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Introduction

The Annual Report for 2017 is provided to the community of Terranora Public School as an account of the school's
operations and achievements throughout the year. 

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Mr James Hackett

Principal

School contact details

Terranora Public School
650 Terranora Rd
Terranora, 2486
www.terranora-p.schools.nsw.edu.au
terranora-p.School@det.nsw.edu.au
07 5590 4146
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School background

School vision statement

At Terranora Public School we believe in ‘Care and Excellence’. We provide an inclusive environment so that students
reach their true potential and become confident, creative individuals who are prepared to embrace 21st Century changes
that build our community for today and tomorrow.

School context

Terranora Public School stands poised on the rim of the escarpment overlooking the Terranora Broadwater and the
South Pacific Ocean to Surfers Paradise. The school has an enrolment of 452 students offering a rich and varied
educational program combining academic, sporting, cultural and social opportunities. These provide strong foundations
on successful, diverse programs. 

Terranora Public School has a far reaching reputation for care and excellence. The school’s academic achievement has
been recognised within the school and the wider community. Our exceptional teaching staff encourage high expectations
and success in learning for every student. Our student population is well supported by parents and community. 

Terranora Public School is part of the Aurora Learning Community (Banora Point High School, Centaur Public School,
Terranora Public School) and encourages middle school years to participate in transition to year 7 programs offered by
Banora Point High School.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

This year, our school undertook self–assessment using the School Excellence Framework, Version 2.

Teachers at Terranora Public School undertook the self–assessment at both a stage and a whole school level focusing
on data skills and use, assessment and effective classroom practice. Findings from the survey showed that teachers
have developed and are utilising effective formative and summative assessment tools within their classrooms including
running records, Best Start, TENS testing, SA spelling test, observations and weekly assessments. Data relating to
reading, writing and number in mathematics is collected, plotted onto frameworks and used to track student progress.
These processes will be further refined and developed utilising a whole school approach as part of the new school plan
2018–2020.

This year, the welfare committee continued working on the development and implementation of an updated behaviour
policy that focused on rewarding positive behaviour and the re–assessment of the school's current discipline policy. The
implementation of this new policy in 2017 was highly effective, with staff identifying the school achieving two out of three
outcomes within the learning area of wellbeing at the level of sustaining and growing. The welfare team will continue to
focus and refine these behaviour programs and processes in 2018.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide 

Printed on: 12 April, 2018Page 3 of 13 Terranora Public School 3189 (2017)



Strategic Direction 1

Whole school approach to explicit literacy and numeracy instruction.

Purpose

Why: Best practice teaching and learning occurs when data driven literacy and numeracy learning programs utilise
effective, evidence based teaching methods.

Importance: Identifying, understanding and meeting the needs of individual students in relation to literacy skills allows
for the ongoing performance improvement of each student that is fitting to their individual ability.

Overall summary of progress

The middle school program has been successful in delivering greater than expected growth for students in relation to
NAPLAN numeracy data for Year 7. This program involved streaming students for mathematics instruction across years
5 and 6. Students also got to experience High School type transitions and movements between classes. 

Reading programs in the school are providing excellent support to all students across the board and this is reflected in
consistently high NAPLAN results.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Increase student growth in
NAPLAN to achieve greater than
state average (scaled) level of
growth from years 3–5 and 5–7 in
Reading and Spelling.

L3 training and program
delivery 

$18 057.95

Reading Recovery extra
funds $2 885.32

Student growth in NAPLAN from Year 3–5 and Year
5–7 in reading is well above state average level of
expected growth. 

Expected spelling growth is achieved between
Years 3–5 however long term data suggests that
achievement in relation to spelling is inconsistent.

Increase the number of students
achieving at or above proficiency
in NAPLAN for Reading and
Spelling to match or better the
state average (Years 3, 5 & 7).

Resources to support
teaching and learning     
 $4 585.15

Reading programs within the school are showing to
be effective. The  number of students achieving at
proficiency in reading for NAPLAN for Years 3 and
5 exceeds state average.

The  number of students achieving at proficiency in
spelling for NAPLAN in Year 5 exceeds state
average. 

Increase the number of students
achieving at or above proficiency
in NAPLAN for number, patterns
and algebra to match or better
the state average (Years 3, 5 &
7).

Resources to support
teaching and learning     
 $3 274.79

TENS $12 600

The number of students achieving at or above
proficiency for numeracy is close to state average
across the board. Students in Year 7 are showing
higher than average rates of growth for numeracy
and this demonstrates the effectiveness of the
middle school mathematics program.

Next Steps

The implementation of a whole school approach to spelling will be developed to improve outcomes and achievement for
students. This provides an opportunity to up–skill teachers in data collection and its use to support their teaching. The
effective collection and analysis of data will be used to pinpoint areas of need in relation to individual student's spelling
thus providing appropriate and individualised learning opportunities and instruction.

Priorities for the next three year school plan in relation to numeracy have been identified as: applying mathematical
knowledge to solve word problems with a focus on higher order questions involving multiple steps; teacher collaboration
and sharing in relation to the numeracy continuum, programming and assessment; and collection and reporting of
numeracy data.
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Strategic Direction 2

Build effective staff collaborative practices

Purpose

Why: In schools that excel, there are explicit systems for collaboration and feedback to sustain quality teaching practice.

Importance: Teacher collaboration within and across stages promotes positivity and provides for improved teaching
practice through ensuring consistency of curriculum delivery and teacher judgement.

Overall summary of progress

Teachers engaged in the North Coast Initiative for School Improvement (NCISI) group where they developed skills in
collaborative inquiry and generative dialogue. Through working as part of a collaborative team, teachers were able to
identify common challenges, analyse relevant data and trial instructional approaches relevant to Terranora Public School
and it's school plan. This group has been highly successful and their interaction motivating and beneficial.

Teachers are building stronger professional relationships through the school’s focus on collegial observations and
the giving and receiving of effective feedback by peers and experts from outside of the school. 

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

All staff are involved in at least
one effective collaborative team
within the school and can
demonstrate how this has
affected their professional growth
and learning.

Collaboration within Stage groups has been
identified as sustaining and growing within the
school however, there has been an identified need
to improve collaboration across the whole school
especially in relation to data collection and
analysis. 

Staff identify the school as
working towards sustaining and
growing in relation to
collaborative practice within the
School Excellence Framework.

The staff participated in an analysis of the School
Excellence Framework in relation to collaborative
practice. Teachers have identified that we are
sustaining and growing when reflecting on Stage
cohort practice. However, as a whole school staff
identified this as an area to further develop.

Next Steps

After surveying staff and reflecting on practices, an agreed goal for the next three year plan is to develop effective
collaborative processes in relation to assessment and data collection through stages and across K–6. This includes
regular opportunities to share and analyse assessment data at class, stage and whole school levels, supporting
collaborative planning to better meet identified needs.

The restructuring of LaST support to better meet the outcomes and objectives of the school plan will also be evaluated.
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Strategic Direction 3

Promote and demonstrate care and excellence.

Purpose

Why: In schools that excel, there is a strategic and planned approach to support the cognitive, emotional, social, physical
and spiritual wellbeing of all students.

Importance: Identifying, understanding and meeting the needs of individual students across areas of cognitive,
emotional and social wellbeing allows for the ongoing performance improvement of each student that is fitting to their
individual ability.

Overall summary of progress

The implementation of a whole school positive behaviour system and the continuation of social and emotional
groups have been successful in supporting selected students targeted through the Learning Support committee and at a
whole school level.

Selected students referred to the Learning Support team were supported though Social Skills, Seasons for Growth and
Friends for Life programs led by Learning Support teachers, the School Chaplain and the School Counsellor.

The whole school reward system has allowed students to develop a thorough understanding of school expectations, with
all students achieving a bronze award.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

All staff members are aware of,
committed to and implementing
the school’s welfare systems and
processes.

100% of school staff were inserviced on how to
implement the class dojo system. All staff
implemented this school wide approach to positive
behaviour.

All school staff are aware of and committed to
following whole school welfare referral and related
welfare systems.

High need (identified) students
show improvement in emotional
and social wellbeing over a three
year period through a reduction in
reported incidences.

The LaST and School Chaplain implemented social
skills and other programs to support identified
students over the three year period.

PALS and structured play activities are available
daily for students and have reduced negative
incidences dramatically during lunch periods.

Social and emotional wellbeing groups with the
School Chaplain have supported students to
improve self regulation and has resulted in reduced
negative incidences, particularly during lunch and
recess breaks.

Students demonstrate they have
an understanding of the school’s
expectations for behaviour
through an increase in students
achieving bronze, silver and gold
awards.

A whole school reward system has allowed
students to have a clear understanding of school
expectations and work towards achieving bronze,
silver and gold awards.

All students reached bronze level, indicating their
understanding of expected school behaviour.

Next Steps
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The implementation of a whole school approach to positive behaviour will continue to be implemented with some minor
changes including achievable goals and a more specific criteria. This provides opportunities for students to have a clear
understanding of Dojo point allocation so they can continue to take ownership of their behaviour. The collection and
analysis of data will be used to ensure the whole school works collaboratively towards this goal.

School Chaplain and LaST programs will continue to be implemented based on student need and referrals.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading RAM – Equity loading for
Aboriginal Background

$10 501.22 LaST 

$396 Crack the Code
intellectual property

The LaST position at the school was
supplemented to support Indigenous students
identified as requiring extra support to ensure
their success at school. Small group tuition
was supplied to support existing learning
within classrooms to develop skills in
informative writing. 

Support was provided one–to–one to support
identified students with individual student
goals relating to academics, life skills and self
esteem.

Small group Mathematics groups were
provided to promote students achievement in
relation to numeracy outcomes.

Early Intervention including Reading
Recovery and the Crack the Code
program was implemented for identified
students in K–2 to re–enforce phonological
awareness and knowledge and reading and
comprehension skills.

This year Terranora Public School paired up
with Southern Cross University to provide a
taster day at their Gold Coast Campus. This
program was initially run for Aboriginal
students and was this year extended to
include all Year 6 students at the school.
Students gained an understanding of what
university was like through hands–on
experiences across a variety of faculties.
Buses were paid for to allow all students to
attend. 

English language proficiency RAM – Equity loading for
English language
Proficiency

$400

EALD students were provided with a
specialist teacher aid who supported their
learning in relation to literacy, numeracy and
classroom rules and routines. Students
improved their understanding of school
expectations and routines, showing they
could follow classroom teacher instructions
and complete work assigned. Teachers
gained an understanding of how to make
adjustments to ensure students from EALD
backgrounds were likely to be successful
learners.

Low level adjustment for disability RAM – Equity loading for
Low Level Adjustment for
Disability

$10 501.22 LaST 

$61 036.10 SLSO 

The LaST position at the school was
supplemented to support identified students.
Small group instruction was utilised for
working memory interventions for targeted
Kindergarten students along with the
introduction of the Crack the Code program to
support students diagnosed with dyslexia.

Students working with the Crack the Code
program have shown great improvement in
their phonemic awareness and
visual–auditory–motor skills. This has
assisted all students who have participated in
achieving their own personal literacy success.
Parent, student and teacher response has
been very positive to this program.
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Low level adjustment for disability RAM – Equity loading for
Low Level Adjustment for
Disability

$10 501.22 LaST 

$61 036.10 SLSO 

One to one support was provided to support
individual students with identified needs.
Individual student Learning Pathways were
developed by classroom teachers with the
support of parents, school counsellor and the
learning support team. Programs were
delivered within classrooms with the support
of School Learning Support Officers.
Programs ensured success for individual
students based on their individual needs.

Quality Teaching, Successful
Students (QTSS)

RAM – Equity loading for
Quality Teaching,
Successful Students     

Executive teachers are provided with extra
RFF time to support programs and
supervision of staff within the school.

Socio–economic background RAM – Equity loading for
socio–economic
background

$2807.23 

Students attended a hands–on careers day at
a local High School. Over thirty local
community business owners and government
agencies including the federal policy, fire
brigade, optometrists and local universities
attended. Students were able to gain
knowledge about possible careers and career
paths. Buses were subsidised to allow all
students to attend.

Identified students were supported to
participate in extra–curricular activities that
they would otherwise have not been able to
experience due to financial hardship. These
included: participating at district, regional and
state sporting events; PSSA competitions
and; school camps and excursions to
Canberra and Tallebudgera. 

Support for beginning teachers RAM – Equity loading for
Beginning Teachers

$18 092.95

Two beginning teachers attended the Women
in Leadership Summit. Australia's most
successful women in business offered advice
on how to deal with challenges, and provided
specific ways in which these teachers could
make a difference within our school. It was
beneficial for the teachers to see how women
can have a positive impact especially when in
senior executive roles. 

Beginning teachers are provided with extra
Release from Face to Face teaching duties to
work with a mentor who supports them in
areas they identify. Teacher modelling and
team teaching were also utilised within
classrooms to support beginning teacher
development.
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Student information

Student enrolment profile

Enrolments

Students 2014 2015 2016 2017

Boys 200 204 230 231

Girls 225 222 230 222

Student attendance profile

School

Year 2014 2015 2016 2017

K 94.6 96.1 95.3 94.7

1 95.3 94.5 95.6 94.5

2 94.1 95.3 94.2 93.7

3 94.7 95.2 94.5 94.1

4 94.4 94.3 93.2 93.8

5 95.4 94.7 95.8 93.9

6 95 95.8 94.6 94

All Years 94.8 95.1 94.7 94.1

State DoE

Year 2014 2015 2016 2017

K 95.2 94.4 94.4 94.4

1 94.7 93.8 93.9 93.8

2 94.9 94 94.1 94

3 95 94.1 94.2 94.1

4 94.9 94 93.9 93.9

5 94.8 94 93.9 93.8

6 94.2 93.5 93.4 93.3

All Years 94.8 94 94 93.9

Management of non-attendance

Student attendance at Terranora Public School is
consistently high. Families are asked to supply the
school with a written explanation following any absence
and are required to inform the principal beforehand if
extended absences are likely. If a student is regularly
absent without significant reason a referral to the
Home–School Liaison Officer may be made.

Workforce information

Workforce composition

Position FTE*

Principal 1

Deputy Principal(s) 0

Assistant Principal(s) 4

Head Teacher(s) 0

Classroom Teacher(s) 15.89

Teacher of Reading Recovery 0.71

Learning & Support Teacher(s) 0.6

Teacher Librarian 1

Teacher of ESL 0

School Counsellor 0

School Administration & Support
Staff

3.58

Other Positions 0

*Full Time Equivalent

Three staff members at Terranora Public School
identify as Indigenous. The staff as a whole is
committed to delivering an inclusive program to
increase the knowledge and understanding of the
histories, cultures and experiences of Aboriginal and
Torres Strait Islander people as the first peoples of
Australia.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 9
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Professional learning and teacher accreditation

In 2017, six teachers in Early Stage One and Stage
One completed ongoing Professional Learning for L3.
Four teachers from Stage One completed their first
year of L3 training.

Reading Recovery training continued this year,with one
new teacher completing their first year of training and
one teacher completing their second year of Reading
Recovery Training. Currently we have seven staff who
are qualified Reading Recovery teachers.

Other professional learning opportunities included
eleven teachers completing Teaching Early Numeracy
Strategies (TENS) K – 2 training. Two teachers were
also trained as TENS trainers. The TENS training was
also delivered to years 3 – 6, SENA assessment was
implemented K – 6 and results plotted using the
numeracy continuum.

Year 3 – 6 teachers (nine staff) were involved in
professional learning in Creative and Critical Thinking.
They were involved in STEM, problem solving activities,
disposition fluencies including creating activities that
involve learners being persistent, risk takers, open
minded, flexible, resourceful, and ubiquitous learners.
They also explored Thinking Caps and Critical and
Creative Crunches.

Financial information (for schools
using both OASIS and SAP/SALM)

Financial information

The three financial summary tables cover 13 months
(from 1 December 2016 to 31 December 2017). 

The financial summary consists of school income
broken down by funding source and is derived from the
school Annual Financial Statement. 

Receipts $

Balance brought forward 271,068

Global funds 387,939

Tied funds 200,053

School & community sources 136,669

Interest 3,407

Trust receipts 2,815

Canteen 0

Total Receipts 730,882

Payments

Teaching & learning

Key Learning Areas 12,871

Excursions 68,075

Extracurricular dissections 25,545

Library 2,127

Training & Development 1,832

Tied Funds Payments 193,994

Short Term Relief 68,847

Administration & Office 73,418

Canteen Payments 0

Utilities 29,083

Maintenance 63,391

Trust Payments 3,679

Capital Programs 0

Total Payments 542,862

Balance carried forward 459,088

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

The information provided in the financial summary
includes reporting from 1 January 2017 to 31
December 2017. 
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2017 Actual ($)

Opening Balance 0

Revenue 514,162

Appropriation 465,873

Sale of Goods and Services 88

Grants and Contributions 47,899

Gain and Loss 0

Other Revenue 0

Investment Income 302

Expenses -224,251

Recurrent Expenses -224,251

Employee Related -109,347

Operating Expenses -114,905

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

289,911

Balance Carried Forward 289,911

The Opening balance for the 2017 school financial year
is displayed in the OASIS table as Balance brought
forward. The financial summary table for the year
ended 31 December 2017 shows the Opening balance
as $0.00 because the Opening balance for the 2017
school financial year is reported in the OASIS table (as
Balance brought forward). 

The amount displayed in the Appropriation category of
the financial summary table is drawn from the Balance
carried forward shown in the OASIS table and includes
any financial transactions in SAP the school has
undertaken since migration from OASIS to SAP/SALM.
For this reason the amount shown for Appropriation will
not equal the OASIS Balance carried forward amount. 

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 

2017 Actual ($)

Base Total 2,925,920

Base Per Capita 70,300

Base Location 0

Other Base 2,855,620

Equity Total 135,978

Equity Aboriginal 13,424

Equity Socio economic 38,469

Equity Language 400

Equity Disability 83,685

Targeted Total 42,340

Other Total 108,852

Grand Total 3,213,090

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school’s financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

The number of students in the bottom two bands for
Literacy across all years for NAPLAN is well below
state average. This shows our programs to support
struggling students are providing well developed
support effectively.

Reading programs within the school are showing to be
effective with the number of students achieving at
proficiency in Reading for NAPLAN for Years 3 and 5
exceeding state average.

Students in Year 7 in the last two years have show
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greater than expected growth across the board in
numeracy with 68.9% (2016) and  71.7% (2017) of
students making greater than expected growth. This
demonstrates the effectiveness and successes of the
graded numeracy groups being delivered in Stage 3 as
part of the middle school program.

The My School website provides detailed
information and data for national literacy and numeracy
testing. Go to http://www.myschool.edu.au to access
the school data.

Premier's Priorities: Improving education results and
State Priorities: Better services – Improving Aboriginal
education outcomes 

The LaST position at the school was supplemented to
support Indigenous students identified as requiring
extra support to ensure their success at school. Small
group tuition was supplied to support existing learning
within classrooms to develop skills in informative
writing. 

Support was provided one–to–one for identified
students with individual student goals relating to
academics, life skills and self esteem.

Small group Mathematics groups were provided to
promote student achievement in relation to numeracy
outcomes.

Early Intervention including Reading Recovery and the
Crack the Code program were implemented for
identified students in K–2 to re–enforce phonological
awareness and knowledge and reading and
comprehension skills.

Policy requirements

Aboriginal education

Teachers at Terranora Public School continue to
incorporate Aboriginal perspectives into their teaching
programs. Students participated in learning in history
and geography content relating to aspects of
Indigenous history, including: early explorers and
settlement; artistic expression; cultural beliefs; story
telling and dreaming; and important historical and
current issues. The Acknowledgment of Country at
assemblies and other gatherings is a part of school
practice. NAIDOC week was celebrated and all
students participated in class activities and discussions
featuring Aboriginal studies.

Multicultural and anti-racism education

Throughout the year students in all classes from
kindergarten through to year six have participated in a
history curriculum that embeds culturally inclusive
classroom and school practices. They have explored
cultures and countries different to their own in a way
that fosters students’ understandings of culture, cultural
diversity, racism and active citizenship within a

democratic, multicultural society. This serves to
promote an open and tolerant attitude towards different
languages, religions and world views. 
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