2017.  Other strategies were
employed to reteach behaviours and support
students.
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Reduction in percentage of
parents, community and students
who identify that bullying is an
issue in the school.

Employment of DP and
SLSO wellbeing.

PB4L training in anti
bullying strategies and
processes.

Specific explicit lessons
taught  across the school
each term.

Employment of school
psychologist.

Bullying is still identified as a concern by parents
and students in TTFM surveys.

Understanding of bullying is improving with students
being able to identify and articulate what bullying is.

Improve the consistent delivery of
PATHs in every classroom as
evidenced in teaching programs. 

PATHS lessons and
resources for each class.

Acknowledgement at
weekly assembly.

Timetabling PATHS at a
consistent time every week.

Monitoring of teaching programs by supervisors and
the principal show that PATHS is being taught
consistently in every class.

Lessons are evaluated and reviewed based on
feedback from students and other staff.

Next Steps

Continue to monitor and track the major levels for antagonising others.

Develop and implement trauma informed practices across the school.

Establish a wellbeing centre incorporating school and external service agencies to support students and reteach
behaviours.
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Strategic Direction 2

A Culture of Learning

Purpose

Life opportunities are maximised by successful learning.

Our purpose is to create a place where all stakeholders are motivated, improve their educational performance and aspire
to achieve their personal best.

Overall summary of progress

Staff explored and implemented the We Do phase of the Explicit Teaching model in their teaching practice. The use of a
Learning Protocol provided an effective tool for professional learning from colleagues through a problem solving
approach. Staff practiced guided instruction and shared their learning through the protocol.

Progressions were introduced to K–2 for monitoring the achievement of students and staff engaged in professional
learning to transition from using the continuums to the progression profiling.  Our staff in 3–6 were also exposed to the
progressions and  trialled using them in one area of literacy.

Evidence based teaching continues to be a strong focus across the school with the Instructional Leaders working
intensively in classrooms and delivering quality, stage appropriate  professional learning and support every 5 weeks in
the "hub" model.  Staff are given opportunity to collate, analyse and plan from data in a collaborative environment.  There
have been significant shifts in practice through the hub model and the school anticipates a positive impact on increasing
student outcomes.

Following the successful trial in 2017 of learning report meetings, the model was implemented across the school in 2018.
Each classroom teacher was released to provide a thorough oral report on the progress and achievement of student
learning.  Students were present to articulate their learning through worksamples and demonstration.  The evaluation
was very positive and supported the continuation of this process for reporting. Parents and carers were provided with a
summary of the discussion points and the one page formal report.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increase the percentage of
students demonstrating expected
growth in literacy and numeracy.

Hub day relief analyse data,
profile students on the
progressions  and plan
future teaching directions
($32,000)

Analysed data shows that speech and OT was
more successful in Stage 1 than Early Stage 1 and
that 80% of stage 1 students  achieved their
therapy goals.

Increase parent engagement in
learning.

Learning meetings– 2 relief
teachers to cover CRTs  for
meetings over the week. (2
te4achers X 5 days) =
$4,500 plus t5ravel and
accommodation ($1,000)

The average attendance of parents at learning
meetings in semester 2 2018 was 74%.  The impact
is that teachers have had at least two sustained
conversations with 70–80% of families about
learning.

There was limited responses to the parent surveys
but the results confirm that the learning report
meeting increased their (parent's/carer's)
knowledge of their child's learning and that they
valued the meeting.

Increase teacher capacity to 
monitor, plan, differentiate and
implement effective literacy and
numeracy practices.

Teacher relief to cover staff
for PL in hub days (2 hub
days /term, 2 teachers for 5
days each time) = $32,000

Travel & Accommodation
for visiting teachers
=$5,000

The analysis of survey results is that teachers are
beginning to understand the purpose of the
progressions and how to use them in practice. The
impact of professional learning is that all K–2
students are profiled  in the sub elements of Phonic
Knowledge & Word Recognition and Quantifying
Number.
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increase teacher capacity to 
monitor, plan, differentiate and
implement effective literacy and
numeracy practices.

Collaborative time for every
classroom teacher
(45mins/fortnight/teacher=
relief =$16,000

Providing 2.5 hours/week
where teachers can book
an observation of their
practice to facilitate their
PDP goal achievement.

Primary profiled some students in some sub
elements.

The analysis of school teaching programs found
that all teachers programmed using English and
maths outcomes and that most staff recorded the
outcomes at the beginning of a teaching sequence.
Whilst most programs contained a copy of the
school's scope & sequence, there was not strong
evidence of registering against outcomes taught.
There was strong correlation between the recorded
outcome and the content of the teaching program.

Evidence was presented in Learning Teams that
demonstrated changes in practice & student
growth.

A professional learning schedule commenced in
Term 2 and an analysis  of their evidence
demonstrated an increase in teachers knowledge
and use of guided strategies in the classroom.  All
teachers in attendance, were able to identify their
shifts in practice of explicit teaching and produce
evidence of this with their learning team.

The Learning Conversation Protocol was used at
least six times by learning teams, to reflect on the
use of explicit teaching. Staff identified that
observations had the greatest impact on learning,
followed by the protocol.

Whilst there were some challenges with some of
the groupings, staff identified that the protocol was
a successful way to collaborate to learn.

Observations –the ongoing challenges for
observation, is to ensure staff understand the use of
the proforma and how to make effective space for
observations to happen. Effective observations
have been identified as having a strong impact on
improved practice.

Next Steps

Continue to investigate ways to engage  all parents in the learning meetings and increase  their feedback to inform the
future processes.  Senior Leader, Community Engagement will be a key to engaging more parents.

Program evaluation through the lens of teacher practice,  will be an area to broaden and strengthen.

Continue to improve and promote the effective processes of observation and collegial feedback on classroom practice.

Investigate and implement explicit use of learning intentions and success criteria into the I Do, We do, You Do Model to
improve structure and purpose of assessment tasks.

Provide professional learning on Formative Assessment and develop relevant assessment tasks which will inform
teaching and learning more accurately.
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Key Initiatives Resources (annual) Impact achieved this year

Low level adjustment for disability Employment of SLSOs to
deliver targeted intervention
K–6. $60,000

Personalised support provided daily for
students identified through regular data
analysis (every 5 weeks reviewed). Support
occurred individually or in small groups to
enhance opportunities to increase
engagement of vulnerable students with
additional learning needs.

Quality Teaching, Successful
Students (QTSS)

OoMSEE entitlement of

plus school funds to provide
executive release for all
Assistant Principals

The four Assistant Principals were released to
provide collaborative sessions with each of
their staff. This time enhanced evidence
based practice as data was analysed and
used to inform future teaching.  Observations
of teaching practice by supervisors  provided
effective feedback and facilitated professional
dialogue across the school.

Socio–economic background Employment of four
additional teaching staff
($424, 000)

Employment of additional
Learning SLSOs for each
stage.  ($350,000)

Purchase of laptops and
interactive technology
upgraded in all classrooms

STEM resources purchased
and a STEM learning space
created.

Contracted assessment
from paraprofessionals and
OT, Speech therapists.
($15,000)

Additional teaching  staff provide quality
instruction to reduced class sizes.  Instruction
is explicit and targeted.

SLSOs in every K–2 classroom provide
individual and small group intervention during
literacy sessions. Therapy support for OT and
speech is provided in the afternoon sessions
to identified students following assessment by
professional therapists.

An SLSO in each primary stage to provide
intervention in reading and numeracy in each
class.

Support for beginning teachers Funds used to provide PL
for beginning teachers and
time to work with their
supervisors, observe other
colleagues and purchase
relevant teaching
resources.

$70,000

Temporary beginning teachers received
regular, structured support from the
instructional leaders and  supervisors in their
classrooms and outside. They had
opportunity to observe other colleagues and
were given constructive feedback on their
own practice.

They were also able to purchase relevant ,
personalised resources, research documents
to enhance their professional knowledge and
understandings.

Induction into the profession were conducted
weekly by an Assistant Principal.

Teachers reported positive improvement in
their practice and knowledge of the profession
through the variety of opportunities offered.
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Student information

Student enrolment profile

Enrolments

Students 2015 2016 2017 2018

Boys 111 107 99 101

Girls 85 86 95 88

Overall enrolment numbers in CPS has remained
stable for the past 3 years.  There is movement
throughout the year as families move away and return
for a variety of reasons.

Student attendance profile

School

Year 2015 2016 2017 2018

K 92.2 89 88.8 91

1 83.3 88.4 86.5 89.7

2 90 90.3 87.6 87.9

3 81.6 88.1 88.7 88.3

4 89 86.6 88.8 94.4

5 86 87 88.1 87.9

6 89.2 87.9 89.2 89.4

All Years 87.5 88.3 88.2 89.8

State DoE

Year 2015 2016 2017 2018

K 94.4 94.4 94.4 93.8

1 93.8 93.9 93.8 93.4

2 94 94.1 94 93.5

3 94.1 94.2 94.1 93.6

4 94 93.9 93.9 93.4

5 94 93.9 93.8 93.2

6 93.5 93.4 93.3 92.5

All Years 94 94 93.9 93.4

Management of non-attendance

During 2018, Coonamble Public School used a data
driven, targeted approach to promote regular
attendance and improve attendance rates. Students
who maintain high levels of attendance ae
acknowledged regularly at assemblies. School
attendance is reported in the newsletter each week and
parents are provided with information about the
importance of regular school attendance as a proactive
strategy.

The overall attendance rate has remained consistent
across the last 4 years with a slight increase in 2018 in
all years. The strongest year attending was year 4 with
94.4%

An attendance officer was employed to assist with
interventions, send texts, follow  up absences and liaise
with the Deputy Principal, SLO and  ACLO for students
with unacceptable levels of attendance.  This key role
provided positive interactions with parents and provided
the administrative assistance for the acknowledgments
as well as provide immediate follow–up for students not
attending.

 A text is sent each morning to the family of every child
who is not in attendance. Students who are known to
the school and do not attend due to identified family
issues are picked up by the Aboriginal Education
Officers and families are supported to ensure their
children can access school regularlying up absences.

The attendance team (School based executive,
attendance officer) met each fortnight with the HSLO
and ACLO to identify and plan interventions for
students causing concern.

A tiered approach to managing attendance issues is
implemented and the attendance team includes the
HSLO and ACLO with an executive representative.
Data is analysed fortnightly and parents are informed
when attendance is causing concern.  The attendance
of tier 1 students is on track and acknowledged
regularly as a positive role model.  Tier 2 students
require a level of intervention and a personalised
attendance plan with goals and target attendance rates.
The achievement of goals is monitored by the school
attendance officer.  Students on tier 3 require intensive
support and were often referred to the HSLO for more
formal actions, including court referrals.
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 4

Classroom Teacher(s) 8.64

Teacher of Reading Recovery 0.21

Learning and Support Teacher(s) 1.2

Teacher Librarian 0.4

School Administration and Support
Staff

8.28

Other Positions 1

*Full Time Equivalent

In 2018, the staff included four local people who
identified as Aboriginal.  There are also six SLSOs who
identify as Aboriginal. These Aboriginal staff provide
key support and guidance to students and maintain
strong connections to their local communities.

Two Aboriginal Education Officers work closely with
community to build relationships with the school and
clarify understandings of school processes and
activities.

The Senior Leader, Community Engagement officer is a
local Aboriginal woman who coordinates and initiates
programs and events to facilitate the achievement of
the key deliverables of the Connected Communities
strategy.  This involves consultation with the community
and working partnerships with service agencies and the
local AECG.

Two of the Assistant Principals are on alternate, higher
duties within the school and are backfilled (through an
EOI process) by other staff members on higher duties.

In addition to the positions available on our entitlement,
the school employs a number of staff on temporary
contracts using RAM funds.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 0

Professional learning and teacher accreditation

The school employs a number of beginning or early
career teachers who are working towards their
accreditation at proficiency level. In 2018, four teachers
achieved accreditation at proficient level.  Two teachers
submitted maintenance reports at proficient level and
two staff members continue to work towards
accreditation at the higher level of Lead.  All staff are
now accredited according to the new NESA
requirements.

Professional Learning is a priority in the school and
occurs both within the school and through outside
providers. Whole school professional learning is directly
related to the school plan with a learning focus in staff
meetings and a wellbeing focus on SDD.   A learning
conversation protocol was introduced and used for staff
to explore their implementation of explicit teaching
through problem solving conversations with colleagues.
All staff have a common school goal on explicit
teaching in their PDP.

Personal professional goals are developed and access
to external professional learning opportunities to
support achievement is offered to staff.  Observations
are a major component of professional learning
associated with PDP goals and staff value the feedback
from staff. Time is provided for collegial observations of
practice to facilitate the learning.

All non teaching staff had PDPs and were offered
professional learning in groups to facilitate the
achievement of their goals.  They were also able to
access external professional learning when
appropriate.

All PDP goals were collated and informed professional
learning opportunities.  Staff participation in relevant
professional learning was tracked through a google
document and managed by executive staff as part of
the supervision structure.   The impact of specific PL
was evaluated by individuals and reported on in annual
milestones for the plan.  Collaborative time with the
instructional leaders was highly valued as quality
professional learning.

Beginning teachers had scheduled time with their
mentor teacher and supervisor to build their teaching
skills and strengthen their classroom practice.  They
also accessed external professional learning to
enhance their knowledge and skills.

All staff were trained in Managing Aggressive and
Potentially Aggressive (MAPA) behaviours and a small
group trained as the MAPA response team to support
and manage critical incidents in the school.  This
training supported strategic direction 1 in building skills
of staff to manage the wellbeing of students more
effectively.
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Financial information

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2018 to 31
December 2018. 

2018 Actual ($)

Opening Balance 1,401,783

Revenue 5,095,897

Appropriation 5,042,868

Sale of Goods and Services 12,127

Grants and Contributions 36,216

Gain and Loss 0

Other Revenue 0

Investment Income 4,686

Expenses -5,517,222

Recurrent Expenses -5,517,222

Employee Related -4,956,727

Operating Expenses -560,496

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

-421,325

Balance Carried Forward 980,458

The school allocated substantial funds to upgrade
technology in 2018 ($95,000).  All classrooms have
access to a bank of laptops and ipads were purchased
to support the learning in STEM.  Interactive technology
was replaced as needed across the school.

There is no income from voluntary contributions and the
school provides substantial subsidies to families to
ensure every student has access to excursions, events
and quality resources.  This includes financial
assistance for uniforms, emergency lunches, breakfast
club overnight excursions and classroom equipment.

The canteen is operated by the P&C and therefore
does not generate income for the school.  The P&C use
their fundraising and canteen profits to provide
resources for the school as identified by staff and
students.  In 2018, the P&C contributed to the air
conditioning in classrooms.

The majority of RAM funds is allocated to additional
staffing– both classroom teachers and school learning
support officers..  This improves the level of
personalised instruction and intervention that can be
offered to students who require additional support.

Financial management is led by the Principal and the
School Administration Manager. Budgets are submitted
by teams or individuals for initiatives and priorities as
approved by the executive.   Approval is based on
consideration of the school plan, maintenance of
existing resources and facilities and implementation of
DoE priorities.

Funds carried forward in 2018 will be allocated to the
establishment of an alternate learning centre to cater
for students who have been affected by trauma and
require additional emotional/social support to access
learning.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 

2018 Actual ($)

Base Total 1,468,385

Base Per Capita 42,242

Base Location 115,544

Other Base 1,310,600

Equity Total 1,347,658

Equity Aboriginal 669,816

Equity Socio economic 506,949

Equity Language 0

Equity Disability 170,893

Targeted Total 684,040

Other Total 873,583

Grand Total 4,373,667

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.
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School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

From 2018 to 2020 NAPLAN is moving from a paper
test to an online test. Individual schools are migrating to
the online test, with some schools attempting NAPLAN
on paper and others online.

Results for both online and paper formats are reported
on the same NAPLAN assessment scale. Any
comparison of NAPLAN results – such as comparisons
to previous NAPLAN results or to results for students
who did the assessment in a different format – should
take into consideration the different test formats and
are discouraged during these transition years.

Literacy

In year 3, students achieved better results in spelling
than reading or grammar & punctuation.  At least one
third of students remain in the bottom 2 bands which is
of concern.  In writing, the majority of students achieve
in the middle bands which is a positive result.

In year 5, results in spelling are stronger with less
students in the bottom bands than for reading or
grammar & punctuation.  In writing, more than half the
students achieve in the bottom two bands and do not
achieve minimum standard.

Printed on: 11 July, 2019Page 14 of 19 Coonamble Public School 1631 (2018)



Printed on: 11 July, 2019Page 15 of 19 Coonamble Public School 1631 (2018)



Numeracy

In year 3, more than half of the students achieve in the
bottom 2 bands which is an area of concern as they do
not meet minimum standard.  The majority of students
achieve in the 2nd lowest band (approx. 36%).

In year 5, there is a shift from the bottom band to the

2nd lowest band  and approximately 45% of students
achieve in the middle 2 bands.

The My School website provides detailed information
and data for national literacy and numeracy testing. Go
to http://www.myschool.edu.au to access the school
data.
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Premier's Priorities: Improving education results
and state priorities:

Better services – Improving Aboriginal education
outcomes for students in the top two NAPLAN
bands.

Aboriginal students at Coonamble Public School are
not yet achieving the Premier's priority of improving the
percentage of students in the top 2 bands. Writing
remains an area of concern in both years 3 & 5 and our
focus for improvement is reading. School based data
does show more students are on track against
expected outcomes but this has not transferred to
NAPLAN data as yet.

There have been small improvements and movement
towards the priorities in some areas.

In year 3:

Grammar & punctuation – small increase (5%) of
students in band 6 compared to the average from
2016–2018.

Reading – almost a 10% increase of students in band 5
from 2016–1018 average.

Spelling – slight increase of students in band 5
compared to the average from 2016–2018.

Numeracy – slight increase of students in band 5 when
compared to the averages from 2016–2018.

In year 5:

Spelling – small increase of students in band 7 and a
slight increase of students in band 8 when compared to
the 2016–2018 average.

Reading – percentage in band 8 has remained constant
in 2018 compared to the average over 2016–2018.

Numeracy – very slight increase of students in band 7
compared to the 2016–2018 average.

There is some pleasing value added/growth from year 3
to year 5 which indicates that current practices are
having a positive impact on achievement of expected
outcomes.

Performance will continue to be measured with both
formative and summative assessment processes within
the school and through NAPLAN analysis.

In 2019, the focus of professional learning for staff will
be formative assessment and using learning intentions
and success criteria more effectively.

Parent/caregiver, student, teacher
satisfaction

Each year the school seeks the opinions of parents,
carers, staff and students about the school. In 2018,
information was gathered from these groups through
Tell Them From Me (TTFM) surveys, information
sessions and face to face discussions.

Parents/Community

The majority of parents. carers and community
members feel welcome and valued in the school and
report that the school communicates well through
facebook and newsletters. Classroom teachers also
provide regular information and make themselves
available to parents and carers for discussions about
individual students.

Parents and carers agree that most issues are followed
up quickly and they are comfortable to approach the
teachers to discuss concerns. There is an increase in
communication with parents to inform them of positive
achievements or behaviours of students.

The introduction of learning report meetings has
resulted in an improved focus on learning across the
school. Eighty five percent of parents/carers attended
the report learnings for their child and offered
constructive feedback to be considered for the 2019
meetings. Parents/carers confirm that they have an
increased understanding of the areas of achievement
as well as the areas which their child needs to develop
and improve..

Parents and carers attend school assemblies and
events like easter hat parade and recognise the
positive impact this has on their children. The
connections between school and home are
strengthened as a result. They showed interest in
attending workshops on strategies used to support the
literacy and numeracy activities in class.

Bullying remains a concern for parents and carers and
they acknowledge that the school does attempt to
address bullying through proactive strategies and
programs. Through Positive Behaviour for Learning,
there will be a focus on anti–bullying at the beginning of
each term. Surveys will be conducted and counselling
offered to support the identified bullies and victims to be
resilient and respectful.

Students

Students are surveyed regularly and feedback is
gathered through the Student Representative Council
throughout the year.

Students enjoyed high levels of participation in a variety
of sports as well as choir and band. They aspire to
competing in sporting events that are outside the
school and their confidence is improving.

Students generally believe that they try their best in
class and are gaining confidence to have a go when it
seems difficult. They agree that the teachers are
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always willing to provide help in all aspects of learning.
They also believe that most teachers are fair in
monitoring and addressing inappropriate behaviours.

Almost all students report that the school psychologist
is a positive and important member of staff and that she
is trusted by everyone.

Students would like to be responsible for school
initiatives, especially gardens and hands–on activities.
They expressed a positive response to the whole
school acknowledgment systems and enjoy watching
their photos appear on the PB4L goldies board.

Teachers

The majority of staff agree that the school is working
collaboratively to provide a safe and r4spectful learning
environment for all students. There is increased
commitment to the PB4L framework as evidenced by
the implementation of the matrix and more consistent
use of the language. Teaching and non teaching staff
can articulate the expectations and processes for
improving positive behaviours.

In learning, teachers appreciate the opportunity to
access instructional leadership and work collaboratively
with colleagues during hub days. The collective
approach to data analysis and planning for teaching is
valued by most teachers. Teachers report that regular
collaborative time with the instructional leaders is
helpful for their explicit teaching in literacy and
numeracy.

There was a positive response to the use of a learning
conversation protocol as a professional learning
strategy. This problem solving approach was well
received and staff agree that they benefited from
learning from and with each other in this structure.

Teachers agree that there is a culture of high
expectations within the staff for both wellbeing and
learning. They continually seek to improve engagement
of all students by personalising the learning. There is
evidence that teachers make adjustments and
differentiate learning consistently and encourage
students to have a go.

Teachers report that they believe the explicit teaching
model is relevant and successful in making the learning
visible to students. Most teachers are implementing the
model in literacy and many are also applying explicit
teaching to numeracy instruction.

Evidence based teaching is improved as teachers
become more confident and skilled in designing
authentic assessment tasks and gathering, analysing
and interpreting data to plan effective teaching and
learning experiences.

Policy requirements

Aboriginal education

Providing our Aboriginal students with a strong, quality
education is a high priority in a Connected

Communities school. All staff are committed  to the
achievement of the ten key deliverables of the strategy
to ensure that every student reaches their potential.

Every student has a personalised learning pathway that
is developed with the student, their parent or carer and
the teacher.  Goals are determined for literacy,
numeracy, social and culture in a learning meeting
during term 1.  These are incorporated into teaching
programs and monitored and reported on throughout
the year before being evaluated in term 4.

In 2018, the implementation of the Healthy Culture,
Healthy Country cultural curriculum and language
continued with the first year of the integrated Scope
and Sequence being delivered across the school. An
Aboriginal language teacher was employed to work in
collaboration with the local Aboriginal team to ensure
local content was embedded into the curriculum.
Culture and language was taught in the classroom with
the teacher participating and co teaching rather than
the previous RFF model.  This ensured that teachers
could learn the language with the students.  The
Aboriginal mentor continued to support programs and
students in the knowledge of their culture.

Cultural events occurred throughout the year to
promote pride in and respect for the Aboriginal culture
in the community.  The importance of students
connecting to their culture is recognised and every
effort is made to celebrate the Aboriginal culture
wherever possible.  We recognised and celebrated
Reconciliation Day, National Apology Day and NAIDOC
week with special assemblies and presentations. The
community were invited and actively participated
wherever possible. The open day during NAIDOC was
particularly successful with many parents, carers and
community members attending.

The AECG and School Reference Group (SRG)
provide advice and guidance for the school on
educational initiatives  to ensure they are culturally
appropriate and respectful. The guidance of these
groups also contributes to the successful
implementation of the key deliverables.

Students in years 5 and 6 continued to participate in
Aboriginal dance groups, working closely with the girls
Academy at the high school.  They performed at a
number of events and a group of students learned the
acknowledgement to country in Gamillory language.

Our preschool students developed an
acknowledgement to country that they practice each
morning.  This is a positive initiative that connects the
young students to their culture.

All staff participated in 18 hours of professional learning
in the Connecting to Country program.  A number of
experiences were organised on country and at school
to strengthen the knowledge and understanding of the
Aboriginal culture in the local area.  This included trips
to sacred burial sites, tasting bush tucker, viewing night
skies, indigenous games and a day of exploring
Aboriginal history, traditions, art, craft and
men/women's business. These experiences enhanced
the understanding of and commitment to the local
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culture. and how to engage students in the learning
about their heritage.

Multicultural and anti-racism education

The elected ARCO maintained their training to support
staff with advice and guidance on any matters relating
to anti–racism.

Tolerance and acceptance of all people is taught
explicitly through PB4L, cultural curriculum and PATHS
lessons.  There is also explicit lessons on developing
positive relationships with other in PD, H, PE lessons.

Harmony Day was acknowledged with a celebration
and classroom activities to promote tolerance and
inclusion of everyone in the school community.  Staff
and students dressed in orange to recognise the
themes of harmony amongst all people and nations.

Multicultural perspectives are incorporated into Key
Learning Areas and staff recognise and value the
heritage of all students in their class when planning
learning experiences. There is a culture of
inclusiveness.
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