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Introduction

The Annual Report for 2018 is provided to the community of Aberdeen Public School as an account of the school's
operations and achievements throughout the year.

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Corallee Kerrigan

Principal

School contact details

Aberdeen Public School
Segenhoe St
Aberdeen, 2336
www.aberdeen-p.schools.nsw.edu.au
aberdeen-p.school@det.nsw.edu.au
6543 7271
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School background

School vision statement

Our vision is to create a positive, respectful and inclusive environment that positively contributes to the development of
the whole person. Our belief is that quality education is key to preparing students for life. A holistic approach is central to
the development of confident, resilient, innovative and resourceful  students.

At Aberdeen Public School, we strive to increase educational performance by establishing a culture of continual
improvement through high quality evidence–based best practice. Explicit teaching of the skills, strategies and mindset to
foster one's capacity to connect, succeed and thrive in a rapidly changing world is imperative. We work in partnership
with the school community to ensure students are provided with optimal conditions for learning and are well–supported to
achieve their personal best.

School context

Aberdeen Public School is located in the Upper Hunter Valley and is part of the Upper Hunter Community of Schools.
Situated in the small rural township of Aberdeen midway between Muswellbrook and Scone, it serves students from the
local community of Aberdeen and surrounding areas. Our students come from a range of socio–economic circumstances
and the town has a strong sporting culture which is echoed throughout the school community.

Current enrolment is 201 students from K–6. The school has ten mainstream classes, two of which are school–funded.
Students come from diverse backgrounds, including 12% who identify as Aboriginal or Torres Strait Islander. The school
promotes an inclusive and respectful environment and celebrates the growing diversity of our school community.

The teaching and non–teaching staff are committed to ensuring optimal well–being and development of all students
through the provision of a happy and nurturing educational setting. The school benefits from having a full–time
Instructional Leader to support teaching and learning. Students are encouraged to try new experiences and are able to
access specialist teachers for music, dance and drama. A proactive Learning and Support Team operates within the
school and quality differentiation promotes success for all.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

In Learning, our efforts have primarily focused on learning culture by way of establishing and developing effective
learning alliances to actively engage students in meaningful and challenging experiences. Learning alliances, such as
the STEM initiative between Scone and surrounding schools, have also contributed to professional development of
teachers resulting in advances in curriculum provision and high yield strategies for student engagement. Our
collaborative processes continue to support students during key transition points in their education, ensuring continuity of
learning, especially for 'at risk' students. Our staff work with the feeder pre–school and high school staff to gather and
distribute student information and the school has implemented processes to support student transition between year
levels. As a school, we have identified the need for school–wide assessments to assist with program evaluation and
monitoring student progress throughout K–6.

The introduction of a Year 6 'pathways' class to provide differentiated learning experiences for students who were
identified through school processes as being at high risk, had positive outcomes for students. By providing a tailored,
hands–on approach to learning with a focus on developing social skills, a growth mindset and digital technology skills for
learning, students were more inclined to stay in their classroom, participate in their learning and work in partnership with
peers.

Staff actively participate in whole–school processes and community–based projects to support the wellbeing of all
students. The implementation of Positive Behaviour for Learning has promoted the explicit teaching of expectations of
behaviour across school settings. The PBL Team regularly collects and analyses staff and student data to monitor and
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refine our practices. Staff value and use whole school systems and processes to monitor and review student well being,
allowing the learning and support team to access information as required and make informed decisions to ensure
students are supported.

The school's major focus in the domain of Teaching, has been on collaborative practice and feedback to support
professional development for teaching staff. Teachers negotiate with colleagues, observations of classroom teaching and
management, with feedback, to improve professional knowledge and practice. Teachers actively evaluate, share and
discuss learning and changes in practice with other staff within the school to improve school–wide practice.
Evidence–based practices are shared, demonstrated and critiqued by an experienced Instructional Leader and teachers
engage in both informal and formal coaching conversations. Highly–skilled and experienced teachers have provided
mentoring to colleagues to build capacity across the school. As a result, teachers have greater input into professional
learning experiences that align with the school's strategic directions and the professional standards for teachers.
Teachers work collaboratively with school learning support officers and teacher interventionists to implement targeted
teaching and learning with a strong focus on developing literacy and numeracy skills.

In the domain of Leading, our priorities have focused on creating opportunities for parents and community to engage in a
range of school–related activities to help build the school as a cohesive educational community. We have encouraged
our school and broader community to provide feedback through online surveys and have sought to establish
partnerships with local community groups and agencies in collaboration with our school's Parent and Citizen's
association. The school hosted a successful School Sleep Out to support a local homeless support group and joined
forces with our local firefighters to fundraise for research into Motor Neurone Disease. To better service our local
community, the school established a regular Play Group for 0–5 year olds to support parents and children prior to school,
by providing regular information sessions on child development, health screening, early intervention and other
community–based services.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide
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Strategic Direction 1

Great Teaching, Successful Learning

Purpose

To increase educational aspiration and ongoing performance improvement through effective curriculum delivery, best
practice and the collaborative actions of the school community. Our goal is to consistently implement evidence–based
strategies that engage all students in meaningful and challenging experiences that promote success for all.

Overall summary of progress

There is demonstrated commitment within the school community that all students make progress. Teachers engage in
professional discussion and collaborate to improve teaching and learning in their classes, year groups and stages.
Negotiated peer observation of classroom teaching practice of colleague, with feedback, contribute to improved
professional knowledge and practice. Scheduled coaching conversations occur regularly for all staff and teaching staff
actively seek mentoring advice from colleagues. Teachers have collaboratively identified a need for a more robust
approach to assessment to drive teaching and learning, track student progress over time and evaluate teaching and
support programs.

Collaboration between Scone and Surrounding Schools (SaSS) STEM team has raised the profile of STEM–based
teaching and learning in Stage 2. Teachers report feeling better equipped to plan, teach and assess learning. Adopting a
split a split–screen methodology has supported students to develop knowledge and skills across the curricula in a
meaningful and purpose–driven context. Students are highly engaged in learning experiences, showed increased levels
of creativity, communication, collaboration and connectedness in their learning. The school is building a resource bank to
support teaching and learning in STEM.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

10% increase in the number of
students in Year 3 and Year 5
who achieve in the top two bands
in NAPLAN literacy and
numeracy.

Move from Delivering to
Sustaining and Growing (or
better) in the School Excellence
Framework in the elements of:
 • Learning culture
 • Curriculum
 • Assessment
 • Effective Classroom Practice

$82 000 The SEF SaS demonstrates a shift from Delivering
to Sstaining and Growing in the element of Learning
Culture.

The TTFM survey indicates a majority of students in
Years 4, 5 and 6 report experiencing a learning
environment of High Expectations, High Advocacy
and High Expectations, High Sense of Belonging.

Teachers indicated that they have  developed a
greater understanding of the elements of formative
assessment following professional learning. It was
identified that a consistent approach across school
was an area for improvement.

100% of teachers participated in a round of
reciprocal colleague visits. The Feedback focus of
the observational visits increased teacher
knowledge and understanding of the different
strategies to collect data to inform feedback to
students. Teachers are experimenting with different
ways of collecting and analysing formative
assessment data for student–to–teacher feedback.

Teachers were provided with additional time to
access support for implementing the literacy and
numeracy progressions online. and engage in
coaching conversations with our Instructional
Leader. Teachers used data to inform teaching
practice and meet students at point of need.

The STEM Alliance has provided quality
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

10% increase in the number of
students in Year 3 and Year 5
who achieve in the top two bands
in NAPLAN literacy and
numeracy.

Move from Delivering to
Sustaining and Growing (or
better) in the School Excellence
Framework in the elements of:
 • Learning culture
 • Curriculum
 • Assessment
 • Effective Classroom Practice

professional collaboration, resulting in professional
learning and continuity of learning for students.
Students actively engaged in inquiries,
demonstrating higher levels of problem–solving,
critical and creative thinking and collaboration with
peers. The SASS STEM team determined in their
evaluation that the implementation of Tier 1 was
very successful. Student engagement was
significantly high across genders and ability
groupings. Students demonstrated increased levels
of persistence with set tasks. The SASS team will
commence implementation of Tier 2 in 2019.

Next Steps

 • Evaluate the long term effectiveness of colleague observational visits on teacher practice and student outcomes.
 • Implement Tier 2 of the three–tiered implementation model developed by the SaSS Team as part of the STEM

Alliance. Analyse internal data of student cohort who participated in Tier 1 to determine ongoing impact on student
engagement and achievement.

 • Engage in quality professional learning experiences that engage teachers in the effective implementation of
curricula to identify quality practice that impacts on student outcomes and increases teacher capacity to cater to
the needs of 21st century learners. Document proven practices and expectations of practice at Aberdeen PS to
support a consistent, systematic evidence–based approach to teaching and learning.
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Strategic Direction 2

Flourishing Learners

Purpose

To develop a strategic whole school approach to wellbeing and engagement that enables students to grow into resilient,
confident, successful and responsible citizens. Teachers will be equipped with strategies to enhance student
engagement in all aspects of school life. We are committed to supporting staff and students to achieve their personal
best in a coherent, reflective and co–operative educational environment.

Overall summary of progress

The Visible Wellbeing Implementation Team have attended training and school and external data sources to identify
Relationship as a key focus area.. The Implementation Team has delivered professional learning to staff on the
fundamental communication strategy of "See, Feel, Hear". Staff are beginning to use this strategy to engage with
students. Staff have completed the first two modules of Visible Wellbeing training. Staff wellbeing has been a focus within
the school and staff are accessing activities to support their own mental, physical and emotional wellbeing.

A soft approach to the implementation of Positive Behaviours for Learning has enabled the school to reflect on school
data and engage community consultation to review and redefine our core expectations. PBL expectations and desired
behaviours are communicated to the school community on a regular basis and external evaluation procedures indicate
staff and students have a good understanding of desired behaviours in universal settings and the school is ready to
progress to PBL in classrooms.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Visible Wellbeing

Student wellbeing increases from
baseline.

Tell Them From Me and other
surveys reveal continued growth
in students' social/emotional
outcomes and parent
engagement over the period
2018 to 2020.

$4 000 Staff completed training in the elements of
strengths, emotional management, attention and
awareness and coping during the year. The "Living
Library" presentation highlighted that many school
practices (reflection time, participation in
extracurricular events, altruistic acts in the school
community, goal setting) are aligned with the ethos
of VWB. Base line data from the VWB and Tell
Them From Me surveys have been collated and will
be used as comparison data following the next
survey window in 2020.

Positive Behaviour for
Learning

Move from Delivering to
Sustaining and Growing (or
better) in the School Excellence
Framework in the element of
Wellbeing.

$7 000 School data reflects a reduction in Tier 1 negative
incidents. The SET report indicated take–up of PBL
is continually increasing, with the majority of
students and staff surveyed demonstrating
fundamental awareness of the core expectations. A
review of school data mid 2018 resulted in the
school rethinking its core expectations and a
decision was made to to survey the school
community to determine satisfaction with the
existing core expectations. This resulted in the
community voting to replace 'Ready' with 'Personal
Best'. Parents and students were key contributors
to this decision.

Next Steps

 • Launch Positive Behaviour for Learning with permanent signage. Introduce PBL in classrooms.
 • Embed the principles of VWB into school culture through explicit and implicit processes and procedures that

integrate the implementation of key wellbeing strategies throughout the school. Support teachers by providing
access to an 'expert' teacher in Positive Education practices and re–invigorate existing programs within the school
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to support the effective implementation of the Student Wellbeing Framework.
 • Continue professional learning in Visible Wellbeing.
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Strategic Direction 3

Productive Partnerships

Purpose

To develop an inclusive culture that drives continuous school improvement. Consultative decision–making creates a
shared sense of responsibility among students, parents, community, staff and school leaders to ensure our children have
educational opportunities that will prepare them for active and responsible citizenship in a diverse and changing world. 

Overall summary of progress

Community engagement is steadily increasing and progress is being made on establishing and strengthening productive
partnerships within our local and educational community. The establishment of a playgroup within the school has been
well–supported by the community. It has brought community into the school and participants report feeling welcomed and
at ease in the school setting. The school community embraced the opportunity to meet with the Principal prior to their
child starting school. This process allowed the school to gain an better understanding of the incoming kindergarten
cohort, assisting with school transition and class placement in 2019.

Aberdeen PS has engaged in collaborative projects with the broader educational community. The STEM alliance has
successfully facilitated collaboration between teachers across a number of primary schools and the local high school.
High school staff report having a better understanding of students learning experiences in STEM–related curricula prior
to high school. Primary staff have gained a better understanding of the skills students require to participate in
inquiry–based, collaborative learning. Student engagement is positively impacted.

The school's trial of online platforms to engage busy, working parents in their children's was extremely well–received by
parents in participating classrooms. Communication between home–school has been enhanced and both parents and
teachers have benefited from online communication platforms to capture and share learning.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increased parent/carer
engagement in the school and
their child's learning from
baseline data.

Move from Delivering to
Sustaining and Growing (or
better) in the School Excellence
Framework in the element of
Management Practices and
Processes.

2% increase in school attendance
data and a decease of 10% in
unexplained student absences.

10% increase in the number of
students in Year 3 and Year 5
who achieve in the top two bands
in NAPLAN literacy and
numeracy.

$14 000 The school has looked for ways to promote student
voice. As a result, there is increased opportunities
for student leadership of school assemblies.

School communication procedures continue to
undergo critical review and key issues have been
identified through community consultation. The
school has a better understanding of parent and
community expectation for school–home
communication. SkoolBag, Facebook and the
newsletter (paper copy) continue to be the preferred
means of communication for parents.  A review of
the Community Liasion Officer role and access to
quality professional learning, has led to increased
communication posts on social media and
communication apps. A hardcopy of the school
newsletter continues to be distributed weekly to
families. A trial of an online communication app
(SeeSaw) has received positive anecdotal feedback
from parents and students.  Parent engagement in
their child's learning has increased and
home–school relationships have been
strengthened.

Through the STEM Alliance, positive relationships
between the high school and feeder schools were

Next Steps
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 • Convey school communication processes and procedures to the school community, including minimum time
frames, permission requirements; due dates; informal and formal meeting arrangements; communication channels
as guidelines for timely and productive practice.

 • Utilise digital technology in every classroom and at school events to engage parents in their child's learning and
school experiences.

 • Provide staff with professional learning to support effective implementation of school communication practices.
 • Increase opportunity school staff to work in consultation with school and wider community to improve school

processes and  educational outcomes for all students.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading $21 658 An Aboriginal School Learning Support
Officer in collaboration with local OCHRE Hub
staff supported Aboriginal students to develop
culturally appropriate social competencies to
enhance engagement in social and
educational settings.

Students who participated in Bro Speak
reported a better understanding of how
communication and negotiation skills
contribute to achieving group goals and
developed an awareness and appreciation
each other's strengths.

During NAIDOC week, students actively
performed traditional dance, led by staff from
the OCHRE Hub. Students participated in a
smoking ceremony, followed by traditional
music and art activities led by local Aboriginal
artists. Local sporting identities visited the
school throughout the week, talking to
students and engaging them in playground
games. Aboriginal students reported feeling
proud of their Aboriginal background and
showed increased interest in cultural learning
activities.

The SLSO (Aboriginal Education) worked with
ATSI students and their families to develop
individual Personal Learning Pathways.  The
school has identified a need to strengthen this
process by including classroom teachers in
this process and as such, the introduction of
Goal HUb (previously known as MGoals) was
postponed pending changes to the online
program.

The SLSO (Aboriginal Education) worked
alongside teachers in their classroom to
engage students in teaching and learning
experiences to learn about the Wanaruah
story of the local area.

English language proficiency $400 Resources reflecting a multicultural
perspective were purchased to supplement
the school's visual literacy resources.
Intervention support was provided to students
who had English as  a second language to
build vocabulary and sentence structure to
assist with verbal and written communication.

To celebrate the diversity of our school
community, the school hosted a 'Show and
Tell' event consisting of static and interactive
displays designed and presented by the
participating students to showcase their
cultural heritage.  The interest shown by
visitors to the event resulted in the event
being extended from 1 hour to 3 hours. As
classes visited the number of students
manning each stall increased as
non–participating peers identified and
connected with their culture and were
enthusiastic to also be a presenter.
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Low level adjustment for disability $71 923 Class teachers differentiated teaching and
learning through adjustments and
accommodations to meet the needs of
individual students.  Students' learning was at
point of need and early identification of 'at
risk' students was assisted by formative
assessment practices and student data.
Teachers tracked students' at risk using the
online Literacy and Numeracy Progressions in
consultation with the school's Instructional
Leader.

An SLSO was assigned to each class for a
minumum of  2 hours per day to assist
teachers in delivering targeted, individualised
support for students at risk in their learning.
This included SLSOs assisting non–funded
students and groups, identified through
learning support processes, as needing
cognitive, social or behavioural support
across a range of settings.

A pathways class was established for our
most at risk students in Year 6. The class of
6–8 students was supported by a classroom
teacher and SLSO. Growth mindset,
co–operative behaviour, emotional regulation
and enagement in alternative learning
experiences were specific instructional goals
of the class.  As a result, students were more
engaged in their learning as evident in a
significant reduction in negative in–class
incidents for these students. The pathways
class model included an extended transition
program in Semester 2, with staff working
closely with teachers in the feeder high
school.

Following the success of the pathways class
model, the feeder high school has continued
to support at risk students through classroom
support and teacher mentoring to increase
the capacity of teachers to cater to the needs
of these students.

Quality Teaching, Successful
Students (QTSS)

$40 600 QTSS resourcing was utilised to provide
face–to–face release for classroom teachers
to participate in peer observations. Teachers
audited their practice for evidence of targeted
strategies, specifically Feedback (What
Works Best, DoE), to identify aspects to
strengthen and/or build into their teaching
practice. A discussion during a
communication meeting highlighted that
teacher's knowledge was strong but a more
consistent approach to implementation was
required. Colleague visits aimed to build
consistent practice across the school. The
processes involved in the peer observation by
colleagues, made teachers more aware of the
different forms and sources of feedback.
Student–teacher feedback was identified as
an area for development across the school,
whilst, student–student and teacher–student
feedback were commonly used in all
classrooms. Teachers sought innovative and
creative ways to convey feedback to students
at a whole class, small group and individual
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Quality Teaching, Successful
Students (QTSS)

$40 600 level, including writing letters and using digital
technology, such as Plickers and Kahoot.

Socio–economic background $223 720 A part–time  school wellbeing officer at the
school has contributed to the early
identification, monitoring and resolution of
wellbeing–related issues. Students were able
to access targeted programs to support
social–emotional development. The wellbeing
officer has supported students and teachers
in the classroom and playground, providing
strategies to enhance communication and
self–regulation. The school wellbeing officer is
readily identified by a high proportion of
students as a trusted adult in our school.

The Assistant Principal  working in an
off–class position to support Wellbeing and
Engagement,  has contributed significantly to
the effective coordination of student access to
support services as evidenced in Learning
and Support Team referrals and triage.  Risk
assessments and behaviour management
plans are collaboratively developed with class
teachers in a timely manner and in
consultation with key departmental staff as
required. Staff are well–informed of wellbeing
and engagement strategies being
implemented in classrooms and playgrounds
and increasingly other staff are starting to
take responsibility for implementing strategies
to monitor students and report to parents.
Home–school relationships have been
enhanced through timely and consistent
communication.

The school has undertaken a review of the
core expectation for Positive Behaviours for
Learning at Aberdeen PS. Student, staff and
community opinion was sought and a decision
was made to replace 'Ready' with 'Personal
Best'. The consultative nature of this process
ensured the transition to 'Personal Best' was
fully embraced by the school community.

Student attendance is recorded and
monitored, ensuring attendance issues are
identified and processes are actioned in a
timely manner. The number of explained
absences has increased.

The school community is regularly informed of
school events and timelines through social
media. On average, approximately two new
articles are posted each school day on the
school's social media sites.

Support for beginning teachers Not Applicable Not Applicable

Targeted student support for
refugees and new arrivals

Not Applicable Not Applicable

Early Action for Success $127 418 Access to a quality Instructional Leader has
increased teacher capacity to assess student
achievement, track progress, analyse data,
reflect on practice and interpret data to
develop responsive teaching and learning
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Early Action for Success $127 418 experiences. As a result, instruction is
differentiated to meet students at point of
need.

Professional learning is data driven and
research–based.
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Student information

Student enrolment profile

Enrolments

Students 2015 2016 2017 2018

Boys 113 125 112 103

Girls 107 116 115 98

School enrolments consist predominantly of students
from English speaking backgrounds, with only a very
small percentage of students reported as having a
language background other than English. Of those,
Thai, German and Maori (New Zealand) are most
prevalent. Of the student cohort, 12% identify as
Aboriginal or Torres Strait Islander.

School enrolments are affected by a transient
population who move into and out of area for more
affordable housing or employment. Despite boasting a
very high re–enrolment rate of 97.2% from
Kindergarten to Year 1, the school unexpectedly lost
students from other years. Historical data suggests that
the school's enrolment figures are similar to those
experienced prior to the influx of students in 2016. The
school comfortably accommodates enrolled students
across eight mainstream classes from Kindergarten to
Year 6.

Student attendance profile

School

Year 2015 2016 2017 2018

K 93 92.5 91.7 91.5

1 94 92.4 91.9 91.6

2 94.8 92.5 92.4 90.9

3 95.9 93.5 92.4 92.7

4 93.9 91.8 92.3 91.2

5 96.1 92.8 90.9 90.2

6 94.6 93.1 91.3 91

All Years 94.7 92.6 91.9 91.3

State DoE

Year 2015 2016 2017 2018

K 94.4 94.4 94.4 93.8

1 93.8 93.9 93.8 93.4

2 94 94.1 94 93.5

3 94.1 94.2 94.1 93.6

4 94 93.9 93.9 93.4

5 94 93.9 93.8 93.2

6 93.5 93.4 93.3 92.5

All Years 94 94 93.9 93.4

Management of non-attendance

The school routinely monitors student attendance to
identify and address attendance concerns in a timely
manner. The school informs parents of their
responsibilities under the Education act to ensure their
children attend school regularly. Class teachers issue a
note requesting an explanation for the student's
absence if one is not forthcoming from home on the day
the student returns to school. After two consecutive
days of absence, parents are contacted by the school
to discuss the reason for absence. An Explanation for
Absence letter is issued every Wednesday for
outstanding notifications. If the absence remains
unexplained after 7 days, it is recorded as such and the
student's attendance is monitored. If continued
unexplained absences occur, the Principal or delegate
will contact the parents, convene a meeting and if
required develop an action plan to improve attendance.
Persistent non–attendance is referred to the Learning
and Support Team and a Compulsory School
Attendance letter is distributed to parents. If
non–attendance persists, the Principal or delegate
submits a HSLO Application and a mandatory report to
the Child Wellbeing Unit may be made for Habitual
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Workforce information

Workforce composition

Position FTE*

Principal(s) 1

Assistant Principal(s) 2

Classroom Teacher(s) 7.03

Teacher of Reading Recovery 0.42

Learning and Support Teacher(s) 1.1

Teacher Librarian 0.4

School Counsellor 0.6

School Administration and Support
Staff

2.42

*Full Time Equivalent

Aberdeen Public School staffing consists of 24
employees engaged in either permanent or temporary
positions, consisting of four males and twenty females.
Four staff identify as Aboriginal or Torres Strait
Islander. Following the retirement of one member of the
teaching staff, a teacher was permanently appointed
through central appointment from the priority
employment pool (Aboriginal).

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 0

Professional learning and teacher accreditation

Staff have had opportunity to develop and hone their
skills and knowledge throughout the year in a range of
professional learning forums. As a result, the school
continues to build the capacity of staff to implement
best practice across the curriculum and support their
colleagues. Focus for professional learning has been
on the effective use of technology in classrooms,
STEM, Language, Learning and Literacy (L3), English
K–6 and General Capabilities, Feedback, Colleague
Visits and Coaching.

All teachers and learning support staff have completed
several modules as part of Visible Wellbeing. Visible
Wellbeing (VWB) combines the science of wellbeing
with the science of learning and teaching to make

wellbeing visible in all classes and across curricula. The
VWB techniques help teachers to use the learning
process itself as a delivery mechanism to build student
wellbeing. Staff completed two days of intensive
professional learning at the end of 2018 and will
complete remaining modules in Semester One of 2019.

All staff completed mandatory training requirements to
comply with Workplace Health and Safety. These
include emergency care and CPR training, anaphylaxis
and asthma management, Code of Conduct and Keep
Them Safe (Child Protection). 100% of school
employees have actively participated in scheduled
emergency evacuation drills and lockdowns. Issues
were identified and a review led to the development of
clearer, more precise visual displays of emergency
procedures.

Financial information

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2018 to 31
December 2018. 

2018 Actual ($)

Opening Balance 531,169

Revenue 2,565,702

Appropriation 2,467,666

Sale of Goods and Services 2,652

Grants and Contributions 90,894

Gain and Loss 0

Other Revenue 0

Investment Income 4,490

Expenses -2,708,259

Recurrent Expenses -2,708,259

Employee Related -2,410,373

Operating Expenses -297,886

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

-142,557

Balance Carried Forward 388,612

The school's financial management is determined by
the Strategic Directions of the School Plan. Current
procedures and practices continue to be refined to
allow systematic monitoring of school expenditure
against the budget allocations and to plan for strategic
management of maintenance and replacement costs.
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In 2018, the school appears to have a deficit of $142,
557 which is a result of inaccurate data entry during the
development of the school budget. Some funds were
allocated twice from different funding sources. The
school will recover a portion of this amount. The
additional expenditure is associated with staffing costs
which enabled the school to create a 'pathways' class
to meet the needs of students considered at high risk of
disengagement, as they transitioned to high school.
The school has installed updated communication
system and purchased new technology and curriculum
resources to support teaching and learning. Remaining
school funds are targeted for updates to the
administration block, including the relocation of sickbay
and refurbishment of bathroom and kitchen facilities.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 

2018 Actual ($)

Base Total 1,566,013

Base Per Capita 43,895

Base Location 3,804

Other Base 1,518,314

Equity Total 435,753

Equity Aboriginal 23,458

Equity Socio economic 253,623

Equity Language 400

Equity Disability 158,273

Targeted Total 107,385

Other Total 274,317

Grand Total 2,383,468

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and numeracy
assessments are reported on a scale from Band 1 to
Band 10. The achievement scale represents increasing
levels of skills and understandings demonstrated in

these assessments.

From 2018 to 2020 NAPLAN is moving from a paper
test to an online test. Individual schools are migrating to
the online test, with some schools attempting NAPLAN
on paper and others online.

Results for both online and paper formats are reported
on the same NAPLAN assessment scale. Any
comparison of NAPLAN results – such as comparisons
to previous NAPLAN results or to results for students
who did the assessment in a different format – should
take into consideration the different test formats and
are discouraged during these transition years.

In Year 3, students performed above or on par with our
Statistically Similar School Group (SSSG). Positive shift
is particularly evident in Grammar and Punctuation,
Spelling and Writing with an average increase of 5% in
these areas compared to 2017 results.

The most significant shift in Year 5 data occurs in
Spelling with subtle increases in Writing and Grammar
and Punctuation observed. Our school's goal is to
achieve consistent improvement each year across all
grades in each area.
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In 2018, Year 3 students maintained achievement
levels comparable with our Statistically Similar School
Group (SSSG) and exceeded the State and SSSG
percentages of students scoring in the middle bands. In
Year 5, 33% of students achieved at or above expected
growth in Numeracy and over double the percentage of
students scored a Band 8 compared to our Statistically
Similar School Group (SSSG).  The school
acknowledges continued effort and focus is required to
strengthen numeracy skills in the middle years and
achieve improved outcomes for students.

In accordance with the Premier's priorities: Improving
Education Results, the school is required to report on
student performance in the top two NAPLAN bands.

In Year 3, the percentage of students who achieved in
the top two bands in Reading and Numeracy, the two
strongest indicators of academic success are as

Printed on: 31 May, 2019Page 19 of 21 Aberdeen Public School 1002 (2018)



follows:
 • Reading 29.67%
 • Numeracy 18.52%

Male students outperformed female students in
Numeracy while the reverse was true for Reading.

In Year 5, the percentage of students who achieved in
the top two bands are as follows:
 • Reading 4%
 • Numeracy 8%

Male students were the highest performers in the top
two bands in both these areas of assessment.

Schools with a significant enrolment of Aboriginal
students are also required to report on the state priority:
Overall, in Year 3 and Year 5, an average of 12.5% of
students who identify as being of Aboriginal or/and
Torres Strait Islander background achieved in the top
two bands in Reading and Numeracy.

Parent/caregiver, student, teacher
satisfaction

In 2018, the school collected data from key
stakeholders using the following tools:
 • Tell Them From Me (students)
 • Tell Them From Me (parents)
 • People Matters Survey (teachers)

The data was anaylsed and presented to the school
community at a P&C Meeting and to staff at a staff
meeting.

The following refers to the information collated to
identify the student cohort's response to Advocacy at
School, High Expectations and Sense of Belonging.
The department's Tell Them From Me (TTFM) student
surveys provide schools with valid, reliable and timely
data on these three indicators (among other measures
of engagement, wellbeing and effective classroom
practices).

STUDENTS

School belonging refers to a student's perception of
being accepted, valued and included in their school
setting by their peers and by others in the school. It is
sometimes referred to as school connectedness.

Expectations for Success is a measure of classroom
context and refers to the extent to which teachers value
academic achievement and hold high expectations of
all students. High expectations are effective for learning
for all types of students and schools.

In an education context, advocacy and support for
learning at school refer to the active consideration and
support of individual students' academic and wellbeing
needs. This encompasses general support and specific
supportive behaviours that help students navigate the
everyday course of school life.

At Aberdeen PS student data indicates:

 • An increase in Advocacy at School, High
Expectations among Year 4 and Year 6.

 • An increase in Sense of Belong among Year 5.
 • High Advocacy, High Expectations is stronger

among all cohorts than High Sense of Belonging,
High Expectations.

In response to these results, building and strengthening
relationships is a key focus of the Visible Wellbeing
process of Strategic Direction 2, Flourishing Learners.

PARENTS

The school attempted to gather feedback from parents
and caregivers using the parent version of the Tell
Them From Me survey. Unfortunately, there were zero
responses to the online survey. Other attempts to
collect data also failed to gain sufficient responses to
draw conclusions. In 2019, the school will attempt a
more personalised approach to data collection.

STAFF

In 2018, the results of the People Matters survey of
staff at Aberdeen PS indicated a high level of
satisfaction in 6 of the 7 key drivers. Aberdeen PS was
one of only three schools in the Upper Hunter Network
of schools to achieve this. This is testament to the
dedicated, collaborative and hard–working staff who
continually strive to improve student outcomes and
deliver on quality customer service for our community.

Staff report feeling a strong attachment to their
organisation and high understanding of the
expectations of their role. 95% reported a sense of
personal accomplishment in their role and 84% were
motivated to do more than what is normally required.
Employees indicated a strong focus on improving the
work they do with 89% reporting receiving feedback to
help deliver on required results and being
acknowledged for the work they do. 89% described a
strong sense of team spirit and felt they were
encouraged to have input and be involved in school
decision–making. 95% of survey participants felt the
school was committed to achieving client satisfaction.

Staff would like to see improvement in recruitment
processes, flexible working arrangements and change
management. Acceptable levels of work–related stress
is at a concerning 58%, perhaps a reflection of the
many changes in school administration systems and
curriculum, combined with the many additional
expectations and responsibilities being placed on
schools.

Policy requirements

Aboriginal education

Aberdeen Public School received Aboriginal
Background funding in 2018. These funds were used to
employ an Aboriginal Student Learning Support Officer
(SLSO) to support students and work towards creating
a greater sense of connectedness to the school for all.
Throughout the year, students, parents, staff and
members of the local Aboriginal community participated
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in events throughout the year to help raise the profile of
Aboriginal culture and promote a sense of belonging.

In semester 2, a group of Year 6 boys participated in
the BroSpeak program. The group explored elements
of Aboriginal culture and drew correlations with their
own life experiences. Furthermore, the boys designed
and built a garden in an under–utilised area of the
school playground. The students researched plants,
selected building materials and constructed raised
garden beds and a paved path through the garden.,
before planting it out with lilli pilli, kangaroo paw, native
grasses, and fragrant herbs such as lemongrass,
parsley, basil and mint. Students sought inspiration
from the local environment, choosing river rocks from
the local Hunter River banks to create a border around
the garden. 100% of participants felt they developed
better communication, cooperation, problem–solving
and negotiation skills as a result of their involvement in
BroSpeak.

NAIDOC was celebrated this year with a week of
activities featuring guest speakers from the local
community, Aboriginal artists and a smoking ceremony.
The school works in partnership with the local
Aboriginal Education Consultative Group (AECG) to
ensure culturally appropriate opportunities and
experiences are offered to Aboriginal and Torres Strait
Islander students and included in the development of
students' Personal Learning Pathways (PLPs).

Multicultural and anti-racism education

Aberdeen PS strives to create a culturally inclusive
environment where all students and their families,
including those from diverse backgrounds, have a
strong sense of belonging and connectedness to the
school. Differentiation to meet the cultural, language
and religious backgrounds of students is paramount in
ensuring success for all students. At Aberdeen PS,
teaching and learning programs are enhanced by
resources and materials to help teachers address the
diversity of learners and build students' knowledge and
understanding of multiculturalism.

The school seeks to support families and increase
engagement with the school by offering a range of
strategies to enhance communication between the
school and home. This year, several students
presented static displays of their cultural background
and made short presentations to their teachers and
peers on Harmony Day. This generated student interest
in the different costumes, traditions and customs, food
and climate in other countries. Parents and the wider
school community were invited to participate in
Harmony Day as well as other school activities.
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