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Introduction

The Annual Report for 2018 is provided to the community of Bargo Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Ben Green

Principal

School contact details

Bargo Public School
Southern Rd
Bargo, 2574
www.bargo-p.schools.nsw.edu.au
bargo-p.school@det.nsw.edu.au
4684 1396
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School background

School vision statement

Bargo Public School aims to provide a supportive, engaging, respectful learning community that promotes student
responsibility, lifelong learning, global awareness and inclusivity.

School context

Bargo Public School is in a semi–rural township located in the lower plains of the Southern Highlands of NSW, serving a
varied socio–economic context.

There are approximately 300 students with 8% of students having an Aboriginal and Torres Strait Islander background
and students from language backgrounds other than English (2.5%). The school consists of 14 classes, including one
support class catering for students with Autism.

Staff and parents have high expectations of excellence for students across academic, cultural, social and sporting
programs. Parents are active participants in the school, demonstrating an interest in their children's learning. This strong
parental commitment is also reflected by a very active P & C which supports students, learning programs, as well as the
school's plan and all consultative processes.

The school has a proud history of strong engagement with all levels of community. We are a professional and energetic
staff who embrace a positive relationship with parents and caregivers.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

Overall the results on this process revealed that the school on average is delivering across the domains and elements
contained in the School Excellence Framework. Particular elements were focused on by school staff during this survey
and results were recorded as the following:

Learning Domain

In the element of Wellbeing the evidence determined the school was operating at a delivering stage.

In the elements of Assessment and Reporting the evidence presented indicates the school is operating at the working
towards stage.

The Student Performance Measures evidence suggested that the school was working towards delivering the aspects
across this area.

Teaching Domain

In the element of Data Skills and Use the evidence presented indicates the school is operating at the working towards
delivery stage.

Leading Domain

In the elements of Educational Leadership, School Planning, School Resources and Management Practices the evidence
presented indicates the school is operating at the delivering stage for all these areas.

.Areas for the school to continue to work towards include:
 • an explicit focus on the teaching and learning cycle, namely associated with curriculum, assessment and reporting

practices becoming consistent across the school. Concentrating on formative and summative assessment
techniques that were delivered this year will be reviewed in 2019. Consolidating the use of curriculum planning and
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reporting templates will also be a focus.
 • Ensuring evidence based practices are supported by adequate school based data collecting tools. The data is then

assessed and used to inform future teaching practice.

Our self–assessment process will assist the school to refine the strategic priorities in our School Plan, leading to further
improvements in the delivery of education to our students. For more information about the School Excellence
Framework:http://www.dec.nsw.gov.au/about–the–department/our–reforms/school–excellence–frameworkPrinted

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide
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Strategic Direction 1

Student Learning

Purpose

Bargo Public School is committed to providing an authentic learning environment that focuses on quality literacy and
numeracy skills, promoting student responsibility for learning and challenging students to become critical and creative
global citizens.

Overall summary of progress

L3 continued to be supported and developed with four new teachers participating in training. Training occurred
fortnightly, with one teacher participated in OPL ( Ongoing professional learning) once per term after completing their
initial training in the previous year.  L3 instructor observations in the classroom and teacher feedback occurred termly.
Opportunities were provided to staff to visit other schools implementing L3 to help support teachers in their
understanding, application of knowledge and implementation. Student data was collected and analysed twice per term to
support student growth in reading and writing. Video evidence of the L3 engine room was regularly collected and
analysed at training sessions with the L3 instructor.

Targeting Early Numeracy strategy ( TEN) continued in all K–2 classrooms and supported students in the area of
numeracy. Data was collected by class teachers through direct observation's and SENA assessments. Students
requiring extra support worked with learning and support teachers to consolidate numeracy strategies.

Staff implemented a whole school approach towards Learning Intentions in the area of reading comprehension.
Professional learning was provided to all staff from the executive team. This supported staff implementing teaching and
learning programs that provide students with opportunities to participate in clear and explicit activities and engage in
creative and critical thinking. This was decided as a necessary adjustment to the school plan to change our focus to
implement Learning Intentions and Success Criteria prior to students goals setting.

Focus groups of teachers participated in professional learning on STEM (Science Technology English Mathematics) to
provide opportunities to expand the schools current STEM opportunities and experiences at school. Due to staff changes
this has been postponed until 2019.

Selected students were engaged in future focused learning opportunities through the participation in a pilot extension
group, supported by our learning and support teacher. This program was successful and a similar program will be
implemented in 2019.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increased levels of students
achieving grade expected exit
levels for literacy and numeracy
progression and proficiency in
NAPLAN.

Approximately $60 000 to
support teacher training,
course costs and
professional teaching
support.

The Literacy program L3 was implemented K–2 as
a significant early intervention strategy for reading
and writing. Results were recorded after initial
teacher training in Term 1. At the conclusion of
Term 4 Reading results were as follows: 57% of
Kindergarten students had reached benchmark
Level 9 or above; 68% of students in Year 1 had
reached the required benchmark and 84% of
students in Year 2 were reading level 22 or higher.

Improvements in students being
able to articulate what they are
learning, why they are learning
and the future directions of their
learning.

$5000 professional learning

$12 000 for stage planning
to support formative
assessment/visible learning
planning and
implementation.

Executive staff attended Formative assessment
professional learning over the course of Term 2 and
3. Their knowledge was provided to staff over a
series of professional learning sessions. Formative
assessment techniques were implemented in the
classroom in a modelled, guided and independent
approach to support teachers . At the conclusion of
Term 3 some base line data was collected from
focus groups of students across Years 3 – 6 and
indicated the following:
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Improvements in students being
able to articulate what they are
learning, why they are learning
and the future directions of their
learning.

52% of students could articulate in a basic way
what they were learning , while 39% of students
could explicitly articulate what is was they were
learning about the current lesson they were
engaged in.

When asked about their purpose for learning what
they were currently doing 23% of students could
only provide a detailed response. In regards to the
expected quality of the learning a large proportion
of students, 62% could only provide a basic insight
into the expected quality of work they were to
provide. This particular data will be useful to
determine the effectiveness of training and the
implementation model of formative assessment
techniques in 2019.

Next Steps

I n 2019 staff will participate in ongoing L3 professional learning to acquire their accreditation. The program will continue
to be implemented K–2 and supported by the learning and support coordinator who also participated in training. The
inclusion of LIPI (lessons in phonic instructions) will occur in literacy sessions K–2 to support students development
particularly in the hearing and recording of sounds. Teachers have also identified the need to have this assessment
every 5 weeks. Kindergarten teachers will also be implementing letter ID assessment in 2019. All these initiatives will be
supporting our early intervention K–2 initiative.

The collection of reading graphs 3–6 needs to be supported more in the classroom. Classes in 2019 will all use Read
Theory as another source of data on student reading and comprehension. This provides literacy performance through
school data that can be monitored and used to support student learning and engagement. Development of a Years 3–6
intervention strategy for literacy and numeracy that correlates to K–2 strategies will be discussed. The extension of TEN
into stage 2 and the inclusion of TOWN activities 4–6. Plotting students on the literacy and numeracy continuum or the
progressions will also add another layer to our collection of data of students.

The collection of impact on learning needs to be systematically collected and analysed.
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Strategic Direction 2

Teacher Learning

Purpose

Bargo Public School fosters a culture of delivering high quality, current and evidenced based teaching practices as a key
driver for school improvement.

Overall summary of progress

Bargo Public School has endeavoured to promote and enhance excellence in teaching and learning through a variety of
initiatives in 2018. Our focus has been on:

 • Quality Teaching practices through ongoing professional learning opportunities.
 • Enhancing curriculum delivery through ongoing professional development.
 • Development of Formative Assessment practices.

Our main aim is to foster a culture of delivering high quality, current and evidence based teaching practices in order to
drive school improvement.

Scope and Sequences across all key learning areas were developed and updated through the establishment of
Management Committees by the end of 2018. Staff self nominated a key learning area and worked with colleagues to
devise an updated, current scope and sequence relevant to the NSW syllabus document and inline with 21st century
learning. This resulted in streamlining and developing a learning progression consistent across K–6 and provided staff
with direction in regard to content to be programmed and delivered.

Staff have continued to be provided with ongoing support and collaborative discussions through stage planning days,
and stage meetings that focus on the core business of teaching and learning. Through planning days staff were able to
discuss and plan quality teaching programs that are consistent across the stage. When planning staff were able to
develop and devise appropriate assessments and teaching and learning programs relevant to the stage. Collaborative
planning has assisted teachers to plan, discuss and analyse student data, differentiate for student needs and share
resources. Staff engaged in professional discussions around syllabus which resulted in quality teaching programs being
developed and implemented in each classroom. Consistent Teacher Judgement was also built into stage meetings and
planning days, which also allowed rich discussions of where students are and where to next in relation to stage
outcomes. This assisted teachers to collaboratively forward plan using differentiate teaching and learning
experiences/activities.

Assistant Principals were provided a day to support teachers on their stage. Support included: planning, team teaching,
classroom demonstration, program discussion and evaluation, teacher feedback and student assessment.

In 2018 the delivery of formative assessment professional learning has been carried out by executive staff, with the focus
on learning intentions and success criteria (LISC). Executive were initially involved in ongoing professional learning to
establish a pilot project for the school, through the development of an action plan, focusing on an area of need. As a
result, consistent language and visuals are evident across all K–6 classrooms which has seen consistency and
transparency within the school. Acquiring a deeper knowledge of formative assessment has enhanced teacher
responsiveness in meeting the learning needs of all students. Feedback and staff surveys indicated that there has been
increased awareness and confidence using LISC as part of formative assessment. Surveys also showed a dramatic
improvement of staff knowledge around learning intentions. Students are beginning to identify their own personal
learning goals and aware of the steps required to achieve them.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increase in teacher knowledge of
the Australian Professional
Standards for Teachers.

Increase in the results from the
collaborative practice survey.

Increase in students achieving at

$12 000 for collaborative
planning sessions

The Australian Professional Standards for Teachers
were incorporated into supervisor–teacher
discussions during the development of Personal
Development Plans. Standards were encouraged to
be included in the official document. An explicit
focus on how the standards relate to teaching and
learning will occur in 2019.
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

or above national standards in
NAPLAN.

In 2018 the need to develop collaborative practices
was a focus for the school. to commence this
strategy, collaborative stage planning days for
teachers were schedule for each term. A survey
was conducted at the conclusion of the year to
determine effectiveness. The results were:

* 67% rated the planning day as excellent, while
17% rated the day as good.

* 58% of staff believed their knowledge of syllabus
implementation improved.

* a focus on planning was determined to be was
stage groups concentrated on the most during their
time.

*  83% of staff valued the opportunity to plan
collaboratively. no staffed disagreed with the
support strategy.

In Reading there was a decrease in students in
both Year 3 and 5 achieving in the bottom 2 bands
of NAPLAN. Significantly Year 5 had an 18%
decrease in students. across the middle two bands
of NAPLAN. Improvements were noticed in Year 3
Reading where the percentage of students
increased from 59% to 66%.

Next Steps

 • Management groups to continue to refine and develop scope and sequences relevant to subject area and
allocation of funds to provide resources to support rich, quality teaching and learning in each subject area.

 • Professional Learning Committees (PLC) to facilitate professional dialogue about the core business of teaching
and learning, ensuring an effective and consistent approach to the teaching and learning cycle across the grade
and stage.

 • Teachers to continue ongoing professional development around learning intentions and success criteria.
 • Learning sprints will be utilised to support the implementation and growth of understanding of the formative

assessment cycle among staff.
 • Prioritise professional learning in effective use of data, identification and address the learning needs of amber

students and encourage evidence–based teaching practices and processes K–6 and improving learning outcomes.
 • Implementation of learning sprints on executive days to drive student outcomes and support student learning.
 • Staff to continue to be provided with opportunities to be more reflective of their own and others practice through

participation in informal and formal classroom observations though the use of mentoring and coaching. Increase on
teacher/leadership networking opportunities.

 • The effective implementation of Instructional leadership across the school to enhance teacher quality across K–6.
Instructional leadership implementation to provide staff with the opportunity to engage in specific professional
development around areas of need. This process will support quality teaching practice in classrooms.

 • Beginning teachers will continue to be provided with opportunities to network across the school and develop
collegial relationships with each other and mentors to assist their development as classroom teachers through
beginning teacher funding and initiatives. Beginning teacher funding will allow a mentor to work with the teacher to
further develop and discuss quality teaching and learning.

 • Effective use of Quality teaching funding will continue to support and assist all staff in the delivery of quality
teaching practices through effective timetabling and management of school resources. Initiating focus areas using
individual teacher PDP goals and areas of need which is self nominated. This includes, and is not limited to, visits
to other schools, professional conversations and opportunities to visit peers in other classrooms though
observation or team teaching opportunities, online professional learning and face–to–face professional learning
opportunities.

 • Use of Australian Professional Standards to improve application of teaching practice through the accreditation
process.
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Strategic Direction 3

Wellbeing

Purpose

Bargo Public School nurtures a cohesive culture of collective efficacy and collaboration, through enhanced
communication and consultation, ensuring students, staff and school community connect, thrive and succeed.

Overall summary of progress

Several staff attended Positive Behaviour for Learning (PBL) training to revitalise and reassess the program within the
school and one staff member attended the PBL coaches course to assist them to facilitate the program. This was done to
assist the school to maintain forward momentum with positive behaviour processes and practises, in line with current
pedagogy. A review of the schools PBL program was conducted using the "Benchmarks of Quality" tool and a number of
areas for improvement were determined.

One of the areas noted for improvement was the need to give students strategies to support positive behaviour. As a
result, the school investigated programs that would allow for a whole school approach to support students, with a view to
implement it in 2019.

Bargo Public School applied for a Student Wellbeing Support Program grant and were successful with the application.
The school is currently in the process of seeking candidates who are suited to the specific needs of the school
community. This initiative was supported by the school P & C.

The Learning and Support program within the school was revised and refined to ensure processes were clear and that
support was directed to those most in need.

To improve student efficacy, the student leaders visited another school to view their school parliament with a view to trial
within the school.

In order to promote the cyber–safety and anti–bullying policies, students in Stage 3 attended a state–wide, online
learning opportunity from the office of the e–safety commissioner. In addition, the police youth liaison officer visited the
school to talk about cyber–safety.

As a school we conducted the Positive Workplace Culture Audit to gather baseline information, with a view to setting
goals to improve wellbeing within the school.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Improvement in positive
workplace culture audit.

Decrease in student incidences of
negative  behaviours.

Improved school practices  from
sustaining and growing to
delivering in the School
excellence Framework element of
Wellbeing.

Nil required $0 Baseline data for the Workplace Culture Audit was
collected. It was acknowledged by 78% of the staff
that we are in the process of, or have clear process
for change management within the school. It was
noted that 82% staff stated we were either working
on or have in place, clear systems and processes
that operate in the school for concerns / complaints.
72% staff recognised we are working on creating a
culture that has clear communication, that is open,
honest and transparent, where appropriate.

Data collected in Sentral was reviewed to ensure
behaviours were being accurately tracked. Baseline
data was collected  from 2018 Sentral data in order
to compare with the data in 2019.

The school completed the School Excellence
Framework Self–Assessment at the beginning of
2019, reflecting on 2018. The evaluation
determined that in 2018 the school was delivering
according tot he statements in the document
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Improvement in positive
workplace culture audit.

Decrease in student incidences of
negative  behaviours.

Improved school practices  from
sustaining and growing to
delivering in the School
excellence Framework element of
Wellbeing.

against the evidence provided from school practice.
Examples included staff, students and the
community acknowledging that a whole school
approach to student wellbeing is important for
learning and so included wellbeing as a strategic
direction for school improvement; a refined and
explicit approach to providing learning support to
students,  the current Positive Behaviour for
Learning systems and structures focus on creating
a positive environment for learning expectations of
behaviour are explicit; involvement of outside
agencies to provide a holistic approach to improving
and supporting student wellbeing.

Next Steps

In order to provide consistency and social skills development, we will trial "Program Achieve" alongside our PBL system
in 2019. In addition to the student activities that will be consistently timetabled across the school, we will aim to involve
parents with the support strategies in the parent portal. After these resources have been trialled, we will look to use the
student, parent and staff evaluations from the Achieve program to determine its success and to provide any future
directions in relation to student wellbeing.

The PBL team will review the current welfare policy and streamline the processes used at school. The aim of this will be
to ensure that the school's behaviour systems are easier to understand and transparent. This will include explanation
and revision of classroom teacher letters, awards and school systems. Hence communication between staff,
parents/carers and students should be improved.

In order to improve student efficacy within the Wellbeing framework, student leadership will be a focus. A school
parliament will be trialled with Stage 3 students leading. All students will be involved through class meetings led by
student delegates. It is our aim in future to include class delegates from each class to present issues, problems and
successes through this avenue. It should also give a greater student voice and additional opportunities for leadership.

Professional learning on the Wellbeing framework will be provided to staff and an audit conducted using the Wellbeing
Audit tool.

The results of the Workplace Culture Audit will be further analysed with a view to develop and implement strategies for
improvement across the whole staff.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Approximately $15 000 was
spent to resource this
initiative.

An experienced class teacher was used one
day per week over 30 weeks to engage 29
Aboriginal students about their culture and
country. This focus group also completed an
Aboriginal artwork depicting their cultural
backgrounds and the local area. The teacher
also focused on improving student
achievement levels in Reading by using
cultural texts to engage the students.

English language proficiency $22 000 A teacher was trained and employed one day
per week to support student English language
development according to required needs.

Low level adjustment for disability $30 000 An SLSO was employed to support student
engagement and learning in the classroom
and for social support in the playground.

Quality Teaching, Successful
Students (QTSS)

0.617 staffing allocation
was used 3 days per week.

A teacher was employed part–time to provide
release for staff to mentor teachers about
literacy and numeracy practice. This
allocation was also used to implement the
early intervention Literacy strategy of L3,
enabling staff to attend professional training
sessions.

Socio–economic background $60 000 A teacher was employed part–time to provide
release for executive staff to support the
learning and behaviour needs of students in
their stages, and provide individualised
support to teacher staff.

Support for beginning teachers Approximately $25 000 Three teachers were supported using this
funding. It provided additional release time for
teachers to be mentored and observe quality
teaching practices. and seek professional
learning. Several staff also began the
accreditation process using this resource.
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Student information

Student enrolment profile

Enrolments

Students 2015 2016 2017 2018

Boys 183 186 178 172

Girls 179 173 171 154

Student attendance profile

School

Year 2015 2016 2017 2018

K 94.5 94.9 95.1 92.8

1 93.7 94.4 94.8 93.5

2 94.4 94.4 93 91.1

3 92.8 95.4 95.3 92.5

4 92.7 94.8 95.6 94.1

5 93.4 94.2 94.6 92.4

6 92.6 94 91.8 93

All Years 93.4 94.6 94.3 92.8

State DoE

Year 2015 2016 2017 2018

K 94.4 94.4 94.4 93.8

1 93.8 93.9 93.8 93.4

2 94 94.1 94 93.5

3 94.1 94.2 94.1 93.6

4 94 93.9 93.9 93.4

5 94 93.9 93.8 93.2

6 93.5 93.4 93.3 92.5

All Years 94 94 93.9 93.4

Management of non-attendance

 • During 2018 we reviewed our attendance
processes and procedures. We looked at teacher
accountability with absence tracking. Creation
and use of an online school based tracking form
was trialled to provide regular two way
communication between the school and the Home
School Liaison officer. Students with under 85%
attendance were monitored. Support was offered
to assist students to attend school on a regular
basis and signage was put around the school
about the importance of attending school

Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 3

Classroom Teacher(s) 12.75

Teacher of Reading Recovery 0.53

Learning and Support Teacher(s) 0.9

Teacher Librarian 0.8

School Administration and Support
Staff

3.92

*Full Time Equivalent

In 2018 there were three staff members who identified
as being of Aboriginal background.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 88

Postgraduate degree 12

Professional learning and teacher accreditation

In 2018, approximately $40 000 was used to provide
staff with professional learning to improve pedagogical
knowledge and practice.

Professional Learning focused on:
 • L3 training for relevant K–2 teaching staff.
 • TEN training for K–2 staff.
 • Formative assessment and syllabus

implementation.
 • PBL coaching and reload sessions
 • The use of data collection tools for classroom

teachers.
 • Mentoring based on consistency in teacher

judgement and quality teaching programs.
Three staff members commenced the accreditation
process in 2018. Two staff members completed their
maintenance during 2018.

Printed on: 14 June, 2019Page 12 of 18 Bargo Public School 1134 (2018)



Financial information

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2018 to 31
December 2018. 

2018 Actual ($)

Opening Balance 95,288

Revenue 3,142,679

Appropriation 3,039,033

Sale of Goods and Services 6,588

Grants and Contributions 93,811

Gain and Loss 0

Other Revenue 0

Investment Income 3,247

Expenses -2,790,325

Recurrent Expenses -2,790,325

Employee Related -2,606,438

Operating Expenses -183,887

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

352,354

Balance Carried Forward 447,642

In 2018 the school entered a new leadership phase
with the appointment of a new substantive Principal.
The school's budget began with some anomalies at the
commencement of the year and with the assistance of
Finance Directorate was clarified by the end of Term 2.
During the first semester the school was staffed
according to establishment quotas with no additional
staff employed. Minimal spending occurred during this
term in order to establish correct financial status of he
school. The implementation of new Departmental
budgeting, finance and staff tools enabled the school to
understand it's financial position better during Semester
2 and several programs were implemented, using an
increase in funded teaching staff. Budget was also
underspent due to the commencement of the
Administration building upgrade set to take place at the
end of the year and the need to ensure the completion
of project items outside the scope of works.

Intended use of additional funds for 2019 will
concentrate of the completion of the administration
building and associated landscaping, together with a
significant focus on teaching resources to compliment
the new KLA scope and sequence units to be taught. A
focus on 21st learning, critical and creative thinking and

STEM will also be budged for 2019 using the additional
funds left over.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 

2018 Actual ($)

Base Total 2,312,190

Base Per Capita 68,650

Base Location 5,839

Other Base 2,237,701

Equity Total 302,034

Equity Aboriginal 20,607

Equity Socio economic 126,455

Equity Language 21,898

Equity Disability 133,075

Targeted Total 186,923

Other Total 120,470

Grand Total 2,921,618

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.
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School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

From 2018 to 2020 NAPLAN is moving from a paper
test to an online test. Individual schools are migrating to
the online test, with some schools attempting NAPLAN
on paper and others online.

Results for both online and paper formats are reported
on the same NAPLAN assessment scale. Any
comparison of NAPLAN results – such as comparisons
to previous NAPLAN results or to results for students
who did the assessment in a different format – should
take into consideration the different test formats and
are discouraged during these transition years.

Year 3 and Year 5 2018 NAPLAN results mainly
reflected the school average from 2016–18. Generally
speaking results remained steady across all
components. A focus for the remainder of the school
plan is to acknowledge the large cohorts of students
who are placed in the middle two bands for their
respective year group and implement strategies to
improve their achievement levels to reflect those of
being proficient, the top two bands of each area. Some
notable mentions about the results include (all figures
are in comparison to the school average as displayed in
the graphs):
 • A 14% increase on the school average in

students achieving Band 4 in Grammar and
Punctuation.

 • An increased proportion of students achieving
Band 4 and 5 in Spelling.

 • Approximate 5% increase in students achieving
proficiency Band 6 in Writing.

In the Year 5 results:
 • The school demonstrated improvement across

bands 6 and 7 in spelling.
 • A large improvement in the middle bands 5 and 6

of Grammar and Punctuation.
 • Reading percentages in bands 7 and 8 were

above the average for the past 3 years.

Band 1 2 3 4 5 6

Percentage of students 9.1 15.9 15.9 34.1 13.6 11.4

School avg 2016-2018 5 10.1 22.3 20.9 20.1 21.6
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Band 1 2 3 4 5 6

Percentage of students 2.3 2.3 30.2 34.9 20.9 9.3

School avg 2016-2018 3.6 7.9 19.3 32.9 20 16.4

Band 1 2 3 4 5 6

Percentage of students 6.8 13.6 6.8 27.3 38.6 6.8

School avg 2016-2018 3.6 10.8 15.8 26.6 31.7 11.5

Band 1 2 3 4 5 6

Percentage of students 2.3 9.1 20.5 27.3 29.5 11.4

School avg 2016-2018 0.7 8.6 18 30.9 36 5.8
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Band 3 4 5 6 7 8

Percentage of students 11.6 16.3 46.5 18.6 7.0 0.0

School avg 2016-2018 11 16.6 44.1 21.4 6.2 0.7

Band 3 4 5 6 7 8

Percentage of students 4.7 11.6 18.6 37.2 27.9 0.0

School avg 2016-2018 10 9.3 20 33.3 18 9.3

Band 3 4 5 6 7 8

Percentage of students 2.3 18.6 23.3 25.6 18.6 11.6

School avg 2016-2018 10 19.3 21.3 25.3 15.3 8.7
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Band 3 4 5 6 7 8

Percentage of students 7.0 2.3 23.3 48.8 9.3 9.3

School avg 2016-2018 8 16.7 20.7 28 13.3 13.3

Year 3 and Year 5 results this year were very similar in
Numeracy. Commonly:
 • a lower proportion of students displayed results in

the bottom 2 bands than the average of the
previous three years.

 • there was a large number of students who
achieved in the middle 2 bands for both grades,
exceeding the school average for the past 3
years.

 • an area of interest and challenge for the school
will be to maintain students who display the ability
to achieve at a proficient level as results
decreased across the top two bands in both Year
3 and 5.

Band 1 2 3 4 5 6

Percentage of students 2.3 14.0 30.2 34.9 14.0 4.7

School avg 2016-2018 2.9 12.9 28.1 28.8 18.7 8.6

Band 3 4 5 6 7 8

Percentage of students 4.7 11.6 44.2 32.6 4.7 2.3

School avg 2016-2018 6 12.8 32.9 30.2 13.4 4.7

The My School website provides detailed information
and data for national literacy and numeracy testing. Go
to http://www.myschool.edu.au to access the school
data.>

The number of students with Aboriginal background
that completed Year 3 and Year 5 NAPLAN testing in
2018 was eight. Of the students that completed the test
one result for a student in the top two bands was
recorded in Year 3 Numeracy and Year 3 Reading. One
result was recorded for a student achieving proficiency
in Year 5 Numeracy. Of all the students with Aboriginal
background completing NALPLAN, 18.75% of students
achieved a result in the top two bands for Numeracy
and Reading.
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Parent/caregiver, student, teacher
satisfaction

In 2018 there wasn't use of a survey tool that could
triangulate parent/caregiver, student, teacher
satisfaction.

Throughout the year stakeholders were surveyed in
differing areas, but not relative to satisfaction of
teaching and learning, curriculum delivery, school
culture, leadership or customer satisfaction. Parents
were surveyed about the effectiveness of the newsletter
as a critical source of communication. Results
concluded:

A student parliament was established as a vehicle for
providing a student voice within the school. This
strategy was only implemented in Semester 2 and it's
structure only in its infancy. Progress will be determined
after a year of implementation. Students completed a
purpose of learning survey prior to the introduction of
learning intentions and success criteria. Teachers were
provided with the opportunity to give feedback about
collaborative planning days and school culture and
climate through a positive workplace audit. These
surveys have been reported on in other areas of this
report.

A focus for 2019 is for the school to improve upon all of
its data collection processes to determine evidence of
impact in why we do what we do. The school has
registered for the Tell Them From Me surveys for 2019
and will also conduct focus groups to collate further
information and provide stakeholders with opportunities
to contribute to school directions. With a renewed focus
on evidence based practice the school will move from
working towards delivering to delivering in the domains
and elements of data use and planning, student
performance measures and move into the sustaining
and growing elements of community engagement in the
school excellence framework.

Policy requirements

Aboriginal education

In 2018, our K– 6 population of students from
Aboriginal and Torres Strait Islander backgrounds was
29. The students actively engaged in a new school
initiative that focused on developing awareness of their
Aboriginal culture and heritage. Connections were
made with parents about the program and included
consultation about the students personalised pathways
learning documents. .All students, K–6 learnt about
Aboriginal culture and history in HSIE. The cross
curriculum priority, Aboriginal and Torres Strait
Islanders, was embedded across other key learning
areas. NAIDOC was celebrated with a performance by
Troy Allen. The students heard stories about Aboriginal
culture and listened to contemporary didgeridoo music
being played.

Multicultural and anti-racism education

Through the evaluation and development of scope and
sequences across all KLA's, together with a focus on
class programming, Bargo Public School began to
include a focus on multicultural perspectives throughout
the curriculum. We also participated in the Multicultural
Perspectives Public Speaking competition with all
students creating and delivering informative and
interesting points of view related to multicultural topics.
Throughout the school year students are immersed in
the language of our school rules and values and how
they can relate these to improving and eliminating
bullying and racist situations. An evaluation of our
Positive Behaviour for Learning program was also
initiated and the results and recommendations of this
evaluation will be implemented in 2019. The school
addresses any anti–social racist behaviour through the
trained Anti–Racism Contact Officer. The school is
fortunate to utilise this service on a minimal basis.
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