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Introduction

The Annual Report for 2017 is provided to the community of Matraville Public School as an account of the school's
operations and achievements throughout the year. 

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Noni Hoskins

Principal

School contact details

Matraville Public School
310 Bunnerong Rd
Matraville, 2036
www.matraville-p.schools.nsw.edu.au
matraville-p.School@det.nsw.edu.au
9311 1783
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School background

School vision statement

At Matraville Public School, we aspire to provide an environment that equips young people with the knowledge,
understanding, skills and values to be successful learners and become confident, creative individuals who are motivated
to reach their full potential and are well prepared to embrace the changes and challenges of the 21st century.

School context

Matraville Public School provides high quality education for its students in the south eastern suburbs of Sydney. It
services the Hillsdale and Matraville local communities. Two hundred and twenty students attend Matraville Public
School. Approximately thirty–five different language backgrounds are represented in the community with approximately
92% of students possessing English as an additional language or dialect. Matraville Public School is characterised by its
community’s high regard for education, commitment to learning and embraces the rich cultural makeup and the
opportunities provided, to build a strong, cohesive and successful multicultural community.

Matraville enjoys a mix of experienced staff with a wide breadth of knowledge and skills and a number of early career
teachers who provide exemplary skills in preparing students for 21st century learning. The staff works cohesively and for
the betterment of the school, its students and the community it serves. The staff values, celebrates and draws on the
richness of the multi–culturally diverse setting.

Matraville was fortunate to receive significant funding from the Commonwealth Government in term two, 2013, the
second instalment of which was received in 2014. The Improving Literacy and Numeracy– National Partnership (ILNNP)
resulted in a focus on improving students’ comprehension and reading texts abilities and had a strong focus on teacher
quality and improved practice. The project was considered an exemplar for its focus on professional learning, lesson
study and key leadership practices. This initiative laid the foundation for the school's direction in 2015–17.

The school enjoys the benefits of being part of Little Bay Community of Schools (LBCoS) and the programs and
initiatives which are shared across the community. Some of these initiatives include gifted and talented initiatives; middle
years’ programs and language enrichment classes.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

In the domain of Learning, the school assessed its performance against the elements of learning
culture, curriculum, reporting and student performance measures, as 'delivering'. The school and community hold
expectations for student learning, and progress in learning and achievement is identified and acknowledged. Equitable
academic opportunities are provided for all students through the differentiation of curriculum when required, and
commitment to departmental and NESA requirements are upheld. Internal and external assessment data is analysed and
findings are used to provide information to parents regarding their child's progress and goals for future development. At
least 90% of students achieve at or above national minimum standard in most areas of NAPLAN. The elements of
wellbeing and assessment were assessed as 'working towards' the level of delivering. This was due to the need for a
strengthened, whole–school approach to wellbeing processes within the school, as well as a structured, whole–school
approach to assessment. These will be areas that are focused on for improvement in 2018.

In the domain of Teaching, the school assessed its performance against the elements of effective classroom practice,
professional standards and learning and development, as 'delivering'. Teachers reflect on their teaching practice and
ensure that planned learning meets curriculum requirements. They use student progress and achievement data to inform
lesson planning and support required for all students, and ensure they manage positive environments for learning.
Professional learning is focused on improving teacher practice and the development of skills needed for effective
teaching in literacy and numeracy. Teaching staff regularly share what they have learned from external professional
learning opportunities with all staff. As all teachers become accredited at the level of proficient in 2018, they will further
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develop their knowledge and use of the Australian Professional Standards for Teachers when reflecting on their teaching
practice. The element of data skills and use was assessed as 'working towards' the level of delivering. The school felt
that while student progress and achievement data was used to inform key decisions within the school, including
resourcing and implementation of new programs, it was felt that data could be used with greater consistency to inform
planning and record student progress across stages. This will be an area to focus on for improvement in 2018.

In the domain of Leading, the school assessed its performance against the elements of educational leadership, school
planning, implementation and reporting, school resources, and management practices & processes, as 'delivering'.
Teaching and non–teaching staff engage in annual performance and development reviews which maintain high
expectations for all staff. Opportunities are provided to develop a cohesive school community where parents/carers and
community members engage in school–related activities to support the learning of their children, and where their
feedback is used to assess and improve parent/carer and community satisfaction. School planning is completed in
consultation with key stakeholders. School plans align to student and system priorities and maintain a focus on
continuous improvement. Community use of school facilities assists in supporting the effective management of school
resources. Future consideration will be given to the strategic use of finances for technology and physical learning
environments.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide 

Printed on: 12 April, 2018Page 4 of 20 Matraville Public School 2502 (2017)



Strategic Direction 1

Improved Learning

Purpose

To create learning opportunities which give our students the knowledge, skills and experiences to achieve their personal
goals and become active, lifelong learners. To ensure that learning is differentiated for each student.

Overall summary of progress

In 2017, a continued school wide focus on differentiation for instruction occurred and resulted in growth in the
performance of equity groups within the school. Support teachers collaborated with classroom teachers and worked
within classrooms to provide effective support for students requiring assistance in literacy and numeracy. Tiered
intervention supports continued to occur for those students who were working towards meeting benchmark levels in
literacy and numeracy, and resulted in a targeted and intensive support program to support the learning needs of these
students. The Instructional Leader supervised the support program and identified areas of need for the professional
development of teachers. Individual Learning Plans for students with identified learning needs and Personalised Learning
Pathways for Aboriginal students were developed in consultation with families.

A wide range of rich learning opportunities were offered across all classes and students were engaged in learning that
was responsive to their needs. Teachers integrated the use of technology within the classroom to enhance student
engagement and develop the skills necessary for the future. There was a focus on the development of critical and
creative thinking skills, and opportunities for students to further develop these skills occurred through weekly enrichment
groups.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

 • increased overall percentage of
students working at or above
expected cluster level in PLAN
literacy assessments to 85% by
2017.
 • increased overall percentage of
students working at or above
expected cluster level in PLAN
numeracy assessments to 85%
by 2017.

$34,000 discretionary
allowance for the
employment of an
Instructional Leader,
Literacy and Numeracy
using equity funding.

69% of students were assessed as achieving at or
above expected cluster level in literacy. 75% of
students were assessed as achieving at or above
expected cluster level in numeracy.

Student progress has been plotted on the literacy
and numeracy continuums. The Learning and
Support Team have monitored this student data
and analysed student progress. This has allowed
for the identification of students requiring support,
and for personalised learning to occur to improve
student outcomes. Regular planning meetings have
been held with parents/carers to provide feedback
on student progress and identify future learning
goals.

 • targeted observations, work
samples, survey results and
anecdotal records.
 • 20% increase of students who
feel challenged in English and
Mathematics classes and feel
confident of their skills in these
subjects, evidenced in the Tell
Them from Me survey results:
Skills–challenge.

$3,000 using equity
funding.

Tell Them From Me survey results concluded that
40% of students report that they now feel
challenged in English and Mathematics classes and
feel confident of their skills in these subjects. This is
a 12% overall increase since 2015.

Opportunities for teachers to engage in
collaborative sessions regarding the analysis of
student work samples, data and targeted
observations have increased and allowed for
greater consistency of teacher judgement and
opportunities to share in targeted future planning.

 • increased student rating of
Teachers’ expectations for
Academic success from 8.4 out of
10 in 2015 to 9.0 in 2017,

$1,000 using equity
funding.

Tell Them From Me survey results for students'
rating of teachers' expectations for academic
success was analysed at 8.7 out of 10 in 2017. This
is an increase from 2015 and is equal with the
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

evidenced in the Tell Them from
Me survey results: Expectation
for success.

current NSW Govt Norm. Enrichment programs for
Stage 1 and Project Based Learning for Stages 2
and 3 continued in 2017, to enhance the learning of
students in technology, visual arts, and critical and
creative thinking. A range of extra–curricular
opportunities were also offered to students in the
areas of visual arts, public speaking and debating,
music, science and mathematics.

Next Steps

Targeted professional learning opportunities for staff will continue in a range of areas, including wellbeing, feedback,
literacy and numeracy, and will focus on continual improvement of teaching practice. Throughout 2018, opportunities
to develop knowledge of the new learning progressions will occur so as to implement these in 2019.

Data collection and analysis processes will be reviewed, and an assessment schedule and tracking system will be
established for future use. This will allow for greater consistency when identifying gaps in student learning and when
tracking student progress across the stages . Students will be taught to explicitly identify their own learning goals and
reflect of their progress.

Embedded support systems will be reviewed regularly to ensure their continued effectiveness. The goal to improve
performance of equity groups within the school so that their achievements are comparable to the performance of all
students within the school will continue.

The school will refine practices to effectively engage parents/carers in their child's learning, including helping them to
understand their child's learning progress and how to effectively support them at home.

A review of technology resources and their use within classrooms will occur, to ensure adequate resources are available
to engage students and prepare them for life in the 21st century.
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Strategic Direction 2

Quality Teaching

Purpose

To provide best practice in education through a focus on continual improvement, professional learning and the provision
of teaching and learning programs that inspires every student to achieve their potential and to ensure that all practice
embeds the quality teaching framework.

Overall summary of progress

In 2017, all staff demonstrated a high level of commitment towards the continuous improvement of their own teaching.
They remained focused on the development of the knowledge and skills required to improve student learning. Teachers
regularly engaged in professional discussions that were aimed at improving practice, with their supervisor, the
Instructional Leader and other colleagues. Professional learning was targeted to address school priorities and the goals
of teachers as identified in their individual Performance and Development Plan. Staff shared with their colleagues the
knowledge gained from professional learning opportunities so as to further develop the capacity of the whole staff.

Increased opportunities to participate in collaborative planning were scheduled to allow teachers to work together in
stage teams and with support staff to plan for future learning. The aim of these opportunities was to create greater
consistency across stage classes and greater continuity of learning from one stage to the next. Teachers continued to
analyse student learning, including where students were and where they needed to move to next, according to the
literacy and numeracy continuums.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

 • Lesson study
observations;  critical reflection
and feedback; planned, regular
discussion of student
work  samples, including the
moderation and identification
of  strategies to achieve
improvement are embedded key
practices.

$1,750 using equity
funding.

All staff were actively engaged in the performance
and development cycle that required them to set
goals, reflect on their progress, conduct
observations and receive feedback on their
identified goals. Scheduled times were allocated for
staff to participate in collaborative opportunities to
discuss and moderate student work samples and
assessments, and share in planning for future
learning.

 • increased percentage of
students  achieving at or above
expected growth in NAPLAN
Numeracy from 50% in 2014
to  75% by 2017. Interim
improvement measures to
achieve this will be 60% in
2015  and 68% in 2016.

$2,300 for subscription to
whole–school maths
program and associated
maths resources using
equity funding.

82.8% of Year 5 students achieved at or above
expected growth in NAPLAN Numeracy in 2018.
This exceeded the target of 75% by 7.2%.
Teachers of Years K–2 continued to implement
early numeracy strategies targeted at developing
numeracy skills of young students. Teachers of
Years 3–6 implemented structured numeracy
lessons that were linked to the syllabus and
contained differentiated learning for identified
students.

 • increased percentage of
students  achieving at or above
expected growth in NAPLAN
Reading from 73.9% in 2014
to  85% by 2017. Interim
improvement measures to
achieve this will be 78% in
2015  and 82% in 2016.

66.7% of Year 5 students achieved at or above
expected growth in NAPLAN Reading in 2018. This
was below the target of 85%. Reading interventions
for identified students requiring intensive support
continued throughout 2017 and resulted in 67% of
those K–6 students who received tiered intervention
support achieving benchmark levels. Sessions of
in–class teaching support allowed for additional
groups of students to receive support in literacy.

 • The school has an explicit,
coherent, sequenced plan for
curriculum delivery. This is

$2,000 using equity
funding.

Ongoing review of school scope and
sequences was conducted to ensure current
syllabus requirements were being met. Teachers
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

evidenced by: quality units of
work which reflect current
syllabus requirements and
provide for differentiated
instruction; the embedding of the
quality teaching framework into
all classroom programs and the
implementation of scope and
sequence which reflect the key
ideas of new syllabus.

$17,000 support for
beginning teachers using
beginning teacher funding.

collaborated to write units of work that were in line
with identified areas in scope and sequences.
Support sessions included opportunities for team
teaching in some and targeted differentiation in all
classrooms. Beginning teachers were supported by
experienced mentors to ensure high quality
curriculum delivery.

Next Steps

Instructional leadership practices will be refined and will focus on promoting and modelling effective, evidence–based
practice. These practices will maintain a significant focus on data analysis and guiding teachers through the process to
identify where students are now and where they need to move to, along the learning continuum. This will further develop
consistent and current teaching practices with a focus on providing high–quality and targeted learning experiences for all
students.

Continued focus on professional development will occur, with professional learning opportunities to be mapped to
the Australian Professional Standards for Teachers and aligned with identified goals and school priorities. All teachers
will gain accreditation at the level of proficient in 2018 and will begin their maintenance period as determined by the NSW
Educations Standards Authority (NESA). Teachers will improve their knowledge of the standards and will participate in
reflection of their teaching practices according to the standards.

Opportunities for effective collaborative practices will be embedded in the school culture. This will aim to allow teachers
to continue to develop units of work and learning opportunities for students that are consistent and progressive
throughout the stages. It will also provide increased opportunities to share knowledge, expertise and ideas, and result in
development of high quality teaching practices. Teachers will work collaboratively to moderate assessments and analyse
data to better inform their planning.
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Strategic Direction 3

Effective & Enabling Leading and Systems

Purpose

To build an educational community that inspires collaboration, communication, empowered leadership and organisational
practice. To support students through a schoolwide focus on student equity, well–being and welfare programs which
allow students to achieve their full potential and lead successful lives in the 21st century.

Overall summary of progress

In 2017, effort was made to enhance the engagement of the community in student learning. Opportunities were provided
to parents to participate in events with the purpose of strengthening relationships. The school worked closely with
community partners to enrich the programs offered to students. Participation in the Little Bay Community of Schools gave
the opportunity to engage in the Culture, Community, Curriculum Project with the University of New South Wales and the
local Aboriginal community. Through this program, strong relationships were developed with the local community, and
students and staff increased their knowledge and understanding of the local community and Aboriginal culture. Parents
as Partners sessions continued to offer parents information about practices and learning that takes place at school, the
P&C held regular meetings and events, and the school's Community Harmony Garden brought much joy to the
community and was celebrated as an award winning garden through Bayside Council.

There were a number of opportunities for staff to take on leadership roles throughout the year and develop their capacity
as school leaders. Staff were able to develop knowledge and skills for financial and administrative systems and
processes. Students also benefitted from the opportunity to take on leadership roles within the school, including school
captains and prefects, house captains and SRC representatives. These students were able to represent their peers and
contribute their ideas to improve the school. A review of communication practices was conducted and changes made, to
strengthen the ways in which the school communicates with the community.

The school's financial and physical resources were well–maintained within the constraints of the school budget, and
provided a safe environment to support learning. New technology in the form of laptops were purchased for use in
classrooms. Succession planning began for staff with significant involvement in the area of technology, so as to develop
the skills in a larger number of staff.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

The school  works to maintain a
learning environment which is
safe, respectful, tolerant  and
inclusive and that promotes
intellectual rigour. This is
evidenced by:
 •  increased  parent participation
in school–home learning
partnerships by 20% to
support  engagement in student
learning and wellbeing programs
at the school. This is  evidenced
by: data indicating attendance
and participation at
parent  programs, parent/teacher
interviews and informal
parent/teacher contact.

$400 using equity funding. Parents/carers and community members had the
opportunity to engage in a wide range of
school–related activities which have developed
positive relationships between home and school.
The school attempted a number of different ways to
engage parents, and sought their opinion through
surveys and forums as to how to best do this.

 • 7% Increase of students with
a  positive sense of belonging
and positive relationships
evidenced in the Tell  Them from
Me survey results: Positive
relationships.

$22,800 was used to
employ a teacher to provide
extra support to students,
and resources to support
wellbeing programs using
flexible funding for
wellbeing services.

Tell Them From Me survey results concluded that
76% of students reported that they feel they have a
positive sense of belonging at school, and feel
accepted and valued by their peers and others at
school. Inclusive practices are modelled for all
students and explicit teaching of conflict resolution
and understanding are taught within the curriculum.
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

 • 7% Increase of students with
a  positive sense of belonging
and positive relationships
evidenced in the Tell  Them from
Me survey results: Positive
relationships.

77% of students report that they have positive
relationships, and friends at school they can trust
and who encourage them to make positive choices.
Students are regularly reminded of school values
and expectations and are rewarded when they are
seen to be demonstrating these. External agencies
were accessed to support school wellbeing
programs, as well as for students and families who
requested it or who demonstrated a significant
need.

 •  increased student rating of
rigour,  including students finding
the classroom instruction is well
organised, with  a clear purpose
and with immediate and
appropriate feedback, from 7.7
out of  10 in 2015 to 9.0 in 2017,
evidenced in the Tell Them from
Me survey results:  Rigour.

Tell Them From Me survey results reported a
student rating of 8.0 out of 10 for rigour, including
classroom instruction is well–organised, with a clear
purpose, and with immediate feedback that helps
them to learn, to be .  This was a slight increase
from the baseline data.

The introduction of explicit criteria for achievements
in learning in selected curriculum areas provided
students with clear directions as to the intention of
the lesson and how to measure their success.

Next Steps

A review of current wellbeing practices will take place, including a review of the student wellbeing policy, school wide
expectations and behaviour management strategies, and reward systems. The purpose of this review is to establish
more consistent wellbeing practices across the school, and to better develop positive relationships. The proposed
consultation process will include staff, students and parents/carers, with the aim to create shared expectations for the
school and strengthen positive relationships.

Focus will be placed on better engaging the community in school practices and student learning. The aim will be to
involve parents in their child's learning by providing information on their progress and assisting them to develop the skills
to support their child's learning. Through the strengthening of relationships with community partners, it will broaden the
resources and expertise available to support student learning.

Further exploration of how to improve physical learning spaces will occur, as will a review of technology to enhance the
learning of necessary skills for the future. Management of the school's finances will include the planning for improving
technological resources that will be easily accessible for all teachers and students.

Staff will be supported to take on leadership roles in order to build their own and collective staff capacity.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading $4,208 of Aboriginal
Background funding was
received in 2017.

Personalised Learning Pathways were
developed in collaboration with students,
parents/carers and teachers, to plan for the
individual learning needs of all Aboriginal
students. Regular planning meetings were
undertaken with parents/carers to review
progress and support, and identify future
goals.

English language proficiency $143, 570 of English
Language Proficiency
funding was received in
2017. This included a
staffing allocation of 1.2 (6
days per week) and flexible
funding of $21,681.

Teachers differentiated curriculum delivery to
meet the needs of EAL/D students. The
school has an effective plan for the transition
of newly arrived students in place. EAL/D
teachers were employed for approximately 8
days each week. These teachers supported
EAL/D students within the classroom.
Students requiring intensive English language
support were withdrawn for individual or small
group instruction.

Low level adjustment for disability $100,085 of Low Level
Adjustment for
Disability funding was
received in 2017. This
included a staffing
allocation of 0.7 (3 1/2 days
per week) and flexible
funding of $28,983.

All identified students have an Individual
Learning Plan (ILP) that has been developed
in consultation with the student, parent/carer
and teacher. The ILP outlines strategies to
support the student toward achieving their
learning and engagement goals. Teachers
differentiated curriculum delivery to meet the
needs of individual students. The Learning &
Support teacher supervised a tiered
intervention support system that provided
intensive support to identified students in the
areas of literacy or numeracy.

Quality Teaching, Successful
Students (QTSS)

From January to June, a
staffing allocation of
0.178 (just under 1 day per
week), and from July to
December, a staffing
allocation of 0.382 (just
under 2 days per week)
was received.

An Instructional Leader (IL) was employed
through this staffing allocation. The IL worked
in collaboration with classroom teachers to
enhance and improve current teaching
practices in the areas of literacy and
numeracy. Teaching staff were supported to
implement consistent and effective practices
in their classrooms.

Socio–economic background $61,209 of Socio–economic
Background funding was
received in 2017.

An Instructional Leader (IL) was employed
and worked in collaboration with classroom
teachers to enhance and improve current
teaching practices in the areas of literacy and
numeracy. Teaching staff were supported to
implement consistent and effective practices
in their classrooms. Students received
targeted support and individualised instruction
to improve their literacy and numeracy skills.
Technological resources, including laptops,
were purchased for Stage 3 classrooms to
improve access to current technologies and
enhance student engagement within the
classroom.

Support for beginning teachers $10,788 of Beginning
Teacher Support funding
was received in 2017, for
one temporary teacher in
their first full–time
appointment, and one
beginning teacher in their
second year of
employment.

Targeted professional learning opportunities
and support were provided for two beginning
teachers. Beginning teachers met regularly
with their mentor, to work through
the accreditation process and conduct regular
professional discussions aimed at improving
their teaching practice. Teachers were
supported to understand and implement the
Australian Professional Standards for
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Support for beginning teachers $10,788 of Beginning
Teacher Support funding
was received in 2017, for
one temporary teacher in
their first full–time
appointment, and one
beginning teacher in their
second year of
employment.

Teachers and curriculum requirements, and
became active participants in their
professional development.

Targeted student support for
refugees and new arrivals

$5,459 of targeted support
for refugees and new
arrivals was received in
2017. A staffing allocation
of 0.2 (1 day per week) was
also received from the end
of Term 1.

Teachers differentiated learning to cater for
the learning needs of newly arrived students
and students from refugee backgrounds.
Students received intensive language support
on their arrival at school, and effective
transition programs were in place to ensure
they settled in to school life well.

Flexible funding for wellbeing
services

$33,893 of Flexible Funding
for Wellbeing Services were
received in 2017.

The school supports whole–school wellbeing
practices to create a positive teaching and
learning environment. Funding enabled the
employment of additional teaching staff to
provide in–class support to enhance the
wellbeing and engagement of students.
Quality teaching and professional practice
were evident in every learning environment,
and students were provided with opportunities
relevant to their stages of learning and
development so as to connect, succeed and
thrive. Links exist with communities of
schools, other educational providers and
other organisations to support the school’s
programs.
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Student information

Student enrolment profile

Enrolments

Students 2014 2015 2016 2017

Boys 124 140 145 128

Girls 103 107 96 104

Student enrolment numbers remained relatively steady
in 2017. 104 girls and 128 boys were enrolled.

Nine classes were operational in 2017.

Student attendance profile

School

Year 2014 2015 2016 2017

K 94 92.8 93.9 91.3

1 94.5 90.1 91.9 90.3

2 94.5 94.1 91.9 90.2

3 94.6 94.5 94.5 92.3

4 93.8 92.2 94.3 94.9

5 92.7 89.5 93.6 92.6

6 95.6 91.5 91.7 92.4

All Years 94.3 92.4 93.2 92

State DoE

Year 2014 2015 2016 2017

K 95.2 94.4 94.4 94.4

1 94.7 93.8 93.9 93.8

2 94.9 94 94.1 94

3 95 94.1 94.2 94.1

4 94.9 94 93.9 93.9

5 94.8 94 93.9 93.8

6 94.2 93.5 93.4 93.3

All Years 94.8 94 94 93.9

Management of non-attendance

Student attendance shows a slight decrease since
2016 and is 1.9 points below the State DoE average.
Weekly monitoring, consistent follow–up of absences
and regular home–school communication have been
strengthened to improve these rates. Reduction of
partial attendance of students due to late arrival at
school remains a focus for the school.

Workforce information

Workforce composition

Position FTE*

Principal 1

Deputy Principal(s) 0

Assistant Principal(s) 2

Head Teacher(s) 0

Classroom Teacher(s) 7.96

Teacher of Reading Recovery 0.32

Learning & Support Teacher(s) 0.7

Teacher Librarian 0.6

Teacher of ESL 1.2

School Counsellor 0

School Administration & Support
Staff

2.42

Other Positions 0.6

*Full Time Equivalent

Matraville Public School does not currently employ any
Aboriginal or Torres Strait Islander staff members.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 16

Professional learning and teacher accreditation

Throughout 2017, staff at Matraville Public School
participated in a range of weekly professional learning
opportunities that were linked to the school plan and
school priorities.  Learning was delivered by the
executive and teaching staff, as well as by external
professionals. Expenditure for professional learning for
all staff totalled approximately $19,312, excluding
casual relief.

All teachers participated in school development days
that included learning in Child Protection,
Cardio–Pulmonary Resuscitation and Anaphylaxis,
Code of Conduct, and knowledge and understanding of
Aboriginal culture and community.
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A key feature of professional learning in 2017 was
wellbeing, including the participation in Kids Matter and
modules related to Trauma & Learning.

School administrative staff completed training in LMBR
and administration practices. This included training
for the relieving School Administration Manager in the
area of finance.

Throughout 2017, one teacher completed the process
of accreditation at proficient standard and one teacher
completed their five year maintenance cycle of
accreditation. One beginning teacher is working
towards accreditation at the level of proficient and will
complete this process in 2018. All staff are prepared for
the transition process towards accreditation for all
teachers in 2018.

Financial information (for schools
fully deployed to SAP/SALM)

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2017 to 31
December 2017. 

2017 Actual ($)

Opening Balance 363,076

Revenue 2,341,900

Appropriation 2,236,752

Sale of Goods and Services 878

Grants and Contributions 94,072

Gain and Loss 0

Other Revenue 5,646

Investment Income 4,553

Expenses -2,268,478

Recurrent Expenses -2,268,478

Employee Related -2,019,925

Operating Expenses -248,553

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

73,422

Balance Carried Forward 436,498

Financial decisions are made by the principal in
collaboration with the school administrative manager.
Consultation occurs with the leadership team, teachers
and the P&C if a major expenditure is planned.

A portion of the school and community grants and
contributions was received through annual donations
from local businesses throughout the year, as well as
income from community use of school facilities.
Funding for staffing comprised a large component of
the 'Appropriation' section of the Financial Summary.

In 2017, significant expenditure occurred for the
purchase of laptops for use in the Stage 3 classrooms,
new furniture for the Kindergarten and K/1 classrooms,
and a new kitchen and furniture in the staff room.

Intended use of funds carried forward include general
building maintenance, improvement of technology
resources, playground refurbishment and school
signage. 

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 

2017 Actual ($)

Base Total 1,642,651

Base Per Capita 36,831

Base Location 0

Other Base 1,605,820

Equity Total 309,072

Equity Aboriginal 4,208

Equity Socio economic 61,209

Equity Language 143,570

Equity Disability 100,085

Targeted Total 101,918

Other Total 147,970

Grand Total 2,201,611

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.
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School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

Year 5 students demonstrated significant levels of
growth in literacy since Year 3, with the following
percentages of students achieving at or above
expected growth: 63.3% in grammar & punctuation,
66.7% in reading, 66.7% in spelling and 79.3% in
writing.

In Year 3 grammar and punctuation, 62% of students
achieved in the top two bands compared to 62% across
the state. 5% of students achieved in the bottom two
bands compared to 13% across the state.

In Year 5 grammar and punctuation, 28% of students
achieved in the top two bands compared to 36% across
the state. 39% of students achieved in the bottom two
bands compared to 22% across the state.

In Year 3 reading, 40% of students achieved in the top
two bands compared to 51% across the state. 15% of
students achieved in the bottom two bands compared
to 11% across the state.

In Year 5 reading, 31% of students achieved in the top
two bands compared to 40% across the state. 31% of
students achieved in the bottom two bands compared
to 17% across the state.

In Year 3 spelling, 52% of students achieved in the top
two bands compared to 53% across the state. 14% of
students achieved in the bottom two bands compared
to 12% across the state.

In Year 5 spelling, 44% of students achieved in the top
two bands compared to 38% across the state. 28% of
students achieved in the bottom two bands compared
to 13% across the state.

In Year 3 writing, 43% of students achieved in the top
two bands compared to 53% across the state. 5% of
students achieved in the bottom two bands compared
to 6% across the state.

In Year 5 writing, 20% of students achieved in the top
two bands compared to 18% across the state. 26% of
students achieved in the bottom two bands compared
to 16% across the state.
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Year 5 students demonstrated significant levels of
growth since Year 3, with 82.8% of students achieving
at or above expected growth in numeracy.

In Year 3 numeracy, 38% of students achieved in the
top two bands compared to 43% across the state. 19%
of students achieved in the bottom two bands
compared to 12% across the state.

In Year 5 numeracy, 20% of students achieved in the
top two bands compared to 33% across the state. 29%
of students achieved in the bottom two bands
compared to 15% across the state.

A continued focus remains on increasing the proportion
of students in the top two bands and lifting the
performance of students in the lower bands through the
provision of tiered interventions of support.
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The My School website provides detailed
information and data for national literacy and numeracy
testing. Go to http://www.myschool.edu.au to access
the school data.

The Premier's Priorities: Improving education results
aims to increase the proportion of NSW students in the
top two NAPLAN bands by 8% by 2019.

In 2017, 49% of Year 3 students were assessed in the
top two bands in literacy. This was a decrease of
1% since 2016 and 4% compared to 2015 results. 

In 2017, 31% of Year 5 students were assessed in the
top two bands in literacy. This was an increase of 22%
since 2016 and 5% compared to 2015 results.

In 2017, 38% of Year 3 students were assessed in the
top two bands in numeracy. This was an increase of
15% since 2016 but a decrease of 1% compared to
2015 results.

In 2017, 20% of Year 5 students were assessed in the
top two bands in numeracy. This was an increase of
17% since 2016 but a decrease of 10% compared to
2015 results.

Parent/caregiver, student, teacher
satisfaction

In 2017, the school sought the opinions of students,
parents/carers and staff about the school through
surveys, forums and Parents as Partner workshops.
Information and satisfaction data was gathered in
regards to communication, student engagement,
wellbeing and teaching practices.

The majority of students from Years 4, 5 and 6
completed the Tell Them From Me Survey at the end of
each semester. Average school results were
comparable to NSW Govt Norms in most areas. 76% of
students who completed the survey reported they had a
positive sense of belonging and were accepted and
valued by their peers and others at school, compared to
81% for the NSW Govt Norm. 77% of students reported
they had positive relationships with their peers,
compared to 85% for the NSW Govt Norm. 90% of
students reported that they demonstrate positive
behaviour at school, this is above the NSW Govt Norm
of 83%. 75% of students are interested and motivated
in their learning, and 85% try hard to succeed in their
learning.

40% of students reported that they feel challenged in
their English and Mathematics classes, and feel
confident of their skills in these subjects. 19% of
students felt confident in their skills but did not find their
classes challenging. 37% of students reported that they
were not confident of their skills in English and
Mathematics, and found the classes challenging.

The number of parents who completed the Tell Them
From Me Parent Survey was low. In 2018, the school
will investigate options to encourage parents to
complete these surveys so as to gather a greater
sample of data. In 2017, all parents who completed the
survey engaged in their child's learning by speaking
with their teacher at least once during the year. 50% of
parents surveyed spoke with the teachers three or
more times. 25% of parents had not attended a meeting
or event at the school, and none of the parents who
completed the survey belonged to the P&C Association.

In a survey based on communication with our
community, 98.5% of parents surveyed reported that
the school's current practices of communication,
including notes sent home and the school newsletter,
were either very useful or useful. 88% of families
reported that they thought the use of emails to
communicate reminders and information would be
beneficial, and these were implemented in mid 2017.
Parents have reported that they are pleased with this
new service. 91% of parents reported that information
that was sent home was easy to understand.

After consideration of student, parent/carer and staff
data and feedback, there are several areas that would
benefit from focus in 2018. These include increasing
the percentage of students that feel confident in their
English and Mathematics skills and challenged in their
classes, greater consistency in school wellbeing
practices, focus areas for teacher professional learning
and improved engagement of our community.
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Policy requirements

Aboriginal education

Matraville Public School is committed to improving the
educational outcomes and wellbeing of Aboriginal and
Torres Strait Islander students so that they excel and
achieve in every aspect of their education. Through its
practices in the school setting, the school supports the
goal of the department that Aboriginal and Torres Strait
Islander students will match or better the outcomes of
the broader student population.

The school is also committed to ensuring the
integration of Aboriginal perspectives  across each
stage, to encourage a deeper understanding and
respect for Aboriginal histories and cultures. In 2017,
the school began working with the University of New
South Wales, in partnership with the Little Bay
Community of Schools and the Eastern Suburbs Local
Aboriginal Education Consultative Group on the
Culture, Community, Curriculum (CCC) Project.
Participation in this project enabled three teaching staff
to work collaboratively with a local community elder or
member in the classroom. The purpose of the project
was to strengthen the teaching of Aboriginal
perspectives across the curriculum and increase the
capacity of teachers to meet the needs of Aboriginal
learners. As part of this project, one of the classes
completed an artwork that they submitted for the Koori
Art Exhibition. Stage 2 students also attended an
excursion to La Perouse, where a local community
Elder guided them around the area and provided
information about the history of the area. The CCC
project will continue into 2018.

Personalised Learning Pathways (PLPs) were
developed in consultation with students and
parents/carers for all Aboriginal students. PLPs
identified goals and aspirations for each student, as
well as strategies to support improvement in literacy
and numeracy. They were reviewed and updated each
term, and progress was monitored.  The Learning and
Support Team worked closely with class teachers and
support staff to identify and support Aboriginal students
who were working below age appropriate syllabus
outcomes.

In Semester 1, teaching staff participated in two
professional learning sessions presented by a member
of the Aboriginal Education and Wellbeing Team.
Module 1 focused on Building Understanding of
Culture, and Module 2 on Embedding Aboriginal and
Torres Strait Islander Cultures Across KLAs. Teachers
developed their knowledge of Aboriginal cultures and
content, and how to embed these within the classroom.
In Term 4, the staff participated in an excursion to La
Perouse. Aunty Maxine guided the staff around the
area and provided information about the history of the
land, including what it was like when she was growing
up. The staff found this a very informative and
enlightening experience about the local area.

One Year 5 student and two Year 6 students
participated in the Yarn Up Public Speaking program
over three days at the Powerhouse Museum and State
Parliament House. The program provided invaluable

public speaking skills that the students will be able to
apply both inside and outside of school. The students
developed their confidence in public speaking and
presented their speeches at a whole school assembly.

One Year 5 student was nominated to receive a Deadly
Kids Doing Well Award at a ceremony held at the
University of Technology Sydney. This student was
recognised for his achievements and the academic
progress he made throughout the year.

Students from Matraville Public School participated in
NAIDOC Celebrations held at each of the Little Bay
Community of Schools schools. Each stage attended a
different school to participate in a range of activities to
celebrate NAIDOC. Matraville Public School was the
host school for Early Stage One. Kindergarten students
from the Little Bay Community of Schools attended and
participated in an assembly and traditional
performance. They then participated in a range of
workshops, including shell making, bark painting,
singing songs in Dharawal language and playing
traditional Indigenous games.

Multicultural and anti-racism education

Matraville Public School has a culturally diverse
community that is comprised of 35 different language
groups. In 2017, approximately 92% of students came
from families with a language background other than
English. Several students arrived in Australia in 2017
and learned English for the first time.

Community harmony and inclusiveness are priorities to
make all students and members of the school
community feel like they belong. These priorities
are promoted through school policies and practices that
counter racism and intolerance, and develop
intercultural understanding. In 2017, the school
embedded inclusive teaching practices that recognised
and valued the backgrounds of all students, and
promoted an open and tolerant attitude towards
different cultures, languages, religions and world views.

A trained Anti–Racism Contact Officer (ARCO) was
appointed in 2017. The role of the ARCO was to
manage and record any instances of racist behaviour.

English as an Additional Language/Dialect (EAL/D)
teachers were employed in 2017 to support the learning
of EAL/D students within classrooms. Support teachers
collaborated with class teachers to determine the most
effective use of support sessions to enhance the
language and literacy development of EAL/D students.
EAL/D support was integrated in the mainstream
classroom and allowed students to participate fully in
English lessons with their peers.

Students who were newly arrived in Australia and
learning English for the first time received intensive
support as part of the New Arrivals Program. These
students received instruction in small groups during
multiple lessons throughout the week, with a focus on
oral language development and transition to school.
The newly arrived students of refugee background,
together with their families, were supported through the
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Learning and Support Team as well as through
specialised interagency support to assist their transition
to a new environment and support the management of
trauma and resettlement.

The Bangla Community Language program continued
for three days per week in 2017. Students whose first
language is Bangla participated in two hours of Bangla
lessons each week. During these lessons, students
were exposed to the Bangla language, and developed
their skills in reading, writing, speaking and listening.
Lessons also incorporated an aspect of cultural
studies. Students were provided the opportunity to
participate in and celebrate events such as
International Mother Language Day, Harmony Day and
Independence Day. Parents and carers of students who
attended the Bangla Community Language program
received student reports at the end of each semester
that identified the areas of achievement and future
learning goals for their lessons.
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