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Introduction

The Annual Report for 2017 is provided to the community of Cambridge Park  as an account of the school's operations
and achievements throughout the year. 

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Cheryl Binns

Principal

School contact details

Cambridge Park Public School
35 Oxford St
Cambridge Park, 2747
www.cambridgpk-p.schools.nsw.edu.au
cambridgpk-p.school@det.nsw.edu.au
4721 2556
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School background

School vision statement

At Cambridge Park Public School genuine learning partnerships are nurtured through respectful relationships between
students, staff, families and community members. Our learning partners are recognised and appreciated for their
valuable contributions. Learner–centred experiences are provided in an innovative, flexible and engaging learning
environment. We recognise and cater for student diversity and aim to build confident, resilient and self–directed learners.
Life–long learning is achieved through high expectations of all and the development of skills in communication,
collaboration, critical thinking and creativity.

School context

Cambridge Park Public School opened in February 1958. It is located north of Penrith in the electorate of Londonderry. In
2017 there was an enrolment of over 590 students. The index of community social and educational advantage (ICSEA)
attached to the school indicates that almost 60% of students come from families in the bottom quartile of the population
in terms of income and education levels. Indigenous students comprise 18% of the student population and 18% of
students are from Language backgrounds other than English. The school includes 22 mainstream classes, four support
classes and a pre–school. There is a full time teaching staff of 35.3 including two non–teaching executive members.
Seven part–time teaching staff support students requiring additional assistance and 6 full–time school learning support
officers (SLSOs) provide teachers with additional support in the special education unit and pre–school. In 2017 the
school was involved in Phase 2 of the Early Action for Success program. As a result 3 Instructional Leaders were
engaged to build the capacity of classroom teachers to deliver high quality Literacy and Numeracy programs.  The school
also employed 11 additional SLSOs to provide additional classroom support 4 days a week for mainstream classes.  The
school also provides extensive range of programs in addition to mandated curriculum, to meet the educational needs of
its students including Reading Recovery, Speech program, Homework Centre, Breakfast Club and Core 5. The school
integrates Positive Behaviour for Learning (PBL) into its day to day educational provision. Dance, choir, PSSA, weekly
interest groups, and Chess club feature as part of the extra–curricular offerings available to students.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework and participated in an external
validation. The framework supports public schools throughout NSW in the pursuit of excellence by providing a clear
description of high quality practice across the three domains of Learning, Teaching and Leading. During the external
validation process, an independent panel of peer principals considered our evidence and assessment of the school’s
progress, aligned with the standards articulated in the School Excellence Framework. 

Learning

The results of this process indicated that in the School Excellence Framework domain of Learning, the school is in the
Sustaining and Growing stage of its delivery when assessed against the statements of excellence.  The school's
commitment to delivering on its learning priorities, as outlined in Strategic Direction 1 of the school plan (Life Long
Learners) is evidenced in the improved practices and programs for more effectively supporting students with additional
learning needs. Staff understanding of the links between learning and engagement, and the critical importance of positive
respectful relationships in facilitating good conditions for learning is particularly evident in the achievements of the Future
Focussed team and the Wellbeing team. Over the last 3 years, the school developed its use and understanding
of flexible learning spaces and an integrated approach to developing student skills in critical thinking, communication,
creativity and collaboration through relevant and engaging curriculum delivery. The school emphasised  a consistent
whole school approach to wellbeing and the importance it places on clear behavioural expectations. Teachers have
worked exceptionally hard in 2017 to implement effective classroom practice with the result that we can confidently say
that all students are being provided with opportunities to connect, succeed and thrive. The implementation of the Social
Emotional Learning Framework  demonstrates the school's efforts to enhance student ability to care for themselves and
contribute to the well–being of others. Reduced behavioural referrals, improved attendance rates and lower than state
rates of bullying attest to the success our Tiered approach to well–being.

The school works collaboratively in learning alliances with other schools and organisations to ensure that our students'
needs are met in terms of curriculum access and continuity between stages of education.  In particular we work closely
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with external providers to meet the speech and therapy needs of our students with disabilities and learning difficulties.
Our systematic approach to collecting information and involving students and parents in planning for transitions between
stages of learning ensures that even our youngest students  experience a smooth and stress–free transition between
phases and stages. Our active partnership with Penrith City Council this year was a particular highlight for Stage 2
students and teachers as they worked side by side with council staff to facilitate the design of a new park for local
children. This innovative curriculum delivery mechanism was highly engaging for students and it effectively developed
their knowledge, understanding and skills in a range of Key Learning Areas as they researched the cost of equipment,
planned for inclusive features, sought advice on environmental impacts and reviewed their plans to ensure they stayed
within the allocated budget of $100 000.

The implementation of the Early Action for Success reform (EAfS) at Cambridge Park Public School, has had a powerful,
positive impact on teacher's capacity to collect, analyse and report on internal student performance data. Teachers have
been analysing external assessment data and using that analysis to track and report on student and school performance
for many years. However, it wasn't until this year, under the guidance of our Instructional Leaders, that teachers clearly
recognised the power of collecting and analysing internal data to inform planning, reporting and student ownership of
learning.

Cambridge Park Public School supports the learning needs of almost 600 students from Pre–school to Year 6. It is
located in a Low–SES demographic and has a significant proportion of students from ATSI and EALD backgrounds. The
school has 4 support classes catering to the needs of 38 students with ASD, mild, moderate and severe intellectual
disability. In addition, the LST caseload comprises 114 students in mainstream classes in 2017. In the context of these
not inconsiderable challenges, the school is Delivering on Student Performance Measures. The 2016 whisker plot Scout
reports indicate that for students K–3 the school achieved just below average Value–added. However there is an upward
trend in this data between 2015 and 2016. In 2016 Year 5 students demonstrated close to average Value–added and
Year 7 students achieved above average Value added. Naplan data for 2017 indicates that Year 5 students achieved
above state average Value–added in Reading, Spelling, Grammar and Punctuation and Numeracy. In terms of trend data
for 2017, Year 3 students also demonstrated a very pleasing upward trend in average scaled scores in Reading,
Spelling, Grammar and Punctuation and Numeracy. These results may be attributed to the implementation of L3 and
TEN over the last 4 years.

Teaching

The results of this process indicated that in the School Excellence Framework domain of Teaching the School is in the
Sustaining and Growing stage of its delivery.  Teachers regularly review and revise their teaching and learning programs
and use performance data to evaluate the effectiveness of their practice. Teachers carefully plan for students with a
range of learning needs and use student feedback (performance or behaviour), to improve the effectiveness of  lessons
in meeting those needs.  Teachers use  WALT (What are we learning today) and WILF (What I'm looking for) strategies
to provide explicit learning intentions for students to self–assess against and to scaffold formative feedback. Instructional
leaders regularly promote and model effective evidence–based strategies. The use of Aspect testing across the school
as an integral assessment tool  demonstrates the school's commitment to on–going monitoring of student learning
progress with the intention of identifying skill gaps for improvement. The extensive use of Bump Up and Data walls
across the school is indicative of teacher growth in incorporating data analysis in their planning for learning and their
understanding of the important role student ownership of learning plays in developing their identities as learners.

Collaborative practices across the school are very strong.  As teachers engage in data chats on a stage and individual
basis, they work together using data walls to inform decisions about improving learning for groups and individual
students. Instructional leaders use mentoring and coaching processes to provide constructive feedback to colleagues.
During Quality Teaching Rounds peer groups of teachers collaboratively plan, implement and evaluate lessons and
provide supportive feedback to improve teaching practice against the Quality Teaching Framework. The implementation
of Quality Rounds was led by two classroom teachers who undertook considerable professional learning in this area and
then shared this learning with the rest of the school.

The learning and development that teachers have undergone in 2017 has been very intensive and challenging. The
EAfS reform has a particular focus on Literacy and Numeracy and has been led by our 3 Instructional Leaders. The
impact of this work is borne out in internal student performance data particularly when compared to data from previous
years. Teachers have embraced the EAfS reform and incorporated recommended practices into their Professional
Development Plans (PDP). Teachers' PDPs reflect their implementation, understanding of and commitment to the
professional standards as an instrument for professional growth. The PDP process is seen as integral to the school's
performance and development processes and as such is timetabled into the RFF timetable every term.

Leading

The results of this process indicated that in the School Excellence Framework domain of Leading the school is in the
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Sustaining and Growing stage of its delivery. The school has employed a Community Partnerships Officer (CPO) for the
last 4 years, whose leadership role is based on her professional expertise. She was one of the authors of the Federal
Family–Schools Partnerships Framework that forms the basis of our improvement efforts in this area. The CPO has been
the key driver behind the development of our productive relationships with external agencies and community
organisations. We work with Foodbank and OZ harvest to support our Breakfast Club and Christ Mission Possible runs
our Brown Bag lunch program. Leadership development has been central to our school capacity building efforts for the
last 3 years with the school funding above establishment Assistant Principal positions in 2015 and 2016. We currently
have several teachers relieving in higher positions and some acting as Shadow Executive to support the external
validation process.

The school regularly seeks feedback from its school community and students as attested to by the regular use of Tell
Them From Me Surveys for students, Survey Monkey for parents and in community participation in the Visioning process
in 2014. Monitoring, evaluation and review processes are embedded in the day to day functioning of the school. We hold
regular consultative group meetings with our school community and their commitment to improved student learning is
evidenced in their attendance at workshops that the school holds on a regular basis. In 2014 the school successfully
fostered collaboration between key stakeholders through Visioning workshops in the leadup to the development of the
school's Vision statement and Strategic Plan 2015–2017. The school used evidence–based strategies and innovative
thinking to develop the vision that underpins the School's current Strategic Plan.

The school's employment of above establishment Instructional Leaders, Specialist support teaching staff, two additional
classroom teachers and considerable investment in the SLSO program is indicative of the Leadership Team's capacity
for strategic workforce development and long–term financial planning to drive whole–school improvement. The school
leases out it's hall and classrooms to meet the needs of the local community and in the process raises $48 000 that it
commits to delivering on learning priorities. The school has a focus on streamlined flexible processes to deliver services
and information and to strengthen parental engagement through multiple modes of communication – Facebook, the
Newsletter, School App and the availability of live–streaming videos. The most significant example of our successful
engagement with parents was the introduction of data chats for parents. The workshops were run by our Instructional
Leaders and the feedback received was appreciative and positive.

Our self–assessment and the external validation process will assist the school to refine our school plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide
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Strategic Direction 1

Quality Relationships

Purpose

Cambridge Park Learning Community recognises the pivotal role that quality relationships play in improving student
academic performance, well–being and social–emotional development. The purpose of this strategic direction therefore,
is to enhance and further develop strong inter– and intra–personal relationships between all people within the school
community.  This will facilitate significant support for students as the basis of a strong educational foundation for future
success.

Overall summary of progress

The processes of self–assessment and reflection for each strategic direction involved project teams reporting progress to
the Principal on a regular basis. Each team was responsible for collecting evidence of progress and updating milestones
as they were reached.  Listed below is a summary of the actions successfully taken by each project team and a
snap–shot of their successes.

Positive behaviour for Learning (PBL)
 • A chaplaincy program was once again delivered to students two days a week to support the development of social

skills and positive peer relationships. The chaplain worked with targeted students in the classroom and playground
to either debrief when issues arose or to provide on the spot teaching for friendship development.

 • PBL lessons were delivered every week by teachers to reinforce school–wide expectations.
 • The PBL team used data driven decision making to support student and teacher understanding of PBL. 
 • There was an increase in student rating of their behaviour as positive from 76% in 2015 to 86% in 2017 as

reported on the Tell Them from Me Survey.
 • There was an increase in teacher perception that they establish clear expectations for classroom behaviour.
 • Parents rated the clarity of their children's understanding of the school rules for behaviour at 8.1 out of 10.

Social Emotional Learning (SEL)
 • All classes implemented the SEL lessons K–6
 • Teachers have seen an increase in students using the language of the SEL program appropriately.
 • There was a 3.5% increase in student sense of belonging from Term 1 2017 to Term 4 2017 as reported on the

Tell Them from Me Survey.
 • There was a 6% increase in the proportion of male students reporting that they have positive relationships with

their peers from Term 1 2017 to Term 4 2017. (Tell Them from Me Survey)
Community Partnerships

 • Prior to school age children were involved in weekly literacy and numeracy experiences through Rhyme Time.
 • The PAIRED home reading program was implemented for the second year for Kindergarten parents and students.
 • The "Positive Postcard" home strategy was again implemented to provide another mechanism for positive

recognition of student achievements.
 • All students were given access to a nutritious breakfast at the beginning of each day.
 • Kindergarten teachers were provided with individual information on all new students, gathered by the Community

Partnerships Officer through one–to–one interviews of parents.
 • Identified students and their families were provided educational scholarships for educational  expenditure through

links made with Smith Family.
 • Students were provided with "in home” literacy activities through links with Rotary and the Books in Homes

program.
 • Families were given opportunities to develop a clearer understanding of Naplan and the literacy and numeracy

data the school collects about their children through regular workshop provision.
 • Families were given direct input into school directions through termly community consultative group meetings.
 • Families were given the opportunity to develop clearer understanding of 21st Century learning and school

programs through the Bring Your Family to School Day.
 • On the Tell Them from me Survey parents rated the extent to which they felt welcome at the school at 7.9 out of

10. This is an improvement on the 2016 figure.
 • There were also positive improvements in parent rating of how easily they can speak with their child's teacher, how

well teachers listen to parents concerns and the scheduling of school activities at times when they can attend.
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increase student rating of positive
learning climate from 6.8 out of
10 in 2015 to 7.0 out of 10 in
2017.

Federally funded
Chaplaincy program
$20000

Socio–economic
background $8500 for PBL
system

Average student rating of positive learning
environment remained stable at 6.8 out of 10.
However Year 6 male students did rate the positive
learning climate as 7.0 out of ten. This is a .5
improvement on 2015 figures.

Decrease in the proportion of
students who report exposure to
physical, verbal and social
bullying from an average of 34%
in 2015 to 30% in 2017.

Socio–economic
background $6000 for SEF
program

While the school did not reach the targeted
decrease in reported bullying, there was a 2%
decrease in verbal bullying and a smaller decrease
in social bullying. The number of incidents of
bullying reported in 2014 was 49. In 2017 the
reported number of incidents was 21. 

Increase the proportion of
parents/carers who report that the
school consistently/often works
on developing strong
relationships with families from
52% in 2013 to 60% in 2017.

Socio–economic
background
$47000– Community
Partnerships Officer
employed 3 days a week to
improve quality
relationships.

This target was successfully achieved. There was
an increase in  the  proportion of parents/carers
who reported that the school consistently/often
works on developing strong relationships with
families from 52% in 2013 to to an average of 60%
in 2016 & 2017.

Next Steps

Positive Behaviour for Learning
 • Implementation of an enhanced recognition system that provides students with opportunities to develop active

citizenship skills,  goals and increased student voice and leadership opportunities. The work on this enhanced
system began in 2017 and the PBL team is planning to launch this system mid 2018.

 • Further develop and document Tier II and Tier III processes and align these to LST support structures so that the
LST provides support to these students earlier.

 • Review the anti–bullying policy and consider adding another expectation to the PBL system to improve student
relationships and conflict resolution skills. eg Sir Kind–a–lot

 • Close examination of data collected on bullying. There appears to be a mismatch between what students report as
their experience of bullying at the school in the TTFM surveys and the data captured by teachers through the
welfare tracking system. This mismatch needs to be explored and reasons for it eliminated.

Social Emotional Learning – will be a  project under Strategic Direction 2 "Wholistic and Innovative Learning
Environments" in the 2018–2020 Strategic Plan

 • Review implementation of the Positive Pieces program P–6 including careful monitoring and data gathering
processes.

 • Provide workshops for parents in SEL so that they can support their child's development in this area.
 • Correct technology issues that hampered effective delivery of lessons in 2017.
 • Targets for progress in this area will be reviewed by the SEL team to more closely align with outcomes related to

social and emotional learning, including a positive sense of belonging, currently standing at 72%, and positive peer
relationships (80%).

Community Partnerships –  will  be a project under Strategic Direction 3 "Collective School Efficacy" in the
2018–2020 Strategic Plan.

 • The school will focus its efforts in this area on Standard 2 of the National Schools and Community Partnerships
Framework – Connecting Learning at Home and School. 

 • This strategic planning team will integrate its work across all other stratgeic direction teams.
 • The school will investigate Film Pond to promote its programs, and strategies for meeting parent need to have

regular snap–shots of what their children are doing at school each day. 
 • The school will continue to embed in practice the high quality programs it has developed over the last three years,

including regular curriculum related workshops, the Paired–Reading program, rhyme–time, breakfast and lunch
club, community partnerships, positive postcards and the consultative group meetings. 
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Strategic Direction 2

Engaging Learning Environments

Purpose

Cambridge Park Learning Community knows that engagement in educational experiences is a key element of learner
success. In today’s world there are many challenges to learner engagement with formal education including complex
societal pressures, the increasing pace of technological development and the impact of diminishing resources on family
and support networks. The purpose of this strategic direction is to provide a highly engaging environment that will nurture
curiosity, support personalised learning success and instil a drive for continuous improvement in all learners.

Overall summary of progress

Quality Differentiation
 • Individual education programs were developed for all students identified as requiring one.
 • 83% of teachers indicated that they are adequatley informed about their legal obligations under the Disability

Discrimination Act and the Nationally Consistent Collection of Disability Data (NCCDD).
 • 83% of teachers reported that they make adjustments to curriculum delivery for students with disability.
 • 74% of teachers reported that they make adjustments to assessment processes for students with disability.
 • Learning Support Team processes were reviewed and a "Pathway to Support" plan developed to help teachers

understand more clearly how to refer to the LST and what their roles are in collecting data for the NCCDD.
 • Every class in the mainstream school was provided with 2 hours of School Learning Support Officer (SLSO) time 4

days per week. 
 • The proportion of students in years 4 to 6 who reported that they lacked confidence in their skills and did not feel

that they were being challenged decreased from 10% in 2015 to 5% in 2017. The state norm in this aspect is 7%.
 • LaST teachers were strategically deployed to support small groups of students in Literacy or Numeracy across the

school based on data that was reviewed every 5 weeks.
 • A Speech program was implemented to assess articulation and expressive, receptive language problems in

students K–1. A qualified Speech Therapist assessed students and provided programs for two SLSOs to
implement on a one–to–one basis.

Based on the Tell Them from Me Survey data Teachers' rating of their capacity to:
 •  provide meaningful feedback to students with special learning needs increased from 7.7 in 2015 to 8.4 in 2017,
 •  understand students with special learning needs increased from 8.1 to 9.0 in 2017,
 •  create opportunities for success for students who are learning at a slower pace increased from 7.8 in 2015 to 8.5

in 2017,
 • use individual education plans to set goals for students with special learning needs increased from 8 in 2015 to 8.8

in 2017 and 
 • Whole school rating of school inclusiveness increased from 8.2 in 2015 to 8.6 in 2017. The state mean for school

inclusiveness in 2017 was 8.2 so CPPS is performing very well in this aspect.
Innovative Professional Learning

 • All teachers were supported in writing Professional Development Plans (PDP) based on identified needs and
interests linked to the school's strategic directions. Teachers were provided with timetabled support to review their
plans in term 2 and term 4.

 • There was an increase of teacher rating of leadership support in terms of classroom observations from 5.1 in 2015
to 7.3 in 2017.

 • Teacher rating of school leader's support in helping them to improve their teaching increased from 6.4 in 2015 to
8.0 in 2017

 • Teacher rating of school leader's provision of feedback about their teaching increased from 6.4 in 2015 to 7.2 in
2017

Future Focussed Classrooms
 • Three future focused classrooms operated in 2017. Agile learning environments comprising two teachers in a

larger classroom setting were established in Early Stage 1, Stage 1 and Stage 2.
 • Several other teachers experimented with Agile classroom concepts within their single classes.
 • Staff were invited to submit an Expression of Interest requesting new furniture and resources that could innovate

their learning space and inspire more student–focused practices. 
 • Teachers reported an increase in their capacity to support students in using computers or other interactive

technologies to do research from 6.9  in 2015 to 7.5 in 2017.
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 • Data collated through the Tell Them From Me survey indicated that the percentage of students at risk of early
disengagement from school at CPPS was lower than the state average for  Grade 6.

 • Conversely, 89% of CPPS students who fell into the Low SES range in 2017 were positively engaged with school
compared to the state average of engagement for Low SES students which was 81%. 

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increase the proportion of male
students in Stage 3 who report
they are interested and motivated
in terms of intellectual
engagement at school from
56.5% in 2015 to 66.5% in 2017

Target Met in 2016

Future –focussed budget –
$34000

In 2017  an average 65.5% of male stage 3
students reported that they were interested and
motivated. This target was therefore very close to
being achieved. 

Reduce the proportion of
students in years 4 to 6 who
perceive that their learning is not
challenging enough from 27% in
2015 to 21% in 2017.

$24000 to release teachers
to develop effective IEPs

$800 to purchase
subscription to SWANS

$800 to develop a Library of
resources for LST to
support teachers in writing
IEPs.

Funds to employ SLSOs 
Socio–economicbackgroun
d ($164,000.00)  Aboriginal
background loading
($70,000.00)  Low level
adjustment for disability
($80,000.00). English
languageproficiency
($12,000.00)

Proportion of students in years 4 to 6 who perceive
that their learning is not challenging enough from
27% in 2015 to 23% in 2017.

Increase teacher rating of
leadership support in terms of
classroom observations from 5.1
in 2015 to 6.5 in 2017

$10000 for PDP planning
and review

$19160 for all sunstative
executive to attend Art of
Leadership

Increased teacher rating of leadership support in
terms of classroom observations from 5.1 in 2015 to
7.3 in 2017. This target was exceeded.

Next Steps

Quality Differentiation – will be a project under Strategic Direction 1 "Literate and Numerate Learners" in the
2018–2020 Strategic Plan

 •  Further support and professional learning for teachers in consistent implementation of Universal Design for
Learning and differentiation strategies. This support will initially be provided through the Learning and Support
Team processes on a needs basis.

 • Implementation of the Early Action for Success (EAfS) reform will provide teachers with targeted support for
increasing their capacity to differentiate literacy and numeracy instruction in particular.

 • Instructional leaders in collaboration with LST will develop processes for the early identifcation of students with
additional learning needs.

 • SLSOs will be provided with professional learning and support linked to their PDPs to facilitate growth in their
understanding of the role and their capacity to effectively support student learning.

 • An Assistant Principal – Learning and Support role will be established to refine and improve on processes for the
early identification of students with additional learning needs, timely provision of support and communication with
parents.

Innovative Professional learning
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 • The Professional Development Plan (PDP) process will be embeded in TPL processes for teachers and linked to
the school's Strategic Plan 2018 – 2020.

 • The PDP process will be expanded to include all administrative and support staff in 2018.
 • Senior school leaders will be provided with targetted professional learning to support them in managing complex

change.
Future Focussed Classrooms  

 • The school will continue to use the Future Focused ideology in single–teacher classrooms and double classrooms,
however this approach will now be embedded in projects in Strategic Direction 2 "Wholistic and Innovative
Learning Environments" in the 2018–2020 Strategic Plan
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Strategic Direction 3

Life Long Learners

Purpose

Cambridge Park Learning Community understands that the future students face is increasingly complex and uncertain.
Our students will require skills, capacities and propensities for learning that will enable them to thrive in this challenging
environment. The purpose of this strategic direction is to embed quality evidenced based practices and processes that
will ensure that our students move into secondary education as  confident literate and numerate learners with a strong
capacity for critical thinking, problem solving, creativity and self–direction.

Overall summary of progress

Early Action for Success (EAfS)

In 2017 CPPS was  supported by Instructional Leaders Melissa Copeland, Jenny Hines and Gretl Willett. Significant
change in whole of school pedagogy, transformation of classroom practice and capacity building has taken place,
resulting in significant improvements across all targeted sectors. 

Over the course of the year, a strong collaboration between the Principal and school executive  resulted in establishing
shared goals and vision, aligning all programs to one consistent theory and establishing increased opportunities for staff
to work together. The school has established clear communication channels and EAfS has become an integral part of
CPPS. All Instructional Leaders are integral parts of a strong executive body. Together CPPS executive are committed to
driving the  reform agenda.

All staff members were successfully orientated to the project and some attempts were made to engage the wider
community. Classroom teachers have become familiar with the three–tiered intervention model of EAfS and have started
to make a more concerted effort to personalise learning and provide a higher quality of tailored intervention. The use of
SLSOs and the LAST team for 5 weekly interventions has been an effective initiative, but the proportion of students
needing intervention and the part time allocations  of teachers are not enough for intervention required. The school is
committed to looking  at and refining intervention programs to make further improvements in 2018. 

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

10% increase in the proportion of
Year 5 students achieving
expected growth or above on
NAPLAN in Literacy and
Numeracy.

PM readers needed across
classes and support
$10,000.

In 2017 there was a 18.5% increase in the
proportion of Year 5 students achieveing expected
growth or above in Reading compared to the 2014
result. In Numeracy the increase was 13.7 %. on
the 2015 result. This target has therefore also been
met.

Increase the proportion of
students achieving stage
appropriate cluster markers in
reading and comprehension and
in Aspects 2, 3 and 4 in
Numeracy.

Funds to employ SLSOs 
Socio–economic
background ($164,000.00) 
Aboriginal background
loading ($70,000.00)  Low
level adjustment for
disability ($80,000.00).
English language
proficiency ($12,000.00)

2.8 Instructional leaders
$435086

Proportion of students achieving stage
appropriate clusters from T1 to T4 2017

Reading

Kindergarten  0% to  63%

Year 1    35% to 60%

Year 2    59% to 63%

Year 3    42% to 55%

Year 4    33.3% to 41%

Year 5    41% to 60%

Year 6    47% to 71%
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increase the proportion of
students achieving stage
appropriate cluster markers in
reading and comprehension and
in Aspects 2, 3 and 4 in
Numeracy.

Writing 

Kindergarten  0% to  45%

Year 1    31% to 25%

Year 2    13% to 11%

Year 3    3% to 24%

Year 4    20% to 38%

Year 5    9% to 38%

Year 6    16% to 40%

Comprehension 3 to 6 T1 to T4 2017

Year 3    17% to 53%

Year 4   24% to 41%

Year 5    29% to 48%

Year 6    28% to 61%

Proportion of students achieving stage
appropriate levels in Foward Number Counting,
Backwad Number Counting, Numeral
Identification and Early Arithmetic Strategies
and Place Value K–2 from T1 to T4 2017.

Kindergarten

FNC    69% to 80%

BNC    57% to 62%

NID     72% to 88%

EAS/PV    81% to 93%

Year 1

FNC    78% to 89%

BNC    68% to 72%

NID     71% to 80%

EAS/PV    80% to 57%

Year 2

FNC    81% to 99%

BNC    50% to 81%

NID    90% to 87%

EAS/PV    46% to 64%
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increase teacher rating of their
capacity to set challenging and
visible goals from an average of
7.4 in 2016 to 7.7 in 2017

2.8 Instructional leaders
$435086

Increased teacher rating of their capacity to set
challenging and visible goals from an average of
7.4 in 2016 to 8.1 in 2017. This target was therefore
exceeded.

Next Steps

 • Continued implementation of EAfS reform under Strategic Direction 1 "Literate and Numerate Learners" in the
2018–2020 Strategic Plan.

 • Integration of Literacy and Numeracy learning across all Key Learning Areas will also be a priority focus under
Startegic Direction 1 as outlined above.

 • Involving parents in the education of their children and building more opportunities to engage with parent/carers
regarding the learning of their children needs to be prioritised in the second phase of the project.

 • Instructional leaders will develop and publish short videos for parents and community members on how to support
their child's literacy and numeracy development at home.

 • Professional learning for teachers on providing quality feedback to students will be a priority project under Strategic
Direction 3  –  "Collective School Efficacy" in the 2018–2020 Strategic Plan.

 • The school will investigate and implement research on "Growth Minset" in Strategic Direction 3  –  "Collective
School Efficacy" in the 2018–2020 Strategic Plan. This project aims to increase student, teacher and parent
expectations of students and their capacity to become literate and numerate people.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading $70000 to support SLSO
program.

$22000 for cultural
experiences and
recognition of the
achievements of Aboriginal
students

 • Aboriginal background
loading ($4 000.00)

All Aboriginal students involved in the PLP
process.

Aboriginal students supported to achieve their
PLP goals with SLSO and teacher support.

84% of Aboriginal students reported on the
TTFM survey that they feel good about their
culture when they are at school and 81% felt
that teachers understand their culture. This is
an improvement of 7% on the 2015 figure.

58.3% of Year 5 Aboriginal students achieved
expected growth or above in Numeracy
between Year 3 and Year 5 on Naplan 2017.
This is an increase of 58.3% on the 2015
figure.

46.2% of Year 5 Aboriginal students achieved
expected growth or above in Reading
between Year 3 and Year 5 on Naplan 2017.
This is an increase of 21.2% on the 2015
figure.

Year 3 Aboriginal students increased their
average score for Reading by 47 points on
the 2015 figure and for Grammar and
Punctuation by 101.6 points on the 2015
figure.

English language proficiency $53629 to employ an EALD
teacher 2 days per week
and to contribute to the
SLSO program.

 • English language
proficiency ($40 000.00)

80% of LBOTE students achieved  expected
or above  growth in Reading and 60%
achieved expected or above growth in Writing
and Spelling between Year 3 and Year 5 on
Naplan 2017.On Naplan 2017 Year 3 LBOTE
students achieved a 122.6 point increase on
average scores in spelling compared to the
2015 figure.

On Naplan 2017 there was an increase of
19.5% in Year 3 LBOTE students achieving
Bands 5 & 6 in Grammar and Punctuation.

89% of LBOTE students who have been in
Australia for more than than 5 years 
indicated on the 2017 TTFM survey that they
have positive peer relationships.

89% of LBOTE students who have been in
Australia for more than 5 years indicated on
the 2017 TTFM survey that they had a strong
sense of belonging at school.

Low level adjustment for disability $80000 for SLSO program
and additional $60000 for
additional LAST Support

 • Low level adjustment for
disability ($80 000.00)

Refer to Strategic Direction 2– Engaging
Learning Environments; Quality Differentiation

Quality Teaching, Successful
Students (QTSS)

School subsidised
Instructional Leaders of 1.2.
The QTSS subsidy was
used to assist the school in
replacing the teacher on

Refer to Strategic Direction 2– Engaging
Learning Environments; Innovative
Professional Development  and  Strategic
Direction 3  – Life Long Learners; EAfS 
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Quality Teaching, Successful
Students (QTSS)

class who is acting in the
Higher Duty of Instructional
Leader.

 • Quality Teaching,
Successful Students
(QTSS) ($40 000.00)

Refer to Strategic Direction 2– Engaging
Learning Environments; Innovative
Professional Development  and  Strategic
Direction 3  – Life Long Learners; EAfS 

Socio–economic background SLSO program $164000

Additional Instructional
Leader $102840

Language and Speech
program $54902

Additional teachers
$243777

Community partnerships
Officer $60048

 • Socio–economic
background ($724 761.00)
 • Socio–economic
background ($724 761.00)

Refer to Strategic Directions 1, 2 &3

Support for beginning teachers Allocation of Beginning
Teacher Funds for both
permanent and temporary
teachers on Year long
contracts.
 • Support for beginning
teachers ($52 800.00)

PDPs were developed  with beginning
teachers and evaluated by both the teaching
supervisor and the Deputy Principal. 

3 beginning teachers  completed and
submitted their accreditation within the
required timeframe. All accredited at proficient
level.

Targeted student support for
refugees and new arrivals

.2 teacher allocation
 • Targeted student support
for refugees and new
arrivals ($20 000.00)

Student/s enrolled as a New Arrival to
Australia  progressed confidently to the
following grade with improved English
proficiency.
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Student information

Student enrolment profile

Enrolments

Students 2014 2015 2016 2017

Boys 252 264 286 294

Girls 222 231 233 245

Student attendance profile

School

Year 2014 2015 2016 2017

K 93.5 90.8 92.8 93.1

1 95.3 90.4 91.8 92.3

2 92.9 95.1 91.8 91.4

3 94.4 91.7 93.6 93.4

4 94 93.1 92.7 93.9

5 94.8 92.6 94.5 92.1

6 93.1 93.9 91.3 93.2

All Years 94 92.5 92.7 92.7

State DoE

Year 2014 2015 2016 2017

K 95.2 94.4 94.4 94.4

1 94.7 93.8 93.9 93.8

2 94.9 94 94.1 94

3 95 94.1 94.2 94.1

4 94.9 94 93.9 93.9

5 94.8 94 93.9 93.8

6 94.2 93.5 93.4 93.3

All Years 94.8 94 94 93.9

Management of non-attendance

Student attendance is closely monitored by a team of
staff members including classroom teachers,
administrative staff, the Principal and the Home School
Liaison Officer. Additionally this team works hard to
improve in–school processes to maintain a high level of
support for students experiencing attendance concerns.
Attendance is monitored on a weekly basis, concerns
are drawn to the attention of stage leaders, parents and
the Principal. Where required, parents are asked to
attend meetings with senior executive to improve
attendance for their children. Students are regularly
recognised at school assemblies for outstanding
attendance.

Workforce information

Workforce composition

Position FTE*

Principal 1

Deputy Principal(s) 1

Assistant Principal(s) 5

Head Teacher(s) 0

Classroom Teacher(s) 24.24

Teacher of Reading Recovery 0.5

Learning & Support Teacher(s) 1.6

Teacher Librarian 1

Teacher of ESL 0

School Counsellor 1

School Administration & Support
Staff

10.16

Other Positions 2

*Full Time Equivalent

The school currently employs 3 teachers of Aboriginal
background. 

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 10

Professional learning and teacher accreditation

2017 was a very big year in terms of professional
learning for all staff.  With the school's inclusion in the
EAfS reform,  Kindergarten, Year 1 and Year 2
teachers were heavily engaged in either initial training
in L3 or on–going professional learning in L3. Two
instructional leaders heavily supported K–2 teachers in
implementing and reviewing their pedagogical practices
in both Literacy and Numeracy. Literacy Instructional
Leadership focused on building teacher capacity with
the establishment of improved L3 classrooms. Through
intensive training, collaborative and evaluative
teaching, classroom teachers have started to feel more
comfortable with the new pedagogical approach. There
are now fewer students below and more students
above targeted areas of reading. 

Numeracy Instructional Leadership  focused on
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developing a strong understanding of effective
classroom practice and strategies. Maths pedagogy
has been transformed with a movement away from
stencil work to more effective research–based methods
of practice. Teachers are familiar with quality elements
of a Quality Mathematics Block and have focused on
developing quality lesson beginnings, the success of
which is evidenced by growth of data in Aspect 1;
Verbal and written counting. All teachers have been
trained in Short Sharp Lesson Breaks /TEN which
target Tier 2 and 3 students and are developing a more
layered approach to developing Mathematics concepts.
L3 ‘Must do jobs’ in Numeracy have been introduced
into learning centres. 

In 3–6, the Instructional leader used data chats to
enable teachers to analyse their class data and reflect
on the various learning needs of their students. Initially
some teachers were nervous about the data chats, but
once the first rounds were completed, they realised the
importance of the initiative and how they could use data
to change their practice in the classroom. Professional
learning in the use of data also supported teachers to
identify concepts in Literacy and Numeracy where
students required further explicit teaching. These
students were then targeted by the LaST or SLSOs
assigned to the class to receive extra interventions to
support their learning.

11 new  SLSOs were given professioanl learning on a
weekly basis to support them in their roles. They
learned basic literacy and numeracy strategies for
working with students and games to consolidate
learning.

Members of the exceutive team attended "The Art Of
Leadership", and Mrs Binns attended the master class
for "The Art Of Leadership". All staff members
underwent training in the Myers Briggs Framework, with
a view to better understanding the personalities of their
colleagues.  All staff also completed compliance
training in CPR, Child Protection and Anaphylaxis.
Administrative staff underwent considerable training in
LMBR. On the 5 Staff development days, teachers
undertook training in the Disibility Discrimination Act,
Nationally Consistent Collection of Disability Data, PBL,
The Quality Maths Block, the School Excellence
Framework in preparation for External Validation and
preparation for the 2018 to 2020 Strategic Plan.  Three
teachers were accredited at Professional Competence
level. The school spent all of its allocated Professional
Leaning funds of $38,000 and subtantially subsidised
this to ensure that all staff members were provided high
quality professional learning.

Financial information (for schools
fully deployed to SAP/SALM)

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2017 to 31
December 2017. 

2017 Actual ($)

Opening Balance 281,030

Revenue 6,552,583

Appropriation 6,321,543

Sale of Goods and Services 28,729

Grants and Contributions 198,322

Gain and Loss 0

Other Revenue 0

Investment Income 3,990

Expenses -6,514,644

Recurrent Expenses -6,514,644

Employee Related -6,057,138

Operating Expenses -457,506

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

37,939

Balance Carried Forward 318,969

The school manages its financial planning, decision
making and monitoring through a Finance team
consisting of the Principal, Deputy Principal, Senior
Adminstration Manager and any other interested staff
members. The team meets once a term to ratify
management plans, monitor budget expendiuture and
review budget planning as required..

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 
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2017 Actual ($)

Base Total 3,500,131

Base Per Capita 87,461

Base Location 0

Other Base 3,412,670

Equity Total 1,111,435

Equity Aboriginal 92,215

Equity Socio economic 724,761

Equity Language 51,703

Equity Disability 242,756

Targeted Total 775,388

Other Total 990,512

Grand Total 6,377,466

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

School-based assessment

CPPS Speech and Language Program

In 2017 the school employed 2 SLSOs to implement
individualised speech and language programs for
targetted students K to 2. The programs delivered were
developed by a Speech Therapist the school employed
and were based on intensive individualised
assessments.

Students were seen by the SLSOs 4 days per week for
15 to 20 minutes a day for 3 school terms. Students on
the program start in term 2 of the school year and finish
at the end of term 1 the following school year. The
SLSOs were provided with training by the Speech
Therapist and met with her once a term to review
student progress and make adjustments to the program
as needed. 

In terms of the effectiveness of the program, all
students experienced growth in their knowledge and
skills. The Aspects focussed on were articulation,
phonemic awareness, word reading and writing and
single sound knowledge. There was a fairly wide
variation  in results recorded. The aspects where the
most growth was recorded was in phonemic awareness
followed by articulation. The impact of the school
holidays at the end of the year on student progress was
very obvious. Most student results in most aspects
regressed. The school therefore needs to set up a
holiday program for parents to review learning with their

children to minimise this impact.

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

Year 3 Highlights

Grammar and Punctuation 

In 2017 64% of students achieved in the top 3 bands of
Naplan. There has been a year on year increase in the
proportion of students achieving in band 6 from 9.1% in
2014 to 15.8% in 2017.

Reading

In 2017 32% of students achieved in the top 2 bands on
Naplan. This represents an increase of 8.5% in the
proportion of students achieving in band 6 since 2014.
Furthermore there has been a noticeable upward trend
in average scaled scores for year 3 students since
2014, with male students in particular achieving an
increase of 56 points over that time frame.

Spelling

42% of students in year 3 achieved in the top 2 bands.
This represents an increase of 26% on the 2015 figure.
There has also been a noticeable upward trend in
average scaled scores for year 3 students since 2015
in this aspect, with male students in particular achieving
an increase of 57 points over that time frame.

Writing

There has been a modest improvement in average
scaled scores of 31 points for Year 3 students from
2014 to 2017. However this can't be considered a trend
because the 2015 and 2016 scores fluctuated rather
than steadly trending upwards.  There
does however appear to be a downward trend since
2014 in the proportion  of students achieving band 3.
While this is a good result, the fluctuations in
percentages of students in bands and average scale
scores over the 4 years since 2014 are strongly
suggestive of a need for the school to focus on
improving the achievements of students in writing in the
next strategic planning cycle.

Year 5 Highlights

Grammar and Punctuation 

In the time frame 2014 to 2017 there has been a
noticeable decrease in the proportion of students
achieving in Band 3 from 21% to 6%. This has been a
steady downward trend and therefore encouraging.
There has also been a positive shift in the proportion of
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students achieving band 6 over the same time frame
from 21% in 2015 to 35% in 2017. The average scaled
score for growth for students between year 3 and year
5 in this aspect of literacy was greater than the average
scaled score for all NSW DoE students. Male students
in particular demonstrated strong growth. The same
can be said of growth for students between years 5 and
year 7, although in this case it was female students that
demonstrated the most growth.

Reading

In 2017 41% of students achieved in the top 3 bands on
Naplan.. This represents an increase of 14% in the
proportion of students achieving in those bands since
2014. Furthermore there has been a noticeable upward
trend in average scaled scores for year 5 female
students since 2014. Male student average scale
scores seem to have plateaued however. This requires
investigation. The average scaled score for growth for
students between year 3 and year 5 in this aspect of
literacy was in line with state averages. The average
scaled score for growth for students between year 5
and year 7 in this aspect of literacy was greater than
the average scaled score for all NSW DoE students,
with male students in particular demonstrating strong
growth.

Spelling

30% of students in year 5 achieved band 6 in 2017.
This represents an increase of 6% on the 2014 figure.
The proportion of students achieving this band has
increased year on year over that time frame. There has
also been a noticeable upward trend in average scaled
scores for year 5 female students since 2015 in this
aspect. The average scaled score for growth for
students between year 3 and year 5 in this aspect of
literacy was greater than the average scaled score for
all NSW DoE students, with male students
demonstrating the strongest growth. The average
scaled score for growth for students between year 5
and year 7 in this aspect of literacy was in line with
state averages.

Writing

There has been a modest improvement in average
scaled scores of 15 points for Year 5 students from
2014 to 2017. Female student scores are
demonstrating a clear upward trend, with year on year
increases in scores over this time frame.  There is also
a clear downward trend since 2014 in the proportion  of
female students achieving band 3. The average scaled
score for growth for students between year 3 and year
5 and years 5 and 7 in this aspect of literacy was below
state averages. This lack of movement is particularly
noticeable for male students. There is a very clear case
for the school to focus its energies on improving
student writing in the next strategic planning cycle.
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Year 3 Highlights Numeracy

In 2017 21.4% of students achieved in the top 2 bands
of Naplan. This represents  a year on year increase in
the proportion of students achieving bands 5 and 6
from 7.2% in 2014.

There has also been an increase in average scaled
scores from 347 points in 2015 to 366.3 in 2017. Male
students  made the biggest improvement in average
scale scores over that timeframe. However female
students' results fluctuated strongly over that period. 
Further analysis of the data indicates that the positive
improvements are occuring in Number, Patterns and
Algebra. There is a need to focus on Data,
Measurement, Space and Geometry particularly for
female students.

Year 5 Highlights Numeracy

Since 2014 there has been a year on year decrease in
the proportion of Year 5 female students achieving
band 4 and a coinciding increase in the proportion of
female students achieving band 5. There has also been
an increase in average scaled scores from 437.9 points
in 2013 to 450.1 in 2017. Female students  made the
biggest improvement in average scale scores since
2015 from 431.7 to 460.5. 
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Premiers priorities and State priorities

There is a very clear year on year positive improvement
in the proportion of year 3 and year 5 students
achieving in the top two bands for Reading and
Numeracy from 10.79% in 2014 to 17.9% in 2017. This
is particularly strong for year 3 students. In Reading,
the shift was from 24.53% in 2014 to 31.58% in 2017.
The shift in Numeracy was from 7.27% in 2014 to
21.43% in 2017. 

Year 5 students also made positive shifts into the top 2
bands but they were not as pronounced. In Reading the
shift was from 6.06% of students in the top 2 bands in
2014 to 12.82% in 2017. In Numeracy the shift was
from 7.46% in 2014 to 10.39% in 2017. 

The  shift of students into the top 2 bands in year 3 may
be attributed to the implementation of the L3 and TEN
programs K–2 starting in 2011. Both of these programs
are based on explicit teaching strategies. It is
anticiapted that with the school's inclusion in the EAfS
reform from 2017, even more dramatic improvements
will occur. 

To achieve similar results in year 5, the school
employed an additional Instructional Leader in 2017 to
lead the implementation of explicit teaching strategies
in the 3 to 6 section of the school.

In 2017 8% of Aboriginal students were in the top two
bands for Reading and Numeracy. This is a slight
improvement on the figure of 6.82% in 2015. It should
be noted that year 3 Aboriginal students represent most
of this growth and only in Reading. The school needs to

make improvements in this area a focus for the 2018 to
2020 Strategic Plan.
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Parent/caregiver, student, teacher
satisfaction

Students

Social Emotional Outcomes Year 4, 5 &6 2017

Students were asked to agree or disagree with the
following statements. The figures shown are the
percentage of students who agreed with the
statements.
 • Students feel accepted and valued by their peers

and by others at their school – 69%
 • Students have friends at school they can trust and

who encourage them to make positive choices –
82%

 • Students believe that education will benefit them
personally and economically, and will have a
strong bearing on their future – 94%

 • Students do homework for their classes with a
positive attitude and in a timely manner – 43%

 • Students do not get in trouble at school for
disruptive or inappropriate behaviour – 86%

 • Students are interested and motivated in their
learning – 74%

 • Students try hard to succeed in their learning –
 88%

 • Students experienced bullying in the month prior
to the survey – 37%

The figures above are encouraging, particularly around
students' perception of positive relationships at school. 
This figure is an increase of 3% on the 2016 figure. 
The figure reported about student interest and
motivation is an average of all data collected for all
students in years 4 to 6. When we drill down into that
data we find that 90% of Year 4 girls felt interested and
motivated and 81% of Year 6 girls felt the same way.
Year 5 students in general however felt much less
motivated. The school needs to investigate this gap and
explore ways to more fully engage the senior students.
Student lack of participation in homework is also
concerning, although there has been a 15% increase in
students who report they have positive homework
behaviours compared to the 2016 figure.

Students were also asked to rate their experiences
of schooling on a scale of 1 to 10
 • Important concepts are taught well, class time is

used efficiently, and homework and evaluations
support class objectives – 8

 • Students find classroom instruction relevant to
their everyday lives – 7.7

 • Students find the classroom instruction is
well–organised, with a clear purpose, and with
immediate and appropriate feedback that helps
them learn – 8.0

 • Students feel they have someone at school who
consistently provides encouragement and can be
turned to for advice – 7.5

 • Students feel teachers are responsive to their
needs, and encourage independence with a
democratic approach – 8.4

 • There are clear rules and expectations for
classroom behaviour – 6.8

 • The school staff emphasises academic skills and
hold high expectations for all students to succeed
– 8.1

Parents & Carers

Parents and carers were asked to respond to two
surveys in 2017. The results of the 2016 Community
Engagement Survey were followed up with another
survey in 2017 to investigate particular issues raised in
the first survey. A summary of the findings of the
second survey are provided below:

1. Most people want to connect to school leaders
through email or by having a chat in the playground
before or after school.

2. When people make contact with school leaders they
usually want to discuss specific issues related to their
child and their child’s results.

3. Respondents wanted to work more closely with the
school by being:
 • included more fully in decision making about how

we meet the needs of students
 • notified early about issues related to their child,

and
 • updated more regularly about their child’s

progress.
4. People felt that:

School leaders are approachable and friendly, they
listen to concerns raised and that the decisions they
make as a result of discussions are fair,

School leaders could improve upon how they follow
through decisions that are made and return phone calls
more quickly. In terms of general comments made at
the end of the survey, people identified the following
concerns:
 • a need for more consistency among teachers in

terms of giving out merits and homework,
 • too much emphasis on Sports Awards at the end

of the year assemblies
 • a need for more enforcement of school uniform

and
 • a need for more information about their children

and a need for more informative school reports.
 Through the Tell Them From Me Survey parents were
asked to rate their perception of each of the following
on a scale of 1 to 10.
 • Parents feel welcome – 7.5
 • Parents feel informed – 6.5
 • Parents support learning at home – 6.0
 • The school supports learning – 6.8
 • The school supports positive behaviour – 7.4
 • Safety at school – 7.0
 • Inclusive school – 6.9

Teacher

In terms of the eight drivers of student learning
teachers were asked to rate their perceptions on a
scale of 1 to 10. Below are the 2015 results compared
to the 2016 and 2017 results.
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Eight Drivers of Student Learning             

Leadership        Collaboration        Learning Culture       

2015       6.7        2015      7.3              2015      8  

2016       7.5        2016      7.8              2016      7.6

2017        8.0       2017      8.2              2017      8.1

Data Informs Practice      Teaching Strategies

2015       7.4                         2015      7.6

2016       7.6                         2016      7.8

2017       7.8                         2017      8.1

Technology              Inclusive School

2015       5.9                2015      8.2

2016       6.1                 2016      8.3

2017       5.9                2017       8.6

Parents are actively involved

2015      6.9

2016      6.8

2017      7.4

Teachers were also asked to rate their own teaching
practices on a scale of 1 to 10

I set challenging and visible goals for
students  2015  7.2   2016  7.4   2017  7.9    

Planned Learning Opportunities 2015  7.2   2016  7.5 
2017  7.8       

I provide quality feedback  2015  6.9   2016  7.1   2017 
7.5

I believe that I help students to overcome obstacles to
learning 2015  7.6   2016  7.7  2017  8.0    

There have been many pleasing upward trends in the
data reported by teachers in 2017.  Particularly
noteworthy is the improvement in teacher perception of
the support provided to them through the school
leadership team.  Structure and processes put in place
to facilitate teacher collaboration have also had positive
impact. The school needs to continue to work on
developing its technological infrastructure to support
teaching and learning, and teacher's capacity to provide
quality impactful feedback to students. 
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Policy requirements

Aboriginal education

Snapshot of outcomes for Aboriginal students at
CPPS

The school has a very strong Aboriginal cultural
perspectives program which includes a range of
planning events, celebrations and knowledge
development programs across the year, culminating in
a Recognition Night ceremony in term 4 every year.
These events are popular and well attended.
Eighty–one percent of parents surveyed agreed that the
school respects and celebrates diversity within the
community, including celebrations of Aboriginal culture.
Eighty–four percent of Aboriginal students in years 4 to
6 agree that they feel good about their culture when
they are at school. Eighty–one percent stated that their
teachers have a good understanding of Aboriginal
culture. 

The 2017 Tell Them from Me survey indicated the
 • Aboriginal students had a stronger sense of

belonging,
 • 83% of Aboriginal students felt that they had

positive relationships with their teachers,
 • 96% valued schooling,
 • Aboriginal students rated themselves more highly

on interest and motivation than non–Aboriginal
students,

 • 89% of Aboriginal students rated their learning
efforts highly,

 • Aboriginal students rated their feeling that they
have someone at school who provides
encouragement and who they can turn to for
advice, at 7.8 out of 10. This rating is higher than
the state average and

 • Aboriginal students rated their teachers'
expectation of success for them at 8.1 out of 10. 

These are all very positive results that suggest that the
school is doing very good work in this aspect of its
delivery for Aboriginal students.

In terms of learning outcomes for Aboriginal students
the following was achieved in 2017:
 • 58.3% of Year 5 Aboriginal students achieved

expected growth or above in Numeracy between
Year 3 and Year 5 on Naplan 2017. This is an
increase of 58.3% on the 2015 figure.

 • 46.2% of Year 5 Aboriginal students achieved
expected growth or above in Reading between
Year 3 and Year 5 on Naplan 2017. This is an
increase of 21.2% on the 2015 figure.

 • Year 3 Aboriginal students increased their
average score for Reading by 47 points on the
2015 figure and for Grammar and Punctuation by
101.6 points on the 2015 figure.

 • In 2017 8% of Aboriginal students were in the top
two bands for Reading and Numeracy. This is a
slight improvement on the figure of 6.82% in
2015. It should be noted that year 3 Aboriginal
students represent most of this growth and only in
Reading. 

In term 3 2017, the 3–6 Instructional Leader analysed

school–based data with a focus on Reading,
Comprehension and Writing  results for students in
Years 3 to 6. For each aspect she examined the
proportion of students who were achieving stage
appropriate cluster markers, those that were close to
achieving stage appropriate cluster makers and those
that were well below stage appropriate cluster markers.
She then exracted from that the results for Aboriginal
students. Below is a summary of the results:

Year 3

Reading

Above  All  84%   Aboriginal  90% ; just below All  8% 
Aboriginal 10% ;  well below All  8%  Aboriginal 0%

Comprehension

Above  All  73%   Aboriginal  90% ; just below All 
16%  Aboriginal 10% ;  well below All 11%  Aboriginal
0%

Writing

Above  All  40%   Aboriginal  20% ; just below All
27%  Aboriginal 40% ;  well below All 33%  Aboriginal
40%

Analysis

In term 3 of 2017 in reading and comprehension, Year
3 Aboriginal students were achieving results
comparable to non Aboriginal students. In writing
however they were under–represented in achievement
at or above stage expectations and over represented in
achievement below or well below stage expectations. 

Years 4 to 6 (average proportions)

Reading

Above  All  67%   Aboriginal  56% ; just below All 
24%  Aboriginal 36% ;  well below All  9%  Aboriginal
9%

Comprehension

Above  All  62%   Aboriginal  46% ; just below All 
29%  Aboriginal 34% ;  well below All 9%  Aboriginal
20%

Writing

Above All 54% Aboriginal 24% ; just below All 33%
Aboriginal 42% ; well below All 26% Aboriginal 35%

Analysis

In term 3 of 2017 in all aspects, Year 4 to 6 Aboriginal
students were under–represented in achievement at or
above stage expectations and over represented in
achievement below or well below stage expectations.
This  result would indicate that while the school is
working well at supporting Aboriginal students in terms
of cultural and social emotional aspects of their
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schooling, a more targetted approach is required to
deliver more equitable outcomes for Aboriginal
students. The year 3 results were treated seperately
here because they stand out from the rest of the
cohort.  As noted above, year 3 Aboriginal student
achievement on Naplan 2017 in Reading accounted for
most of the shift of students into the top 2 bands. As
stated earlier in this report, the shift of students into the
top 2 bands in year 3 may be attributed to the
implementation of the L3 and TEN programs K–2
starting in 2011. Two findings of note emerge from this
analysis.
1. The school data collated by the Instructional

leader correlates well with the data collected
through Naplan 2017. This indicates that
teachers' judgements of where their students sit
on the Literacy Continuum are increasingly more
accurate and

2. The evidence–based explicit teaching strategies
of L3 and TEN work effectively for most students,
regardless of cutural background.

Recommendations

That the Aboriginal Education team explore options for
delivering more targetted and personalised support to
Aboriginal students in both Literacy and Numeracy.

That the Aboriginal Education team in collaboration with
Instructional Leaders explore and implement
evidence–based explicit teaching strategies for
students in years 3 to 6.

That these evidence–based strategies are promolgated
to all teachers 3 to 6 and their implementation tracked
and highly supported to ensure that students in 3 to 6
have access to the same cohesive approach to
pedagogy as students K–2.

Multicultural and anti-racism education

During 2017, 18% of students at CPPS were from
Language Backgrounds Other Than English (LBOTE).
The three largest community languages represented
were Samoan, Spanish and Tongan.

Harmony Day is celebrated every year at CPPS as
tolerance and acceptance of people from all cultural
backgrounds is promoted. The theme for 2017
Harmony Day was ‘Strength in Harmony’ and all
students were able to experience and participate in

performances by Indigenous Infusion, Italian Comedy,
Hip Hop, Rhythm of African Drums and Middle Eastern
World Music. The school covers 100% of the cost of
Harmony Day celebrations to ensure that all students
have access to these imprtant cultural experiences.

The school Anti–Racism Officers (ARCO) are Mrs
Wallace and Mrs Kraljevic. If a concern is raised by a
student, teacher or parent the ARCOs investigate and
speak with everyone involved to ensure that everyone
is happy and safe at school.

The English as an Additional Language or Dialect
(EALD) Program, where students are able to receive
additional support in English language development,
was conducted two days per week, by Mrs Kraljevic.
For specific results refer to Key Initiatives.

Other school programs

The School Learning support Officer (SLSO)
program

In 2017 the school extended its SLSO program to
provide all mainstream classes with  2 hours of SLSO
time. Each of the 11 SLSOs worked in K–2 classrooms
in the first session of the day and in 3–6 classrooms in
the middle session of the day. SLSOs also worked on
the playground at recess and lunch breaks. Some were
assigned to observe or monitor high needs students.
The Learning and Support Team (LST) conducted a
survey of teachers, SLSOs, Instructional leaders and
students to determine the impact and effectiveness of
the program given that it came at a substantial cost.  A
summary of survey results is outlined below:
 • SLSOs spend most of their class time working

with students individually or in small groups. They
spend the least amount of time in preparation of
lesson materials and resources. 

 • SLSOs estimated that 55% of their time was
spent working with students to meet goals in their
Individual Education Plans (IEP).

 • Teachers, SLSOs and ILs agreed that
approximately 40% of SLSO time is spent on
individual assessments and/or data collection.

 • The majority of SLSO’s and teachers indicated
that teachers frequently or always plan ahead for
their SLSOs and that explicit instructions were
frequently or always given by teachers to SLSOs.

 •  Less than half of the SLSOs felt they  met
frequently with their teachers to discuss student
progress.

 • 70% of SLSOs indicated that their
teachers frequently provided them with engaging
strategies. 

 • 93% of teachers agree/strongly agree that the
provision of SLSOs meets learning needs of
students.

 • 90% of teachers indicated that the SLSO have the
appropriate skill set to work effectively with
students

 • SLSOs indicated that Professional Learning
sessions increased their confidence  &
understanding  of their role. 

 • 67% of SLSOs felt that the SLSO log books were
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useful.
 • Most teachers, ILs,  LaSTs and SLSOs indicated

that more knowledge & understanding of
Universal Design for Learning Principles and
Specific Difficulties & Disabilities was needed.

 • Results indicated that  SLSOs, teachers, ILs and
LaST have an average to good understanding of
a range of strategies for students with ADHD and
expressive/receptive language difficulties.

 • Teachers and SLSO indicated an average
understanding of some strategies for students
with ODD. 

 • LaSTs, ILs and teachers indicated that they  have
an average understanding of  strategies for
memory disability.

 • SLSOs and teachers indicated a good
understanding of a range of strategies for
students with ASD.

 • Most teachers, LaSTs, ILs & SLSOs indicated a
need for more knowledge and skills in supporting
students with emotional and  behaviour disorders
and visual, auditory and motor perceptual
disabilities. 

 • 65% of students indicated that working with an
SLSO improved their learning.
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