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Introduction

The Annual Report for 2017 is provided to the community of Windsor High School as an account of the school's
operations and achievements throughout the year. 

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Jennifer Hawken

Principal

School contact details

Windsor High School
Mulgrave & Windsor Rds
Mcgraths Hill, 2756
www.windsor-h.schools.nsw.edu.au
windsor-h.School@det.nsw.edu.au
4587 7122
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School background

School vision statement

Windsor High School both leads and responds to the needs of the local community in providing outstanding opportunities
to students who draw from all backgrounds. 

We respect the dignity of each individual in walking and learning together as equal partners. The school responds to
each student’s needs to develop individual pathways to success.

Our teachers model life–long learning principles, always willing to examine their own practice and seek continuous
improvement to provide students with the skills and experiences to be part of the global community.

School context

Windsor High School is a comprehensive high school of about 440 students, located in the Hawkesbury Valley. Students
draw from Wiseman’s Ferry in the north to Bligh Park in the south.

The school’s Index of Community Socio–Educational Advantage (ICSEA) value is 932 (national average is 1000) with
54% of students from families in the lowest quartile of advantage and 4% in the top quartile. The school receives
additional funding under the Resource Allocation Model (RAM). Enrolment is comprised of about 17% ATSI and 8%
EaLD students. The school has a Support Unit for students with intellectual disabilities.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

In the Learning domain, the school is sustaining and growing in the element of assessment and reporting and has
developed explicit processes to collect, analyse and report internal and external school performance data. Combined
with a range of other contextual information, the identification of trends in individual student achievement has enabled
effective planning for improved learning outcomes in the future. This information is communicated to parents via a formal
reporting process each semester and is designed to develop parent’s and caregiver’s understanding of what their
children are learning and what is required to progress to the next level. Analysis of student performance data has
demonstrated improvement in the learning domain. Year 9 NAPLAN results showed an increase in reading with a total of
72.3% of students achieving greater than or equal to expected growth, a 17.5% increase from 2016. Evidence based
teaching practices and improving the organisation of students through the refinement of communication practices
including assessment schedules for all stages, has contributed to the school excelling in Curriculum and Learning. An
emphasis on developing the Learning Culture through building positive and respectful relationships among staff and
students has been sustaining and growing. Communication with the school community includes weekly newsletters
outlining major events and celebrating student achievement. This was a focus area for all faculties and student effort and
achievement is acknowledged via a faculty newsletter column and reward system called VIVO. The school consistently
implements a whole–school approach to well–being that has clearly defined behavioral expectations. The continuation of
several programs including  Homework club, Mathematics Tutoring Service, Strength, Shine, NASCA – Young
Indigenous Pathways Project (YIPP), Muru Burrapur and Allowah Day has supported student's cognitive, emotional,
social, physical and spiritual well–being. Student’s identified as requiring additional assistance are referred to the
Learning and Support Team.  The school is sustaining and growing in the  element of well–being.

In the Teaching domain, the school has developed teacher capacity through targeted Professional Learning initiatives
which focus on improving student engagement. Effective classroom practice is sustaining and growing and teachers
regularly use student performance data and feedback from colleagues’ classroom observations to evaluate their own
teaching practice. Collaborative practice and data interpreting skills and usage is sustaining and growing. Professional
standards are sustaining and growing and processes are in place to provide formal mentoring or coaching support to
improve teaching and leadership practice. The school draws on its staff expertise to further develop the capacity of its
professional community. The element of learning and development is sustaining and growing. Beginning and early–
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career teachers are provided with targeted support in areas of identified needs. There is a particular focus on improved
teaching methods in literacy and numeracy and understanding effective teaching strategies in these areas. The
embedding of these strategies across all KLA’s has continued with a focus on applying – A Learning And Response
Matrix (ALARM) throughout 2017. Processes are in place to ensure that HSC tasks are monitored and teachers are
meeting the NESA requirements.

In the Leading domain, the school is developing the capacity of its teachers to further improve the quality of its learning
environment. The school is sustaining and growing in the element of leadership, and the establishment of productive
relationships with external agencies such as Western Sydney University, and the coordination of student participation in
initiatives such as Fast–Forward, has improved the educational opportunities for students. Central to the logistics of
these initiatives is the school’s planning and implementation processes. The school is delivering in this element and the
three–year school plan is responsive to emerging needs of the school community. The collection and analysis of learning
data used to review goals and directions on an annual basis, ensures the school remains focused on achieving identified
improvements. School resources have been selected and implemented based on identified needs from student
performance data. Professional learning and a whole school implementation of the PEEL
(Point–Evidence–Explanation–Link) paragraph writing approach, Spellodrome was adopted in response to data and the
school is sustaining and growing in this area. In the management practices and processes element, the school is
delivering on a broad range of leadership opportunities for both staff and students as they worked together on the White
Ribbon initiative and orientation activities involved in establishing stronger links with feeder primary schools. Our
self–assessment process will further assist the school to refine the strategic priorities in the school plan leading to further
improvements in the delivery of education to our students.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide 
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Strategic Direction 1

Strengthening Teacher Quality

Purpose

Teacher quality and leadership is crucial to student success. A focus on strengthening teacher quality will ensure
teachers are confident and skilled professionals, who set high expectations for themselves and their students. Teachers
foster a culture of knowing how learners learn within a 21st Century context through continuous learning, collaboration,
leadership and reflective practice.

Overall summary of progress

A focus on supporting quality teaching through targeted professional development continued this year, with staff
implementing strategies to maximize engagement in classroom activities. Teachers from across different faculties
participated in a project based ’Managing Challenging Behaviors’ course run by the Nirimba Learning and Support team.
Information and strategies from this initiative were presented at extended professional learning sessions to aid teachers
in furthering their management skills. Growth Mindset philosophy was introduced to teachers on staff development day
and illustrated how intelligence could be grown through effort, rather than being a fixed quantity. Classroom strategies
which promoted a Growth Mindset environment were covered in following sessions.

Differentiated Practice was a focus of strengthening student learning outcomes and the formation of A Learning And
Response Matrix (ALARM) team, provided training to all staff on implementing and utilising a framework for the
development of students’ literacy skills. Led by teacher mentors, all faculties implemented the writing matrix within their
teaching programs and subsequent lessons. The school’s Learning and Support Teacher (LaST) conducted whole
school training on NDIS and Life Skills learning adjustments.

In preparing for compulsory teacher accreditation in 2018, developing systems for maintaining accreditation was key to
supporting staff throughout the transition. Training was delivered in accreditation maintenance procedures and a MyPL
(Professional learning App) co–ordinator was chosen to prepare and maintain professional learning logs for teachers.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Documentation confirms the
school has embedded and
explicit systems for induction,
teacher reflection and
goal–setting, collaboration (within
and beyond the school),
classroom observation, modelling
of effective practice and teacher
feedback.

PDP evaluations were completed and discussions
held regarding PDPs for 2018. The PDP process
was part of the school induction program and
allowed teachers and their supervisors to reflect
and set goals. All teachers had at least two lesson
observations completed by a supervisor or
colleague and feedback was provided.

All staff trained in quality literacy teaching modules. 

All faculty programs include
student–centred learning and the
embedding of differentiated
practice in relation to assessment
tasks, class activities and
teaching strategies based on
evaluation and evidence.

Professional Learning –
$4840

ALARM was implemented in all faculties (including
Mathematics), Professional learning was conducted
at extended staff meetings. The training was well
received by staff and as a result, faculties are
programming using ALARM, with most faculties
using the matrix in lessons focused on writing.

Growth Mindset theory was introduced by an
external provider  with following sessions deliver by
senior executive. Staff evaluations were positive
with further sessions planned for 2018. 

PEEL embedded into teaching and learning
programs and assessment marking criteria.
Incorporated literacy continuum in programs and
assessments. All staff implementing whole–school
literacy strategy PEEL.  Recognition of top students
and most improved students in 2016 NAPLAN. All
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

All faculty programs include
student–centred learning and the
embedding of differentiated
practice in relation to assessment
tasks, class activities and
teaching strategies based on
evaluation and evidence.

Stage 5 numeracy outcomes embedded in teaching
and learning programs and registered.

NDIS Adjustment training was conducted by LaST 
utilising Sentral to track and record data.

Next Steps

The School Excellence Policy and the Planning and Implementation Guidelines will be used to develop a new school
plan and milestones for the 2018–2020 period. A new Strategic Direction of Teacher Efficacy was chosen to build upon
the milestones achieved within the 2015–2017 plan. Building collective teacher efficacy will equip staff in fostering
positive learning behaviour in students and increasing the capacity of teachers to work collaboratively to effect change.
The school executive will provide a coordinated approach to building teacher capacity and to support and mentor
teachers in effecting change. Leaders will facilitate professional learning to build a collaborative approach to skill set
development and a willingness to adopt research–based practices in improving their own pedagogy.
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Strategic Direction 2

Engaged Learners, achieving their full potential

Purpose

Student learning and engagement go hand in hand. To ensure success, students need to be supported to become
independent,creative, confident and resilient life–long learners who contribute positively to the broader community. We
will do this by developing a school environment that fosters high levels of student engagement and meaningful learning
opportunities, enabling the successful transition of all students into post–school education and career pathways.

Overall summary of progress

Identified areas for improvement in Literacy and Numeracy were determined by detailed data analysis of NAPLAN and
internal assessment results in Stages 4 and 5. Students requiring additional assistance were added to the case load of
the LaST and sessions in both individual and small group settings were conducted several times per week. The Multi–Lit
(Made Up For LostTime in Literacy) program was used to increase students’ reading and comprehension skills with the
goal of becoming more functional readers. In addition to this, the ‘Quick Smart’ literacy program was purchased to
support the improvement of students' automaticity of word recognition and fluency in reading connected texts. The
implementation of PEEL (Point, Evidence, Explanation, Link) paragraph structure continued and staff were supported in
developing programs and assessments tasks which included this structure.

The Numeracy team analysed data and developed numeracy goals for each KLA (Key Learning Area) in Stage 5,
utilizing the Numeracy Skills Framework. The Mathematics faculty commenced the explicit teaching of problem solving
skills which equipped students with a ‘toolbox’ of strategies, which other faculties included in their teaching and learning
programs.

The further development of wellbeing systems continued to be a focus this year and the Welfare Team supported
students with a number of strategies including Peer support, Anti–bullying programs, Drumbeat, Strength, Shine, BAM,
Colour run and the introduction of annual overnight camps for Years 7, 9  and 11. Students who demonstrated
improvement in behavior and academic results were rewarded through the VIVO program and were given opportunities
to attend off–site reward days.

Improved monitoring of academic performance was achieved by analysing data provided by RAP (Results Analysis
Package),SMART (School Measurement, Assessment And Reporting Toolkit) CESE (Centre for Education Statistics and
Evaluation) and SCOUT package, which allowed faculties to access detailed data to determine future improvement
measures. All faculties were focused on NESA compliance measures and collated evidence in a designated drive
location..

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

External performance measures
(including Premier's priorities of
an 8% increase of students in top
two NAPLAN Bands by 2019
and30% of Aboriginal students in
top two NAPLAN Bands for
Reading and Numeracy by2019,
student growth and value–added
measures and rates of students
completing year 12) show high
levels of achievement and
positive growth for all students,
including equity groups.
Achievement will be measured by
SMART data, destination survey,
retention rates to Year 12, Tell
Them From Me survey.

6.9% of year 9 students accessing the top two
bands in Reading – NAPLAN

72% of year 9 students showed greater than or
equal to expected growth  in Reading

7% increase in year 7 Aboriginal students achieving
a band 8 in Numeracy

14% of year 9 Aboriginal students achieving a band
8 in Reading – increase of 5%

8.3% increase in year 9 Aboriginal students
achieving a band 9 in Writing

7% increase in year 9 Aboriginal students achieving
a band 9 in Grammar and Punctuation

7% increase in year 9 Aboriginal students achieving
a band 9 in spelling
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

External performance measures
(including Premier's priorities of
an 8% increase of students in top
two NAPLAN Bands by 2019
and30% of Aboriginal students in
top two NAPLAN Bands for
Reading and Numeracy by2019,
student growth and value–added
measures and rates of students
completing year 12) show high
levels of achievement and
positive growth for all students,
including equity groups.
Achievement will be measured by
SMART data, destination survey,
retention rates to Year 12, Tell
Them From Me survey.

55.6% of year 9 students achieving greater than or
equal to expected growth in Numeracy

52.9% of year 7 students achieving greater than or
or equal to expected growth in Numeracy 

All measures of student
engagement and drivers of
student learning at or above state
average as measured by Tell
Them From Me survey.

The Tell Them From Me survey was completed by
students and staff. Of the twelve Drivers of Student
Outcomes, nine areas were better than the state
norms. The three areas needing further
improvement are: 

Students planning to go to university – 49% at WHS
(Improved by 1%)

Expectations for success – 7% at WHS, equal to
NSW Govt norm.

Next Steps

A new Strategic Direction of Productive Learners was chosen to build upon the milestones achieved within the
2015–2017 Strategic Direction of Engaged Learners, achieving their full potential. The purpose of Strategic Direction
2–Productive Learners, will be to challenge students in a dynamic and supportive learning environment to build
resilience, promote reflection and strive for excellence. Leaders will adopt a more coordinated approach to improving
literacy and numeracy: where there is greater emphasis on the teaching of writing and the Numeracy Framework is
implemented across all KLA's. Staff will be supported in the delivery of lessons incorporating school identified literacy
and numeracy priorities and provide effective feedback on all formative and summative assessments and promote and
maintain a safe and inclusive environment using the school well–being structures.
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Strategic Direction 3

Inspiring a culture of school and  community collaboration

Purpose

Students thrive when parents and communities become partners in the learning process. We will build, through
organisational practices, a supportive educational community that inspires a culture of collaboration, engaged
communication and empowers leadership and involvement between school, parents and community.

Overall summary of progress

Many opportunities were provided to students to develop their leadership qualities. These included roles such as Prefect
team, SRC, SWAT (Student Well–being Action Team) and student helpers for the Primary School Enrichment program.
Aboriginal students were given opportunities such as Muru Burrapur, Sorry Day, Naidoc assembly and Black Anzac
march.

The learning community coordinator continued their role in maintaining links with feeder primary schools, including those
with Support Units. The involvement of primary school principals in workshops that were offered to primary schools
included, Hawkesbury Harvest, Technology, Drama and Sports Coaching. School promotion and communication was
increased by the use of Facebook updates, weekly newsletters and the participation of the community in Open Days and
P&C initiatives.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Quality student leadership
programs that operate in school
and community and which
engage all students, including
ATSI students as measured by
Sentral records.

Funds allocated from RAM
to support interest groups
and enrichment days. 

Aboriginal funds utilised to
support Naidoc assembly

Increase in the number of opportunities for students
to lead including the primary school enrichment
programs, Thursday interest groups, Library
monitors, Naidoc assemblies and introduction of
prefects as senior leaders. 

YIPP program has continued successfully this year
and students were chosen to attend a leadership
trip to Northern Territory with Garna Festival. Muru
Burrapur moved to Term 3 and replaced the Sister
Speak program.

High level of community
satisfaction with school’s
achievements, practices and
standing in the community, and
increased community
participation in school life,
measured via survey data and
meeting records.

Due to increased community confidence in the
school;

Year 7 enrolments increased by 28% in 2017 and
anticipated enrollments for 2018 increased by 24%

Students enrolling in years 8, 9 and 10 mostly came
from non–government schools.

New Year 8 enrolments – 18

New Year 9 enrolments – 19

New Year 10 enrolments – 9

Next Steps

A new Strategic Direction of Effective Communication and Connections was chosen to build upon the milestones
achieved within the 2015–2017 Strategic Direction of inspiring a culture of school and community collaboration. The
purpose of Strategic Direction 3– Effective Communication and Connections, is to foster a positive, sustainable
partnership within the school and community; empowering individuals to confidently take on leadership opportunities and
promoting collaboration through effective communication. Executive will develop sustainable partnerships by facilitating
opportunities for leadership development within the school community, enabling students to develop confidence and the
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skill set to participate in enrichment activities and accept leadership opportunities that are provided both within and
outside of the school. Staff will work more closely with the community to develop connections with the school enabling
them to be active partners, embedding a culture where education is valued.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading RAM Aboriginal
Education

Aboriginal Programs
$17500

Salaries – teaching $39968

Salaries – SASS $3627

Aboriginal tutoring –
$16184

Total – $77279

Deputy was allocated responsibility for
overseeing Aboriginal students and programs,
such as Muru Burrapur. Field of Dreams
provided opportunities for Aboriginal students
to experience university campus life at
Western Sydney University. Allowah Day at
Yellomundee was attended by Aboriginal
students and two teachers. Students attended
five days to participate in the AIME program.
The YIPP program was provided for year 9
and 10 students and their teachers. Koomurri
Day provided an invaluable opportunity for all
students in the school to explore Aboriginal
and Torres Strait Cultures in a relaxed, fun
and informative atmosphere. The visitors to
the school were very well–received by all
students. All feedback was immensely
positive and plans have been made to run the
day again in 2019. Learning support was
provided to Aboriginal students to assist them
in the classroom and to provide face to face
tutoring. The focus was on improving basic
skills to assist in reaching the Premier's
targets and helping students with time
management in completing and submitting
tasks.

English language proficiency $3578 Improvement in NAPLAN data for EALD
students. EALD teaching strategies have
been embedded into Teaching and Learning
programs across faculties. EALD Student
Support programs were put in place, mainly
provided by Learning and Support teachers
including one to one tutoring.. EALD students
needing support in 2018 have been identified
and student profiles completed.

Low level adjustment for disability $43592 Individual Learning Plans have been created
for identified students and given to all staff.
Staff are embedding differentiation strategies
into Teaching and Learning programs. All key
adjustments identified for students have been
embedded into teaching practice. SLSOs are
used to support students in classrooms and
whole school strategies have been
implemented that are beneficial to all
students, including Spellodrome. More
specialised programs are used for individuals
such as Reading Eggs and Multi–Lit.

Socio–economic background $294967 Socio–economic background funding has
been used to enhance student learning
environments to facilitate better learning
outcomes and greater student positivity
towards their studies. Better facilities have
also been provided in areas of technology in
the classroom, particularly with the installation
of Interactive whiteboards, data projectors
and a senior study was setup in the library to
allow students greater access to group work
areas. An additional Learning and Support
teacher was employed 1 day per week, one
classroom teacher was employed on a
full–time temporary basis and the higher
duties of HT's TAS and Welfare.
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Vocational Education All VET resources were
used for Teacher
Professional Development
and the employment of a
Technical Support Officer to
assist with the maintenance
of records to RTO
standards.

$4000

In 2017 the VET Team concentrated on
compliance to RTO policies and procedures
and ensuring all course met RTO and NESA
standards. Minor equipment upgrades were
made in Entertainment. Enrollments in VET in
the senior years continue to be around 50%.

Professional Learning $45304 Staff participation in PL was excellent,
evaluations indicated a positive response to
both whole school and faculty–based PL.

Senior Executive members provided
professional learning to the whole staff to
model quality teaching practice. 

Faculty–based Homework Policies were
designed and implemented.
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Student information

Student enrolment profile

Enrolments

Students 2014 2015 2016 2017

Boys 237 224 212 214

Girls 230 208 209 207

Student attendance profile

School

Year 2014 2015 2016 2017

7 90.1 91.3 89.6 92

8 85.4 84.3 88 86

9 88.9 86.2 84.9 87

10 81.5 86 80.1 81.7

11 88.6 84.9 85.3 77.3

12 87.6 92.6 87.3 91.4

All Years 86.7 87.2 85.9 85.9

State DoE

Year 2014 2015 2016 2017

7 93.3 92.7 92.8 92.7

8 91.1 90.6 90.5 90.5

9 89.7 89.3 89.1 89.1

10 88.1 87.7 87.6 87.3

11 88.8 88.2 88.2 88.2

12 90.3 89.9 90.1 90.1

All Years 90.2 89.7 89.7 89.6

Management of non-attendance

Year Advisors monitor attendance and call home if
there are two or more days in a week that a student
does not attend. Any unexplained absences are
checked by Year Advisors each fortnight, they call
home to request an explanation. If a student reaches
greater than 85% absence a letter is sent home
informing parents or carers of possible HSLO
intervention. If attendance does not improve an
interview takes place with students and parents or
carers; if still no positive change a HSLO referral is
completed. When parents are contacted and issues are
evident, the school recommends processes to assist
the student e.g. counsellor referrals, welfare programs,
SLSO and LaSt support, mentoring program and
outside services. Students with good attendance are
rewarded through our Vivo program, Principal morning
teas and at recognition assemblies such as semester
awards.

Meetings are held every fortnight with the HSLO to
monitor unexplained absences, HSLO also attends
Learning Support Meeting where case management is
often a necessary approach.

Text messages are sent out on a daily basis to alert
parents when students are absent and to encourage an
explanation. Letters are also sent out regularly if
absences are unexplained.

Post-school destinations

Proportion of
students moving
into post-school
education, training
or employment

Year
10%

Year
11%

Year
12%

Seeking
Employment

0 0 5

Employment 0 7 15

TAFE entry 14 18 42

University Entry 0 0 18

Other 13 8 5

Unknown 1 5 15

A Destination Survey of 2017 school leavers was
conducted in the last week of March 2018. The
published results above give a broad indication of
where students were in 2017.  Year 10 students left to
go to apprenticeships or to other schools in equal
numbers, so because of the TAFE component in
apprenticeships, all stayed in education or training.
Year 11 leavers left for employment, apprenticeships or
TAFE entry in the majority of cases. About one quarter
of students leaving in Year 11 went to another school.

The destination of students completing the HSC in
2017 included private providers as well as TAFE and
University and the percentage remained similar to that
of 2016.
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Year 12 students undertaking vocational or trade
training

In 2017, 61% of HSC students were involved in VET
courses. They accessed five courses at school
including Business Services, Entertainment, Metals and
Engineering, Hospitality and Primary Industries.
Courses were also accessed through TAFE and varied
from Childcare Certificate III, Sports Studies to Animal
Studies Statement of attainment. Four students
completed retail trainee–ships.

Year 12 students attaining HSC or equivalent
vocational education qualification

In 2017, 42 students completed the HSC at Windsor
High school. Six students left school during year 12, 3
seeking employment, 2 entered TAFE and one left for
employment.

Workforce information

Workforce composition

Position FTE*

Principal 1

Deputy Principal(s) 1

Assistant Principal(s) 0

Head Teacher(s) 7

Classroom Teacher(s) 30.6

Teacher of Reading Recovery 0

Learning & Support Teacher(s) 1.5

Teacher Librarian 1

Teacher of ESL 0

School Counsellor 1

School Administration & Support
Staff

10.38

Other Positions 1

*Full Time Equivalent

Ms Zenai Beale is an Aboriginal teacher appointed to
the school in 2014 as a beginning teacher. In 2017
Zenai completed her fourth year of full–time
employment. She is accredited at Proficient Teacher
level.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 43

Professional learning and teacher accreditation

Windsor High School staff recognises that a teacher’s
ability to teach well is the greatest influence on learning
outcomes for students. Teacher professional learning
(TPL) funds were distributed equitably across all
faculties throughout the year. 

In 2017, a number of school–based initiatives were
implemented, focusing on improving students writing
and comprehension skills. Teachers received
professional learning on the use of ‘A Learning And
Response Matrix’(ALARM) as a cognitive scaffold
which provides a framework for writing, learning,
deconstruction of tasks, feedback and reflection.
Teachers also continued to learn about refining their
use of PEEL paragraph structures to improve students
writing.

Whole school TPL was provided by Senior Executive,
revisiting the Centre for Educational Statistics and
Evaluation (CESE) 'What Works Best' document, to
update teachers in the latest research of what
contributes to successful teaching and learning in our
classrooms.

The Learning and Support Team delivered TPL
sessions on implementing strategies to maximise
student engagement which included effective behaviour
management, differentiation of tasks and learning
adjustments.

Two permanent teachers and one temporary teacher
were seeking their accreditation. Two of these teachers
submitted their accreditation portfolio in 2017 and have
achieved the level of Proficient Teacher.
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Financial information (for schools
using both OASIS and SAP/SALM)

Financial information

The three financial summary tables cover 13 months
(from 1 December 2016 to 31 December 2017). 

The financial summary consists of school income
broken down by funding source and is derived from the
school Annual Financial Statement. 

Receipts $

Balance brought forward 447,849

Global funds 250,891

Tied funds 346,121

School & community sources 128,869

Interest 5,664

Trust receipts 12,795

Canteen 0

Total Receipts 744,340

Payments

Teaching & learning

Key Learning Areas 88,179

Excursions 28,904

Extracurricular dissections 2,822

Library 5,607

Training & Development 3,160

Tied Funds Payments 313,645

Short Term Relief 52,201

Administration & Office 73,173

Canteen Payments 0

Utilities 75,474

Maintenance 41,156

Trust Payments 19,869

Capital Programs 0

Total Payments 704,190

Balance carried forward 487,999

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

The information provided in the financial summary
includes reporting from 1 January 2017 to 31
December 2017. 

2017 Actual ($)

Opening Balance 0

Revenue 1,095,547

Appropriation 1,016,816

Sale of Goods and Services 6,968

Grants and Contributions 70,813

Gain and Loss 0

Other Revenue 0

Investment Income 949

Expenses -614,488

Recurrent Expenses -614,488

Employee Related -349,105

Operating Expenses -265,384

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

481,059

Balance Carried Forward 481,059

The Opening balance for the 2017 school financial year
is displayed in the OASIS table as Balance brought
forward. The financial summary table for the year
ended 31 December 2017 shows the Opening balance
as $0.00 because the Opening balance for the 2017
school financial year is reported in the OASIS table (as
Balance brought forward). 

The amount displayed in the Appropriation category of
the financial summary table is drawn from the Balance
carried forward shown in the OASIS table and includes
any financial transactions in SAP the school has
undertaken since migration from OASIS to SAP/SALM.
For this reason the amount shown for Appropriation will
not equal the OASIS Balance carried forward amount. 

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 
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2017 Actual ($)

Base Total 4,838,601

Base Per Capita 66,149

Base Location 0

Other Base 4,772,451

Equity Total 732,722

Equity Aboriginal 79,876

Equity Socio economic 453,314

Equity Language 3,578

Equity Disability 195,953

Targeted Total 755,508

Other Total 180,113

Grand Total 6,506,943

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school’s financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

6.9% of year 9 students accessing the top 2 bands in
Reading

72% of year 9 students showed greater than or equal to
expected growth in Reading.

9.4% of year 7 students accessing the top 2 bands in
numeracy

52.9% of year 7 students showed more than expected
growth in numeracy

55.6% of year 9 students showed more than the
expected growth in Numeracy

The My School website provides detailed
information and data for national literacy and numeracy
testing. Go to http://www.myschool.edu.au to access
the school data.

7% increase in year 7 Aboriginal students achieving
band 8 in Numeracy.

14% of year 9 Aboriginal students achieving band 8 in
Reading – increase of 5%

8.3% of year 9 Aboriginal students achieving a band 9
in writing.

7% increase in year 9 Aboriginal students a band 9 in
Grammar and Punctuation.

7% increase in year 9 Aboriginal students a band 9 in
Spelling.

Higher School Certificate (HSC)

The performance of students in the HSC is reported in
bands ranging from Band 1 (lowest) to Band 6
(highest).
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Parent/caregiver, student, teacher
satisfaction

The Tell Them from Me surveys from students and
teachers provided useful feedback regarding the
satisfaction of different groups who make up our school
community.

Our students indicated that important concepts are
taught well, with classroom instruction relevant to their
everyday lives. The introduction of initiatives which
focus on improving learning outcomes through explicit
feedback were embedded into all programs and as a
result, students felt classroom instruction was
well–organised, with a clear purpose, and with
immediate feedback that helped them learn. Students
felt that teachers are responsive to their needs and
encourage independence with a democratic approach
and understand that there are clear rules and
expectations within the learning environment. Four
school–related factors relate to student
engagement:Effective Learning Time, Rigour, Positive
Teacher–Student relations and a Positive Learning
Climate which were all above NSW Government norms.
Student participation in activities such as art,drama, or
music groups; extracurricular school activities; or a
school committee was 15% above NSW State

Policy requirements

Aboriginal education

See Key Initiatives and Strategic Directions

Multicultural and anti-racism education

Windsor High School has a strong tradition of pursuing
social justice issues, including showing leadership in
supporting the school community in eliminating racism.
Teachers, in their role as educators, have an ethical
responsibility to eliminate racism in all its forms and
requires an on–going commitment. Teachers at
Windsor apply their knowledge of the cultural and
linguistic backgrounds of their students to their teaching
practice to ensure a harmonious school culture.
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