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Introduction

The Annual Report for 2017 is provided to the community of Dubbo School of Distance Education as an account of
the school's operations and achievements throughout the year. 

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Debbie Murray

Principal

School contact details

Dubbo School of Distance Education
Myall St
Dubbo, 2830
www.dubbo-d.schools.nsw.edu.au
dubbo-d.school@det.nsw.edu.au
02 5804 7000
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School background

School vision statement

DSODE’s vision is:

“To provide quality learning for our future”.

The DSODE community values:
 • Attainment of goals and achievement of personal bests
 • Integrity, ethical behaviour, respect and honesty
 • Equity in response to individual needs
 • Responsibility and accountability for actions
 • Cooperative relationships
 • Diversity of school community
 • Learning as an individual and cooperative lifelong process
 • Innovation and creativity

DSODE supports the “Melbourne Declaration on Educational Goals for Young Australians” (2008):

Goal 1: Australian schooling promotes equity and excellence

Goal 2: All young Australians become:
 • Successful learners
 • Confident and creative individuals
 • Active and informed citizens

In addition, supporting the commitment to action, including:
 • Developing stronger partnerships
 • Supporting quality teaching and school leadership
 • Strengthening early childhood education
 • Enhancing middle years development
 • Supporting senior years of schooling and youth transitions
 • Promoting world–class curriculum and assessment
 • Improving educational outcomes for indigenous youth and disadvantaged young Australians, especially those from

low socio–economic backgrounds.
 • Strengthening accountability and transparency.

School context

Dubbo School of Distance Education (DSODE) provides educational services for P–12 distance education students of
New South Wales. The school contributes to the lifelong learning of a diverse range of students and their communities.
Complementing traditional paper–based learning materials, delivery modes for learning programs include field services
and use of interactive technologies.

Provision for a student population with diverse needs requires dedication, flexibility, creativity, planning and resources.
The school offers a wide range of programs and services for students who have high equity needs. Parents, carers,
students and staff work together to support student endeavours and achievements.

We want to create the optimum learning conditions for these students to succeed.

In order to achieve successful engagement in learning it is critical that, at the point of enrolment, detailed information is
obtained and provided for all teachers so that effective learning programs can be developed and established. This
requires teamwork, extensive planning, excellent communication and informed decision making involving a wide range of
students, parent/carers, supervisors and teachers.
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Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

During terms 3 and 4 in 2017, the executive leadership team met on several occasions to determine our progress
utilising the SEF SAS (School Excellence Framework Self–Assessment Survey), including the version 2 of SEF–SAS
that was released at the end of term 3. The SEF–SAS (V2) was used during a one day workshop in term 4 by the
executive team to assist in developing the 2018–20 School Plan and to move forward in our planning strategies for the
future.

In the domain of learning, we determined that we were delivering strategic elements to support learning culture,
wellbeing, curriculum provision, reporting and student performance measures, whilst sustaining assessment processes
for learning. We set priorities in the new school plan to further develop high expectations and engagement for students;
to develop processes using more evidence–based assessment and learning progressions; to develop whole school
approaches to understanding and implementing differentiation, assessment, literacy and numeracy strategies; and
greater use of data to inform student progress and teacher practices.

In the domain of teaching, we determined that we were delivering elements to support data skills and use, learning and
development, whilst sustaining elements in effective classroom practice and professional standards. We set priorities in
the new school plan to create greater opportunities for teacher and student collaboration; use of data to inform practices;
mentoring and supporting early career teachers; and shared professional learning across the school.

In the domain of leading, we determined that we were delivering in educational leadership, but were sustaining school
planning, implementation and reporting, school resources and management practices and processes. We set priorities in
the new school plan to further develop the school leadership team, including student leaders; and to increase
opportunities for greater school community engagement and collaboration.

The new strategic directions for 2018–20 were determined and considered carefully to align with the School Excellence
Framework. The three directions being:

1. Engaged and future–focused learners

2. Innovative and collaborative teachers

3. Strategic and supportive leaders

Our self–assessment process has assisted the school to refine our school plan for 2018–20, and will lead us in
developing further improvements in the delivery of education for our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide 
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Strategic Direction 1

Student Learning & Engagement

Purpose

Every student will be provided the opportunity to reach their personal best through effective partnerships between
families, community agencies and other relevant stakeholders.

Our school is committed to providing a welcoming environment through supporting and valuing the diverse needs of
individual learners.

The school community aims to develop global citizens ready to continue the journey of lifelong learning with strong
values, community awareness and a willingness to make a positive contribution to society.

Overall summary of progress

Learning support practices within the school are understood, and consistently implemented. Students in transition
phases of education are well supported by school processes.

Student reviews are conducted to ensure LST recommendations are being implemented, to evaluate student progress,
identify further areas for support and assist successful transition at key points in each students learning journey. Student
reviews are also an opportunity to evaluate the PL required to support staff at DSODE. Approximately 75% of Student
PIEPs were completed in 2017. 

Attendance and engagement monitoring expanded to support teachers in increased contact and student engagement in
their learning. Students showed improvements in engagement and learning outcomes. Learning support, attendance and
engagement strategies are fully understood and supported within the school by all staff.

25% of staff undertook online training in personalised learning. Staff feel confident in applying strategies to support
individual learners and monitor attendance and engagement.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

 • A refined enrolment process to
support individual learning that
aims to have students engaged
with their individual learning
program within 4 weeks of
enrolment.
 • Identified students will have
updated PIEP(Personal Individual
Education Plan) within 4 weeks of
enrolment.
 • Current attendance and
engagement monitoring will be
expanded to support teachers in
increased contact and student
engagement.
 • All staff will participate in
professional development that
enables them to support
individualised learning.

Employment of additional
DP. Staffing allocations
allowed for support of
student attendance and
engagement monitoring.

Employment of AEO to
support LST team.

SLSO support continued.
RAM: Disability funds
412–017 SLSO $49679.97

RAM: 161–051 Additional
DP $25000

RAM: Aboriginal to employ
AEO–SASS Additional
413–003 $59883.71

$30000 – building of double
garage and site work.

Starter packs evaluated and
printed to support new
enrolments during term 4.

A master plan has been developed to include the
promotion of collaborative learning and teaching
spaces and practices which the school community
has designed and initiated.

Learning support practices within the school are
understood, and consistently implemented. 

Student reviews are conducted for transition
support.

25% of staff undertook online training in
personalised learning.

Attendance and engagement monitoring expanded
to support teachers in increased contact and
student engagement.

Students show improvements in engagement and
learning outcomes

Learning support, attendance and engagement
strategies are fully understood and supported within
the school by all staff.

Students in transition phases of education are well
supported by school processes.
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

 • A refined enrolment process to
support individual learning that
aims to have students engaged
with their individual learning
program within 4 weeks of
enrolment.
 • Identified students will have
updated PIEP(Personal Individual
Education Plan) within 4 weeks of
enrolment.
 • Current attendance and
engagement monitoring will be
expanded to support teachers in
increased contact and student
engagement.
 • All staff will participate in
professional development that
enables them to support
individualised learning.

RAM per capita Community:
490–511: $90576.51

Student Adviser support
strategies developed.

SASS employed to support
process.

All staff feel confident in applying strategies to
support individual learners and monitor attendance
and engagement.

Next Steps

Development of the Learning Opportunities Team to streamline LST and Transition team processes in 2018. Continue to
work with all staff to ensure that LST practices are well understood and utilised to improve student  engagement and
learning outcomes. Develop improved practices so that all  staff are confident to use available data to guide teaching and
learning  programs and improve student learning outcomes. Collaborate with identified staff to review current PIEP
templates and processes and develop PIEPs that are easier and faster to complete. Create a Learning Goals document
so that all students enrolled at DSODE have identified SMART learning goals. Continue to work with Classroom teachers
and student advisers to ensure at least 90% of PIEPs are completed within the given timeframe. Further refine LST
processes so that  students requiring learning adjustments are identified at the point of enrolment and successfully
supported through transition to DSODE and at other key points. The online "personalised learning" course will be offered
again in 2018. It is hoped that a further 15% of staff will undertake this training to support personalised learning.
Professional learning about SMART goals will be provided to all DSODE staff.
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Strategic Direction 2

Curriculum & Assessment

Purpose

Our purpose is to deliver relevant and challenging curriculum through innovative and supportive teaching methods and
programs.

We will work collaboratively to ensure best practice to meet mandatory educational requirements for all students in an
inclusive learning environment.

We aim to create independent, collaborative, life–long learners and thinkers who are motivated to set and achieve
personal goals.

Overall summary of progress

English: English programs were written to meet the commencement date of new syllabus implementation. Mathematics:
Program developed for new NESA Preliminary Mathematics Standard syllabus.
Science: Biology modules completed for implementation for 2017.  Chemistry, Physics, Investigating Science is still
being written. Modules written by Science network used for Earth. History: All junior History units were completed and
ready for 2018. Working with the DE network, Stage 6 History worked on five units in Modern and Ancient History. Three
were completed. Geography: Junior Geography for implementation in 2017 and 2018, nine units of work were written and
two units completed to draft stage. Primary: Continued to support implementation of the new maths program as being
written by SDEPS. Continued to write and modify existing, units to meet History, Geography, Science and English syllabi.
Cross curricula unit written for all K–6 (Water). Involvement in whole school initiatives such as STEM, STEAM and PBL
and development of related student resources.

HT/APs met with Principal to establish priority areas for learning material production. The Assessment team prepared PL
to be presented by HTs in Semester 2 of 2017 to ensure that all staff had the knowledge and confidence to implement
the mandatory changes to assessment. Modifications to the Stage 6 Assessment template were made by the team. All
stage 6 teachers working towards understanding of and utilising the new assessment processes to design rich tasks,
provide quality feedback for, of and as learning. KLAs plan for 2018 projects to support student learning and assessment.

P–6 Assessment team established. P–6 Assessment schedule reviewed and current assessment tools identified for 2018
implementation. P–6 Staff provided with new Assessment folders and SLSP Assessment pages updated to reflect new
Schedule. Maths has developed more informative marking guidelines for Stage 6 examination style tasks to provide
students with a clearer description of outcomes examined.

Curriculum and teaching programs reflect improved student learning in HSC results. Fifty–one courses were examined at
the 2017 HSC and 69% of students achieved a Band 4 or higher.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

 • National Curriculum programs
will be written for relevant
syllabuses which incorporate
opportunities for cross curriculum
and higher order student learning
activities.
 • Every KLA will have evidence
of improving assessment tasks
practices and provisions for
students.
 • The majority of HSC students
will achieve a band 4 or better in
the HSC.

Funded Literacy program
continues for Stage 4 & 5.
(3 staff @ 0.2 each)

Tied VET (old funds):
466–001–009: $40129.89

RAM SEB: Teacher
salaries:412–018: $150000

Staffing allocated to support
identified writing projects.
(Teachers/SASS/Team
members)

Support for CANVAS

HT/APs have met with Principal to establish priority
areas for learning material production in 2018.

All Stage 6 teachers will understand and utilise the
new assessment processes to design rich tasks,
provide quality feedback for, of and as learning.

Curriculum and teaching programs reflect improved
student learning in HSC results.

KLAs plan for 2018 projects to support student
learning and assessment.
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

 • National Curriculum programs
will be written for relevant
syllabuses which incorporate
opportunities for cross curriculum
and higher order student learning
activities.
 • Every KLA will have evidence
of improving assessment tasks
practices and provisions for
students.
 • The majority of HSC students
will achieve a band 4 or better in
the HSC.

introduction and training.

Tied Comp Coord (old
funds): $108436.11

RAM: Literacy Stages 4 & 5
412–010: $25000 allocated
to teacher relief.

ARCs standards packages.

HSC examiner comments.

NESA website and
webinars.

First Robotics Program
supported by Macquarie
University.

Relief staffing allocations to
support teachers writing.

L&N K–6 & ROSA:414–001:
$7062.99 Support for Stage
2 Maths writing Sydney
Distance Ed Primary

SASS support for VET
materials production
and implementation of new
courses.

Relief staffing allocations to
support teachers writing.

Microbit Program supported
by RDE Grant – Teacher PL
and kits.

Executive attend PL
session: Improving HSC
results.

Single course schools are
contacted and supervisors
thanked for support with
school gift.

HT/APs have met with Principal to establish priority
areas for learning material production in 2018.

All Stage 6 teachers will understand and utilise the
new assessment processes to design rich tasks,
provide quality feedback for, of and as learning.

Curriculum and teaching programs reflect improved
student learning in HSC results.

KLAs plan for 2018 projects to support student
learning and assessment.

Next Steps

English: Ongoing writing is occurring in conjunction with the English DE Network to  cover the remaining year 11
programs and year 12 programs need to be started in order to be implemented in Term 4 of 2018.
Mathematics: Programs to be developed for new NESA HSC Mathematics Standard 1 and Standard  2 syllabuses for
implementation in Term 4, 2018, and new Preliminary syllabuses for Advanced, Extension 1 and Extension 2
Mathematics to be  implemented in Term 1, 2019. Science: Continued development of Yr 11 courses and the
commencement of Yr 12  courses. All stage 6 courses to be put onto CANVAS. History: The  Elective History course will
be rewritten in 2018 to reflect the Australian  Curriculum, improved technology and changing student interests. Stage
6 writing will continue and two units completed by implementation dates. Primary: Develop a scope and sequence for
each primary KLA. Continue to write and modify units to meet History, Geography, Science and English syllabi. Continue
collaboration with Innovations Team to develop cross curricula units with STEAM and PBL focus. Develop
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and implement a Coding Club. Geography: Completion of two units for Years 8 and 10 to be done before Semester
2, 2018. The Elective Geography course will be rewritten in 2018 to reflect the Australian Curriculum, improved
technology, local site studies and changing student  interests.

Assessment team to support KLAs in the development of quality assessment tasks. Assessment team to instigate PL to
ensure best practice. Stage 6 assessment task template to be implemented with the commencement of the Year 12
course in Term 4 of 2018.

P–6 Assessment team to work towards establishing universal interventions to support improved literacy outcomes for
identified students. P–6 Assessment Team to develop a tool that staff can use to plot student progress against the new
Literacy Progressions. Development of generic and personalised Learning Intentions within Preschool programs to
assess School Readiness and support transition from Preschool to Kindergarten. Development of non–examination style
assessment tasks for Stage 6 as required for new Mathematics syllabuses.

The focus in 2018 will be to have a higher percentage of students in Bands 5 and 6.This will be achieved through explicit
teaching of text types and the required language of each course so that students demonstrate superior communication in
examinations.
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Strategic Direction 3

Professional Practice

Purpose

Through the continuing development, implementation and sharing of innovative teaching, learning and leadership
practices, DSODE will strengthen and grow its culture of quality educational service provision for all students in a safe
and inclusive environment.

Overall summary of progress

All staff have a completed PDP and a clear understanding of accreditation and maintenance requirements heading  into
2018. All school Executive understand and will be prepared for External Validation process when advised. SMS records
reflect regular and substantial contact logs for students. All staff have achieved or are working towards achieving the
required and identified Professional Learning and accreditation requirements of the Department and NESA. All staff have
a clearer understanding of NESA requirements for proficient teachers. All school PL activities are mapped to
teaching  standards. ALL staff have completed PDF process and revised 2017 goals. Professional learning report is
completed for ASR process. All professional  learning funds have supported teachers in achieving PDP goals. Whole
school strategies have been supported by appropriate PL opportunities for all staff.

Primary: Support given to Supervisors through phone/Skype lessons either preceding or following student lessons,
student feedback sheets, modelling on satellite/skype lessons, instructions on Weekly Return Sheets and individual
contact as required.  Preschool: Inclusion of Edmodo in Preschool programs to enable improved connection,
collaboration and support. Staff use this platform to model teaching and learning practices, discuss relevant and current
topics and provide timely feedback to children and their supervisors.

Staff are contacting students on a weekly basis for lessons. All student/supervisor contact is recorded on SMS.

WHS team has met regularly, identified hazards and supported positive outcomes. All identified students have updated
risk assessments and are supported by welfare teams across the school. All staff have a good understanding of WHS
practices and support implementation.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

 • All teachers will be accredited
with BOSTES at the appropriate
level by the due date.
 • Increase the level of learning
contact with students and
supervisors to encourage
engagement and significant
learning.
 • The school maintains and
promotes a safe working and
learning environment through
WHS and appropriate welfare
programs.

Staffing allocated to support
NSTs completing
accreditation and
maintenance of
accreditation. (0.2
allocation)

Staffing allocated to
continue supporting
Learning Centres in Parkes,
Orange & Bathurst (0.8)

See key funding initiative on
Professional Learning for
more detail.

Tied VET(old funds):
Teacher PL support:
466–010: $10647.84

RAM per capita Community:
490–511: $90576.51 to
support staff accessing
Online Cultural Awareness
course.

All staff have a completed PDP and a clear
understanding of accreditation and maintenance
requirements heading into 2018.

All school Executive understand and will be
prepared for External Validation process when
advised.

SMS records reflect regular and substantial contact
logs for students.

All staff have achieved or are working towards
achieving the required and  identified Professional
Learning and accreditation required by DoE.

All staff  have a clearer understanding of NESA
requirements for proficient teachers.

All school PL activities are mapped to teaching
standards.

ALL staff have completed PDF process and
revised  2017 goals.

Professional learning report is completed for ASR
process.
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

 • All teachers will be accredited
with BOSTES at the appropriate
level by the due date.
 • Increase the level of learning
contact with students and
supervisors to encourage
engagement and significant
learning.
 • The school maintains and
promotes a safe working and
learning environment through
WHS and appropriate welfare
programs.

TPL focussing on
STEAM and PBL
development.

SPC State Conference
attended by Principal

Positive Schools
Conference attended by
DP/P.

MACNET training days –
Effective Evaluation and
School Planning (SCOUT).

SPC Western area meeting
attended by P
(Coonabarabran)

Attendance at AADES
conference (Adelaide) – P,
JE, KP

DE Leaders meeting –
attendance by P and DP.
(Southern Cross, Ballina)

Deputy Principal’s State
Conference (Sydney)

Attendance at Western
Region DP meeting.

All professional learning funds have supported
teachers in achieving PDP goals.

Whole school strategies have been supported by
appropriate PL opportunities for all staff.

Next Steps

Staff will have identified PDP goals by mid Term 1 2018. All staff will be prepared for the introduction of eTAMs and
NESA accreditation requirements at the beginning of 2018.

Primary: Develop new approach to increase connectivity with individual NSTSC students through Skype and Adobe
Connect. Continue to develop student focused collaborative lessons through G–Suite tools into Primary programs.
Preschool: Staff will continue to build capacity to use Edmodo effectively with new families, aiming to have 100% of
families connected using this learning platform. Delivery of supervisor  sessions at Preschool Residentials.

Whole school WHS policies and procedures will be updated early 2018 to support changes in policies, templates and
structure. Compliance to school processes and procedures wlll be communicated to all staff as part of mandatory training
at beginning of Term 1.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Aboriginal Education
Programs 413–001: $10000

AEO Support Salaries
(SASS additional):
413–003: $50000

FS Secondary (includes
ABE) 416–151–168:
$50000

FS P–6 415–151 $12000

Excursion P–6
Camp418–150 $1500.00

Additional SLSO (Casual
salaries) from 161–073
SLSO $24392.51

Tied–NORTA (old funds)
452–003: $72847.41

All identified Aboriginal students have a PIEP
and students/teachers are working towards
achieving identified learning goals.

Learning materials and teacher programs are
reflecting appropriate Aboriginal culture and
ways of learning.

Aboriginal students have received individual
teacher support in their learning.

Staff have developed an understanding and
sensitivity to Aboriginal culture by completing
in–school staff development on cultural
awareness. A significant number of staff have
completed on–line training on cultural
awareness and sensitivity. All KLAs have
been supported in adapting and creating
Aboriginal and Torres Strait Islander focussed
materials.

Low level adjustment for disability RAM funds: Employ SLSO
412–017: $49679.97

412–018 – $150000
teacher learning support –
built into staffing allocation

A majority of teaching and SASS staff support
LST processes within the school. Staff
implemented strategies learnt during online
course, WAMs and whole school PL
opportunities. Teaching programs reflected
LST recommendations. Required
PIEPs/NCCD entry were completed in a
timely manner.

All students requiring a PIEP/NCCD were
identified. Students were supported by
LaSTs, SLSO and teachers in the Learning
Centres, at Residentials and during individual
lessons.

 LST Staff received PL to support school
practices and implement programs to support
identified students. Teaching and learning
interventions were successfully trialled for
2018 implementation. 

Socio–economic background RAM Equity SEB total
funds:
412–001–18:$289976.47

Dubbo Learning centre
412–004: $500.00

SASS Additional:  412–014
$30000

Tied FS P–6:415–151–4:
$12000

RAM: SEB and Location
–Support for students
attending residential
412–001: $1696.50

Tied RAM 412–002;
Presentation Day $6000

Identified Programs within the school (i.e
Field services, Residentials, workshops &
learning centres) successfully operated
with substantial planning, reporting and
evaluation processes in place.

Program reports and evaluations indicated
effective use of resources to support student
learning outcomes across the school.
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Socio–economic background Alternate Programs
419–530: $8380.00

Identified Programs within the school (i.e
Field services, Residentials, workshops &
learning centres) successfully operated
with substantial planning, reporting and
evaluation processes in place.

Program reports and evaluations indicated
effective use of resources to support student
learning outcomes across the school.

Support for beginning teachers Staffing allocations for
beginning teachers (0.1)
and mentors access casual
support as required

Allocation of support from
new HT T&L for PL and
mentor. (0.1) KP

Allocation of 0.05 to HM for
mentor and logging support
of teachers maintaining
accreditation.

Validation of teacher identified hours has
been undertaken in a timely manner.

Support Program evaluations have been
collected and utilised to improve practice.

All identified beginning teachers have
accessed adequate support for PL and
teaching throughout the year.

PL opportunities and support accessed for
accreditation for all teachers leading into
2018.

Curriculum: New Syllabus
Implementation

Staffing allocations added
for Term 2 for KLA and DE
Network  writing plans.

New HSC syllabus printing.

SASS support for writing
teams 413–003 SASS
additional.

Provision of staffing to
support KLAs and DE
Networks with writing plans.

HSC teaching staff
allocations (Meadowbanks)
given to writing team for
new HSC.

All Preliminary courses for new HSC have
been developed and materials produced.

Draft HSC courses and writing plans have
been established and ready for development
in 2018.

English: Programs were written in all courses
for Year 11 to meet the commencement date
of the new syllabus implementation. Writing
completion for Year 11 and beginning of HSC
course to continue in 2018.

Mathematics: Preliminary Mathematics
standard program developed. New learning
materials finalised for 2018 implementation.

Science: Financial support allocated to DE
Science network to be used for casual relief.
Biology modules completed.

History: Stage 6 Ancient History completed
two Preliminary units and one HSC unit for
implementation. Two Modern History units in
draft stage.

Primary: Financial/HR support given to
SDEPS to support the writing of the maths
program. All other writing (History,
Geography, Science & English) undertaken
by staff is completed within their allocations.

Preschool: Staff supported through DE
Preschool Network and DSODE colleagues to
continue writing new Preschool materials that
reflect identified learning outcomes of the
Early Years Framework (EYLF).

Learning Innovation Support for HT T & L.

Operational budget: $5000

See also key initiative,
professional Learning.

A master plan has been developed to include
the promotion of collaborative learning and
teaching spaces and practices, which the
school community has designed and initiated.

Stage Coordinators have been established to
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Learning Innovation Support for HT T & L.

Operational budget: $5000

See also key initiative,
professional Learning.

develop project–based learning (PBL)
opportunities for students across the school.

Staff undertook a variety of professional
learning opportunities to research and
develop ideas associated with the
implementation of STEM/STEAM concepts
across the school.

Thom Markham (PBL Global) was invited to
support the staff in understanding and
implementing quality PBL ideas into
curriculum.

Learning Support & Transition LAST (0.7 staffing)  J
Messner/K Powell

SLSO – 412–017 D
Eggleton (0.8) (See key
initiative 3)

AEO – 413–003 J Redman
(1.0) (See key initiative 1)

Facilitated the return of at least 90% of the
subject selection for 2018 through
collaboration and PL with stage 5 Student
Advisers.

LST processes identified that 64% of students
enrolled at DSODE receive support with
engagement and learning. 49% of these
students were included in the NCCD with
77% identified as having a disability under the
DDA.

Students with identified learning needs
successfully supported through LST
processes resulting in successful transition to
DSODE and at key points, and improved
engagement, learning outcomes and
wellbeing as evidenced within SMS.

Technology & ICT Programs Computer Coordinator
funding (old funds)
456–012: $108436.11

Purchase and install new
Sentral/Moodle server

Ensure longevity of Sentral

Planning for purchase of new building
technologies considered.

CANVAS support methodologies for teachers
developed.

Outreach Programs Tied RAM: 412–006
Outreach Centres:
$16000.00

Mums n’ Bubs 196–530
Grant of $10489.59

All centre staff have completed required PL
and have supported students in identifying
their personal and career goals for 2018.

Centres have been well supported with field
service programs and identified specific
workshops throughout the year.

Students have been supported in reaching
their personal learning goals.

Staff have completed requirements for their
PDP goals.

Professional Learning TPL FUNDS 458–250–290
to 465–290 $129985.34

TIED VET (Old funds): VET
teacher PL – 466–010

RAM per capita
Community: 490–511:
$90576.51 for staff
undertaking Online Cultural
Awareness course

Staff have been supported to attend
professional development to improve teaching
and learning outcomes as well as
professional practice that addresses the
DSODE whole school plan.

Evaluation process conducted for all areas of
TPL for 2018 – process, forms, funds.

Evaluation data used for 2018 planning
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Student information

Student enrolment profile

Enrolments

Students 2014 2015 2016 2017

Boys 211 228 209 215

Girls 227 215 213 201

The data above displays full time student equivalent
numbers. Single course and pathways students support
the FTE calculation.

Management of non-attendance

Student attendance at DSODE is measured essentially
through the return of student work and contact with
their teachers to support their learning. The school
follows Department policy and procedures to ensure
that all students are accounted for and complete the
mandatory requirements required by NESA and the
Department. The school has a strong welfare system of
student advisers and support teachers that track and
understand the individual needs of students and their
families. Student attendance at organised
school–based activities such as residentials,
workshops, learning centre and field services were
effectively increased during 2017. Face–to–face
contact with students has been a focus in school
planning throughout the past two years, and this
practice has seen an impact in improving student

Post-school destinations

Proportion of
students moving
into post-school
education, training
or employment

Year
10%

Year
11%

Year
12%

Seeking
Employment

4 13 17

Employment 7 14 10

TAFE entry 7 19 18

University Entry 0 0 18

Other 68 19 17

Unknown 14 35 20

Of the 282 students enrolled in HSC courses (single
course and fulltime students) 12% undertook
Vocational or Trade training in 2017. Of the 33 full time
and pathways students enrolled in Year 12 in 2017,
82% attained the HSC qualification.

In 2017 the Transition/Careers team achieved the goal

of 90% Stage 6 subject selections returned, this was
achieved through changes in strategies by the staff to
support students. Future support is necessary in
providing PL for Stage 5 Student Advisers to ensure the
subject selection process improves. In Term 3 of 2017
another Careers Adviser was appointed for one day per
week to help improve the transition from Stage 5 to
Stage 6 with regard education plans/subject
selection and post school opportunities for individual
students. The Transition Team was established at the
beginning of the 2015–2017 School Plan and has
achieved some positive results in that time frame. In
2015, 57 students left in Year 11 and 20 of these left
when 17 with no post school destinations. In 2017, 63
students left in year 11, with only 13 leaving with no
post school opportunities (an improvement of almost
50%). This improvement has been a result of improved
partnerships with local TAFE colleges, community
partnerships with providers such as Joblink and
Transition Advisers taking a Case Management
approach to individual students and their families.
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Workforce information

Workforce composition

Position FTE*

Principal 1

Deputy Principal(s) 1

Assistant Principal(s) 2

Head Teacher(s) 16

Classroom Teacher(s) 85.69

Teacher of Reading Recovery 0

Learning & Support Teacher(s) 0.7

Teacher Librarian 0.2

Teacher of ESL 0

School Counsellor 0

School Administration & Support
Staff

19.77

Other Positions 0.8

*Full Time Equivalent

Aboriginal staff have been employed during 2017 in the
following capacity: 2 permanent staff employed as
Administration officers, I temporary employee as an
Aboriginal Education Officer to support families and
teachers, and 2 permanent teachers.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 88

Postgraduate degree 12

Professional learning and teacher accreditation

Staff have been supported to attend professional
development to improve teaching and learning
outcomes as well as professional practice that
addresses the DSODE whole school plan: Student
Learning and Engagement, Curriculum and
Assessment, and Professional Practice. One hundred
per cent of staff accessed some form of professional
development in 2017. Mandatory staff training took
place on school development days as well as at
targeted events to enable the achievement of the
school milestones. In Term 1, activities involved

mandatory training sessions in Child Protection, Code
of Conduct, Workplace Health and Safety, Chemical
Safety and cardio–pulmonary resuscitation. In Term 2
all staff members participated in a workshop presented
by Greg Alchin on accessibility and universal design.
Additional training was offered to teachers on creating
e–pubs. Stage 6 Assessment for the new HSC was
another focus for all staff in Term 2. In Term 3 DSODE
hosted Thom Markham from the US and provided
training to all staff in PBL. DSODE also offered training
to other local schools at the Taronga Western Plains
Zoo to take advantage of Thom Markham’s extensive
knowledge in his field. The Term 4 school development
days focused on specific aspects of teaching and
learning, including: writing quality reports, providing
useful feedback, the Literacy and Numeracy Strategy
and Dealing with Anxiety. School staff expertise was
used to deliver this PL. In 2017 an evaluation of PL was
conducted for 2018 planning. This included looking at
processes, forms, funds and the distribution of
expenses.

There were 149 separate PL events in 2017 with 277
individual participants, totalling 481 days of staff
training. Syllabus Implementation accounted for the
greatest proportion of training. Some of these events
included multiple attendees at an approximate cost of
$465 per event. Many events were free of cost, local or
involved whole staff enabling efficient use of PL funds.
Other more costly PL events were enabled through a
whole staff commitment to utilising funds effectively and
following the PL processes and guidelines.

Twenty five NSTs were supported with the
maintenance of their accreditation at Proficient level. All
permanent, casual, and temporary teachers accessed
professional development throughout the year, and
were supported with logging teacher identified and
registered professional development in line with NESA
practices.

Support sessions were accessed by teachers twice per
term to assist with mapping teacher identified hours of
professional development to NESA  standards, and
were assisted with logging teacher identified
professional development onto their NESA account,
validated twice each term to maintain an accurate
account of teacher professional development and
maintenance of accreditation. All whole school
professional development, including staff development
days was mapped NESA standards.

Two teachers completed their first maintenance cycle of
accreditation at Proficient level, and were supported
with the submission of Maintenance of Accreditation
Report.

Information was monitored and communicated about
the incoming changes to the maintenance of
accreditation to coincide with the accreditation of
experienced teachers, and change over to eTAMS.
This included presentations at Executive meeting and
whole school staff meetings along with developing a
support strategy for all teachers in 2018.
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Financial information (for schools
using both OASIS and SAP/SALM)

Financial information

The three financial summary tables cover 13 months
(from 1 December 2016 to 31 December 2017). 

The financial summary consists of school income
broken down by funding source and is derived from the
school Annual Financial Statement. 

The school finance committee has budgeted during the
school planning phase of 2015–17 to support major
infrastructure development in the next school plan,
namely the building of a multi–purpose classroom and
facilities to support students who attend the site for
residential activities. A significant proportion of the
balance brought forward will be used to support
building projects in the 2018–20 school plan.

School and community funds in 2017 were used to
support the development of outdoor learning spaces
within the school grounds, including a "yarning circle"
which was developed using input from the local
Aboriginal community and our students during
residential visits.

Significant funds were spent during 2017 to support the
development and implementation of a vast range of
new syllabuses and courses for delivery starting in
2018. This included casual relief funds and professional
learning to support teachers writing new courses and
creating new teaching and learning opportunities for
students.

Receipts $

Balance brought forward 1,789,202

Global funds 1,055,754

Tied funds 758,317

School & community sources 101,703

Interest 21,228

Trust receipts 138,705

Canteen 0

Total Receipts 2,075,707

Payments

Teaching & learning

Key Learning Areas 198,952

Excursions 0

Extracurricular dissections 0

Library 9,023

Training & Development 22,172

Tied Funds Payments 329,778

Short Term Relief 117,038

Administration & Office 133,051

Canteen Payments 0

Utilities 65,152

Maintenance 33,788

Trust Payments 91,419

Capital Programs 117,038

Total Payments 1,117,411

Balance carried forward 2,747,498

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

The information provided in the financial summary
includes reporting from 1 January 2017 to 31
December 2017. 
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2017 Actual ($)

Opening Balance 0

Revenue 2,837,982

Appropriation 2,784,576

Sale of Goods and Services 12,046

Grants and Contributions 39,086

Gain and Loss 0

Other Revenue 0

Investment Income 2,274

Expenses -590,535

Recurrent Expenses -590,535

Employee Related -126,841

Operating Expenses -463,694

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

2,247,447

Balance Carried Forward 2,247,447

The Opening balance for the 2017 school financial year
is displayed in the OASIS table as Balance brought
forward. The financial summary table for the year
ended 31 December 2017 shows the Opening balance
as $0.00 because the Opening balance for the 2017
school financial year is reported in the OASIS table (as
Balance brought forward). 

The amount displayed in the Appropriation category of
the financial summary table is drawn from the Balance
carried forward shown in the OASIS table and includes
any financial transactions in SAP the school has
undertaken since migration from OASIS to SAP/SALM.
For this reason the amount shown for Appropriation will
not equal the OASIS Balance carried forward amount. 

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 

2017 Actual ($)

Base Total 1,011,473

Base Per Capita 66,495

Base Location 1,697

Other Base 943,281

Equity Total 588,285

Equity Aboriginal 115,894

Equity Socio economic 371,497

Equity Language 0

Equity Disability 100,894

Targeted Total 133,087

Other Total 12,395,176

Grand Total 14,128,021

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school’s financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

Only 50% of possible students (Years 3 to 9) sat for the
literacy tests. Some of these candidates did not
complete the writing section. Writing and Grammar and
Punctuation are the areas that require more attention in
2018. Year 9 literacy needs to be a large focus in the
future to meet required benchmarks.
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Band 1 2 3 4 5 6

Percentage of students 0.0 0.0 0.0 0.0 0.0 0.0

School avg 2015-2017 2.2 5.1 7.0 16.9 7.7 27.7

Band 1 2 3 4 5 6

Percentage of students 0.0 0.0 0.0 0.0 0.0 0.0

School avg 2015-2017 2.6 0.0 19.5 6.7 9.2 28.7

Band 1 2 3 4 5 6

Percentage of students 0.0 0.0 0.0 0.0 0.0 0.0

School avg 2015-2017 2.6 0.0 21.7 16.6 6.7 19.2
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Band 1 2 3 4 5 6

Percentage of students 0.0 0.0 0.0 0.0 0.0 0.0

School avg 2015-2017 0.0 9.6 11.8 14.4 28.4 2.6

Band 3 4 5 6 7 8

Percentage of students 0.0 0.0 0.0 0.0 0.0 0.0

School avg 2015-2017 0.0 7.1 7.1 7.1 4.8 7.1

Band 3 4 5 6 7 8

Percentage of students 0.0 0.0 0.0 0.0 0.0 0.0

School avg 2015-2017 2.4 7.1 7.1 2.4 9.5 4.8
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Band 3 4 5 6 7 8

Percentage of students 0.0 0.0 0.0 0.0 0.0 0.0

School avg 2015-2017 0.0 2.4 9.5 9.5 2.4 9.5

Band 3 4 5 6 7 8

Percentage of students 0.0 0.0 0.0 0.0 0.0 0.0

School avg 2015-2017 0.0 5.1 18.0 5.1 5.1 0.0

Band 4 5 6 7 8 9

Percentage of students 8.3 8.3 41.7 16.7 25.0 0.0

School avg 2015-2017 8.8 11.4 30.5 23.7 17.0 8.6
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Band 4 5 6 7 8 9

Percentage of students 8.3 16.7 33.3 25.0 16.7 0.0

School avg 2015-2017 5.3 16.3 25.1 29.0 17.4 7.0

Band 4 5 6 7 8 9

Percentage of students 8.3 25.0 16.7 25.0 25.0 0.0

School avg 2015-2017 14.9 13.6 13.4 28.2 22.2 7.7

Band 4 5 6 7 8 9

Percentage of students 16.7 41.7 25.0 16.7 0.0 0.0

School avg 2015-2017 13.9 30.6 27.8 22.2 5.6 0.0
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Band 5 6 7 8 9 10

Percentage of students 40.9 18.2 18.2 9.1 13.6 0.0

School avg 2015-2017 20.4 23.2 21.5 16.9 11.3 6.8

Band 5 6 7 8 9 10

Percentage of students 9.1 31.8 36.4 18.2 4.6 0.0

School avg 2015-2017 4.7 30.6 23.8 21.1 16.5 3.3

Band 5 6 7 8 9 10

Percentage of students 18.2 31.8 4.6 22.7 9.1 13.6

School avg 2015-2017 14.4 17.4 13.5 24.8 13.4 16.5
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Band 5 6 7 8 9 10

Percentage of students 66.7 19.1 9.5 4.8 0.0 0.0

School avg 2015-2017 45.2 22.3 10.2 17.3 5.0 0.0

Numeracy: As in the literacy tests, only 50% of students
sat for the numeracy tests. Fewer students performed
below National Minimum Standards except for Year 5
who were below state averages.

Band 2 3 4 5 6

Percentage of students 0.0 0.0 0.0 0.0 0.0

School avg 2015-2017 6.7 18.6 18.1 4.7 18.6
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Band 3 4 5 6 7 8

Percentage of students 0.0 0.0 0.0 0.0 0.0 0.0

School avg 2015-2017 0.0 4.8 14.3 2.4 4.8 7.1

Band 4 5 6 7 8 9

Percentage of students 0.0 16.7 33.3 25.0 25.0 0.0

School avg 2015-2017 3.9 14.6 24.1 29.6 22.7 5.1

Band 5 6 7 8 9 10

Percentage of students 4.6 50.0 22.7 18.2 4.6 0.0

School avg 2015-2017 7.9 35.7 26.6 12.4 11.1 6.4

The NAPLAN statistical data is of limited use as group
data because of low participation rates amongst
Distance Education students.

Trend data was however analysed, and points to the
need for KLAs to work on students’ sustained writing
skills in particular.

Only two Aboriginal students participated in NAPLAN.
Their results indicated not reaching the top two bands.
Greater effort to specifically target students to complete
NAPLAN for school data analysis will be considered
during the next school planning phase.
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Higher School Certificate (HSC)

The performance of students in the HSC is reported in
bands ranging from Band 1 (lowest) to Band 6
(highest).

Subject School
2017 SSSG State

School
Average

2013-
2017

Agriculture 69.7 59.7 68.3 75.8

Biology 75.1 66.4 70.9 70.4

Business
Studies

70.6 64.1 68.2 68.1

Chemistry 71.4 66.5 72.1 69.8

Community and
Family Studies

80.7 67.3 70.7 78.1

Earth and
Environmental
Science

74.1 68.1 73.6 74.1

Engineering
Studies

82.0 70.7 74.8 80.2

English
(Standard)

67.4 63.4 65.6 63.9

Entertainment
Industry
Examination

74.3 0.0 73.5 74.3

Senior Science 70.9 66.1 68.3 73.4

Parent/caregiver, student, teacher
satisfaction

Throughout 2017, the school expanded its social media
presence and the opportunities for community feedback
was sought regularly. Teachers and senior executive
have received a significant amount of correspondence
and verbal feedback from supervisors, parents and
carers that reflect a high degree of student and parent
satisfaction and appreciation. Feedback in the form of
phone calls, email, letters, facebook and face–to–face
interviews have been regularly received and
acknowledged by staff. Followers of our site on
facebook have significantly increased during 2017 and
it has become the major source of celebrating our
school and student "successes" throughout the year.
Comments on the site have been overwhelmingly
positive and supportive of students and their successful
learning and achievements. Overall, there is a strong
representation from within the parents/carers of our
school community that the teachers and staff of
DSODE provide a wonderful support for their students
and are gaining the best educational outcomes possible
for them.
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Policy requirements

Aboriginal education

In 2017, the work of the Aboriginal Education
Committee continued with their dedication to
developing a deeper understanding of Aboriginal
culture for all staff across the school. A database was
created to plot student locations on a map and facilitate
planning that would support these students in their
locations. The database was also used to identify
Aboriginal Language areas, which was shared with
Allan Hall and his team enabling him to source
advice within local communities and possible contacts
for our students/staff.

Throughout the year, Committee members worked with
several faculties to adjust or create materials that
acknowledged and supported Aboriginal culture and
understanding. They also encouraged staff members to
complete the Online Cultural Competence Course; this
course provides invaluable support for all staff and
students. Each faculty now has at least one person
trained within this course; this person provides
support/advice to the faculty when resources are
reviewed or created.

The major activity during 2017 for the team was the
completion of the Yarning Circle with the landscapers
during a residential camp. Students undertook lessons
on Aboriginal images and dreaming, before designing
and completing the mosaic work with HSIE teachers.
These mosaics form the centerpiece of the DSODE
Yarning Circle and meeting area. Teachers are
encouraged to use this area to enhance learning
outcomes with students, while engaging in rich and
meaningful ‘yarning’ (storytelling).

During 2017, members of the Aboriginal Education
Committee joined the DE Aboriginal Education
Network. This Network allows for the sharing of
different ideas and success stories within each NSW
DE School. New resources for Stage 5 Aboriginal
Studies have been created within this group, with
implementation to begin in some schools in 2018.

Once again in 2017, our school was a member of our
local AECG; this allowed the school to remain well
informed of local activities and events, and ensure the
ongoing support of our local Aboriginal people.

2018 will see the continued growth of the Aboriginal
Education Committee. Plans are already in place to
support a greater number of Aboriginal students to
complete their NAPLAN via regional Field Service
visits. These Field Service visits will also be used to
establish and maintain good community connections in
remote areas.

Multicultural and anti-racism education

Harmony Day was conducted  as part of the school’s
anti–bullying campaign in 2017. Students engaged
in the “Harmony Day Games” as part of the evening
activities for Term 1 camp. The theme for the camp was
maintained as part of the National Campaigns theme of
"Everyone belongs". Many of the after–hours
activities  promoted inclusion and acceptance of
difference and team building during the week.

Term 3 camp also undertook The Lantern Project
STEAM challenge with the Shoyoen (Japanese)
Gardens as part of our community involvement and
cultural awareness objective. The project was
successful in securing an  invitation to lead the schools'
lantern floating demonstration for the  15th Anniversary
Gardens Celebrations in October.

DSODE received a $1000 grant to develop an Asia
Literate project based on countries in South East Asia.
Primary students engaged themselves in Project Based
Learning to  discover cultural, religious, historical,
language facets through literacy  and technology on
countries in South East Asia and demonstrated their
newly acquired knowledge to an authentic audience. 

Stage 5 Starter Packs were revised in 2017
streamlining the process of making students aware of
their responsibilities as independent learners and
supporting skill development to support their learning in
a distance setting. The school is able to offer a choice
of four languages for mandatory subjects and five
in elective classes. During the annual  Languages
camp the Tyke–Oh Japanese Drumming Program was
an interactive experience for students in which students
were taught about the art of  Japanese drumming,
Japanese cultural respect for the arts, language
skills  both verbal and non–verbal and the history of
drumming in Japan.
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