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Introduction

The Annual Report for 2017 is provided to the community of Queanbeyan Public School as an account of the school's
operations and achievements throughout the year. 

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Kym Hawes

Principal

School contact details

Queanbeyan Public School
Isabella St
Queanbeyan, 2620
www.queanbeyan-p.schools.nsw.edu.au
queanbeyan-p.School@det.nsw.edu.au
6297 2144
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School background

School vision statement

The Queanbeyan Public School reflects the goals of the Melbourne Declaration. Equity and excellence is promoted by:
 • providing all students with access to high–quality schooling and personalising learning to fulfil each student's

diverse capabilities
 • working in partnership with the local Aboriginal community and promoting high expectations for the learning

outcomes of Indigenous students
 • encouraging students to hold high expectations for their own educational outcomes
 • providing challenging and stimulating learning experiences and opportunities that enable all students to explore

and build on their gifts and talents.
All students are supported to become:

 • successful learners by developing essential skills and abilities in literacy and numeracy; being creative and
productive users of technology; thinking deeply and logically; obtaining and evaluating evidence in a disciplined
way; being creative, innovative and resourceful; planning activities independently, collaborating, working in teams
and communicating ideas; and making sense of their world

 • confident and resilient individuals by developing essential skills and abilities to manage their emotional and
physical wellbeing; showing initiative; establishing and maintaining healthy, satisfying lives; relating well to others
and forming and maintaining positive relationships; and embracing opportunities, making rational and informed
decisions and accepting responsibility.

 • active and informed citizens by developing essential skills and abilities to act with moral and ethical integrity;
appreciating Australia’s diversity; understanding and acknowledging the value of Indigenous cultures; relating to
and communicating across cultures; and being responsible global and local citizens.

School context

We acknowledge the Traditional Owners of the land our school is on, the Ngunnawal people. We pay our respects to
Elders past, present and emerging, and extend that respect to all Aboriginal and Torres Strait Islander people. This land
our school is on has always been a place of learning for the Ngunnawal people. The Queanbeyan Public School
community continues this tradition. Written by students of Queanbeyan Public School. (2017)

Queanbeyan Public School, established in 1864, is the most historic school in Queanbeyan. It is a provider of distance
education and special education.

Parents and teachers work together to support students to be responsible, respectful and resilient individuals. The P&C
Association contributes to school decision making and encourages family members to become involved in activities,
workshops and discussions that promote strong collaborative partnerships.

The staff has a diversity of skills and experience with a commitment to ongoing professional learning.

The school has a partnership with a ‘Schools as Community Centres’ facility that is sited on the school grounds. 

The school has a strong and positive partnership agreement with the local AECG.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual School Report outlines the findings from self–assessment using the School Excellence
Framework, school achievements and the next steps to be pursued.

This year the school undertook self–assessment using the elements of the School Excellence Framework. The
Framework supports public schools throughout NSW in the pursuit of excellence by providing a clear description of high
quality practice across the three domains of Learning, Teaching and Leading.

During professional learning sessions throughout Semester 2, the executive and teaching teams examined the School
Plan 2015–2017 to determine the elements of the School Excellent Framework that the plan most strongly
addressed,identifying the school’s areas of strength and areas for development aligned to high expectations.
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Learning

In the domain of Learning, the school’s primary focus was on Learning Culture,Wellbeing, Curriculum.

Higher Order Ways to Learn (How2Learn) professional learning for staff moved into Phase 2 Module 1: How the brain
learns, giving attention to the way the brain is designed for learning and remembering. Staff shared their learning through
evidence collected during deliverable research projects conducted across the school’s learning landscape.

The Resilience Project, a collaboration with Karabar High School and Jerrabomberra Primary School was in its third
year. Martin Heppell was the presenter (the last two years it was Hugh van Cuylenburg). Martin’s message about
children being given the opportunity to be raised in a positive manner that evokes confidence and a zest for life was
delivered to parents, staff and Stage 3 students. The themes of gratitude, empathy and mindfulness were communicated
to engage parents, empower staff and inspire students with the goal of building emotional literacy, resilience and positive
mental health.

A Positive Behaviour for Learning (PBL) mindset to build consistent welfare practices across the school was
commenced. Four internal coaches and one external coach were trained as the core driving force together with a broad
school team. A statement of purpose was established through a consultative process with students, parents and staff –
At Queanbeyan Public School we collaborate with our community to create a safe and inclusive environment that
encourages responsible, respectful and resilient learners . To build a springboard for implementation in 2018 a PBL
mindset was practised in term 4 around three goals:

 • Hat expectations, when playing outside wear your school hat or play in the shade. 
 • Attendance mantra, Every child Every day All day by 8.55am at QPS.
 • Fast and frequents, to give and receive white slips for positive playground choices and actions.

In Learning Domain measured against the School Excellent Framework Version 2 across a three tier matrix of Delivering,
Sustaining and Growing, Excelling

 • Learning Culture of High expectations, Transitions and continuity of learning and Attendance the school assessed
at Sustaining and Growing.                              

 • Wellbeing through Caring for students, A planned approach to wellbeing, Individual learning needs, Behaviour the
school assessed at Delivering.                             

 • Curriculum through Curriculum provision, Teaching and learning programs, Differentiation the school assessed at
Delivering.  

 • Assessment through Formative assessment and Summative assessment the school assessed at Sustaining and
Growing. 

 • Assessment of Student engagement, Whole school monitoring of student learning the school assessed at
Delivering.

 • Reporting through Whole school reporting the school assessed at Delivering. 
 • Reporting through Student reports, Parent engagement the school assessed at Sustaining and Growing.           
 • Student Performance Measures of Value add, NAPLAN, Student growth, Internal and external measures against

syllabus standards the school assessed at Delivering.  
Teaching

In the domain of Teaching, the school focus was on Effective Classroom Practice,Learning and Development,
Professional Standards

Language, Learning and Literacy (L3) Stage1 centred on developing strong comprehension skills using quality literature
moved into Year 2 classrooms resulting in 75% of students achieving at or beyond expectations. The systematic and
explicit reading and writing instruction of the engine room aimed at addressing individual student needs was consolidated
in Year 1 classrooms with 64% of students achieving at or beyond expectations. L3 for Kindergarten students, in its
second year of implementation is a research–based intervention program, targeting reading and writing for Kindergarten
students who do not bring a rich literacy back ground to their first year of school resulting in 55% of students achieving at
or beyond expectations.

Two teachers successfully completed their second year of Reading Recovery professional learning while delivering the
intervention program to 20 year 1 students from a cohort of 112 students. Thirteen students successfully completed the
intervention, displaying independence to read fast and fluent passages, self–monitor their own reading and communicate
their thoughts through writing in a timely and effective manner. Testing of previously discontinued students in year 2 and
year 3 revealed all students are performing at or above average in SA spelling test and Burt reading test.

All staff actively engaged in professional learning opportunities to improve their performance. Teachers, SASS and SLSO
planned personalised Performance Development Plans (PDPs) that aligned to the school strategic directions using tools
such as; Australian Professional Standards for Teachers, Australian Professional Standards for Principals, NSW Quality
Teaching Model and the Performance and Development Framework.
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Two early career teachers completed their accreditation of proficiency. They collected quality evidence samples and
annotated in line with the Australian Teaching Standards. Three teachers completed their maintenance at proficient level.
During the process they reflected on their teaching and described their achievements against each of the seven
standards. One executive teacher collaborated with a Karabar High School executive teacher to establish a district
Highly Accomplished and Lead Teacher (HALT) support network, designing learning days in consultation with NESA.
Four teachers commenced planning their Highly Accomplished accreditation journey.

In Teaching Domain measured against the School Excellent Framework Version 2 across a three tier matrix of
Delivering, Sustaining and Growing, Excelling:    

 • Effective Classroom Practice through Lesson planning, Explicit teaching, Feedback, Classroom management the
school assessed at Sustaining and Growing.                

 • Data Skills and Use through Data literacy, Data analysis, Data use in teaching, Data use in planning the school
assessed at Delivering.  

 • Professional Standards of Improvement of practice, Accreditation the school assessed at Sustaining and Growing. 
 • Professional Standards of Literacy and numeracy focus the school assessed at Delivering.
 • Learning and Development through Collaborative practice and feedback, Coaching and mentoring, Expertise and

innovation the school assessed at Delivering.    
 • Learning and Development through Professional learning the school assessed at Sustaining and Growing.  

Leading

In the domain of Leading, the school’s priorities have been Educational Leadership, School Resources, Management
Practices and Processes.

The school won the Reconciliation Australia inaugural Narragunnawali Award being commended for exceptional
commitment to driving reconciliation in the school communities. Judges comments were 'Queanbeyan Public School has
developed deep and broad relationships with community, creating a palpable sense that Aboriginal and Torres Strait
peoples, histories and cultures are an integral part of the school and its environs.'

The Stronger Smarter Leadership Program,completed by two teachers, gave them tools and support to enhance their
leadership capacity, challenge their assumptions and contribute to the critical mass of leaders creating positive changes
in education. The tools were shared with all staff, teachers, administration and support to actively engage the school
community to have high expectations relationships, promote positive identities and educational excellence for all
students. One teacher trained as a facilitator with the goal of building an excellence–oriented school culture by
embedding the StrongerSmarter philosophy and processes into the school.

The school’s Focus on Reading lead trainer and How2Learn lead trainer provided quality leadership in their delivery of
training modules in their area of expertise to colleagues across state educational networks. Student leadership
opportunities are promoted in an endeavour to uphold the school motto ‘Honour before Honours’. Student service to the
school is encouraged and recognised.

At student induction to roles and responsibilities early in the year the school celebrated its cultural diversity. Students,
parents and staff come from the oldest continuous culture of the first Australians to the cultures of the newest arrivals
from around the world. Cultural diversity is one of the school’s greatest strengths and is at the heart of the school
community. It makes the school a great place to learn.

In Leading Domain measured against the School Excellent Framework Version 2 across a three tier matrix of Delivering,
Sustaining and Growing, Excelling:  

 • Educational Leadership through Instructionalleadership, High expectations culture, Performance management and
development,Community engagement the school assessed at Delivering.

 • School Planning,Implementation and Reporting through Continuous improvement, School plan the school
assessed at Sustaining and Growing.                                   

 • SchoolPlanning, Implementation and Reporting through the Annual report the school assessed at Delivering.  
 • SchoolResources through Staff deployment, Facilities, Technology, Community use of facilities, Financial

management the school assessed at Sustaining and Growing.
 • Management Practices and Processes through Administrative systems and processes the school assessed at

Sustaining and Growing. 
 • Management Practices and Processes through Service delivery, Community satisfaction the school assessed at

Delivering. 
The self–assessment processes will assist the school to refine the strategic priorities in the school plan, leading to further
improvements in the delivery of education to students.
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Strategic Direction 1

Strategic Direction 1: Effective leadership, management and professional learning practices.

Purpose

For school leaders to enhance learning.

Overall summary of progress

Teachers demonstrated an increasing understanding of the importance of continued professional learning to improve
student learning. They improved their understanding of the Excellence Framework and achieved a deeper understanding
of evidence as it relates to measuring the impact of initiatives in the school plan. A reflective process was encouraged to
build insight through self–observation and self–evaluation (Reading Recovery, L3 lesson observations,TEN and FoR
shared practices).

1. Teachers conducted continuous assessment to map student achievement against the literacy and numeracy
continuums. In Language, Learning and Literacy (L3) classrooms and Targeted Early Numeracy (TEN) classrooms this
data was entered each 10 weeks (Early Stage 1, Stage 1). In Stage 2 and Stage 3 classrooms data was entered each 20
weeks. Student PLAN reports were shared with parents at the end of each semester. Stage 3 introduced Validation of
Assessment 4 Learning and Individual Development (VALID) to Year 6 students to map their science and technology
achievements at end–of–stage 3.

2. Evidence based teaching practices were utilised across the school to improve teacher performance and development.
L3 was implemented in Early Stage 1 and Year 1, both for the second year and Year 2 for the first year. Focus on
Reading (FoR) was implemented in Stage 2 and Stage 3. New staff were trained in the pedagogy by the inschool lead
trainer. Continuing staff maintained their practice through modeled lessons and shared programs. The inschool TEN lead
trainer ensured new staff were instructed in the Targeted Early Numeracy methodology and maintained practice for
continuing staff through modeled and mentored sessions.      

3. Teachers took responsibility for writing their professional development plans (PDPs)reflecting the teaching standards.
Accreditation and maintenance of Proficiency procedures were examined to support early career teachers and their
mentors. Teachers reviewed their PDPs in consultation with school leaders to match with professional learning to ensure
increasing staff capacity. PDPs were introduced to administration and SLSO staff to align with teaching staff. All
participants were supported through the professional learning process using the online resources to deliver a school
based training and including meaningful conversations.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

The school embeds data
informed practices which
evaluate the effectiveness of
professional learning and the
impact of changed practices on
student learning.

Literacy and Numeracy
Funding

Low Level Adjustment
Disability Flexible Funding

Equity Loadings:
Socio–economic
Background Funding

Beginning Teacher Funding

Distance Education Funds

P&CFunds

$72000

Fifteen teachers trained in L3 pedagogy.
Classrooms were resourced to support the
implementation in Early Stage 1 and Stage 1
classrooms. A P&C partnership realised a
collaborative effort to increase home reader
libraries in each early learning classroom. This
partnership also increased reading resources to
match the L3 teaching practices.

Twelve teachers trained in FoR pedagogy.
Classrooms in partnership with the library increased
reading resources to support implementation in
Stage 2 and Stage 3.

Targeted Early Numeracy resources were prepared
for each Early Stage 1, Stage 1 classroom and
some Stage 2 and Stage 3 classrooms to enable
students to continue the practice. Special Education
teachers also adopted the TEN practices into their
teaching and were included in the training. Distance
Education teachers were trained separately to
reflect the different delivery of teaching and
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

The school embeds data
informed practices which
evaluate the effectiveness of
professional learning and the
impact of changed practices on
student learning.

learning. The inschool lead trainer produced videos
to support the supervisors in their delivery of the
lessons. Professional learning in TEN ranged from
trained, instructed, modeled and mentored staff
across the school to differentiate early learning
innumeracy. Parents were informed through a
games night and were more able to assist their
children. The TEN games were placed on the
school website to be accessed by parents. They
were updated each term.

In NAIDOC week, the Aboriginal Education Group
planned a week of holistic learning including the
formation of 87 vertical groups K to Year 6 to
construct an Acknowledgement of Country. Each
group was successful. The senior Aboriginal
students supported by staff engaged in the
selection process to refine and produce ten different
Acknowledgements of Country to be used in the
future by students, staff and parents.

Next Steps

In the new School Plan 2018–2020 Learning is central to all we do in the pursuit of excellence. 
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Strategic Direction 2

Strategic Direction 2: Quality teaching and learning

Purpose

For students to be confident, resilient and successful learners.

Overall summary of progress

Student leadership opportunities provide them a safe environment to explore their strengths, have a voice in building a
positive school community, practice leading themselves and other well. Stage 3 students enjoyed the inclusive model
provided through Tournament of Minds this year. Stage 3 students experienced working in teams to solve a provocation.
Students then self selected to continue the training through to the tournament challenges in Social Science and
Language Literature. Year 6 students trained to be peer mediatiors to undertake service to the school in supporting
young students to be successful on playgrounds 1 and 2 every recess and lunch during terms 2, 3 and 4. The year 6
students worked in pairs to model positive social interaction. 

1. The potential of the Mgoals goal–setting tool was explored using teacher expert knowledge alongside teacher learner.
This journey realised that younger learners are more suited to paper documentation for the development of Aboriginal
student personalised learning plans. The Mgoals website was added to in partnership with the AECG. Aunty Louise
Brown extended a Welcome to Ngunnawal Country while sitting beside the Queanbeyan River. These words and images
were captured on video and placed on the Mgoals website, creating opportunities for all Queanbeyan schools to be part
of the journey.

2. Teachers engaged in How2Learn Phase 2 professional learning: Module 1 ‘How the brain learns Part 1’, Module 2
‘Stretching your learning habits’ and Module 3 ‘Big ideas 2 – Practices that are strategic’. In these modules teachers
explored how to support students to develop as their own best teacher. This translated into teacher feedback to students
to help them adapt their thinking to increase understanding and ownership of ideas. A group of teachers trained in Green
Screen video production. This built a foundation of teacher skills and knowledge to support students creating digital
stories to communicate their ideas. An overlapping group of teachers trained in ‘Creating Documentaries’. This deepened
teacher skills and knowledge to explore possibilities with students to integrate into all learning areas. 

3. Staff capacity was built through professional learning. A group of teachers (Special Education) continued training in
Berry Street Model for implementation in their classrooms. Executive staff trained in Bridges out of Poverty to build a
bigger critical mass (4 staff). All teachers were instructed on the ideas presented in this model of meaningful
conversations and building empathy with members of the school community. Many teachers and SLSO staff completed
SMART online training (Strategies for Managing Abuse Related Trauma) and trained in Making Space for Learning to
gain a deeper understanding of abuse related trauma and how to respond to student needs in an educational
environment. Mentoring in ICT continued to be planned collaboratively with staff and individualised according to staff
needs.

 

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

•  Teachers regularly reviewing
learning with students, ensuring
they have a clear understanding
of how they are learning, where
they are at with their learning and
how to improve their learning.

Professional Learning
Funds

Equity Loadings:
Socio–economic
Background Funding

Equity Loadings: Aboriginal
Background Funding

Sporting Schools grants  

Equity Loadings: English
Language Proficiency

Teacher capacity to provide quality teaching and
learning is amplified through professional learning
to enable contributions to the school’s endeavour to
provide a safe, inclusive environment where every
student is known and learning is personalised.

Active learning opportunities provided to students K
to Year 6 to challenge themselves and develop new
skills, body awareness, confidence and resilience.

Learning and Support team utilised the PLASST
(Personalised Learning and Support Sign Posting
Tool) profile to refine the action process in
identification of student needs and allocate
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

•  Teachers regularly reviewing
learning with students, ensuring
they have a clear understanding
of how they are learning, where
they are at with their learning and
how to improve their learning.

Funding

$79000

resources.

Cooperative teaching model sustained in the library
where two significant adults together deliver quality
teaching and learning to students in stages 1, 2 and
3.

Next Steps

In the new School Plan 2018–2020 embed excellence in teaching through collaborative school wide processes to
improve student outcomes.
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Strategic Direction 3

Strategic Direction 3: A positive school community

Purpose

For parent – teacher partnerships to be strengthened to support successful learning.

Overall summary of progress

Getting To Know Your Child meetings were held early in Term 1 to establish high expectation relationships and open
channels of communication. An information evening for parents of Aboriginal students held mid term 1 to share
expectations and welcome conversations to build trusting partnerships.

The school embraced a Positive Behaviour for Learning (PBL) journey. A school coaching team formed with 4 internal
coaches and 1 external coach trained in the PBL framework. A school team formed with representatives from all parts of
the school including parents. Through a consultative process three expectations were realised: Responsible, Respectful,
Resilient and a Statement of Purpose was agreed upon. A matrix of behaviour expectations was developed to address
the universal spaces.

A P&C Autumn Fair was held late term 1 raising $15000 towards a shade area installation in playground 3. The Fair was
held on a Saturday, staff and parents worked together to achieve success. The school hosted a Children’s Week Expo in
October in partnership with the SaCC and Families NSW. This annual event promotes awareness of support services
available for families in the in local area. 

1. Reporting to parents revised to include PLAN reports each semester. Personalised comments in English and
Mathematics for students Year 1 to Year 6. Parent – teacher interviews encouraged mid–year if parents seek clarifying
information or teachers want to realign the learning goals.

2. 95% of parents using school E–news or school website to enhance communication. The school website was updated
regularly. Many teachers used class dojo or the like to communicate with parents and celebrate student successes.

3. All new families are interviewed prior to enrolment in a Getting to Know Your Child style by the Deputy Principals. The
families are welcomed to the school and student needs assessed. EALD students and their families are introduced to the
ESL teacher for early intervention. A tour of the school is included if time permits. The Canteen and Uniform shop are
identified for families new to the school.

4. The DoE Writing Style Guide introduced to staff at a staff meeting. The resource was placed on the school server for
easy reference. Written communication with the school community  requires clear standards and high expectations.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

•   Parent, teacher and student
feedback is collected and used to
evaluate programs and inform
future decisions to enhance
curriculum delivery in all areas of
the school.

Community Consultation
Funds

Equity Loadings: Aboriginal
Background Funding

Equity Loadings:
Socio–economic
Backgrounds Funding

Professional Learning
Funds

$98000

An electronic display board was installed at a
prominent cross street to communicate daily with
school community and increase engagement with
the wider Queanbeyan community.

Two staff trained in Stronger Smarter leadership,
one staff member was selected to train as a
facilitator of Stronger Smarter. All staff engaged in
Stronger Smarter professional learning.

Students Year 4, Year 5, Year 6 and parents and
staff completed the Tell Them From Me surveys to
give feedback on school performance, to evaluate
programs and inform future decisions.

Positive Behaviour for Learning (PBL) coaches
trained in the framework. All staff engaged in the
consultative process.
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

•   Parent, teacher and student
feedback is collected and used to
evaluate programs and inform
future decisions to enhance
curriculum delivery in all areas of
the school.

The Resilience Project, a collaboration with Karabar
HS and Jerrabomberra PS, was in its third year,
and included a day with Stage 3 students. Our
parent numbers at the evening session held at
Jerrabomberra PS grew this year including
members of the P&C. All staff attended the
professional learning session held after school at
Karabar HS.

A Kids Matter team (3 staff including a school
counsellor) trained in module one: Positive school
community. Training was delivered to staff in
Understanding Positive Mental Health and
Wellbeing.

Next Steps

In the new School Plan 2018–2020 strengthen effective leadership across the school.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading $26013 Oasis

$38068 SAP 

• An SLSO employed to support Aboriginal
students in Kindergarten for early acquisition
of literacy

• Early literacy program sustained for
Kindergarten and Year 1 students

• Students’ writing workshops to support both
individual efforts and group work for Patrick
White Writing competition

• Year 6 students attended STEM camp to
access a culturally framed enrichment
learning opportunity

• School hosted a Public Speaking
competition and workshop for Aboriginal
students across Queanbeyan to support their
skill development. 

• Stronger Smarter professional learning for
all staff using inschool teacher expert
knowledge developed at Leadership training
and Lead trainer accreditation. 

• Mgoals website development in partnership
with AECG. The goal–setting tool used by
teaching staff to develop student
Personalised Learning Plans (PLPs).

English language proficiency $11804 Oasis

$17311 SAP

• An SLSO employed to deliver MiniLit
program to EALD students in small groups

• EALD teacher trained in AustSwim to coach
EALD students in water safety skills  

•Continuing writing groups in Years 3–4 and
Years 5–6 introduced to Green Screen
technology as a tool for presenting their
writing. Mentoring sessions with school ICT
co–ordinator and EALD teacher working
collaboratively.

Low level adjustment for disability $31514 Oasis

$11726 SAP

• Literacy resources for L3 classrooms

• SLSOs employed to support student
learning and wellbeing in classrooms and
playground 

• Learning and Support resources to
personalise learning

Quality Teaching, Successful
Students (QTSS)

1.347 teacher allocation  • Two classes over entitlement were formed.

• Relieving Deputy Principals (three over
Terms 1, 2, 3) increased their capacity in
leadership roles and responsibilities, such as,
monitoring attendance, interviewing families
new to the school.

• Release time for Assistant Principals to work
with stage team members to plan, evaluate
and modify teaching programs.

Socio–economic background $62647 Oasis • Increased technology in classrooms. IWB
installations. Ipads in classrooms. Laptops in
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Socio–economic background $36341 SAP  classrooms.

• Positive Behaviour for Learning resourcing

• TEN resources

• Support families and students financially for
excursion, uniform.

Support for beginning teachers $21576 SAP Beginning Teacher Support Funding is
available to eligible new scheme permanent
and temporary teachers to support the
beginning teacher’s induction and
professional development guided by the
Australian Professional Standards for
Teachers. This funding has been made
available under the Great Teaching, Inspired
Learning reforms. The provision of structured
support for eligible teachers is articulated in
Great Teaching, Inspired Learning – a
blueprint for action. In their first year of
teaching staff are given time off class (usually
2 hours a week) and a mentor is given time
off class (usually 1 hour a week) to meet. In
the second year staff will receive time off
class (usually 1 hour a week). During 2017,
Queanbeyan Public school supported several
teachers in their journey to proficiency. Three
teachers achieved proficiency and a number
of teachers continued to receive an allocation
of time to support their professional
development. Some teachers not entitled to
this time in their early career have been
funded with extra time to support them to
achieve proficiency. A few new scheme
teachers undertook school based leadership
positions and some have achieved
permanency or merit based expression of
interest positions in other schools. 
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Student information

Student enrolment profile

Enrolments

Students 2014 2015 2016 2017

Boys 362 362 359 384

Girls 414 439 410 391

Total student numbers include students Kindergarten to
Year 6 in mainstream classes, supported learning
classes and distance education classes.

Student attendance profile

School

Year 2014 2015 2016 2017

K 95.6 95.1 94.9 94.8

1 95.9 94 95.4 93.9

2 94.9 95.2 94.3 94.9

3 95.6 94.9 95.3 95.1

4 94.5 95.3 93.7 94.5

5 94.5 93.4 93.7 93.1

6 94.2 93.9 93.4 94

All Years 95.1 94.6 94.4 94.4

State DoE

Year 2014 2015 2016 2017

K 95.2 94.4 94.4 94.4

1 94.7 93.8 93.9 93.8

2 94.9 94 94.1 94

3 95 94.1 94.2 94.1

4 94.9 94 93.9 93.9

5 94.8 94 93.9 93.8

6 94.2 93.5 93.4 93.3

All Years 94.8 94 94 93.9

Management of non-attendance

Regular attendance at school is essential to assist
students to maximise their potential. Schools, in
partnership with parents, are responsible for promoting
the regular attendance of students. Encouraging
regular attendance is a core school responsibility. Class
rolls are marked daily by the class teacher and
monitored regularly to look at patterns of students’
partial or non–attendance. The Deputy Principal
monitors the attendance of students. If a concern is
identified, the Deputy Principal works with the student,

parent and class teacher to improve attendance.
Parents are contacted by the school (class teacher,
deputy principal) and informed of their responsibility to
ensure children attend school regularly. The support of
the Home School Liaison Officer is sought if required.
School staff:

• provide a caring environment that fosters students’
sense of belonging to the school community

• recognise and reward excellence and improved
student attendance

• maintain accurate records of student attendance

• implement programs and practices to address
attendance issues when they arise

• provide clear information to students and parents
regarding attendance requirements and the
consequences of unsatisfactory attendance and 

• keep notes and records of verbal explanations for
absences and retain these for two years from the date
of receipt.

Workforce information

Workforce composition

Position FTE*

Principal 1

Deputy Principal(s) 2

Assistant Principal(s) 7

Head Teacher(s) 0

Classroom Teacher(s) 30.45

Teacher of Reading Recovery 1.05

Learning & Support Teacher(s) 1.6

Teacher Librarian 1.2

Teacher of ESL 1

School Counsellor 2

School Administration & Support
Staff

10.88

Other Positions 0.2

*Full Time Equivalent

The Australian Education Regulation 2013 requires
schools to report on the Aboriginal composition of their
workforce. At Queanbeyan Public School the Aboriginal
staff members include three teachers, one school
learning support officer, one canteen manager and one
trainee administration officer. Queanbeyan Public
School has a close relationship with the local Aboriginal
Education Consultative Group (AECG) with many staff
attending meetings regularly and one teacher
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volunteering her time as AECG secretary.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 65

Postgraduate degree 35

Professional learning and teacher accreditation

Throughout 2017 a total of $62000 was spent on
teacher professional learning.Three teachers gained
accreditation at the Proficient stage of the Australian
Professional Standards for Teachers. Two teachers
maintained accreditation at Proficient level of the
Australian Professional Standards for Teachers. 

Professional learning on School Staff Development
Days included:

Term 1: Mandatory Child Protection 2017, Code of
Conduct, Corruption Prevention. 

Term 2: Ningimurra Conference for teaching and
support staff – Visible Learning, Mgoals and Wellbeing.

             Administration staff LMBR tutorials at school .

Term 3: Stronger Smarter, How2Learn Phase 2.

Term 4: Day 1 CPR, Recognition and Management of
Anaphylaxis and The Resilience Project.

              Day 2 Positive Behaviour for Learning and
How2Learn Phase 2.

Financial information (for schools
using both OASIS and SAP/SALM)

Financial information

The three financial summary tables cover 13 months
(from 1 December 2016 to 31 December 2017). 

The financial summary consists of school income
broken down by funding source and is derived from the
school Annual Financial Statement. 

Balance carried forward has not separated the Distance
Education, School as Community Centers and
Queanbeyan Public School Funds. This is not a true
representation of funds directly available to
Queanbeyan Public School. 

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

The information provided in the financial summary
includes reporting from 1 January 2017 to 31
December 2017. 

2017 Actual ($)

Opening Balance 0

Revenue 1,639,730

Appropriation 1,347,018

Sale of Goods and Services 12,967

Grants and Contributions 277,524

Gain and Loss 0

Other Revenue 0

Investment Income 2,220

Expenses -980,712

Recurrent Expenses -980,712

Employee Related -540,009

Operating Expenses -440,702

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

659,019

Balance Carried Forward 659,019

The Opening balance for the 2017 school financial year
is displayed in the OASIS table as Balance brought
forward. The financial summary table for the year
ended 31 December 2017 shows the Opening balance
as $0.00 because the Opening balance for the 2017
school financial year is reported in the OASIS table (as
Balance brought forward). 

The amount displayed in the Appropriation category of
the financial summary table is drawn from the Balance
carried forward shown in the OASIS table and includes
any financial transactions in SAP the school has
undertaken since migration from OASIS to SAP/SALM.
For this reason the amount shown for Appropriation will
not equal the OASIS Balance carried forward amount. 

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 
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2017 Actual ($)

Base Total 4,413,121

Base Per Capita 121,839

Base Location 0

Other Base 4,291,282

Equity Total 528,047

Equity Aboriginal 52,025

Equity Socio economic 125,294

Equity Language 125,182

Equity Disability 225,545

Targeted Total 1,028,536

Other Total 1,082,098

Grand Total 7,051,802

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school’s financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program (NAPLAN), the
results across the Years 3, 5, 7 and 9 of literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale represents
increasing levels and understandings demonstrated in
these assessments. The assessments are undertaken
annually nationwide in Term 2.

 In 2017 the year 3 cohort was 106 students and the
year 5 cohort was 83 students. The size of the year 5
cohort was well below historical enrollment trends.

In reading 45% of year 3 achieved in the top two bands.
12% of students did not reach the National Minimum
Benchmark and received support in term 4 and will
receive targeted support in 2018. 24% of year 5
achieved in the top two bands. The Aboriginal student
growth year 3 to year 5 in reading was 88.6% and state
growth was 78.2%. This achievement was above the
state average. The bottom 15% of students in year 5
achieved an average of 119 points growth from year 3
to year 5. The state average growth was 78 points.

In writing 45% of year 3 achieved in the top two bands.
86% of students clearly demonstrated an awareness of
the intended audience by attempting to orientate the
reader in their writing. 50% of students identified the
audience and adjusted their writing accordingly. 21% of
year 5 achieved in the top two bands. The bottom 15%

of students in year 5 achieved an average of 102 points
growth from year 3 to year 5 compared to state growth
of 55 points.

In language conventions (spelling, grammar and
punctuation) year 3 was a consistent trend for spelling
from the previous year. Year 5 growth in spelling was
equal to state growth. In year 3 50% achieved in the top
two bands in Grammar and Punctuation and in year 5
31% achieved in the top two bands in Grammar and
Punctuation.

In numeracy year 3 trended similarly to the previous
year. 33% achieved in the top two bands, slight down
from previous years. 23% of year 5 achieved in the top
two bands for numeracy. Aboriginal student growth
from year 3 to year 5 was above stage average with
107 points growth in comparison to state growth of
96.8.

The My School website provides detailed
information and data for national literacy and numeracy
testing. Go to http://www.myschool.edu.au to access
the school data.

Parent/caregiver, student, teacher
satisfaction

In 2017 parents, students and staff provided feedback
through their participation in the Tell Them From Me
surveys. These surveys provided data on engagement,
wellbeing and teaching practices that was used to
review activities and guide decision making and
planning for the future. The key findings were:

From the ‘Partners in Learning’ survey: 79% of the
parents who responded are involved in a committee.
Over half of the parents believed they where involved in
the process of school planning and development or
review of school policies. There was a very positive
response to their child / children feeling safe and that
the school supported positive behaviour.

From the ‘Tell Them From Me’ data: 96% of
students believe that schooling is useful in their
everyday life and will have a strong bearing on their
future. It was also  positive to see student trend data
move positively with the biggest increases in positive
homework behaviour and in the social emotional area
of a sense of belonging.

Teachers responded in the ‘Focus on Learning’ survey.
The data was very positive in the areas of being an
Inclusive School and Parental Involvement. There was
also a positive result in the area of school leaders
supporting staff during stressful times.

Areas for future action include working on increasing
effective parental communication, moving more
students into the desirable quadrant of high skills and
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high challenge. Staff also wanted school leadership to
provide more guidance for monitoring student progress.

Policy requirements

Aboriginal education

Implementation of the Aboriginal Education Policy this
year has honoured the Together We Are, Together We
Can, Together We Will mantra: maintaining a
collaborative partnership with the local AECG and the
Partnership Agreement.

Alanna Raymond was re–elected as secretary of the
local AECG. The school hosted local school community
network meetings. Staff sustained regular attendance
at meetings and contributed a documentary video
produced by Ryan Kearns of Aunty Louise Brown
extending a Welcome to Country while sitting beside
the Queanbeyan River. Approval was given by the
AECG to upload The Welcome to the Mgoals website
adding a cultural richness to the local Ngunnawal
country section.

All students were provided with opportunities to develop
deeper understandings of Aboriginal histories, cultures
and languages. In Reconciliation Week: Let’s Take the
Next Steps, guest speaker Robert de Costella spoke of
the Deadly Runners Indigenous Marathon project that
uses running to change lives. Every QPS student
participated in a walk for Reconciliation. Some walked
inside the school while others joined the wider
Queanbeyan Community Reconciliation Walk across
Queen’s Bridge and along Monaro Street to
Reconciliation Place. On return to the school Billy
Tomkin, a Ngunnawal Elder, welcomed students with a
smoking ceremony.

NAIDOC week focussed on Our Languages Matter.
Caroline Hughes, a Ngunnawal Elder, spoke in
language to welcome everyone. She also spoke of the
importance of keeping Ngunnawal language active and
alive for generations of Aboriginal people to come in the
future. Billy Tomkin spoke of his personal journey in
learning his language and he taught the students two
dances from Ngunnawal culture. Vertical group work
Kindergarten to Year 6 was a highlight. 87 groups
constructed Acknowledgements of Country with words
such as: We recognise the rich history, language and
culture of the children who played and learnt on this
land before us. We will care for and enjoy this land
together. 

The strength, diversity, ownership and richness of
Aboriginal cultures and Custodianship of Country was
respected, valued and promoted. Aboriginal student
leaders: the girl school captain, a prefect, three house
captains, a year 4 boy SRC representative and two
students (a year 6 boy and a year 5 girl representing
Aboriginal students' on the Student Representative
Council. This was an amazing representation as a
result of a continual focus on the important of
leadership opportunities.

Advance Australia Fair, the future national anthem, with
lyrics by Judith Durham (formerly of the Seekers) and

sung by Kutcha Edwards was introduced to and
appreciated by the students. 

Two staff members completed Stronger Smarter
Leadership training building on the whole staff learning
from 2016 using the Institute online module. All staff
(teachers, support, administration) engaged in Stronger
Smarter learning. One staff member completed
Stronger Smarter Lead trainer professional learning.

All year 6 Aboriginal students engaged in a STEM
camp with Ms Whitehead’s support and
encouragement. A Public Speaking competition was
held at Queanbeyan Public School. Student teams of
two, one Indigenous and one non–Indigenous,
competed successfully. 

Three staff participated in a cultural exchange to
Doomdagee, a remote Aboriginal community in the Gulf
of Carpentaria. They volunteered in the state school
sharing programs of Brain Gym and TEN (Targeting
Early Numeracy) and a book project was born.

Six staff attended a book launch at Canberra University
to meet author Anita Heiss. They were inspired by her
work at Santa Maria school near Alice Springs. The
school’s Great Book Swap very successful. Money
raised contributed to the publishing of a book project
Year 6 at Queanbeyan Public School (on Ngunnawal
Country), Year 6 at Doomadgee Public School (on
Gunngalidda Country).

A joint early literacy intervention project, partnering with
SaCC, and led by Christina Morrison addressed the
needs of Aboriginal students in Kindergarten. An
Aboriginal Education worker, Annette Christou, also
supported the Kindergarten Aboriginal students.

The Patrick White Writing competition was popular.
Approximately forty Aboriginal students entered the
competition. The students entered the individual short
story and poetry categories as well as three group
entries in the short story section. Everybody received a
participation certificate. All nine Kindergarten students
received a certificate and a $20 gift voucher
encouragement award. The Year 3 boys’ group entry
shared a $50 writing encouragement prize. Four
individual entries received encouragement awards and
$20–$50 gift vouchers. Parents and carers of Aboriginal
students joined with teaching staff on several
occasional during the year to build high expectation
relationships, plan and learn together and celebrate
student successes. 

A school Reconciliation Action Plan (RAP) July 2017 –
July 2018 was constructed using the Narragunnawali
platform and framework of Relationships, Respect and
Opportunities in the classroom, around the school and
in the community. Narragunnawali supported
Queanbeyan Public School to develop an environment
that fosters a high level of knowledge and pride in
Aboriginal and Torres Strait Islander histories, cultures
and contributions. 

Queanbeyan Public School won the Reconciliation
Australia Inaugural Narragunnawali Award. This
national award was a culmination of continuous
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commitment and action to promote reconciliation
between the wider Australian community and Aboriginal
and Torres Strait Islander peoples.

Multicultural and anti-racism education

The school fostered student wellbeing and community
harmony through its implementation of the Multicultural
Education Policy and the provision of programs and
practices that addressed racism and discrimination. 

A Community Languages Other Than English (CLOTE)
program was offered to stage 2 students. Macedonian
being the largest minority cultural group in
Queanbeyan, was taught using the serve and return
methodology in both written and spoken form. Singing
and dancing were included in the program to extend the
cultural experiences.

The Schools as Community Centres (SaCC) in
partnership with the school hosted a multicultural
playgroup each week. Wendy Imrie, the school’s EALD
teacher, taught handwriting skills and writing to learn
skills to the children and their parents.

A whole school assembly was held to celebrate
Multiculturalism, develop intercultural understanding
and build strong community connections. Students and
their parents wore national costumes to school for the
assembly. A cultural dance from Sri Lanka was
performed by a stage 2 student to showcase diversity
through dance.

The school’s trained Anti–Racism Contact Officer,
Wendy Imrie, addressed the school assembly to
explain her role to students and to give emphasis to the
importance of sustaining understanding and valuing
differences. She supported students to resolve
problems when they arose using restorative language
and helped students to build ‘getting along’ positive
habits of mind for the future.

The P&C Autumn Fair gave students the opportunity to
perform their cultural dances alongside community
dance groups for the school and the wider Queanbeyan
community. It was a positive cultural exchange, with an
appreciative audience.The EALD teacher provided
programs that enabled students learning English as an
additional language or dialect (EAL/D) to develop their
English language and literacy skills to fully participate in
schooling and achieve equitable educational
outcomes.World maps on display in each classroom
were used to identify cultural differences and build a
sense of belonging for every student.

The Harmony Day ongoing theme of ‘Everyone
Belongs’ was explored through picture books, chapter
books and non–fiction texts acquired by the school
library to offer opportunities through literature to teach
multiculturalism, cultural diversity, immigration, boat
people, racism, discrimination and most importantly
living together in unity.
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