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Introduction

The Annual Report for 2017 is provided to the community of Temora Public School as an account of the school's
operations and achievements throughout the year. 

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Mrs Sharon Reardon

Principal

School contact details

Temora Public School
De Boos St
Temora, 2666
www.temora-p.schools.nsw.edu.au
temora-p.School@det.nsw.edu.au
6977 2113

Message from the Principal

The annual school report is provided to the community of Temora Public School as an account of the school's operations
and achievements throughout the year.

It provides a detailed account of the progress the school has made, to provide high quality educational opportunities for
students, as set out in the school plan. It outlines the findings from self assessment that reflect the impact of key school
strategies for improved learning and the benefits to all students from the expenditure of resources, including equity
funding.

Our school's success is underpinned by three key factors that promote quality teaching and learning for our students.
Firstly, we have a highly dedicated staff, who work together to provide a supportive environment, where all students are
nurtured and encouraged to achieve their personal best in all they do. Secondly, our students are overall a motivated
group who are keen to learn and engage in a wide range of educational opportunities provided to them. Thirdly, Temora
Public School enjoys a high level of support from the parent body and local community.

2017 has been a productive and enriching year for students and staff at Temora Public School, with significant
achievements noted. Some of these are outlined below.

 • All teachers have participated in rigorous professional learning, focusing in particular on literacy, with specialist
programs such as Language, Literacy and Learning  expanded across Stage One. Teachers have valued the
opportunity to learn from their colleagues through professional dialogue, programming and assessment meetings
and collaborative practice.  This professional learning has enhanced the ability of teachers to cater for the needs of
all students in their classrooms.

 • Student data revealed that comprehension was not matching the level of reading ability for many of our students.
Staff undertook a survey identifying factors that may have influenced this result.  A targeted intervention program
named the Comprehension Project was developed to address this. The Comprehension Project targeted every
student in the school by identifying where they were in comprehension on the literacy continuum and providing
targeted teaching to move them forward in their understanding.

 • Innovative student wellbeing programs were implemented for groups of students, including "Rock and Water",
"Red Cap" and "Chillax".

 • 100% of teaching staff completed modules in the How2Learn program, which impacted positively on; student
engagement, student awareness of themselves as learners and the quality of feedback given to students about
their learning. This resulted in improved student learning outcomes and higher levels of engagement for students K
to 6.

 • Student leadership was enhanced with many opportunities for senior students to develop their leadership skills and
use them effectively at school. The School Captains and Vice Captains attended the Young Leaders' Conference
in Sydney and Year 6 students were provided with additional opportunities to learn about leadership and develop
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their leadership skills across a variety of academic and sporting pursuits.
 • The profile of the school within the community has been heightened, following improved communication to a wider

audience through consistent use of the school’s Facebook page. The School Stream app has enhanced
communication, by providing timely information about school events that could be easily accessed at any time of
day.

 • The expansion of a positive, inclusive school culture that promotes learning has been a major focus in 2017. The
support and assistance of our parents and caregivers has been an essential component of a productive,
progressive school. The Parents and Citizens Association, with a new executive, continue to be a dedicated and
active body, that provide additional resources to maximise student learning. The engagement of school
families increased in 2017, through the provision of social and curriculum information sharing activities, to keep
parents and caregivers well informed.

      

       Mrs Sharon Reardon

       Principal
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Message from the school community

 2017 was a year of change within the Parents & Citizen's Association, with new executive members voted in and a
number of very significant and dedicated members moving on. I would like to acknowledge and sincerely thank the
outgoing executive members for their outstanding years of service: – Edwina Sinclair, Jenny McRae, Nicole Sinclair &
Suzanne Reid. I take this opportunity to again welcome in the new executive members – Nicol Kelly, Bec Stewart, Rose
Banner, Alison Davy and Jacinta Ives. It has been a year of learning for most of us and I would like to thank you for your
willingness to accept and take on these roles.

The P&C had another productive year with fundraising efforts, with our annual Mother’s Day Luncheon and the Trent
Barrett Shield canteen some of our major achievements. The P&C is responsible for operating the Snack Shack and I
would like to say a BIG thank you to Nurlene Block for her continued dedication to the smooth running of our school
canteen. The canteen continues to make a healthy profit which enables the P&C to put significant funds back into the
school community. The P&C are striving to assist with purchasing of new furniture to update classrooms as part of the
school plan, starting in 2018.

The success of the P&C is a testament to all the volunteers who assist and bring enthusiasm and commitment to the
tasks at hand, and ensure that our students belong to a strong school community.

I would like to pass on our sincere appreciation and gratitude to Sharon Reardon and all the staff at Temora Public
School, for their dedication and passion. As I think Edwina has mentioned in previous years, whilst the P&C can
contribute to material resources for the school, it is the high quality of our teachers which ensures the high quality of our
children’s education.

Congratulations to all Temora Public School students on completing another year of primary school. The P and C
members would like to wish the  Year 6 students our best wishes as they move onto the endeavours of high school.

Finally, I would like to thank all who have supported me in my first year as P&C President, and to the parents and staff
who are always willing to put their hand up and volunteer their time to help make the Temora Public School P&C a great
success.

Tania Botha

President

TPS P & C
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School background

School vision statement

Excellence through inclusive experiences, to inspire students to be engaged citizens.

School context

Temora Public School is a medium sized primary school, centrally located in Temora, in the Riverina. In 2017, Temora
Public School had an enrolment of 281 students across  eleven classes.  

The school has a strong reputation for its successful academic, sporting, cultural and extra curricular programs. Temora
Public School provides a safe, caring and positive learning environment, that caters for the individual needs of students
through a variety of quality programs and opportunities. Staff members enjoy positive relationships with parents and
caregivers and a dedicated P and C association provides ongoing support to the school. Parents and caregivers are
actively involved in a variety of school programs, demonstrating a willingness to support student learning at home and at
school.

In 2017, 6% of the student population were Indigenous. Temora Public School caters for a diverse range of students and
attracts equity funding to support the learning needs of those requiring additional support.

Temora Public School is privileged to be a member of the Goldenfields Learning Community, enabling students to benefit
from the supportive partnerships of our local public schools. Highly effective teaching and learning, mentoring and
transition programs open up a world of opportunities for students.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence, by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

Learning

In the domain of Learning, our efforts have been primarily focused on the elements of Learning Culture, Wellbeing and
Assessment and Reporting.

Emphasis was placed on the importance of high levels of parental involvement in the school, to ensure that positive
relationships based on trust and mutual respect are established, enhancing student engagement. We focused on
providing parents and caregivers numerous and varied opportunities to be involved in the school community. Initiatives
such as the "Boys , Blokes and Books" and the  "Ladies, Learning and Literature" campouts, 3 way conferencing and
Science Night  have been successful in increasing parent/carer participation in student learning. P and C curriculum talks
enabled parents and carers to learn how to support their young children in learning how to read, with many practical tips
to support their development in this area. A higher level of school wide collective responsibility for learning developed, as
a result of these opportunities.

Students with high learning needs were identified early by the  student wellbeing and learning support team, who
planned targeted interventions for these students. In 2017, Learning and Support funding was also used to target the
needs of identified groups of students, who needed a small amount of support to move them forward on the literacy and
numeracy continuums. A Comprehension Project developed, as a result of data analysis, that revealed that student
comprehension  was well below that of reading texts. Every student in every class benefitted from small group
intervention provided by the Learning and Support Teacher and their class teacher, to develop their comprehension
skills.  Data collection revealed a significant growth in the number of students in each year group achieving above stage
expectations in comprehension on the literacy continuum by the end of 2017.

Various student wellbeing initiatives were implemented, including; the Spartan's mentoring and Drumbeat program with
Year 10 and Year 5 students, "Rock and Water" with Year 6, the RAGE program and  "Red Cap" anger management
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program, which was co–ordinated by The Salvation Army. The Family and Youth worker from the Temora Community
Centre worked with Year 2/3 on a social skills program called " Chillax."

In the element  of Assessment and Reporting, the focus has been on the development of valid assessment practices
across the stages. The assessment schedule was updated to ensure consistency of data collection for all students.
Naplan data was analysed to determine school weaknesses, which were then targeted in learning and support. In 2017,
students set  personal learning goals, which proved more successful than in 2016, as students and staff were more
knowledgeable about the types of goals to set and how to monitor them effectively to enhance learning. Students
reflected on their progress towards and achievement of these goals, which informed the development of future goals.

Teaching

In the domain of Teaching, our focus areas were; Collaborative Practice, Learning and Development and Data Skills and
Use. Opportunities have been provided for teachers to spend time with colleagues to plan and develop assessments as
a stage team. A higher level of collaboration took place to ensure consistency of teaching and assessment.  Teachers
provide and receive planned, constructive feedback to improve teaching practice. Changes in teacher practice have
been evident during 2017. A data team was established  and met fortnightly to ensure data was being used effectively by
all teaching staff to assess learning and determine where to next. The team also analysed data such as the "Tell Them
From Me" survey, the ongoing Comprehension Project data and trends in Naplan performance. Teachers  improved in
their ability to use and understand data to inform future teaching. The SEF – SES rating for Data Skills and Use improved
from delivering to sustaining and growing in 2017.  Learning and development was a focus area in the Teaching domain
in 2017. Formal mentoring was timetabled during QTSS time, with emphasis on matching staff with a high level of
expertise in a particular area with a staff member who needed or wanted to be upskilled in that area. The Kitchen Garden
Project mentoring team is an example of this. The QTSS mentoring time  is also playing a vital role in succession
planning. It was pleasing to note that Learning and Development improved in the SEF – SES rating to sustaining and
growing.

Leading

In the domain of Leading, our focus in 2017 has been to harness professional learning opportunities  to develop the
 leadership capacity of staff. The school has a strong commitment to the development of leadership skills for staff
and has provided opportunities for capacity building through the nomination of two teachers for the "High Impact School
Leadership Project."  One teacher relieved in a  higher position during the year, while another classroom teacher was
appointed to the position of Assistant Principal on merit. Other teachers took on additional roles and responsibilities,
based on their professional expertise, leading teams and school based initiatives. The leadership team makes strategic
and deliberate use  of its partnerships with external agencies to improve student wellbeing and learning. Management
practices and processes have been responsive to new Department of Education initiatives such as SAP finance and
other LMBR systems, with staff undertaking extensive training in these new platforms. Parents and carers have
responded positively to the use of EFTPOS facilities to make payments.

Our self–assessment process will assist the school to refine the strategic priorities in the 2018–2020 School Plan,
leading to further improvements in the delivery of education to our students.

For more information about the School Excellence Framework:

http://www.dec.nsw.gov.au/about–the–department/our–reforms/school–excellence–framework
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Strategic Direction 1

Create a high performing and dynamic school.

Purpose

To ensure high quality education programs, personalised learning and innovative practice, with literacy,
numeracy and ICT as the foundation.

A focus on collaborative practice to inform valid teacher judgment,  regular reviews of student learning goals and
the establishment of a school data team 

Overall summary of progress

A focus on collaborative practice to inform valid teacher judgment, regular review of personal learning goals for students
and the establishment of a school data team, resulted in considerable progress towards the achievement of strategic
direction one.

High emphasis was placed on teachers working collaboratively, particularly with their stage partners, to develop valid
teacher judgment, to inform assessment of student learning. Expenditure of funds to release teachers from class, and the
consistent implementation of QTSS time each week enabled collaborative practice to occur on a regular basis. Analysis
of student work samples and the extension of common assessment tasks, informed teacher judgement when plotting
student progress on the literacy and numeracy continuums and reporting A–E.

100% of students K to 6 set personalised learning goals throughout the year. Most students found it easier to determine
personal learning goals the second year around and displayed a desire to achieve them. The majority of primary
students successfully used the literacy and numeracy continuums to reflect on their achievements and make
decisions about future learning goals. As a result, most students are more engaged in learning, as they have a clearer
understanding of how they can improve. Teacher guidance was also critical in determining the success of the
achievement of learning goals. 

The establishment of a school data team proved to be highly successful in ensuring teachers were aware of the data that
was available to them and what they needed to collect to inform future teaching and learning activities. The data team
was led by an Assistant Principal and consisted of one representative from each stage who reported back to stage
partners regarding expectations for data collection. The data team analysed data sets including Naplan and the Tell
Them From Me surveys.

Two Assistant Principals became part of the High Impact School Leadership course and from this, the Comprehension
Project was developed. Data analysis revealed that student reading levels  were consistently higher than comprehension
levels on the literacy continuum.  The Comprehension Project was developed to address this discrepancy, with all
students participating in targeted intervention for three terms, resulting in significant gains being made.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

100% students complete
personal learning goals, which
are regularly reviewed with
teachers and shared with parents
and caregivers at 3 way
conferencing, to determine future
learning.

3 way conferences

$4840

Feedback from teachers reveals that students are
able to set relevant learning goals with greater
clarity and are motivated by them to strive to
achieve their goals. Students have taken more
pride in their learning and realise that effort impacts
forward progress. Primary teachers felt that older
students gained a very good understanding of the
process, due to their maturity.

100% of staff use valid
assessment practices to achieve
 accurate plotting of students on
the comprehension clusters on
the literacy  continuum, with  85%
 of students achieving at, or
above stage expectations.

Comprehension Project

$26400

The evolution of the Comprehension Project,
resulting from two teachers being involved in the
High Impact School Leadership project resulted in
literacy being the main focus for PL. The
Comprehension Project was highly successful,
achieving greater than expected growth for students
K–6 over three terms in 2017. At the end of term 4
2016, 24% of students were achieving at
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

100% of staff use valid
assessment practices to achieve
 accurate plotting of students on
the comprehension clusters on
the literacy  continuum, with  85%
 of students achieving at, or
above stage expectations.

stage expectations on the comprehension clusters.
Following intervention this increased to 53% of
students achieving at or above stage expectation by
the end of term 4, 2017. The 2018–2020 school
plan will focus on numeracy and the use of ICT in
innovative teaching such as STEM. 

100% of teaching staff use data
to improve teaching and learning
in their stage and for particular
student groups, resulting in a
10% increase in students meeting
proficiency in Naplan testing in
literacy and numeracy.

The establishment of the data team has been vital
in ensuring a whole school responsibility for
learning for students. The data team refined what
needed to be collected by updating the data
schedule, and shared the responsibility for the
collection and analysis of data which made it easier
for teachers to "get on board" and begin to value
data as an essential tool for teaching effectively. A
change in attitude became evident regarding the
value that data could have for teachers in their
work. Growth of above 10% in Naplan literacy for
Year 3 increased in Reading and Grammar and
Punctuation. Year 5 made gains of 10% or more in
Spelling and Grammar and Punctuation.

Next Steps

In 2018, the school will work towards the achievement of new strategic directions set out in the 2018 – 2020 school plan,
which were developed as a result of consultation with the whole school community. The new strategic directions were
also informed by the achievements in the 2015–2017 school plan and where to next questions.

In 2018 we will continue to implement the Comprehension Project in order to continue to lift the levels of comprehension
for all students. The ability to comprehend is a key driver for all learning and the continuation of the project will
strengthen and progress the gains already made.

The new school plan will include a greater focus on numeracy, with consistency of mathematics teaching a key area for
development.

2018 will see initial development in the teaching of Science, Technology, Engineering and Mathematics (STEM) in Stage
3 classes, incorporating a revamp of classroom furniture to enable practical learning to occur.

Students will continue to set personal learning goals so they can  take responsibility for their learning and develop a
greater awareness of how to set  explicit goals to enhance and monitor their achievement. More parent/carer
involvement and awareness is needed regarding student learning goals. Learning goals will be shared at 3 way
conferencing and sent home at regular intervals during the year.

The data team will present a proposed assessment schedule to teaching staff which will match assessments to programs
being implemented . Data will be more  authentic  and support teachers  in using and accessing relevant data to inform
student learning tasks.
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Strategic Direction 2

To enhance quality leadership and professional learning practices.

Purpose

Implement and embed explicit, targeted professional leadership to build capacity and create a culture of
continuous professional growth. To ensure student learning is based on quality educational delivery and
consistent, shared, professional practices.

Overall summary of progress

In 2017, the ongoing school wide focus on quality professional learning for staff and leadership opportunities for staff and
students, ensured significant progress towards the achievement of Strategic Direction 2.

Mentoring and coaching support was achieved through the implementation of the Quality Teaching Successful Students
(QTSS) initiative, which was timetabled on a fortnightly basis. Teachers were given time with their supervisors, stage
partners or a colleague with expertise in a particular area, to expand their knowledge and repertoire of skills. Teachers
reported that the QTSS time was very beneficial in enhancing their teaching practice.

Coaching was provided  by a professional presenter, Marie Amaro, to  develop the leadership and team work skills of
executive staff. This involved face to face training and Skype sessions over two terms. The executive valued the time to
develop themselves as leaders and share ideas and strategies as well as bonding as a team.

Teaching and non–teaching staff valued opportunities to engage in quality professional learning beyond  the school, as
well as school based learning.  An additional School Learning Support Officer trained in the Minilit program, whilst other
SLSO's participated in courses and school visits to enhance their work. The School Administration Manager, School
Administration Officer and Principal spent months training in the  Local Management Business Reform (LMBR) package
which was gradually implemented during 2017. The Principal was actively involved in the Wagga Wagga Primary
Principals' Council in the role of secretary and co–organiser of the "Start Up" conference for members of the Riverina
Principal associations.

Teaching staff trained in programs such as; Rock and Water, Language, Literacy and Learning (L3) and other online and
face to face curriculum based courses. All teaching and non–teaching staff completed mandatory training and
professional learning plans, which identified one school, system and personal goal for the year. These goals were
implemented, monitored and  the majority were achieved. Two members of the teaching staff were able to relieve in a
higher position as Assistant Principal, whilst two teachers were selected to participate in the High Impact School
Leadership course involving action research and the establishment of the Comprehension project.

Students were given the opportunity to hone their leadership skills through participation in leadership training. The four
school captains attended the Young Leader's Conference in Sydney and Year 6 participated in GRIP student leadership
training in Wagga Wagga. The captains also participated in the Young Leaders 'Forum at the Temora Shire Council, the
launch of the Red Shield Appeal and trained Year 5 students in a leadership module in term 4. All stage 3 students led
the organisation of the Premier's Sporting Challenge (PSC) with students from Kindergarten to Year 6.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

100% of teaching staff
demonstrate high levels of
contemporary content knowledge
and teaching practices, to meet
the diverse needs of students, as
indicated in a professional
learning survey.

$18,620 Every teaching and non–teaching staff member
participated in professional learning during the year.
Some of the courses were mandatory training, but
the vast majority were aimed at developing
curriculum knowledge or developing skills in a
particular area.  62% of teachers shared their
professional learning to the wider staff at meetings
during the year.  Pre and post surveys on student
leadership revealed that in semester one, 6% of
students indicated they had received a lot of
training in leadership skills compared to 29% in
semester two. The professional learning teacher
survey responses revealed that 88% of teaching
staff rated their satisfaction with school based
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

100% of teaching staff
demonstrate high levels of
contemporary content knowledge
and teaching practices, to meet
the diverse needs of students, as
indicated in a professional
learning survey.

professional learning as usually or almost always
high. Teachers commented that they gained most
value from professional learning when they could
participate as a whole school team, and share ideas
and give feedback together. 

100% of teaching staff and Year
6 students indicate  they have
had opportunities to take on a
leadership role within the school
in 2017.

$1445 All Year 6 students play a vital role each day in
helping the school to run efficiently by completing
jobs, such as running assemblies, delivering
messages, and recycling paper They have
participated in three leadership training events and
led school programs such as the PSC. All teaching
staff have had opportunities to lead school events
or programs and many have been mentors for less
experienced teachers, or had the opportunity to
relieve in a higher position and  participate in the
Wagga Wagga Directorate leadership programs.

Next Steps

More time needs to be allocated in staff meetings to provide opportunities for staff to learn from each other. The staff
meeting schedule needs to be adjusted to allow increased time for staff to share what they have learnt at professional
learning courses. In 2018, professional learning meetings will be held each fortnight. Supervisors will ensure that
professional learning is linked professional development plans, so that goals can be achieved. There will be an increased
focus on sending staff to numeracy and STEM courses in 2018. Positive Behaviour for Learning will be a major focus for
wellbeing.
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Strategic Direction 3

To promote a positive, inclusive school culture.

Purpose

To strengthen positive, compassionate and trusting relationships to support an inclusive school culture which
is flexible and dynamic.

Overall summary of progress

Staff from Temora West Public School and Temora Public School, combined for a School Development Day early in term
one, to learn about the importance of a positive school culture and how this impacts on school achievement and work
satisfaction. Suggestions for improvement were developed and implemented, resulting in improvement to
communication, both verbal and written, and an upgrade to the staffroom to provide a relaxed setting.

Parents and carers were provided with numerous opportunities to engage in school life through information sessions,
class meetings, Science Night, volunteering at the Snack Shack and helping in classrooms. An innovative camp out  was
organised by the librarian, called " Lasses, Ladies and Literature." 

The ongoing development of a shared responsibility for learning was enhanced with non–teaching staff, through
increased professional learning and mentoring.

Wide ranging additional wellbeing programs were introduced to target student needs. Some of these programs included:
Rock and Water, Chillax, Red Cap,  Rage, Season's  for Growth which was led by the School Chaplain, and a positive
playground group led by the Learning and Support Teacher. All students participated in an anti–bullying day to address
the motivation behind bullying and how to respond to bullying in the school environment.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Positive, pro–active, respectful
relationships exist between staff,
parents/carers and students to
promote a positive school culture,
as reflected by 85% satisfaction
rate on student, parent and staff
wellbeing surveys and 93%
attendance at 3 way
conferencing.

Wellbeing surveys were not completed largely due
to workload pressures at the end of the year,
however the TTFM survey provided data in this
area as described in the summary of progress.
Overall, staff perceived an improvement in positive
verbal communication to students at assemblies
and towards each other. Attendance at three way
conferencing was 97% which was an outstanding
result. A new P and C executive were elected and
several new families joined the P and C
association.

Responsible, acceptable
behaviour is demonstrated on a
consistent basis by 95% of
students, as reflected in wellbeing
data, supporting student learning
and engagement.

Many of the wellbeing
programs were
implemented by
non–government agencies
at no cost to the school.

Many supportive and innovative programs were
implemented during the year with considerable
success. A lack of consistency from staff in
understanding the school rules and managing and
applying consequences for behaviour is an area
requiring clarification with ongoing staff
changes. Staff agreed to train in Positive Behaviour
for Learning in 2018.

Next Steps

TTFM student survey results revealed that in Years 4 to 6, our students are  less motivated and interested than the state
government norm. 

Parents and carers completed the online TTFM survey with very few surveys being completed. An abridged TTFM paper
survey resulted in a greater response from parents and carers. Overall the survey provided many positive responses with
a high selection rate of "agree" or "strongly agree." There was a strong positive response in the section, " The school
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supports positive behaviour, which is directed at obeying school rules and expectations both in and out of the classroom. 

There were quite a few undecided responses indicating parents and carers weren't always knowledgeable about
wellbeing practices. This will be addressed through the sharing of PBL values and processes during 2018.

P and C members reported that many  parents and carers are finding SchoolStream very useful, however sometimes
there are too many alerts during the day. This needs to be addressed in 2018.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading $20,358– SLSO support for learning, through the
implementation of SMART plans for our
Aboriginal students, has enabled greater
access to the curriculum. Additional funding
was used to support this initiative. Aboriginal
funding was also used to financially support
students to participate in excursions and
performances.

Low level adjustment for disability $106,600– 0.7 LAST Funding was used to employ a Learning and
Support Teacher 0.7FTE to support students
requiring targeted intervention with their
learning. Funding was also provided to pay
SLSO wages to implement Minilit on a daily
basis. Testing at the completion of the Minilit
program revealed that students had made
satisfactory progress and significant gains in
developing knowledge about how sounds
work. Students demonstrated increased
awareness of what to try when they were
stuck. On and off testing was also expanded
to include additional tests to give a
comprehensive indicator of growth.

Quality Teaching, Successful
Students (QTSS)

$19,502– Teachers benefitted from the allocation of
time to learn from their colleagues. Some of
the focus areas included mentoring for
succession planning, upskilling in a desired
area of expertise and the development of
scope and sequences for numeracy, data
analysis and valid teacher judgement. A
QTSS mentoring overview checklist was
created and completed to ensure teachers
were accountable for their time.

Socio–economic background $76,154– Funds were expended on 'Reading Eggs' for
ES1 and S1 students and to complete
individual SENA numeracy testing on
students in K to Year 3. Socio–economic
funds were used to employ casual teachers to
allow class teachers to participate in stage
planning days and three way conferencing, as
well as providing subsidies for students to
attend overnight excursions and
performances. The Spartans mentoring group
and Live Life Well at School program were
supported with these funds also.

Support for beginning teachers $1,487– One beginning teacher benefitted from
additional release time off class each week to
collect evidence towards the completion of
her accreditation at professional competence.
Not all funds were expended due to the
teacher returning from maternity leave and
working only in semester two.
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Student information

Student enrolment profile

Enrolments

Students 2014 2015 2016 2017

Boys 119 141 146 153

Girls 104 113 115 123

Student attendance profile

School

Year 2014 2015 2016 2017

K 96.1 93.5 92.5 95.7

1 93.2 95.4 92.9 94.3

2 94.4 93.4 95.2 93.5

3 95.4 95.1 92.3 94.5

4 97.4 94.9 92.9 94.4

5 94.9 94.6 94.1 93.2

6 94.5 92.4 94.3 91.9

All Years 95 94 93.4 93.9

State DoE

Year 2014 2015 2016 2017

K 95.2 94.4 94.4 94.4

1 94.7 93.8 93.9 93.8

2 94.9 94 94.1 94

3 95 94.1 94.2 94.1

4 94.9 94 93.9 93.9

5 94.8 94 93.9 93.8

6 94.2 93.5 93.4 93.3

All Years 94.8 94 94 93.9

Management of non-attendance

Student absences are closely monitored to ensure
students are attending school on a regular basis.
Research data reveals that student absences can have
a significant impact on learning. Parents and carers are
contacted by phone or letter to advise them if their
child's attendance is causing concern. The Home
School Liaison Officer monitors student attendance
each term and attendance plans are put in place if
a student is not meeting the required attendance rate.
Parents wishing to take their children on family holidays
during the school term must apply for a certificate of
extended leave for travel purposes, which must be
approved by the principal. 
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Workforce information

Workforce composition

Position FTE*

Principal 1

Deputy Principal(s) 0

Assistant Principal(s) 3

Head Teacher(s) 0

Classroom Teacher(s) 9.15

Teacher of Reading Recovery 0.32

Learning & Support Teacher(s) 0.8

Teacher Librarian 0.6

Teacher of ESL 0

School Counsellor 0

School Administration & Support
Staff

2.46

Other Positions 0

*Full Time Equivalent

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 0

Professional learning and teacher accreditation

All teaching and non–teaching staff engaged in
professional learning during the year. Some of these
courses were mandatory training, such as the code of
conduct and child protection, whilst others were
focused on areas of interest to expand knowledge and
skills. Some of these areas included; How2Learn,
Aboriginal Education, the new Geography syllabus, a
High Impact School Leadership course, incorporating
literacy and numeracy into the Physical Education
syllabus and Google Drive and Google Classroom.

Miss Kate Lawrence achieved accreditation at
professional competence in 2017. One teacher is
working towards accreditation at professional
competence , with five other teachers having achieved
this already. Nine teachers who graduated prior to 2004
do not require accreditation until January, 2018.

Staff participated in extensive professional learning at
School Development Days including; developing a
positive school culture and executive coaching with
Marie Amaro, valid teacher judgement with an L3
trainer to accurately plot student work samples on the
literacy continuum, intensive How2Learn module
training and staff sharing knowledge gained through
participation at professional learning courses.
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Financial information (for schools
using both OASIS and SAP/SALM)

Financial information

The three financial summary tables cover 13 months
(from 1 December 2016 to 31 December 2017). 

The financial summary consists of school income
broken down by funding source and is derived from the
school Annual Financial Statement. 

Voluntary school contributions remained the same for
2017. These were set at $30 per Early Stage one and
Stage One student and $40 per Stage 2 and 3 students
with family reductions available.   of students paid their
family contributions for the year.

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

The information provided in the financial summary
includes reporting from 1 January 2017 to 31
December 2017. 

2017 Actual ($)

Opening Balance 0

Revenue 476,513

Appropriation 427,973

Sale of Goods and Services -401

Grants and Contributions 48,549

Gain and Loss 0

Other Revenue 0

Investment Income 393

Expenses -375,263

Recurrent Expenses -375,263

Employee Related -216,937

Operating Expenses -158,326

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

101,250

Balance Carried Forward 101,250

The Opening balance for the 2017 school financial year
is displayed in the OASIS table as Balance brought
forward. The financial summary table for the year
ended 31 December 2017 shows the Opening balance
as $0.00 because the Opening balance for the 2017

school financial year is reported in the OASIS table (as
Balance brought forward). 

The amount displayed in the Appropriation category of
the financial summary table is drawn from the Balance
carried forward shown in the OASIS table and includes
any financial transactions in SAP the school has
undertaken since migration from OASIS to SAP/SALM.
For this reason the amount shown for Appropriation will
not equal the OASIS Balance carried forward amount. 

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 

2017 Actual ($)

Base Total 1,967,407

Base Per Capita 39,888

Base Location 55,395

Other Base 1,872,125

Equity Total 232,394

Equity Aboriginal 13,039

Equity Socio economic 112,755

Equity Language 0

Equity Disability 106,600

Targeted Total 56,890

Other Total 51,929

Grand Total 2,308,619

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school’s financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.
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School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

Naplan Literacy Performance

42% of Year 3 students scored in the top two bands for
Reading, with a reduction of 4% of students scoring in
the bottom two bands over the past three years. 

67% of Year 3 students scored in the top two bands for
Grammar and Punctuation which is a high percentage. 

53% of Year 3 students scored in the middle bands in
Spelling. A new Spelling program will be introduced in
2018 to help move these students into the top two
bands of achievement.

In Year 3 Writing, 69% of students scored in the middle
bands. Learning and Support targeted intervention will
be implemented in 2018 to help move these students
into the next achievement bands. It was pleasing to
note that no students scored in band 1.

In Year 5 Reading, the number of students in the top
two bands has increased by 5%, while the percentage
of students performing in the lowest band for Reading
has reduced by 4%.

In Year 5 Grammar and Punctuation there has been a
significant increase in the numbers of students
performing in the top two bands and a reduction of 5%
of students scoring in the lowest bands.

70% of Year 5 students scored in the top three bands in
Spelling which has been a significant shift in
achievement over the past three years.

Writing results for Year 5 were  disappointing, with no
students scoring in the top band and 53% of students
scoring in band 5. In 2018, targeted intervention by the
Learning and Support Teacher will address the
identified areas of weakness to help these students to
move to higher achievement bands.
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Naplan Numeracy Performance

No Year 3 students scored in the lowest band which is
a positive trend.There has been a 14% increase in the
numbers of students scoring in bands 4 and 5.

In Year 5 Numeracy, the majority of students scored in
the middle bands, with 14% scoring in the top two
bands. Numeracy teaching will be a major focus of the
2018–2020 school plan to work on moving  students
into higher bands of achievement. 
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Premier's priorities: Improving education results

In Term 2 2017, our school began to track student
progress in Comprehension for students, Kindergarten
to Year 6. Baseline data sets were used to inform
PLAN data. The Comprehension Project was an action
research project which resulted from participation by
two teachers in the High Impact School Leadership
Project. Teachers engaged in professional learning and
worked with the Learning and Support Teacher to
provide explicit teaching to individual student need and
track progress along the literacy continuum.Teachers
valued the whole school approach and collaborative
practices that were used to implemented to guide and
support teaching. In three terms the percentage of
students at proficiency in comprehension increased
from 24% to 53%, some of whom were achieving at
above proficiency.

Better services – Improving Aboriginal education
outcomes for students in the top two NAPLAN bands

Two Aboriginal students achieved scores in the top two
bands in the Naplan assessments for Year 5 in 2017.
These students did not score in the top two bands in
any Naplan assessments when they were in Year 3.
One scored in band 7 for Grammar and Punctuation
and the other scored in band 7 for Spelling and
Grammar and Punctuation.

Targeted programs and support have been put in place
for all our Aboriginal students K–6 to increase the
number of students at proficiency.

Parent/caregiver, student, teacher
satisfaction

Each year schools are required to seek the options of
parents/carers, students and teachers about the school.
Their responses are presented below:

Students:

The Tell Them From Me survey was conducted with
students from Years 4 to 6. Some of the results are
listed below.
 • 90% of students at Temora Public School believe

they receive quality instruction from their teachers
 • 89% of girls are actively engaged in school sport,

compared to the state norm of 84%.  
 • 95% of  boys in Years 4 to 6 at Temora Public

School are active participants in sport, compared
to the state norm of 84%

 • 79% of girls and 27% of boys had positive
homework behaviours. This result was a mandate
for change to the homework policy in 2017.

 • The results of the 2015 Australian Early
Development Index revealed that 10% of students
entering Kindergarten were developmentally
vulnerable in the physical health and wellbeing
domain and 5% were developmentally vulnerable
in the domain of social competence.

Parents and carers
 • The overwhelming majority of parents and carers

revealed via survey that they found the 3 way
conferences informative and appreciated the
opportunity to have a shared understanding of
their child's progress with all stakeholders
present.

Staff:
 • 100% of staff revealed in a survey on professional

learning, that they would benefit from more time
with their colleagues to share what they have
learnt at professional learning courses and to
learn from others. Changes were made to the
staff meeting schedule in 2017 to address this
need.
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Policy requirements

Aboriginal education

Temora Public School is committed to improving the
educational outcomes and wellbeing of Aboriginal and
Torres Strait Islander students, so that they develop in
every aspect of their education. In 2017, twelve
students identified as Aboriginal or Torres Strait
Islander, representing four percent of the student
population.

Temora Public School promotes respect for the unique
and ancient cultures of Aboriginal and Torres Strait
Islander people in the following ways:
 • Acknowledging the traditional custodians of the

land in assemblies and displaying the Aboriginal
flag at special school functions.

 • Integrating Aboriginal perspectives across all Key
Learning Areas, so students can develop deep
knowledge and understanding of Aboriginal
culture and heritage and to promote mutual
respect and understanding.

 • All students have Personalised Learning Plans
supported by parent involvement and are
provided with additional support with their
learning.

 • In 2017, the Aboriginal Contact Officer attended a
Professional Learning course on Aboriginal
Education.

Multicultural and anti-racism education

A teacher is trained as the school's Anti Racism
Contact Officer to be the contact between students,
staff, parents and community members who wish to
make a complaint regarding racism.

In 2017, we had one student who came from a
non–English speaking background. She attended the
school for a few months.

In the conservative community of Temora, it is
important that our students are provided with
opportunities to develop an appreciation of other
cultures, so that they are prepared to take their place
as adults in multi–cultural Australia. To ensure this
happens we regularly invite performers to the school to
provide educational and entertaining performances
from a variety of cultures, as well as integrating
multi–cultural perspectives into Key Learning Areas.
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