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Introduction

The Annual Report for 2017 is provided to the community of Guildford West as an account of the school's operations and
achievements throughout the year. 

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Ms Kerry Weston

Principal

School contact details

Guildford West Public School
Palmer St
Guildford West, 2161
www.guildfordw-p.schools.nsw.edu.au
guildfordw-p.School@det.nsw.edu.au
9632 9942
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School background

School vision statement

In order to provide equity and achieve excellence, every student and every teacher at Guildford West Public School will
think creatively, communicate effectively, have a growth mindset and good interpersonal skills. They will be self–
regulated learners who question, reflect, persevere and use digital tools effectively and ethically. They will be informed
global citizens who show empathy and compassion towards others.

School context

Guildford West Public School has a current student enrolment of 465. This includes 64% of students from a Language
Background Other Than English. 35% of our students come from an Arabic speaking background, 4.3% come from a
Pacific Islander background, 2.6% from a Turkish speaking background, 2.6% from a Persian background, 2.2% from a
Chinese speaking background and 14.3% from other language backgrounds, including Vietnamese, Hazara, Hindi and
Thai. Our school population also includes a relatively small number of 13 indigenous students. Our student mobility rate
has continued to increase over the last few years.

Our school has a Multicategorical Support Unit with four classes. One Assistant Principal, three permanent teachers
and three permanent SLSOs work within the unit at Guildford West. The school also has a strong integration program for
students with special needs and there are currently four SLSOs employed in various capacities.

Our school is a KidsMatter school and we implement a whole school PBL program, “On Track”. A school expectations
matrix was developed and communicated to the school community. Teachers have developed and taught lessons to our
students to ensure that expectations are understood. A consistency matrix has also been developed and is implemented
alongside the student matrix.

As an Early Action for Success school, Instructional Leaders have been appointed and additional resources have been
allocated that enable the school to provide tiered interventions that focus on literacy and numeracy outcomes for all
students in Kindergarten to Year 2.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

Learning

In the domain of Learning, the school focus has been a strategic and planned approach to develop whole school
wellbeing processes that support the wellbeing of all students so they can connect, succeed, thrive and learn. The school
has moved beyond delivering to sustaining and growing within the school wide expectations of behaviour to ensure
effective conditions for learning. They were explicitly, consistently and supportively applied across the school, within PBL
On Track values; be safe, be responsible, be respectful and be an active learner. Differentiation of curriculum delivery
within classrooms happens for some students with particular identified needs. The parents of affected students were
advised about adjustments made.

In 2017, the school introduced a centralised system (Sentral) for analysing and reporting data on student and school
performance, including academic growth, wellbeing, non–academic and cross–curriculum data. The school used this
data to inform collective decisions about student learning, develop individualised learning programs, aligned with
improvement measures in the school plan. This assisted the school in moving to reporting to parents in all Key Learning
Areas whilst being policy compliant.

The wellbeing of students is a priority for all members of the school community. This year, the school introduced the
implementation of a Lifeskills program which specifically looked at developing strategies to teach students to self regulate
and develop their emotions in a productive way. The program allowed students to develop their self–awareness
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and increase their impulse control, focus and empathy. This has had a significant positive impact on the general
behaviour, engagement and learning of our students. The performance of the school in creating a positive and productive
learning culture among students and staff has been a feature of our progress.

Teaching 

In the domain of Teaching, the focus has been on a whole school assessment strategy in place that is designed to
ensure that the learning of all students is systematically monitored. As an Early Action For Success school, the
monitoring of literacy and numeracy is a whole school approach.  Teachers have collected and used assessment data on
a 10 weekly cycle, monitored achievements and identified gaps in learning to inform planning for particular student
groups and individual students.

Instructional Leaders worked closely with teachers to regularly interpret and use data to inform their teaching programs
and pedagogical practices. Evidence of differentiation  developed across the school, but in particular within key
milestones for transformative practices in literacy and numeracy. Our major focus in the domain of Teaching has been on
effective classroom practice for staff members. An important opportunity has been provided to staff in the form of
Instructional Leadership, promoting and modelling effective,evidence–based practice. All classrooms have become well
managed, with well–planned teaching taking place so that students can engage in learning productively, with minimal
disruption.

Leading

In the domain of Leading, our focus has been building on a positive school culture. Our priorities have been to progress
leadership and management practices and processes through leadership mentoring. Staff continued to articulate the
purpose of each strategic direction in the School Plan and worked closely with both executive and the community to
ensure programs and directions are achieved. This approach recognises that leadership development is central to the
achievement of school excellence. The leadership team has been successful in leading the initiatives outlined in this
report, building the capabilities of staff to create a dynamic school learning culture.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide 
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Strategic Direction 1

Increased student learning and engagement

Purpose

Purpose:

To improve student outcomes through tiered intervention and the engineering of high quality learning tasks that are
guided by embedded formative assessment practices and which provide for explicit and purposeful feedback.

This is because our findings indicate that we need to continue to support our students at point of need and develop
quality tasks informed by effective formative assessment practices.

Overall summary of progress

Guildford West became an Early Action for Success (EAFS) school in 2017. We were appointed two Instructional
Leaders.  Early Action for Success is the Department of Education’s commitment to improving students’ literacy and
numeracy performance in the early years of schooling.  At Guildford West PS we have aimed to improve students’
performance in literacy through the implementation of a K–2 literacy program: Language, Learning and Literacy (L3). The
Instructional Leaders have led teachers through quality professional learning, focused around differentiated teaching
practices, collection and analysis of data and targeted interventions.

In 2017 professional learning continued to focus on the development of formative assessment and differentiated teaching
and learning in all program supervision. All teaching staff participated in regular scheduled professional learning and
collaborative planning days led by consultants specialising in differentiation. Programs were differentiated based on the
learning needs of the students. This led to the refinement of programming templates to promote the inclusion of planned
differentiated content, processes, products and environment. As a result of this, planned differentiated teaching activities
were evident in most teaching and learning programs. 

A Speech Pathologist was employed to work with students in Kindergarten to Year Two, two days per week. Individual
and small group sessions were focused on interacting and communicating, and improving talking and listening outcomes.

As part of this year’s ongoing professional learning focus, an online Teacher Learning Community (TLC) was created.
This platform provided the opportunity for professional dialogue. Teachers continuously shared current research,
exchanged ideas and reflected on practices and processes. This ensured that teachers continuously reflected on and
refined their differentiated programs.

In 2017, Guildford West Public School purchased future focused furniture for all K–2 classrooms. The styles of furniture
have allowed classroom teachers to create flexible learning environments, where students are encouraged to work in
different learning areas that meet their individual needs. Classroom teachers are continually changing and altering the
configurations of desks to accommodate for differing learning tasks and needs. Classrooms have incorporated
ergonomic chairs, white board top tables and a range of seating options.

The furniture has encouraged students to work together in a supportive and interactive space. Students at Guildford
West Public School have developed the abilities to be active listeners and learners, work collaboratively and devise new
ideas together. Working together within these new learning environments has helped improve students’ creativity,
inspired student’s curiosity, interest and willingness to try new things. Overall, the introduction of flexible furniture has led
to improved learning outcomes and increased engagement in set tasks.

Supporting flexible learning environments, the school purchased XOs, which are laptops specially designed to support
students learning through accessing technology, enabling 21st century skills in every classroom. Students were
encouraged to become critical problem solvers in every classroom. Staff were provided professional learning to support
their teaching strategies, ensuring the XOs were being well utilised in all classrooms. 

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

100% of teaching and learning
programs contain evidence of
planned differentiation and

$83 915 (Quality Teaching,
Successful Students –
QTSS)

In Term 3 and 4 of 2017, staff participated in
professional learning sessions focused on
Differentiation. Consultants from English and Gifted
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

formative assessment practices.
$200 000 (Equity Loading –
Low Socio Economic –
quality learning
environment)

and Talented backgrounds led two sessions that
centered on differentiating content, product,
process and learning environments. They provided
support and advice for staff to differentiate stage
programs to suit the individual needs and abilities of
students in their classes and that challenge and
extend students' learning.

After completing the professional learning teachers
were then able to use their knowledge to
incorporate differentiation into their teaching and
learning programs. 

Observations were conducted by school executive
in differentiation, classroom practice and teaching
and learning.

Future–focused furniture was purchased for K–2 to
ensure differentiated learning experiences, aligned
to L3, were provided to students.

70% of students have achieved
expected growth relative to their
starting point each year utilising
the Literacy and Numeracy
Continuums.

 

$5000 (beginning teacher
allocation)

$217 543 (1.4 allocation of
Instructional Leaders)

$44 000 (Equity low level
adjustment disability–
Speech Pathologist)

$25 733 (Student Refugee
Support)

$60 000 (Equity low level
adjustment disability –
SLSO support)

All students K–6 were plotted on the Literacy and
Numeracy Continuums. Beginning teachers were
supported by ILs to plot students.

An increase from 39% in 2016 to 76% in 2017 of
students meeting end of Kindergarten expectations
in Reading.

An increase from 53% in 2016 to 89% in 2017 of
students meeting end of Year 1 expectations in
Reading.

73% in 2017 of students meeting end of Year
2 expectations in Reading.

SLSOs were employed across K–2 classes to
support literacy and numeracy intervention
programs.

SLSOs were employed across the school to support
students from refugee backgrounds

.

Next Steps

 • Refine assessment practices across the school to ensure that they are responsive to student needs.
 • Teachers confidently develop engaging Teaching and Learning Programs that encourage and reflect students

becoming creative and critical thinkers. 
 • Whole school approach to programming expectations.
 • Whole school implement Global Digital Citizenship project that reflects the 6Cs and STEM.
 • Expand the school's Gardening Project to become a whole school focus on Sustainability.
 • Continued expectation that differentiation is evident in all teaching programs.
 • As an EAFS school Literacy & Numeracy Progressions will be implemented across whole school along with

evidence collection.
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Strategic Direction 2

Quality leadership and professional learning culture

Purpose

Purpose:

To establish a culture of collaboration that fosters mentoring and strategic professional learning opportunities, which build
leadership capacity and best practice in pedagogy.

This is because our findings indicate that our teachers value collaboration and the opportunity to learn and develop new
skills from each other.

Overall summary of progress

Teachers have participated in a range of professional learning throughout the year. This included weekly whole school
and team professional learning meetings as well as individualised professional learning responding to teachers’ specific
learning goals.

As a school we have had a particular focus around differentiation, Positive Behaviour for Learning (PBL) and the English
syllabus. Professional Learning has been in collaboration with experts from within the Department of Education.

Language, Learning and Literacy (L3) is a research–based intervention and quality teaching program for Kindergarten
and Stage 1 students, targeting reading and writing. Students receive explicit instruction in reading and writing strategies
in small groups in a daily literacy lesson. In 2017 all Kindergarten and Stage 1 teachers successfully participated in
fortnightly professional learning and observations run by an in school L3 trainer.

All executive team members received mentoring in the areas of leadership and coaching to build capacity and develop a
strong, well–informed school leadership team.

A range of professional learning opportunities were made available to staff at the beginning of Term 3 2017 to ensure the
use of the new devices in the classroom reflected best practice. The 140 laptops were used in the classroom as a
learning tool across a range of subjects and contexts. One of the most important learning tools introduced was G Suite.
This incorporated Google Classroom with other apps and services such as Google Drive, Forms, Calendar, Search,
Docs, Sheets, Slides and Gmail. Through an online setting, the teachers at Guildford West PS had access to
automatically upload homework, resources, communicate with students, and conduct quizzes inside and outside of
school hours. They could also track student progress and share it easily with parents.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increased percentage of teachers
have the opportunity to
collaborate and value
collaboration as a learning
strategy.

$81 538 (Beginning
Teacher funds, Literacy and
Numeracy funds)

$34 714 (Great Teachers
Inspired Learning)

All teachers have had the opportunity to collaborate
during team planning sessions, professional
learning and at other planned activities throughout
the year. 

All K–2 teachers were trained in L3 with teachers
partaking in ongoing professional learning in their
1st and 2nd  year of L3 training and
implementation. Additional beginning teaching
mentoring by L3 trainer was provided.

Expert staff were employed by the school to deliver
ongoing professional learning in the areas of
English and differentiation. Resources were
purchased to support quality literacy
implementation across the school.  

All Stage 2 teachers were supported, including
beginning teachers, in professional learning
focused around developing daily literacy sessions.
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increased percentage of teachers
have the opportunity to
collaborate and value
collaboration as a learning
strategy.

Beginning Teacher funding support was used to
release teachers & Executive to conduct
observations, write programs, mentor and reduce
face to face teaching for Beginning Teachers.

All teachers have individual
Performance and Development
Plans aligned to the Australian
Professional Standards for
Teachers.

$39 554 (Professional
Learning allocation)

100% of teachers have developed and evaluated
Performance and Development Plans.

Three teachers gained accreditation at Proficient.

Professional learning to support staff in achieving
PDP goals.

Executive staff were mentored in leadership
coaching to support their teams, aligned to
Australian Professional Teaching Standards.

All teaching and learning
programs have evidence of the
integration of ICT General
Capabilities.

$37 000 (Per Capita
loading)

$85 550 (Equity
socio–economic
background)

Teachers have continued to implement teaching
and learning programs that include ICT.

Lego Robotics Workshop were run in Term 2 and 3,
three days of workshops. The students thoroughly
enjoyed the workshops.

The Xenotech Group worked at the school
fortnightly alongside technology support officer, to
support the implementation of technology
throughout the school. Resources have been
organised so they can be more accessible for
student use.

Teachers at Guildford West Public School
commenced using Cloudschool as our collaborative
programing platform. Cloudschool was a learning
management system that allowed teachers to plan
units of work electronically and embed digital
resources into lessons in a more meaningful and
authentic way.

In addition to whole staff professional on use of the
XO Infinities during the Term 3 Staff Development
Day, a number of teachers participated in additional
professional learning opportunities related to future
focused learning. Six teachers attended the
two–day Ignite the Spark conference at UNSW.

Next Steps

 • Focus on Quality Literacy teaching 3–6, including programming, assessing and teaching activities.
 • Leadership opportunities and mentoring expanded across the school building leadership capacity.
 • Differentiated Professional Learning aligned to PDPs, G Suite, Progressions and individual needs.
 • Whole school consistent approach to programming expectations utilising G Suite and aligned to Teaching

Standards.
 • Lesson observations and feedback to inform teaching and learning embedded as school practice.
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Strategic Direction 3

Enhanced community partnerships and systems

Purpose

Purpose:

To build a positive school culture that nurtures the mental health, wellbeing, education and relationships of it's students,
staff and wider community.

This is because our data indicates that our students and wider community require our support to become valuable and
empowered global citizens.

Overall summary of progress

This year we have been involved in numerous programs that have developed community engagement across the
school. They have included transition to school, Together Kids, Youth Off The Streets, Uplifting Australia and Family
Connect Circles. 

In order to prepare the incoming Kindergarten cohort for school life, a series of orientation sessions were arranged and
held during Term 4, 2017. Students participated in a range of literacy, numeracy and developmental play activities for an
hour block. Staff were able to observe students' interactions, school readiness and identify students who may require
additional support. In total, 45 students attended at least one session. While students were involved in the program,
parents/carers attended information sessions, presented by the school's Community Engagement Officer and
Instructional Leaders. These sessions were focused on school readiness, school routines, attendance, literacy and
numeracy. 

Together Kids, offered in Terms 1 and 2 to students from Years 4–6, is delivered by the Parramatta Holroyd Family
Support team. Together Kids is an educational group work program supporting learning and development for
children. The aim of the program was to enhance the living, social and communication skills of children through the
exploration of art and craft, cooking, budgeting and saving, personal care and hygiene, communication and  social skills,
friendships and peer support, feelings and personal strengths. 

In 2017, Youth Off The Streets delivered a customised program to Year 6 students. The program provided safe links for
students as Early Intervention prior to leaving primary school. 

We launched the Uplifting Australia program, 'Ready Steady Go' hangout sessions for students and families in Years 2, 4
and 6. A hangout session for each cohort focused on different social and emotional aspects and built on relationships
within families. Family Connect Circles were also introduced through Uplifting Australia. Families reported that the
structure of the family circle increased feelings of connectedness and an expansion of deeper and more meaningful
conversations at home.  

Parents and carers were offered the chance to participate in the Triple P program delivered by Boronia Multicultural
Services. The program supported parents with tips and strategies to help manage children's behaviour, while allowing
parents to better understand why children behave the way they do.  The program suggested effective practices to help
manage children’s behaviour that is supportive and inclusive. 

Parents were invited to a session conducted by Holroyd Youth Liaison Officer from Merrylands Police, Senior Constable
Hatton on the topic of cyber safety. The session provided an opportunity for families to learn about the messages
delivered earlier to students about developing personal safety strategies, respect for their own bodies and protection of
their digital profile. 

During 2017, the PBL team conducted an audit of current wellbeing practice procedures across the school. The review 
gathered qualitative and quantitative data. The results suggested that the school’s PBL program required a relaunch.
Department of Education PBL specialists conducted training sessions with staff members. One of the sessions was a
whole day of training for the PBL team focused on revisiting PBL matrix and created engaging PBL lessons to pre–teach
expectations in all contexts of our school. The remaining sessions were held after school and attended by all staff to work
collaboratively to create the lessons needed to complete the matrix.

To further address student wellbeing, the Chill–Out Room was established. This involved refurbishing a learning space to
be used as an alternative play area for students who are having difficulties on the playground. The room was staffed and
many boardgames and toys provided. The room was accessed during learning time, and was available to K–2 students

Printed on: 7 May, 2018Page 11 of 21 Guildford West Public School 4000 (2017)



at recess and 3–6 students at lunch time. Any student that was deemed to need to be in this space was also able to
access the area with a pass. A K–2 Social Skills program was developed through data analysis of student’s wellbeing.
Students who attended this group were targeted based on behaviours of concern. The program used was based on
Goldstein’s Skill streaming for Early Childhood. On average, students attended for three days per week for a five week
period. The program led to a reduction in playground incidents recorded with attendees, especially with Kindergarten and
Year 1 students.

At the end of Term 3 the school PBL team re–launched a new initiative to the students and school community. During the
re–launch the winning name of our new school mascot was unveiled and students were awarded  with their wristbands.
These students had to accumulate 10 'On Track' awards in the areas correlated with our PBL values. The school held a
highly successful ‘On Track’ day to celebrate the achievement of positive behaviour demonstrated by students.

In 2017 Guildford West PS worked together to develop a positive school culture that consistently reinforced the message
that bullying is never acceptable. A school wide recognition of National Day of Action against Bullying and Violence
occurred including in class lessons around Signe Wilson’s work on Rude Vs Mean Vs Bullying. Stage 2 participated in an
anti–bullying program Rap 4 Change. The workshops consisted of four stations, teaching elements of Hip Hop to help
educate young people in the importance of education and dealing with issues of bullying, racism, peer pressure, through
creative arts and rap music.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Annually increase of parents
attending workshops and learning
opportunities.

$1000 (Uplifting Australia) There was continued growth in parent attendance
at various school based initiatives and events. 

All staff attended Staff Development Day training in
Uplifting Australia program.

Uplifting Australia program, 'Ready Steady Go'
hangout sessions. The first session in Term 2,  12
families attended in Term 3, 13 families attended an
in Term 4, 28 families attended. This showed a
gradual increase over the year.

Guildford West supported Parramatta Holroyd
Family Supports’ Transition to School Program. 
20–25 students participated in each week during
Terms 3 and 4.

Guildford West held transition to school sessions for
students beginning Kindergarten. 81% of students
beginning Kindergarten attended at least one
session.

Decreased student behaviour
and welfare incidents, referrals
and crises.

$16 631  (Integration
Funding Support– used for
SLSO)

$33 952 (Equity
socio–economic
background)

$22 000 (Equity low level
adjustment disability–
Occupational Therapist)

At the end of the year, 275 students (65% of the
student population)  received their PBL badges and
attended the 'On Track' day.

Student behaviour has improved. Sentral data
indicates there was a 35% decrease in
negative incidents between Term 1 and Term 4.
Incidents of bullying more than halved from Term 1
to Term 4.

An Occupational Therapist was employed weekly to
work with students in developing self–regulation
strategies and to address sensory needs.

All students K–6 participated in the Life Skills
Program during Term 1. This program enabled
students to develop self–awareness, self–regulation
and mindfulness skills.

 Sentral wellbeing data continues to be entered
daily, uploaded, accessed in Learning and Support
Team meetings.
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Next Steps

 • Continue successful programs –  Uplifting Australia, Youth Off The Streets, transitions to school, Together Kids.
 • Improve school communication systems with families to streamline how parents get information (utilising Seesaw

and Sentral Parent Portal.)
 • Increase availability of interpreters. 
 • PBL team to guide staff to consistently implement the school’s PBL ‘On Track’ program in all classrooms. There

will be a focus on maintaining a 5:1 ratio of positive to negative communications. The recently revised flow charts
for acknowledging positive behaviour and managing negative behaviours will be another area of focus.

 • Increase parent focused support. 
 • Life Skills Program to be implemented in 2018 (funded by parents/carers).
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading $4000 (Aboriginal
background)

In 2017, there were 13 students (from 8
families) of Aboriginal and Torres Strait
Islander background enrolled K–6.
Personalised Learning Pathways (PLPs) were
developed for these students in consultation
with the students and parents or carers where
possible. The majority of  goals in these PLPs
were academic, specifically targeting either
aspects of writing or maths or a combination
of reading, writing and/or maths. Other goals
targeted attitude,motivation and behaviour
and one targeted a specific aspect of sport.

English language proficiency 1.2 FTE

$27494 – Flexible Funding

Students from non–English speaking
backgrounds form 64% of the school
population. The English as an Additional
Language or Dialect (EAL/D) allocation
included 1.2 FTE. Students are supported in
the classrooms with additional resources,
including SLSOs to enhance their English
language acquisition.

Update EAL/D phases following assessment
and review student progression against
Continuums in literacy and numeracy.

Low level adjustment for disability 2.1 FTE

$94167 Flexible Funding

1.0 Reading Recovery 

Additional staffing
allocation.

All students requiring adjustments and
learning support including IEPs are catered
for within the classroom through differentiated
programming and teaching. The school's
Learning and Support Teacher (LaST)
allocation is 2.1 staff across the school. This
is allocated based on student needs across
the school with all stages K–6 having access
to tiered interventions.

As an EAFS school focusing on early tiered
intervention an additional Reading Recovery
teacher has been employed. This program is
strongly supported by the engagement of two
full time SLSOs. SLSOs are employed to
support students who receive targeted
funding and students identified as having low
level adjustment disability needs.

Socio–economic background $340079 Funding was used in this equity area to
support students through employment of
SLSOs as Early Intervention in accessing
areas of the curriculum. Additional support
through targeted intervention accessing
Occupational Therapy and Speech Therapy. 

Funds were used to increase student
engagement and participation through the
provision of necessary classroom resources,
quality future focused learning
environments and ICT with a focus of working
towards 1:2 device ratio.

Support for beginning teachers $48476

Funding allocation carried
forward for respective
teachers into 2018 as
required.

In 2017 we supported eight beginning
teachers through Great Teaching, Inspired
Learners (GTIL) funding. Beginning teacher
and beginning teacher Mentor Time was
scheduled into release timetables to facilitate
successful orientation and individualised and
targeted professional learning. This
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Support for beginning teachers $48476

Funding allocation carried
forward for respective
teachers into 2018 as
required.

professional learning included L3, planning for
differentiation, classroom management,
collaborative planning time with other staff
members and assistance in writing IEPs and
student reports. 

In addition, all beginning teachers were
guided and supported through the process of
accreditation at proficiency. Three teachers
were supported to complete their
accreditation maintenance. Teacher release
and support was provided towards completion
of accreditation process at proficient
standard.

Early Action for Success $217543

1.4 FTE

At Guilford West Public School we have
aimed to improve students’ performance in
literacy through the implementation of a K–2
Literacy program Language, Learning and
Literacy (L3). The Instructional Leaders have
led teachers through quality professional
learning focused around differentiated
teaching practices, collection and analysis of
data and targeted interventions. This has
included support in the classrooms and in
professional learning sessions. 
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Student information

Student enrolment profile

Enrolments

Students 2014 2015 2016 2017

Boys 242 249 241 226

Girls 202 206 195 189

Our student enrolment fluctuates as we do have a
number of families moving in and out of our area. 

Student attendance profile

School

Year 2014 2015 2016 2017

K 95.1 93.6 94.9 93.1

1 95.3 94.8 92.2 93.3

2 95.6 94.2 92.3 90.7

3 96 93.7 92.4 90.6

4 93.9 94.8 92.1 90

5 94.6 94.2 93.9 90.6

6 94.9 94 92.9 93.4

All Years 95.1 94.2 92.9 91.6

State DoE

Year 2014 2015 2016 2017

K 95.2 94.4 94.4 94.4

1 94.7 93.8 93.9 93.8

2 94.9 94 94.1 94

3 95 94.1 94.2 94.1

4 94.9 94 93.9 93.9

5 94.8 94 93.9 93.8

6 94.2 93.5 93.4 93.3

All Years 94.8 94 94 93.9

Management of non-attendance

All students are encouraged to attend school daily. In
2017, students who achieved 100% attendance were
presented with an award at the Presentation Day
Assembly. 

Student attendance at Guildford West Public school is
stable with a focus on 85% attendance. Rolls are
marked electronically and attendance is monitored by
teachers on a daily basis. 

Information was provided to families regularly in the

school newsletter outlining the importance of regular
attendance. When a student’s attendance was of a
concerning nature their parents were notified through a
letter. Staff would make a telephone call to ensure that
appropriate support was provided so that students were
attending regularly. Notes for non–attendance are
provided by parents and caregivers and followed up by
staff where necessary. The Home School Liaison
Officer was also available to offer support where
necessary.

The inclusion of 85% attendance has been added to
the school's Positive Behaviour for Learning "on Track"
procedures for 2018. Students must have 85%
attendance to attend 'On Track' Day.

Workforce information

Workforce composition

Position FTE*

Principal 1

Deputy Principal(s) 0

Assistant Principal(s) 5

Head Teacher(s) 0

Classroom Teacher(s) 17.12

Teacher of Reading Recovery 1

Learning & Support Teacher(s) 2.1

Teacher Librarian 0.8

Teacher of ESL 1.2

School Counsellor 0

School Administration & Support
Staff

7.32

Other Positions 0

*Full Time Equivalent

There are no Aboriginal Teachers currently employed
at Guildford West Public School.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 70

Professional learning and teacher accreditation
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Professional Learning is a high priority at Guildford
West Public School. The school continues to work
towards excellence as a transparent, evidence based
culture with teachers engaging in high quality teaching
and learning programs for all students, using the
Quality Teaching Framework, aligned with the National
Professional Standards for Teachers and the School
Excellence Framework elements.

In 2017 we had a number of teachers who were new
scheme teachers maintaining accreditation at Proficient
and eight new scheme teachers working towards
gaining their proficient accreditation. 

Individualised professional learning was engaged in by
all teaching staff through the implementation of
Professional Development Plans. Teachers identified
professional learning goals relating to the needs of their
students, as identified through data collection, and their
professional growth. These goals were aligned with the
Australian Teaching Standards. Throughout 2017,
teachers sought professional learning opportunities to
develop their knowledge and skills in identified areas.
These goals were considered during the mid–year and
annual reviews.

As an EAFS school, K–2 teachers continued to
implement the L3 Early Literacy program in our K–2
classrooms with nine teachers participating in the
training.

All staff participated in school development days and in
weekly school–based professional learning which
included professional learning opportunities such as: 
 • Maintenance of compliance training such as

Anaphylaxis and Asthma training, CPR and
e–Emergency Care courses and Child Protection
modules 

 • External and online courses for teachers to
enhance their knowledge of how to further
accommodate students diagnosed with Autism
Spectrum Disorder 

 •  Courses targeting Quality Teaching, Syllabus
Implementation: English concept planning,
literacy and numeracy.

 • Executive attending GROWTH Coaching training
 • Student Engagement 

Whole School Professional Learning has included: 
 • Staff Development days focusing on

Differentiation and Positive Behaviour for
Learning 

 • The Literacy Continuum
 • Technology across the curriculum

Individual staff also had the opportunity to participate in
workshops and training on a range of topics and current
educational issues such as:
 • Behaviour management
 • STEM
 • Microsoft Google
 • One Education – XOs
 • Crisis Management 
 • Gifted and Talented 

The leadership team participated in ongoing
professional development and coaching from an

external leadership consultant. These sessions were
closely aligned with the Lead Professional Teaching
Standards.

Financial information (for schools
fully deployed to SAP/SALM)

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2017 to 31
December 2017. 

2017 Actual ($)

Opening Balance 689,766

Revenue 4,949,034

Appropriation 4,834,702

Sale of Goods and Services 1,145

Grants and Contributions 106,848

Gain and Loss 0

Other Revenue 0

Investment Income 6,338

Expenses -5,159,472

Recurrent Expenses -5,147,334

Employee Related -4,536,642

Operating Expenses -610,692

Capital Expenses -12,137

Employee Related 0

Operating Expenses -12,137

SURPLUS / DEFICIT FOR THE
YEAR

-210,437

Balance Carried Forward 479,329

The financial summary consists of school income
broken down by funding source and is derived from the
school Annual Financial Statement. This summary
details funds for operating costs and does not involve
expenditure in areas such as permanent salaries, major
building and/or major maintenance of the school's
physical environment. A full copy of the school's 2016
financial statement is tabled at the Annual General
Meeting of the parent/carer groups.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 
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2017 Actual ($)

Base Total 2,761,032

Base Per Capita 70,312

Base Location 0

Other Base 2,690,720

Equity Total 800,935

Equity Aboriginal 4,000

Equity Socio economic 340,079

Equity Language 149,383

Equity Disability 307,472

Targeted Total 751,194

Other Total 360,356

Grand Total 4,673,516

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

In NAPLAN 2017,  44% of Year 5 students showed
greater than or equal to the expected growth in
Reading and 53% made the expected growth in
Writing. 

In 2017, Year 5 students achieving above the National
Minimum standard:
 • 39% in Reading
 • 54% in Writing
 • 55% in Spelling
 • 44% in Grammar and Punctuation 

In 2017, Year 3 students achieving above the National
Minimum standard
 • 63% in Reading
 • 81% in Writing 
 • 77% in Spelling  
 • 59% in Grammar and Punctuation .
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In NAPLAN 2017, 46% of Year 5 students made the
expected growth in Numeracy and 47% were above the
National Minimum standard. In Year 3, 59% were
above the National Minimum standard.
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The My School website provides detailed
information and data for national literacy and numeracy
testing. Go to http://www.myschool.edu.au to access
the school data.

Parent/caregiver, student, teacher
satisfaction

Each year schools are required to seek the opinions of
parents, students and teachers about the school.

Their responses are below:

Students 

Students from Years 4, 5 and 6 completed the online
'Tell Them From Me' survey in Term 2. Key findings
from the survey include: 

• 81% of students have a positive sense of belonging 

• 92% of students value schooling outcomes 

• 70% of students are interested and motivated in their
learning.

Parents and Teachers

Parents agreed strongly that Classroom Teachers
expected children to pay attention in class, and that
students were clear about the rules for school
behaviour. Parents also agreed that Guildford West PS
expect children to work hard and encourage children to
do their best

Parents and Teachers were also surveyed about their
perceptions. The responses are scaled from 1–10, 10
being the highest, and an average score is scaled from
the number of questions in each category as follows:

Teacher results

Teachers were surveyed on eight drivers of student
learning; leadership, collaboration, learning culture,
data practice, teaching practice, technology, inclusive
school, parent involvement.
 • 8.5 believe they set high expectations for my

students learning
 • 9.0 believe they establish clear expectations for

classroom behaviour
 • 6.9 believe school leaders have helped establish

challenging and visible learning goals for students
 • 8.0 felt they use of assessments to understand

where students are having difficulty.
Parents results
 • 7.8 believe that teachers expect their child to pay

attention in class
 • 8.4 believe that their child is clear about rules for

school
 • 7.2 believe that their child is encouraged to do his

or her best work
 • 7.3 expect their child to my work hard

Policy requirements

Aboriginal education

In 2017, there were 13 students (from 8 families) of
Aboriginal and Torres Strait Islander background
enrolled K–6. Personalised Learning Pathways (PLPs)
were developed for these students in consultation with
the students and parents or carers where possible. The
majority of  goals in these PLPs were academic,
specifically targeting either aspects of writing or maths
or a combination of reading, writing and/or maths.
Other goals targeted attitude,motivation and behaviour
and one targeted a specific aspect of sport.

In order to promote cultural pride and raise awareness
of Aboriginal and Torres Strait Islander culture, a
visiting performance was organised to in recognition of
Reconciliation and NAIDOC Reconciliation Weeks.
Ryka Ali informed and entertained students with a mix
of traditional and contemporary stories, music, dance
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and other cultural aspects from Torres Strait Island and
North Queensland Aboriginal language groups. Due to
the number of students attending, separate
performances were held for K–2 and 3–6 students.
Students were highly engaged throughout the
performance, with a number of students and teachers
selected to join Ryka on the stage to learn and perform
dances.

Multicultural and anti-racism education

Guildford West Public School is a culturally diverse
community. Over 64% of our students are from
language backgrounds other than English. Through our
history, geography and literacy lessons students
explore many different cultures and religions to develop
an understanding of and respect for Australia’s
Indigenous people as well as our culturally diverse
communities. This is reinforced by the notion that we
‘accept and embrace diversity’, as stated in our school
wide ‘On Track’ matrix.

Our English as an Additional Language (EAL/D)
teachers continue to support the learning needs of
students from language backgrounds other than
English. Students new to English are supported within
classroom programs.  Teachers recognise and respond
to the cultural needs of the school community and the
Learning and Support Team, in cooperation with the
EAL/D staff and class teachers, seed to personalise the
learning for all students whose first language is not
English.  The EAL/D teachers use the EAL/D Learning
Progressions to identify EAL/D students needing
support. A number of students newly arrived in
Australia were given intensive support in our New
Arrivals Program (NAP). Targeted EAL/D students were
supported in–class to extend their language learning
across all Key Learning Areas.

Our Anti–Racism Contact Officer, a trained member of
staff, has been available to provide mediation for
students when necessary. The school is committed to
the elimination of racism and discrimination through the
school's curriculum, policies, including the NSW DoE
Wellbeing Policy and by promoting and maintaining an
inclusive, culturally tolerant working environment.
Acknowledgement and celebration of our school’s
cultural diversity is manifested in our observance of
Harmony Day.

Printed on: 7 May, 2018Page 21 of 21 Guildford West Public School 4000 (2017)


