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Introduction

The Annual Report for 2017 is provided to the community of Rutherford Technology High School as an account of the
school's operations and achievements throughout the year. 

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Michael Whiting

Principal

School contact details

Rutherford High School
30 Avery Street
Rutherford, 2320
www.rutherford-h.schools.nsw.edu.au
rutherford-h.School@det.nsw.edu.au
4932 5999

Message from the Principal

It was another great year at Rutherford Technology High School with some fantastic accomplishments. With a major
emphasis on future focused learning we continued to upgrade our outstanding facilities in 2017. A major refurbishment of
the Library occurred to convert the space into our “Learning Common” a future focused learning space. A STEM learning
space was established and equipped with things such as 3D printers and robotics equipment and an open learning
space in K Block was converted into an interactive learning space. Faculties, also, turned some of our classroom spaces
into flexible learning areas.

 This is the last year of implementing our 2015–2017 Strategic Plan, and a great deal of time has been spent evaluating
our progress and looking at the directions for our 2018–2020 plan. This year we continued to focus on the following three
strategic directions of Quality Learning, Quality Relationships and Quality Community Connections.

We have expanded on our great relationships with our partner primary schools. Again this year our Rutherford Learning
Community Education Week award evening was a fantastic success. It was great to see the performance of our
combined choir with over 100 student representatives from all the schools. We have continued to expand the number of
activities where students from Rutherford Technology High are working with students from our partner schools. I would
like to thank our partner primary school Principals for the continuous support they give to us.

 Our cultural and sporting successes have continued in many areas. It was great to see us participating in Starstruck this
year and our aerobics team had fantastic success at the national titles in Queensland. Thank you to all members of the
school community (students, staff, parents, partner schools, community members and our business supporters) for all
the things we have achieved together this year, whether they be academic ,sporting or cultural.

 The work of the school’s P&C has again been outstanding this year, and our student leadership group has, again,
played an important role in school governance and fundraising.

 2018 promises to be an exciting time as we continue to lift the educational outcomes of our students as we move into
our 2018–2020 strategic plan.
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School background

School vision statement

Rutherford Technology High School will promote a culture of high expectations through a supportive and innovative
environment that is the showcase for Public Education. An atmosphere of open communication and cooperation between
the whole school community, fostering adherence to the principles of democracy, freedom of expression and equality of
opportunity and social justice. Ensuring that our students have the necessary social, emotional and work ready skills that
enable them to contribute as active members for an ever changing global environment, always striving to achieve their
personal best.

School context

The core values of the school community are Respect, Responsibility and Commitment. The school has a Positive
Behaviour for Learning (PBL) program operating. As a comprehensive, co–educational secondary school of
approximately 1050 students, the school services diverse and geographically widespread communities. With our partner
primary schools we form a very strong and innovative Local Management Group with a strong K–12 focus.

Approximately 12% of our students identify as Aboriginal, and Aboriginal cultural and educational programs are a strong
priority. The school receives significant socio–economic equity funding that is directed towards providing students the
opportunity to reach their highest possible outcomes in all aspects of their education – academic, vocational, personal,
sporting, cultural and civic. Focus on reading, writing, targeted sport, targeted CAPA and Careers and Transition are
significant programs in the school. Professional learning for staff is a major focus based around classroom observations,
future focused learning skills and enhancing literacy and numeracy. An innovative Learning Support Team runs a
number of highly regarded student wellbeing programs in the school, such as Plan–It–Youth, Peer support, and Peer
mediation. Senior students are catered for with mentoring and a fully staffed senior study area.
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Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

Learning: Learning Culture

In schools that excel, the school culture is strongly focused on learning, the building of educational aspiration and
ongoing performance improvement throughout the school community.

The school's on–balance judgement for this element is: Sustaining and Growing

Theme: High expectations ( Delivering )

Progress in learning and achievement is identified and acknowledged. The aspirations and expectations of students and
parents are known and inform planning for learning.

Theme: Transitions and continuity of learning (Sustaining and Growing)

 The school collects and analyses information to inform and support students’ successful transitions. The school seeks to
collaborate with parents of students whose continuity of learning is at risk.

Theme: Attendance ( Sustaining and Growing )

Attendance data is regularly analysed and is used to inform planning. Whole of school and personalised attendance
approaches are improving regular attendance rates for all students, including those at risk.

Learning: Wellbeing

In schools that excel, there is a strategic and planned approach to develop whole school wellbeing processes that
support the wellbeing of all students so they can connect, succeed, thrive and learn.

The school's on–balance judgement for this element is: Sustaining and Growing

Theme: Caring for students (Sustaining and Growing)

Every student can identify a staff member to whom they can confidently turn for advice and assistance at school.

Theme: A planned approach to wellbeing (Sustaining and Growing)

The school collects, analyses and uses data including valid and reliable student, parent and staff surveys/feedback to
monitor and refine a whole school approach to wellbeing and engagement, to improve learning.

Theme: Individual learning needs (Delivering)

The needs of all students are explicitly addressed in teaching and learning programs.

Theme: Behaviour (Delivering)

 The school’s wellbeing approach focuses on creating an effective environment for learning. Teachers and other school
staff explicitly communicate expectations of behaviour across school settings.

Learning: Curriculum

In schools that excel, an integrated approach to quality teaching, curriculum planning and delivery, and assessment
promotes learning excellence and responsiveness in meeting the needs of all students.

The school's on–balance judgement for this element is: Sustaining and GrowingTheme: Curriculum provision
(Sustaining and Growing)
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 The school’s curriculum provision and evidence–based teaching practices provide a high expectations framework, within
which all students effectively develop their knowledge, understanding and skills.The school monitors and reviews its
curriculum provision to meet changing requirements of the students.

Theme: Teaching and learning programs (Sustaining and Growing)

 Teaching and learning programs describe expected student progression in knowledge, understanding and skill and the
assessments that measure them.

Theme: Differentiation (Sustaining and Growing)

 Teachers differentiate curriculum delivery to meet the needs of students at different levels of achievement, including
adjustments to support learning or increase challenge. Most students can articulate their learning and understand what
they need to learn next to enable continuous improvement.

Learning: Assessment

In schools that excel, consistent school–wide practices for assessment are used to monitor, plan and report on student
learning across the curriculum. Formative assessment is integrated into teaching practice in every classroom, confirming
that students learn what is taught.

The school's on–balance judgement for this element is: Delivering

Theme: Formative assessment (Delivering)

 Teachers collect and use assessment data that monitors achievements and identifies gaps in learning to inform planning
for particular student groups and individual students.

Theme: Summative assessment (Sustaining and Growing)

 Assessment is a tool that supports learning across the school. Teachers use reliable assessments to capture
information about student learning.

Theme: Student engagement (Delivering)

 Students know when and why assessment is undertaken.

Theme: Whole school monitoring of student learning (Delivering)

 There is a whole school assessment strategy in place that is designed to ensure that the learning of all students is
systematically monitored.

Learning: Reporting

In schools that excel, reporting that is clear, timely and accurate provides information that supports further progress and
achievement for all student learning across the curriculum.

The school's on–balance judgement for this element is: Sustaining and Growing

Theme: Whole school reporting (Sustaining and Growing)

 The school has explicit processes to collect, analyse and report specific internal and external student and school
performance data, on a regular basis.

Theme: Student reports (Sustaining and Growing)

 Student reports contain personalised information about individual student learning progress and achievement, and
preview plans for meeting future learning goals.

Theme: Parent engagement (Sustaining and Growing)

 Parents are presented with clear information on what and how well their children are learning and receive regular
information in accessible formats about how to support their children’s progress. The school solicits feedback on its
reporting from parents.

Learning: Student performance measures
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In schools that excel, students consistently perform at high levels on external and internal school performance measures
and equity gaps are closing.

The school's on–balance judgement for this element is: Working towards Delivering

Theme: Value–add (Working towards Delivering)

Theme: NAPLAN (Working towards Delivering)

Theme: Student growth (Delivering)

 The school identifies growth targets for individual students, using internal progress and achievement data.

Theme: Internal and external measures against syllabus standards (Sustaining and Growing)

 School data shows that student progress and achievement on external measures is consistent with progress and
achievement on internal assessments.

Teaching: Effective classroom practice

In schools that excel, all teachers are committed to identifying, understanding and implementing the most effective
explicit teaching methods, with the highest priority given to evidence–based teaching strategies.

The school's on–balance judgement for this element is: Delivering

Theme: Lesson planning (Sustaining and Growing)

 Teachers collaborate across faculties/stages/teams to share curriculum knowledge, data, feedback and other
information about student progress and achievement, to inform the development of evidence–based programs and
lessons, which meet the needs of all students.

Theme: Explicit teaching (Delivering)

 Explicit teaching is the main practice used in the school, reflecting the current evidence base. Teachers routinely and
explicitly review previous content and preview the learning planned with students in each class.

Theme: Feedback (Delivering)

 Teachers respond promptly to student work. They check that students understand the feedback received and the
expectations for how to improve.

Theme: Classroom management (Sustaining and Growing)

 A school–wide approach to effective and positive classroom management is evident. Support is provided to teachers
where needed, ensuring optimum learning.

Teaching: Data skills and use

In schools that excel, student assessment data is regularly used school–wide to identify student achievements and
progress, in order to reflect on teaching effectiveness and inform future school directions.

The school's on–balance judgement for this element is: Delivering

Theme: Data literacy (Delivering)

 Teachers access and engage in professional learning that builds skills in the analysis, interpretation and use of student
progress and achievement data.

Theme: Data analysis (Delivering)

 The leadership team regularly uses student progress and achievement data to inform key decisions such as resourcing
and implementation of new programs or initiatives.

Theme: Data use in teaching (Delivering)

 Teachers review student assessment data and compare results from external assessments (e.g. NAPLAN, ICAS, PAT,
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HSC) with internal measures to build consistent and comparable judgement of student learning.

Theme: Data use in planning (Delivering)

 Clear and accurate analysis of student progress and achievement data informs planning that is shared with the school
community in the Annual Report.

Teaching: Professional standards

In schools that excel, all staff demonstrate personal responsibility for maintaining and developing their professional
standards. Professional Standards are a reference point for whole school reflection and improvement.

The school's on–balance judgement for this element is: Sustaining and Growing

Theme: Improvement of practice (Sustaining and Growing)

 Teachers’ Professional Development Plans are supported by a coordinated whole school approach to developing
professional practice, informed by research. Whole school analysis of the teaching staff identifies strengths and gaps,
with planning in place to build capabilities and source teachers with particular expertise to improve student learning
outcomes.

Theme: Accreditation (Sustaining and Growing)

 The school monitors the accreditation status of all staff and encourages the pursuit of higher levels of accreditation.All
teachers use professional standards and PDPs to identify and monitor specific areas for development or continual
improvement.

Theme: Literacy and numeracy focus (Sustaining and Growing)

 Teachers are proficient in their teaching of literacy and numeracy, meeting the needs of students in their subject/stage.

Teaching: Learning and development

In schools that excel, professional learning is aligned with the school plan, and its impact on the quality of teaching and
student learning outcomes is evaluated. There are explicit systems for collaboration and feedback to sustain quality
teaching practice.

The school's on–balance judgement for this element is: Sustaining and Growing

Theme: Collaborative practice and feedback (Sustaining and Growing)

 Teachers engage in professional discussion and collaborate to improve teaching and learning in their classes, year
groups, stages, faculties, or for particular student groups. This includes negotiated observations of classroom teaching
practice, with feedback, to improve professional knowledge and practice.

Theme: Coaching and mentoring (Sustaining and Growing)

 Formal mentoring or coaching to improve teaching and develop aspiring leaders is provided to teachers who request it
or are identified as in need of support.

Theme: Professional learning (Sustaining and Growing)

 Teachers actively evaluate, share and discuss learning from targeted professional development with other staff in their
school to improve whole school practice.

Theme: Expertise and innovation (Sustaining and Growing)

The school identifies expertise within its staff and draws on this to further develop its professional learning community. 
Areas for development in teacher expertise are identified and addressed. Teachers are supported to trial innovative or
evidence based, future–focused practices.

Leading: Educational leadership

In schools that excel, the principal is the primary instructional leader in the school. The principal and school leadership
team model instructional leadership and support a culture of high expectations and community engagement, resulting in
sustained and measureable whole school improvement.
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The school's on–balance judgement for this element is: Sustaining and Growing

Theme: Instructional leadership (Delivering)

 The leadership team ensures that implementation of syllabuses and associated assessment and reporting processes
meet NESA and Department of Education requirements, forming a sound basis for student learning.

Theme: High expectations culture (Sustaining and Growing)

 The leadership team develops processes to collaboratively review teaching practices to affirm quality and to challenge
and address underperformance.

Theme: Performance management and development (Delivering)

 The leadership team undertakes annual staff performance and development reviews for teaching and non–teaching
staff. Poor performance is identified and managed promptly and effectively.

 Theme: Community engagement (Sustaining and Growing)

 The school regularly solicits and addresses feedback on school performance from students, staff, parents and the
broader school community.

Leading: School planning, implementation and reporting

In schools that excel, the school plan is at the core of continuous improvement efforts, with the school’s vision and
strategic directions evident in its activities. The plan is well–conceived, effectively implemented and effects improvement.

The school's on–balance judgement for this element is: Sustaining and Growing

Theme: Continuous improvement (Sustaining and Growing)

 The leadership team actively supports change that leads to improvement, creating opportunities where feedback about
the impact of change can be shared and monitored.

Theme: School plan (Sustaining and Growing)

 The leadership team embeds clear processes, with accompanying timelines and milestones, to direct school activity
towards effective implementation of the school plan. Staff understand what they need to do to help address the school
plan’s strategic directions and meet the school’s improvement measures.

Theme: Annual report (Sustaining and Growing)

 In the annual report, the school reports on the alignment of resource allocation, professional learning, and the monitoring
of student data with the plan’s strategic priorities.

Leading: School resources

In schools that excel, resources are strategically used to achieve improved student outcomes and high quality service
delivery.

The school's on–balance judgement for this element is: Sustaining and Growing

Theme: Staff deployment (Sustaining and Growing)

 The leadership team allocates non–educational administrative tasks to appropriate non–teaching staff. All staff use
technology available to streamline the administrative practices of the school.

Theme: Facilities (Excelling)

 The leadership team takes a creative approach to use of the physical environment to ensure that it optimises learning,
within the constraints of the school design and setting.

Theme: Technology (Sustaining and Growing)

 Technology is effectively used to enhance learning and service delivery.
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Theme: Community use of facilities (Sustaining and Growing)

 Use of school facilities by the local community delivers benefits to students.Theme: Financial management Excelling
Longer–term financial planning is integrated with school planning and implementation processes to address school
strategic priorities and meet identified improvement goals.

Leading: Management practices and processes

In schools that excel, administrative systems, structures and processes underpin ongoing school improvement and the
professional effectiveness of all school members.

The school's on–balance judgement for this element is: Sustaining and Growing

Theme: Administrative systems and processes (Sustaining and Growing)

 The school makes informed choices about administrative practices and systems in place, based on cost effectiveness,
evidence, and in response to local context and need.

Theme: Service delivery (Sustaining and Growing)

 Streamlined, flexible processes exist to deliver services and information and to support parental engagement and
satisfaction.

Theme: Community satisfaction (Sustaining and Growing)

 The leadership team analyses responses to school community satisfaction measures.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide 
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Strategic Direction 1

Quality Learning

Purpose

For all members of the RTHS learning community to be engaged and continuous learners, capable of achieving their
individual potential.

Overall summary of progress

Literacy and Numeracy

Whilst most faculties have Focus on Reading embedded in their programs the levels and use is still varied depending on
the year group and academic level. A number of new staff elected to undertake the Focus on Reading training after
school and have been accredited. Executive staff completed module 2 training in Semester 2.  Due to time constraints at
staff meetings the full refresher course that was planned wasn't complete, instead components were presented to staff.
Further professional learning in "Focus on Reading" will be reviewed.

"Focus on Writing" and "Seven Steps to Writing Success" were a major focus.The Head Teacher English and Head
Teacher Literacy and Numeracy conducted professional learning with all staff via professional development staff
meetings. Faculties were given time and support to incorporate writing strategies into all programs. Faculties writing new
stage 6 programs were required to ensure Focus in Writing strategies were written into their programs. Feedback from
staff noted  staff require further professional development to feel confident presenting some writing strategies eg TEEEC.

All staff completed professional learning as required within the numeracy initiative brief. The Maths faculty using maths
online as part of their programming and homework for students. Mathematics staff undertook professional learning to
support the new stage 6 syllabus. Numeracy continuum professional development was put on hold until new
progressions are released.

Stage 6

The new cohort was inducted into the senior study. Senior study objectives and expectations were clearly outlined to the
new cohort. New processes for students working in the study were established. There was a focus on students
completing assessment tasks and utilising expert staff during study periods.  Elected senior leaders met and discussed
with senior executive how they would like to see the senior study operate in the HSC years. Individual staff volunteer
time to provide after school tuition in all KLA areas. Senior study staff were appointed for start of 2018 to ensure students
had continuity and expertise. Processes continue to be refined  for non ATAR students. New stage 6 programs
developed for Science, Maths, English and HSIE. Professional development occurred  on quality feedback processes.

Future Focused Learning

Phase 1 of the Schools of Future project was completed with thirteen staff pitching for 2018 rotation one CCC projects.
The timetable was adjusted and primary schools provided with information relating to changes to the mini elective
program and targeted sports/CAPA programs. All staff are working with CANVAS, although many have identified they
still require further professional development. Four staff attended professional learning conducted by Kurri Kurri High
School NEST project.

Staff and students were surveyed in regard to  project based learning  in the 7A class. Outcomes have determined a
change in the delivery of the 2018 program. Teachers of 7R and 8R were provided with time to embed future focused
learning activities into programs and to ensure the use of technology within these classes.

STEM elective classes to operate in both years 9 and 10 for 2018, with an increase in the number of students
participating. Staff were provided with time and resources to continue to develop STEM programs. Students competed in
a number of RDA competitions and attended  the supercar's student program.

Aboriginal education

The yarning circle was completed but responsibility for ongoing upkeep still to be finalised. The Junior AECG is operating
with fortnightly meetings. Senior Aboriginal leaders were elected as part of the Student Representative Council to ensure
connection with the broader student community.

Faculty programs have "8 ways of learning"  embedded, but still require staff to be actively using on a day to day basis. A
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number of Aboriginal staff were employed to work in classrooms to support students. The school employed  an external
dance teacher to upskill the PDHPE teacher working with Aboriginal female students undertaking dance. Brospeak and
Sistaspeak  are both operating.

Walkthroughs and Classroom observations 

 Walkthrough teams and protocols were established. Two walkthroughs took place during the year utilising executive,
teaching staff and students.  The focus for the first walkthrough was classroom management. The second walkthrough
focused on the beginning and end of a lesson. Data was reviewed and analysed. This was presented to staff during staff
meetings and strategies for change and support were developed.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

100% of staff teach, assess and
report on KLA specific reading
and writing outcomes using a
common metalanguage   

Head teacher literacy and
Numeracy $136,000..

Literacy and numeracy
programs $15,000..

Stage 6 coordinator
$80,000.

Extensive professional learning  for staff occurred in
"Focus on Writing" and "7 Steps to Writing
Success". Learning and Support Teachers worked
with KLAs helping them embed reading and writing
into programs and assessment tasks. 100% of
faculties have these areas  in their teaching
programs.

 95% of students in Year 9 are
above NAPLAN minimum
standard in both reading and
writing.

LaST/ SLSO support
$180,000.

Aboriginal tutors $120,000.

ELP tutors $20,000.

84% of students in Year 9 NAPLAN reading are
reported as meeting NMS. This figure included
exempt students, and when they are removed we
are sitting at around 90%. This is an improvement
from 77% in 2015 but still short of where we would
like to be. There has been a significant decrease in
the number of students in the bottom two bands
from 63% in 2015 to 42% in 2017.

Writing is still causing concern, particularly the effort
students are putting into the NAPLAN writing test.
Approximately 60% of students are reported as
meeting NMS, but class data and feedback from the
LaSTs on student capability conflicts with this.
Again there has been a decrease of 6% in the
number of students in the bottom two bands from
2015 to 2017.

Numeracy has only 2% of students below NMS in
2017.

Scaled Year 9 reading growth was above state
average at 41.4 (state 38.6). This was the same for
Aboriginal students at 39.3 (state 33.5).

Next Steps

Strategy 1: Quality Teaching and Learning

To improve student learning outcomes by knowing our students and how they learn. Embedding evidence–based quality
teaching, learning and assessment practices.

Implementation of the "effective practices guide" in our literacy and numeracy programs

Literacy initiatives Seven Steps to Writing Success and Focus on Writing embedded. Embed the school numeracy
initiative and learning community writing initiative. Review and train staff in the new  literacy and numeracy progressions,
then embed them into teaching practice. Conduct programmed literacy and numeracy min–lessons from Year 7 to Year
12.

Develop quality data analysis processes

Develop a  data analysis/school improvement team. Professional development of staff in data analysis and the
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involvement of all staff in using data to drive informed and improved teaching practice.

Development of a quality professional learning model aligned with school priorities and the Australian professional
standards.

Development of an instructional leadership model in the school to sustain a culture of high expectations in teaching
practice. This involves reviewing the staff PDP process, new teacher coordination, professional learning organisation,
executive roles and classroom observation processes.

Implementation of quality teaching and assessment practices, gearing students for future focused learning

Formative assessment and explicit teaching to be the backbone of innovative teaching. STEM, project based learning,
careers and transition plans and enhancement of our GATS program will continue the direction towards future focused
learning.
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Strategic Direction 2

Quality Relationships

Purpose

To foster a culture of resilience and respect within the whole school community. Promoting an environment that
enhances staff and student well–being.

Overall summary of progress

Positive Behaviour for Learning

There was a focus on universal prevention and classroom systems of support.

 Two staff members attended three days of professional learning on PBL. The PBL coordinator completed universal
training and two PBL team members attended  the PBL expo in 2017.

 Through surveys 66% of staff have indicated that they have a good knowledge of PBL, and this needs to be
strengthened. At network hub meetings PBL lessons have been discussed, in particular a means of ensuring that they
are being taught. In 2018, CANVAS will be used as the PBL lesson platform for all teachers.

 PBL signs have been purchased and displayed. They are in all areas of the school and match the school matrix.

 Faculty awards at every weekly assembly have been successful with students being recognised for academic success.
VIVO continues to be the platform that is used to recognise positive behaviour every day in every lesson. The term VIVO
assemblies are growing in strength. Further analysis of student feedback concerning VIVO needs to occur.

 Review of the whole school community knowledge of PBL is required. This includes common language and consistency.
How to promote PBL is also an avenue for investigation. The community require consistent and accessible information.

Wellbeing

The Wellbeing Framework has been presented to staff, and staff have utilised the self–assessment tool to gain a broader
understanding. 40% of staff have limited to basic understanding, 76% of staff have some degree of understanding.

 Time to complete the Mindmatters modules was raised as a concern. A focus on staff wellbeing  was addressed at staff
meetings with staff provided with de–stress/relaxation methods and tools. Staff expressed that they wish to be
recognised via staff awards or faculty awards. Mind matters data was collected that addressed the eight target areas.

Planned student wellbeing events took place throughout the year. It is recommended that in future a yearly calendar be
established from the beginning of the year. This is to include the personnel responsible to ensure smooth running.

School roles and responsibilities for celebration events have been established.

A "Tuning into teens" program was operated by the Student Support Officer for parents after school. Various session
times were established based on a parent survey response. This also included holding a session at the primary school.
Numbers participating have steadily increased.  Post session data was collected, and most parents were very supportive
of the program and indicated that they had learnt a lot.

Student voice

A number of students forums held with students randomly selected from years 7–11. These were facilitated by the
school's SRC leaders. Students provided valuable information and commented on how they would like to do this more
often.  Forum questions were targeted towards strategic directions and milestones.  It is suggested that a forum for 2018
year 7 students is conducted term one in order to gain immediate feedback. Data from the student forums indicated that
they would like the Reach program to continue.

Attendance

The attendance team have worked to refine procedures. This has included making regular phone calls home for
explanations and sending registered letters to parents who have had no correspondence with the school  The team have
worked to improve whole day absence but current data indicates  ATSI 2% decrease, whole school 2% decrease   2016
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compared to 2017 in attendance data. Truancy data indicates that Term 1 to 3 there was a decline in the number of
students truanting. Roll marking procedures and  the SharePoint daily link has allowed for more accurate attendance roll
marking.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

 • PBL matrix established for
each area of the school

. PBL programs $39,000. PBL matrix established for each area of the school
and signage displayed throughout school. Lesson
planning and data collection procedures require
refinement.

 • Student and staff absenteeism
reduced

HT Wellbeing higher duties
$32,000.

Positive attendance
programs $21,000.

Wellbeing support programs
$64,000.

Attendance roles are clearly defined and an
attendance team operating in the school. Roles for
Assistant Year Advisers, Head Teacher
Administration, Head Teacher Well–being and
SASS staff have been defined. The HT
Administration has developed a truancy tracking
procedure, that has worked very effectively. Late to
school procedures are still being addressed.
Attendance reward activities proved very
successful.

Unfortunately, attendance levels after maintaining
around the 87–88% level for the last two years saw
a 2% decline in 2017. There was also a higher rate
of staff absenteeism. Data indicates the massive
influenza pandemic experienced in 2017 was a
major contributing factor.

Next Steps

Strategy 2: Wellbeing

To foster a culture of respect, responsibility and commitment. Promoting a supportive environment that creates a sense
of belonging and resilience across the whole school community.

Implementation of the Wellbeing Framework.

The wellbeing framework self–assessment tool will be used as a guide for future planning. Behaviour management
practices will be reviewed.

Positive Behaviour for Learning interventions driven by data

There is a  need to revisit the language and intentions of PBL with the whole school community. A PBL action plan will be
implemented. Tier one classroom strategies and the development of PBL lesson plans will be a priority. There will be a
review of our VIVO rewards system.

Enhance student wellbeing and develop emotional intelligence.

Each year group to have targeted initiatives outlined in a the development of a wellbeing scope and sequence. Aboriginal
education programs to be strengthened and an Aboriginal Education Officer employed. Transition and attendance
programs to again be a priority.

Support staff wellbeing

Provide staff with mindfulness and resilience training. Continue Mindmatters programs and review ways to contribute to a
more positive and supporting environment.
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Strategic Direction 3

Quality Community Connections

Purpose

To work in collaboration with the Rutherford group of schools to build innovative partnerships, based on respect and high
expectations within the wider community.

Overall summary of progress

Strategic Direction 3: Community Partnerships and Leadership

To develop and maintain shared leadership and decision–making that creates positive community involvement.

Careers and Transition

The "Little Aspirations" Stage 2 and 3 careers visits to partner primary schools with the Aspirations team completed and
reviewed. Implementation of the  Year 9 Careers across KLAs undertaken. Year 10,11, 12 interviews with Careers
adviser conducted and career pathway plans constructed. Employability skills were embedded in all assessment tasks in
many KLAs.

Transition

The transition coordinator role extended. The number of shared activities with partner primary schools increased and
extensive transition program was undertaken. Year 7 enrolments increased to 232 in 2018.

Parent involvement

Parent forum conducted in preparation for 2018–2020 school plan. Parents participated in Tell them From Me surveys
and the 360 customer service survey. The school built some links with Rutherford Primary School  P&C through hosting
RPS P&C activities at Rutherford Technology High School. RTHS P&C participation rates are still low.

Targeted programs

During 2017 extended the number of students participating in Targeted Football and Targeted League programs. There
was extensive Stage 3 involvement. Community partnerships have been very positive. Targeted CAPA MADD roadshow
travelled  to partner primary schools and a MADD night was conducted at school. These programs contributed to higher
enrolment numbers in Year 7. Industry links  were expanded.

Learning community

The Rutherford Learning Community logo developed. The learning community celebration of education week was very
successful and the schools worked together on a writing initiative and a student leadership day.

Communication

Student information handbooks were completed. A new teacher handbook was developed. The Comprehensive staff
handbook  is still under development.

The Community Liaison Officer role established 3 days per week and is working very well. SharePoint was upgraded and
there was greater coordination of communication interfaces.

Upgrade of facilities

The technology fit–out to open learning spaces and the Library were completed. The STEM room fit–out was completed.
Some signage was purchased to go around the school. The outdoor gymnasium is  planned and waiting final approval.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

•    Increased student enrolment Transition coordinator and Year 7 mainstream enrolments have increased
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

from partner schools programs $52,000.

Targeted sport programs
$44,000.

Targeted CAPA programs
$50,000.

from 156 in 2015 to 190 in 2016, 198 in 2017 and
232 in 2018. The transition coordinator role 0.4 FTE
again proved extremely valuable in improving
communication and increasing the number of
transition activities taking place with our partner
schools. Targeted CAPA, Targeted Rugby League
and Targeted Football programs successfully
expanded their involvement with Stage 3 students
and our external links. Considerable money has
been spent on enhancing the learning environment
of the school. As well as enhancing and challenging
the learning of students already enrolled in the
school, this has provided a far greater incentive for
new enrolments to the school in competition with
some non–government institutions.

•    Increased business and
parental involvement in the
school

Careers and transition
programs $75,000.

CLO $40,000.

Learning Community
programs $4,000.

The Careers and transition team have increased
our business links and business partnership
programs.The CLO (Community Liaison Officer) 
did a fantastic job in building community links.. A
parent forum, 360 service survey and Tell Them
From Me survey were used to gauge parental
willingness to engage with the school.. Low P&C
numbers are still a concern. A very successful
Learning Community event to celebrate the
successful students, staff, community members and
innovative programs in public education was held
during education week. Our involvement with
Rutherford Telarah Rotary club and our Interact
club have significantly increased our community
links.

Next Steps

Develop learning community plans and programs around the areas of STEM and literacy.

It is planned to conduct audits in the areas of STEM and literacy across our partner schools and develop a Rutherford
Learning Community strategy to address these areas over the next three years.

Implement strategies to increase parental/community connection with the school

It is planned to form a school communication team to review communication practices and develop communication
strategies to engage our local community. An aboriginal education Officer is to be employed to enhance the links with our
Aboriginal community and the role of the Community Liaison Officer is to be expanded.

Enhance leadership and decision–making skills for students and parents.

It is planned to strengthen the Junior AECG, SRC and interact groups by honing their leadership skills through events
such as the learning community leadership day. Opportunities will be increased for parents to take on school leadership
roles and courses to upskill parents in educational or parenting programs will be run.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading .Aboriginal tutors $120,000.
Brospeak $2000.
Sistaspeak $2000.
Reconciliation week $500.
Harmony Day $250.
NAIDOC week $2000.
Connected to Country
$12600 .Corroboree $500.
Aboriginal transition $4500.
Yarning circle $500. Dance
$2000. Junior AECG
$2300. UWS excursion
$5000

 • Aboriginal background
loading ($190 000.00)

A number of cultural celebrations around
Reconciliation and NAIDOc took place.
Another eight staff members were trained in
Connected to Country. 8 Ways continued to
be embedded in teaching and learning
programs across the school. We employed
1.8 Aboriginal SLSO and an 0.4 teacher to
tutor our Stage 6 aboriginal students. We
unfortunately lost our ASLO and had some
underperformance in Aboriginal student
attendance and literacy and numeracy results
compared to previous years.

English language proficiency Tutors $20,000

 • English language
proficiency ($20 000.00)

Tutors were employed 0.4 using funding left
from last year as well. They supported the
work our LaSTs are doing with our EPL
students.

Low level adjustment for disability 2 x SLSO positions
$84,000.

1 x LaST position $85,000.

 • Low level adjustment for
disability ($169 000.00)

The employment of SLSOs and an extra
LaST offered invaluable support to students in
the classroom and supported teachers in
implementing learning adjustments to their
teaching programs.

Socio–economic background HT Literacy/Numeracy
$136,000.
Literacy numeracy
programs $15,000.
STEM $22,000.
GATS/Mentoring $14,000.
Assessment/Feedback
initiatives $9,500.
Future learning spaces
$40,000.
Technology software
programs $80,000.
Printing $54,000.
Business manager
$75,000.
Careers and Transition
coordinator and programs
$52,000.
Executive development
programs $21,000.
Positive attendance
programs $30,000.
Employ extra HT Wellbeing
higher duties $32,000.
Wellbeing Programs
$64,000.
Future focused learning
programs $29,000.
CLO 0.6 $40,000.
Positive Behaviour for
learning initiatives $39,000.
TSO $65,000
Technology support
$80,000.
Stage 6 coordinator and

•NAPLAN–  only 2% of Year 9 students below
NMS in numeracy (3% state)

•NAPLAN – Year 9 Reading average scaled
growth score 41.4 (state 38.6)

•NAPLAN – Year 9 Aboriginal Reading
average scaled growth score 39.3 (state 33.5)

•NAPLAN – Year 9 grammar average scaled
growth score 37.9 (state 34.8)

•NAPLAN – Year 9 Aboriginal grammar
average scaled growth score 35.8 (state 33.6)
 • CANVAS platform launched as our teaching
platform to support future focused learning
practice. Library, English, K Block open
learning space and STEM space all
developed as flexible learning spaces.
 •  Transition, CATS and GATS and targeted
CAPA and sport programs all contributed to a
record Year 7 enrolment of 240 students in
2018.
 • CLO and TSO enhanced community
interaction and learning opportunities for
students. Business manager is yet to be
employed.
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Socio–economic background initiatives $90,000.
Transition coordinator and
programs $45,000.
Student leadership $4,000.
Learning Community
$6,000.
Targeted CAPA program
$50,000
Targeted football and rugby
League $44,000.
Targeted submissions
$30,000
 • Socio–economic
background ($1 166
500.00)
 •  ($0.00)

•NAPLAN–  only 2% of Year 9 students below
NMS in numeracy (3% state)

•NAPLAN – Year 9 Reading average scaled
growth score 41.4 (state 38.6)

•NAPLAN – Year 9 Aboriginal Reading
average scaled growth score 39.3 (state 33.5)

•NAPLAN – Year 9 grammar average scaled
growth score 37.9 (state 34.8)

•NAPLAN – Year 9 Aboriginal grammar
average scaled growth score 35.8 (state 33.6)
 • CANVAS platform launched as our teaching
platform to support future focused learning
practice. Library, English, K Block open
learning space and STEM space all
developed as flexible learning spaces.
 •  Transition, CATS and GATS and targeted
CAPA and sport programs all contributed to a
record Year 7 enrolment of 240 students in
2018.
 • CLO and TSO enhanced community
interaction and learning opportunities for
students. Business manager is yet to be
employed.

Support for beginning teachers $36,000

 • Support for beginning
teachers ($36 000.00)

Beginning teachers were supported in their
introduction to the school and the teaching
service. The school provided additional TPL
funds to enhance this.

Facilities Upgrade  • School funds ($200
000.00)

Library refurbished. Signage purchased.
Upgrade to agriculture with Assets
Management Unit. Ground work currently with
Asset Management Unit.

Technology 60 laptops.
 • School funds ($36
000.00)

Two sets of devices purchased.
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Student information

Student enrolment profile

Enrolments

Students 2014 2015 2016 2017

Boys 559 514 509 503

Girls 512 462 467 499

Overall student enrolment into Year 7 is increasing
each year. There were 156 Year 7 students in 2015,
190 in 2016, 198 in 2017 and 232 going into Year 7
2018. This will have a flow on effect of increased
overall enrolments.

Student attendance profile

School

Year 2014 2015 2016 2017

7 89.6 88.7 91.2 89.1

8 87.8 88.2 87.5 86.9

9 85.5 85.2 86.1 84.4

10 86 88.8 84.7 81.6

11 87.8 86.6 85.8 82

12 87.2 87.5 88.3 86.8

All Years 87.3 87.5 87.2 85.2

State DoE

Year 2014 2015 2016 2017

7 93.3 92.7 92.8 92.7

8 91.1 90.6 90.5 90.5

9 89.7 89.3 89.1 89.1

10 88.1 87.7 87.6 87.3

11 88.8 88.2 88.2 88.2

12 90.3 89.9 90.1 90.1

All Years 90.2 89.7 89.7 89.6

Management of non-attendance

Attendance roles are clearly defined and an attendance
team operates in the school as part of the school
wellbeing team. It is overseen by the Head teacher
wellbeing who works closely with the Deputy Principals
and Home school liaison Officer. Roles for Assistant
Year Advisers, Head Teacher Administration, Head
Teacher Well–being and SASS staff have been
defined. Roles are marked electronically every period
and we have SMS messaging for the parents of absent
students.The HT Administration has developed a
truancy tracking procedure that has worked very

effectively.  Attendance reward activities proved very
successful. A severe influenza outbreak in 2017 had a
marked effect on attendance data, with massive
absenteeism over a period of many weeks.

Post-school destinations

Proportion of
students moving
into post-school
education, training
or employment

Year
10%

Year
11%

Year
12%

Seeking
Employment

0 0 12.7

Employment 0 7.2 46.3

TAFE entry 6.2 10.9 9.1

University Entry 0 0 27.3

Other 3.6 25.4 4.5

Unknown 1.5 0 0

Year 12 students undertaking vocational or trade
training

In 2017, 45.4% of Higher School Certificate students
undertook at least one vocational education or trade
training course which contributed toward their HSC
studies. Students undertook training in the areas of
Business Services, Construction, Hospitality (Kitchen
Operations), Metals and Engineering, Primary
Industries, Retail Services and Sports Coaching.

Additionally, 5.6%  of students undertook Vocational
education courses through external providers such as
TAFE and 4.1% of students participated in vocational
education through a school–based traineeship
arrangement.

In 2017, 68.1% of HSC students studying vocational
education courses attained their full VET qualification
(Certificate I, II or III qualification). The remaining
31.9% of vocational education students received
Statements of Attainment toward their Certificate I, II or
III qualification.

Year 12 students attaining HSC or equivalent
vocational education qualification

Of the students who started Year 12 in 2017 74%
attained either a HSC or equivalent vocational
qualification.
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Workforce information

Workforce composition

Position FTE*

Principal 1

Deputy Principal(s) 2

Assistant Principal(s) 0

Head Teacher(s) 13

Classroom Teacher(s) 58.5

Teacher of Reading Recovery 0

Learning & Support Teacher(s) 3.8

Teacher Librarian 1

Teacher of ESL 0

School Counsellor 2

School Administration & Support
Staff

19.97

Other Positions 1

*Full Time Equivalent

In 2017 there was one Head teacher, four classroom
teachers and two non–teaching staff who identified as
being Aboriginal.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 5

Professional learning and teacher accreditation

All staff were involved in extensive professional
learning during 2017. After completing staff PDPs some
common focus areas were identified, as well as
focusing on the strategic directions of the school plan.
The main areas of focus at staff meetings and school
development days in 2017, were "Focus on Writing",
"Seven Steps to Writing Success", assessment
and feedback, "Mindmatters" and future focused
learning, including the introduction of CANVAS.

The term one school development day and subsequent
meetings looked at staff compliance around child
protection, code of conduct, WHS, and anaphylaxis

and CPR training. There was, also, a focus on
"Mindmatters". The term two school development day
focused on quality assessment and reporting and
strategic planning. The term three school development
day focused on Literacy and Numeracy, LMBR,
CANVAS and Strategic Planning. Four after school
sessions were run in lieu of the term four school
development days and they focused on "Focus on
Writing", future focused learning, "Mindmatters",
CANVAS, CPR and anaphylaxis, the school excellence
framework and strategic planning.

The whole school executive and some aspiring
executive undertook two days training in "Leadership
Coaching" and strategic planning.

The Head Teacher Numeracy and Literacy and
Learning and Support Teachers trained a large number
of staff in after school registered modules on behaviour
management and learning adjustments..

The expenditure on staff professional learning
comprised $98,000.00 of Teacher Professional
Learning funds, $15,000.00 of RAM Aboriginal funds,
$15,000.00 of school to work and VET funds,
$36,000.00 of Beginning Teacher funds and
$72,000.00 of RAM socio–economic background funds.

In 2017  seventeen permanent and temporary staff
were in the process of gaining accreditation at the
Proficient level of the Australian Professional Standards
for teachers. Thirty–nine teachers were maintaining
accreditation at the Proficient level.
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Financial information (for schools
using both OASIS and SAP/SALM)

Financial information

The three financial summary tables cover 13 months
(from 1 December 2016 to 31 December 2017). 

The financial summary consists of school income
broken down by funding source and is derived from the
school Annual Financial Statement. 

Receipts $

Balance brought forward 1,733,217

Global funds 513,854

Tied funds 999,680

School & community sources 156,666

Interest 16,757

Trust receipts 22,010

Canteen 0

Total Receipts 1,708,967

Payments

Teaching & learning

Key Learning Areas 88,423

Excursions 18,708

Extracurricular dissections 52,071

Library 4,491

Training & Development 762

Tied Funds Payments 1,116,674

Short Term Relief 164,311

Administration & Office 172,062

Canteen Payments 0

Utilities 114,874

Maintenance 55,191

Trust Payments 49,913

Capital Programs 222,290

Total Payments 2,059,770

Balance carried forward 1,382,413

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

The information provided in the financial summary
includes reporting from 1 January 2017 to 31
December 2017. 

2017 Actual ($)

Opening Balance 0

Revenue 2,730,979

Appropriation 2,554,727

Sale of Goods and Services 8,228

Grants and Contributions 166,527

Gain and Loss 0

Other Revenue 0

Investment Income 1,497

Expenses -1,193,464

Recurrent Expenses -1,193,464

Employee Related -625,490

Operating Expenses -567,974

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

1,537,515

Balance Carried Forward 1,537,515

The Opening balance for the 2017 school financial year
is displayed in the OASIS table as Balance brought
forward. The financial summary table for the year
ended 31 December 2017 shows the Opening balance
as $0.00 because the Opening balance for the 2017
school financial year is reported in the OASIS table (as
Balance brought forward). 

The amount displayed in the Appropriation category of
the financial summary table is drawn from the Balance
carried forward shown in the OASIS table and includes
any financial transactions in SAP the school has
undertaken since migration from OASIS to SAP/SALM.
For this reason the amount shown for Appropriation will
not equal the OASIS Balance carried forward amount. 

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 
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2017 Actual ($)

Base Total 8,574,252

Base Per Capita 158,359

Base Location 0

Other Base 8,415,893

Equity Total 2,000,036

Equity Aboriginal 162,309

Equity Socio economic 1,300,000

Equity Language 11,916

Equity Disability 525,811

Targeted Total 1,580,185

Other Total 347,546

Grand Total 12,502,018

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school’s financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

Positive literacy data:
 • Year 9 reading average scaled growth score

above state DoE. School 41.4 (state 38.6)
 • Year 9 Aboriginal reading average scaled growth

score above state DoE. School 39.3 (state 33.5)
 • Year 9 Aboriginal writing average scaled growth

score double state DoE. School 50.1 (state 25.2)
 •  Year 9 grammar average scaled growth score

above state DoE. School 37.9 (state 34.8)
 • Year 9 Aboriginal grammar average scaled

growth score above state DoE. School  35.8
(state 33.6)

 • Year 9 reading 21% decrease in students in the
bottom two bands from 2015 to 2017.

 • Year 9 reading 13% increase in students in the
top three bands from 2015 to 2017.

 • Year 9 grammar 22% decrease in students in
bottom two bands 2015 to 2017.

 • Year 9 grammar 10% increase in the number of
students in the top three bands 2015 to 2017.

 • Year 9 spelling 8% decrease in students in
bottom two bands 2015 to 2017.

Writing is still an area for development.
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Some positive numeracy data:
 •  only 2% of Year 9 students below NMS in

numeracy (3% state)
 • Year 9 20% decrease in students in the bottom

two bands from 2016 to 2017.
 • Year 9 2% increase in the number of students in

the top three bands 2015 to 2017.
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 Premier's Priorities: Improving education results and
State Priorities: Better services – Improving Aboriginal
education outcomes for students in the top two
NAPLAN bands:

In Year 7:
 • Reading – 11% of students in the top two bands

compared to 7% in 2016.
 • Writing – 5% of students in the top two bands

compared to 4% in 2016
 • Numeracy – 10% of students in the top two bands

compared to 7% in 2016.
In Year 9:
 • Reading – 7% of students in the top two bands

compared to 7% in 2016.
 • Writing – 3% of students in the top two bands

compared to 1% in 2016
 • Numeracy – 6% of students in the top two bands

compared to 5% in 2016.

Higher School Certificate (HSC)

The performance of students in the HSC is reported in
bands ranging from Band 1 (lowest) to Band 6
(highest).
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Subject School
2017 SSSG State

School
Average

2013-
2017

Ancient History 43.3 57.6 68.1 56.2

Biology 62.4 66.1 70.9 64.2

Community and
Family Studies

66.9 64.6 70.7 65.7

Earth and
Environmental
Science

67.8 63.3 73.6 67.8

English
(Advanced)

74.1 71.8 77.6 74.1

English
(Standard)

59.9 60.6 65.6 60.8

Industrial
Technology

52.2 55.7 64.8 60.9

Information
Processes and
Technology

51.0 52.8 69.4 63.2

Mathematics
General 2

58.1 56.9 63.6 58.2

Personal
Development
Health and
Physical
Education

49.6 58.4 67.7 59.9

Retail Services
Examination

68.0 0.0 68.4 71.0

Senior Science 59.5 62.0 68.3 64.6

Software
Design and
Development

58.4 52.5 71.5 58.4

Visual Arts 74.8 72.2 77.7 74.1
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Parent/caregiver, student, teacher
satisfaction

In 2017, the school sought the opinions of parents,
students and teachers about the school. This was
incorporated into planning for the 2018–2020 school
plan. Mechanisms utilised were staff surveys and
forums, Tell Them From Me, 360 Service survey and
parent and student forums.

A summary of responses are represented below:
 • Students felt the school was very good at building

positive relationships, but struggled with a positive
sense of belonging.

 • Students were generally supportive of the
advocates in the school, relationships with
teachers and the learning climate.

 • Students were very supportive of the facilities,
technology and the many curricular and
extracurricular opportunities they are presented
with.

 • Students raised concerns with disruptions,
consistency of behaviour management and
conflict.

 • Parents were very supportive of the facilities and
opportunities now offered in the school.

 • Parents indicated they would like improved
communication channels and more invitations to
participate in the decision–making processes in
the school.

 • Parents too raised disruptions to lessons and
conflict as concerns.

 • Staff wanted clearer communication of the
school's vision and expectations. They were
generally very supportive of the facilities in the
school. Time to implement change was raised as
a need.

Policy requirements

Aboriginal education

Aboriginal and Torres Strait Islander students
represented approximately 12% of the school’s 2017
population. Programs operated successfully to improve
student’s knowledge of their Aboriginal culture, literacy
and numeracy skills and attendance rates.

The school’s Aboriginal Education committee remained
active through the year and the committee, headed by
the Head Teacher HSIE, continued to support both
Aboriginal and non–Aboriginal staff to develop their
understanding of Aboriginal education. Acknowledge of
the traditional owners of this land is embedded in
school practices by including an acknowledgement of
country at every formal assembly and meetings held at
the school. This acknowledgement was usually
delivered by our Aboriginal staff and/or students.

Literacy and numeracy remained a focus of Aboriginal
education through our Senior and Junior Aboriginal
Tutoring Programs that support student wellbeing,
engagement and academic attainment. Identified
students were included in class tuition programs that

scaffolded literacy and numeracy. NAPLAN data
improved in some areas since intensive Multilit
programs and targeted Aboriginal numeracy programs
designed to enhance literacy and numeracy levels for
those students not meeting National Benchmarks were
introduced.  Students have taken great advantage of
this initiative and are seeking assistance where
required to achieve their own individual levels of
success. As a result,students were able to build closer
ties and relationships with their peers and teachers.
The mentoring and support of students created a
significant reduction in ‘N’ awards and increased
assessment completion throughout the year.

The Rutherford Technology High School Junior AECG
was active in 2017 and regular meetings were held
throughout the year.  Junior AECG members were
encouraged to take a more proactive role in decision
making regarding events such as Harmony Day, Sorry
Day, Reconciliation Week and NAIDOC week for2017.
The incoming senior executive of the Junior AECG
were inducted into the SRC and attended meetings to
collaborate on whole school initiatives which will allow
the Junior AECG more of a voice in whole–school
decision making.

The “8 Ways of Aboriginal Teaching and Learning”,
which promotes the ideas of differentiating lessons and
the way we deliver content to Aboriginal students to
promote engagement and significance, continued to be
a focus throughout 2017.  Most faculties now have the
8 Ways embedded in their national curriculum
programs and staff awareness of the 8 Ways has
increased. Cultural awareness continued to be a focus
with eight staff members attending the Connected to
Country workshops throughout 2017. Staff continued to
share the cultural awareness learned with their own
faculties.

RTHS continued to promote high expectations for
Aboriginal students. Our aim is to have strong and
positive relationships between the school and the
community, through the completion of Personalised
Learning Plans (PLPs) for all students attending RTHS.
98% of students attending RTHS in 2017 had a current
PLP and staff awareness of where to locate PLPs and
how to use them in programing increased due to
continuous improvements to the PLP process.
Increasing numbers of Aboriginal students have
promoted new ideas, and the implementation of focus
areas included; engagement of Aboriginal students in
learning, teacher professional learning, strengthening
school and community links.

The Baawaa Aboriginal Girls Group was very
successful under the leadership of Miss Christine
Crump and Emily Punu, dance instructor, throughout
Semester 2, 2017. Miss Crump and Mr Luke Miller
coordinated the Sistaspeak and Brospeak programs
which are aimed at supporting young Aboriginal and
Torres Strait Island students to be strong and proud
young men and women. Other activities included visits
to Murrook Cultural Centre, and attending Walk aMile
Koori Style.

 We celebrated NAIDOC week throughout the last week
of term 2. Throughout NAIDOC week we had many
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activities happening throughout the school. We
conducted a full school assembly in order to build staff
and student knowledge and empathy for Aboriginal
issues. Our Aboriginal and Torres Strait Island students
did an excellent job assisting in the running of our
NAIDOC activities. We had traditional painting, which
resulted in a four metre serpent now displayed on  a
wall outside the Aboriginal Resource Room, students
tasted Johnny cakes, and traditional games were
played during sport. It was pleasing to see the support
given to our Staff v Indigenous Allstars Touch Football
match by staff, students and community members who
cheered on both staff and students.

Other activities that occurred in 2017 include; Close the
Gap, Reconciliation Week, Indigenous careers market,
and Trya Trade day.

Multicultural and anti-racism education

Cultural significance and differences are recognised
through school policies and practices. Harmony day is
celebrated in the school each year and two staff
members are trained as Anti–racism Officers.

Other school programs

Creative and Performing Arts

Music

Highlights of the year include:
 • MADD on Tour with selected student

performances from the various stages.
 • HSC Music Night for presentation of core and

elective performances
 • Ongoing links with National Music Academy

offering tuition to the GATS music students
 • 2016 HSC student Ryan Peters performed at 

HSC Music performance concert “Reprise” at
Newcastle Conservatorium of Music to all Hunter
and Central coast Music students.

 • Drama:
Highlights of the year include:
 • HSC Trial Night in August with HSC Drama

markers from other schools.
 •  Drama Ensemble participated in the Sharp Short

Competition at Riverside Theatre presenting two
plays “The Funky Janitor” and “The Wall”.

 • Drama Ensemble participated in the Hunter
Regional Drama Showcase presenting the play
“The Wall”.

 • Drama Ensemble worked with years 5 & 6 Partner
Primary schools with a focus on Play building in
our GATS transition program.

 • Drama students attended the Real Film Festival
at Hunter TAFE, Newcastle for writing, filming,
editing with future focus on technology.

 • Year 10 drama class day at Walka Water Works
where they filmed the scripts they wrote and
directed.

Visual Arts: (Art, Visual Design, Photography)

Highlights of the year include:
 • Ceramics Club for whole school each Wednesday

with Mr Richards and assisted Branxton PS with
their Ceramics

 • R.T.BALD portrait prize for whole school and
Rutherford Learning Community.

 • 1st Prize at regional Art competition for Year 7
collaborative work with $2500 prize money

 • Two HSC student Body of Works selected in
LakeMacquarie Gallery “First Class Exhibition” –
Courtney Martin and Ava Fellows

 • Elice Rivera work selected for poster for Maitland
Regional Art Gallery Exhibition that went to all
Hunter/Central Coast schools.

 • Youth Artist Competition at Maitland RegionalArt
Gallery (MRAG) three student’s works selected
for the exhibition – Jorja Barsley, Elice Rivera and
Courtney Martin.

 • MRAG competition win with “Boundless Plains To
Share”.

 • Year 11 Visual Design class produced the 2017
School Magazine.

Targeted CAPA:

Highlights of the year include:
 • Year 7 and 8 TCAPA classes assisted in the

running and organisation of the MADD showcase.
 • Participated in MADD on tour – performing, taking

photos for RTHS Facebok, and with the bump in
and out.

 • Performing at the Acoustic Youth Performance
Music concerts.

 • Bumping in/out and performing at the RTHS
courtyard performances.

 • Participating at all four Probus committee
meetings with performances.

 • Year 8 TCAPA presenting Macro photography.
 • Continued working with Lifelike Atmospheres.
 • TCAPA students assisted Rutherford Public

School CAPA night.
 • MADD showcase in Term 2 week 4 featuring

whole faculty performances.
 • MADD showcase on tour Term 4 week 8 to 

Telarah,  Rutherford,  Greta  and  Branxton  PS
with  all  CAPA  staff  and  Dance  Teacher.

 • Continued links with Newcastle TAFE, Newcastle
University (Conservatorium), National Music
Academy, Maitland Regional Art Gallery (MRAG),
Lake Macquarie Gallery.

Student Leadership

2017 saw Rutherford Technology High School Student
Representative Council continue to grow and develop
as a leadership body within the school. Students met
weekly during break time as well as early morning
extended meetings each month. During meetings,
students developed specific leadership skills such as
communication and team work as well as planned for
upcoming events. The skill development was facilitated
by the Year 12 students allowing them to extend their
skills even further.

The SRC for 2017 was led by a confident, motivated
and committed group of Year 12. Captains Ashley Fry
and Anton Osborne and Vice Captains Sophie Curry
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and Zoe Fletcher were excellent in their role’
representing the school at many functions as well as
mentoring and encouraging younger student leaders.
This year students marched on ANZAC day for the
Maitland RSL March and also led prayers during the
Service of Commemoration. Other representative
occasions included Maitland Council’s Education Week
breakfast, NSW Government Education Day and
attending the East Maitland Rotary’s Education
evening.

At school, the SRC students were again involved in
many different events, such as VIVO assemblies,
RUOk? Day, Harmony Day, Presentation Day and
running the school’s weekly assemblies. Senior
students continued to volunteer in the school canteen
on a regular basis where they were an invaluable
support for the Canteen Supervisor and were much
appreciated in this aspect.

2017 saw two new procedures/activities that hopefully
will continue well into the future and become a tradition
at Rutherford Technology High School. Firstly, it has
been written into the constitution that the President and
Vice–President of the Junior AECG automatically
become members of the Student Representative
Council as Indigenous members. The JAECG ran their
election at the same time as the school leader election
so that all elected Year 12 members can be inducted
together as one united group. Secondly, the RTHS
SRC ran a leadership day with the student leaders of all
partner primary schools in the school library. The day
was a great success from all points of   view with both
high school and primary school students gaining
motivation and skills to continue on in leadership roles.

The SRC ran a few fundraising events in 2017, where
their goal was twofold – to raise money for a chosen
charity as well as to encourage the greater school
community to have fun and feel a connection with each
other. The students ran activities before school and
during the breaks. Money was raised for the Reach
Foundation as well as for a local family struggling with
costs associated with their child’s health needs.

In 2017, the SRC’s legacy was to raise money for a
chilled water bubbler and bottle refill station for all
students to access in the canteen cola. This goal has
been achieved and should be a welcome addition to the
school’s facilities for years to come.

Interact

The Interact club is a service club for youth ages 12 to
18 and is part of Rotary International. Individual Rotary
clubs sponsor the youth component, Interact, by
providing guidance and support. Our club is sponsored
by Rutherford–Telarah Rotary Club

In 2017, the Interact club consisted of 17 Interactors
both male and female. The majority of interactors were
from year 9. The club meets weekly and active
members must maintain a 60% attendance record.

The Interact club is self–supporting and self–governing,
although they receive direction and minimal, if any,

financial support from the sponsoring Rotary club. All
Interact clubs sponsor a minimum of two community
service projects annually. One project should support
an understanding of international goodwill. Another
service project should benefit the local community or
school.

Through the events listed below, Interact has offered
students a chance to build friendships by working
together on club projects and meeting and sharing
ideas with members from other Interact clubs:

•Burrumbuttock hay run– Interactors promoted the need
to support local farmers in the north of Queensland.
Families and community organisations donated wet and
dry dog food. The Interact club were inundated and
very grateful. They packed the supplies into a truck for
delivery.

 • Shoe box that rocks – The local school community,
many businesses and families, donated to the Interact
club specific items that could be used to fill shoes
boxes. These items included books, clothes, toys,
stationary and soft toys. Boxes were delivered by
Interactors to Maitland Hospital Paediatric ward.
Interactors were presented with certificates of
appreciation from the hospital.

•Christmas pudding delivery – Rutherford Coles
donated fifty Christmas puddings, and Interact students
door knocked at a local housing complex and wished
residents a merry Christmas.

 • Attending weekly Rotary meetings where  many
students have gained positive relationships with local
Rotarians. They have delivered presentations at these
meetings.

•Rypen Camp– Four students attended the camp that
was sponsored by Rutherford–Telarah Rotary club.
Students were given opportunities to collaborate with
other Interactors whilst participating in challenging
activities that required them to step outside of their
comfort zone.

•Various community events– Interactors have attended
events such as Steamfeast, Loop the Lake, Maitland
Seniors lunch and Anti–graffiti day.

•Conversation corner initial planning– Interactors have
utilised the RUOK? website to start intial planning of a
conversation corner in the playground ofthe school. The
aim of this is to encourage conversations particularly
with students who may feel lonely or not connected to
the school. Planning will continue in 2018.

In 2018, the club is looking forward to supporting the
need for a 24 seater school mini bus and have a
number of proposals to put forward.

Interactors report that they have fun, gain recognition,
discover leadership skills, acquire public speaking
talents, learn how to run meetings, understand their
community better, love being in a group, meet and work
with their sponsoring rotary club members.
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Sport

There were a number of significant sporting highlights
during 2017:

 • The school again held successful swimming and
athletics carnivals.

 • The school entered sides in CHS competitions in
cricket, football, rugby league, lawn bowls, netball,
tennis, table tennis, tenpin bowling, futsal and
basketball.

• The school ran a successful cross–country day,
continuing the Colour Run initiative.  The students
participated with enthusiasm on the day with lots of
colour and school spirit on display.

• A large number of individual students were successful
in gaining representative honours at a zone level.
Rozelle Kleyn was age champion at the Coalfields
Zone swimming carnival.

 • At a higher level, Rozelle Kleyn was selected to
participate in both the Swimming and Athletic CHS
State Carnivals. She participated honourably at both
carnivals and represented the school with pride and
was nominated for the Pierre De Coubertin Award

• Year 7 participated in a Junior Lifesaving Program at
Lane 4 Aquatic Centre Lambton and were Coalfields
Gala Day Champions at the Year 7 Gala Day.

• Year 5 and 6 students from our partner primary
schools, also, participated in a Gala Day at Maitland
Park.

 Targeted Football Program

In 2017 the Targeted Football Program grew yet again
to include Year 7, 8, and for the first time a Targeted
Stage 5, Year 9 Group, choosing the PASS Football
elective subject. The program continued its community
relationships with JIFA (Kew Jailens Academy) and
visited all Partner Primary Schools to deliver TSP taster
lessons.

The Year 7, 8 and 9 classes all banded together to
create the Stage 3 Gala Day. This included the
students organising the day, refereeing matches and
coaching the teams in a boys and girls competition. The
students gained valuable experience from this day and
the Year 9 class continued their coaching journey to
complete their General Coaching Principles
accreditation with the Australian institute of Sport.

The Bill Turner Cup football team made it through to
Round 4 of the competition, eventually going down in a
close affair to St Josephs High School and the Bill
Turner Trophy girls made it through to the regional gala
day, eventually bowing out in Round 4 also.

Growing numbers of students from the program began
to extend their abilities to join National Premier League
sides such as Hamilton Olympic, Broadmeadow Magic,
Lambton Jaffas and Maitland FC.

2018 will begin a new community relationship with
Hamilton Olympic Football club and we look forward to
seeing this relationship foster and develop more
talented footballers at RTHS.

Targeted Rugby League Program

The Rugby League Targeted Sports Program continued
to go from strength to strength in 2017 with highlights
including the following:
 • Increased funding from local businesses that

allowed Rugby League TSP uniforms to be
provided to all participants in the program. As a
result, student’s connection to the program and
their sense of identity in belonging to the school
community improved with many students
improving their standard of wearing the school
uniform on a daily basis.

 •  For the first time, Rutherford formed a strong
partnership with The Rugby League Academy as
one of six schools within the entire Hunter/Central
Coast Region to have exclusive access to the
academy programs and coaches. This
partnership saw students participating in Rugby
league TSP during Thursday sport for the whole
year. The benefit was seen in the results that
some school teams were able to achieve.

 • The school continued its dominance of the U/15
boys division within the Coalfields region, winning
the annual gala day and having five boys selected
into the Coalfields representative team. This
made it three years in a row winning this
competition.

 • The U/16 boys qualified for the regional
quarterfinals of the All Schools competition in a
major improvement for this team, having never
done so before.

 • The girls’ teams carried on the success of
previous years and continued to significantly
increase in the numbers of participants. The U/14
girls made it through to the zone final in the All
Schools competition before being narrowly beaten
by eventual state finalists, Hunter Sports High
school. The U/16 girls also made it through to the
semi–final stage of the All Schools competition.

 • The interest through the girls saw RTHS enter a
U/14’s team in the first ever Hunter/Central Coast
Women’s "nines" weekend competition. This ran
for 6 weeks every Saturday throughout November
and December, with the girls committing to
training each Tuesday morning before school
started. This had a fantastic impact on engaging
both students and parents to have a closer
connection with each other, but also with the
school. The girls acquitted themselves
magnificently and left a wonderful impression
within the wider community.

 •  The talent identification gala day for our LMG
partner primary schools was an enormous
success with participation numbers reaching their
highest ever to date. For the first time, a girls only
field ran with 6 teams of girls entered. Once
again, the RTHS TSP students were outstanding
in helping coaches from the Rugby League
Academy run a skills clinic for all the students, as
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well as the general running of the day.
 • School visits into the local partner primary schools

to run skills clinics were successful with many
schools taking advantage of the opportunity. This
was significant in the continued promotion of the
program to prospective students and families in
considering RTHS for enrolment as their high
school of choice.

 • The Rugby league elective classes continued to
run successfully from years 7–9, with class
numbers in year 7 exploding to 36 students.

 • Staff were able to attend the NRL National
coaching education conference to keep
up–to–date on the latest coaching techniques and
strategies, as well as network with other coaches
from around the country. Attending this
conference has been of significant benefit to the
Rugby league TSP program, with many topics
covered at the conference then applied back into
the program such as the setting of a strong
culture, developing resilient athletes and effective
feedback to name a few.

 •
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