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Introduction

The Annual Report for 2017 is provided to the community of Guildford Public School as an account of the school's
operations and achievements throughout the year. 

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Chris Haberecht

Principal

School contact details

Guildford Public School
Apia St
Guildford, 2161
www.guildford-p.schools.nsw.edu.au
guildford-p.School@det.nsw.edu.au
9632 9675

Printed on: 10 April, 2018Page 2 of 13 Guildford Public School 2093 (2017)



School background

School vision statement

Guildford Public School is an inclusive school where innovative quality teaching and learning is enthusiastically delivered.
High expectations, creativity and cooperation are embedded within our whole school community.

Our school will;
 • promote excellence in teaching and learning,
 • develop active and informed citizens,
 • provide a supportive environment that is safe, engaging and student centered,
 • encourage independence, tolerance, resilience and confidence, and
 • enhance student learning and wellbeing be partnering with the school community.

School context

Guildford Public School was opened in 1915 and in 2017 serves a diverse and multicultural community with 94% of the
560 students being from a non–English speaking background with approximately 30% being from an Arabic speaking
background and 20% from an Islander background. Other smaller but significant groups speak Chinese, Turkish,
Vietnamese, Dari, Urdu and Farsi as a first language. An increasing number of refugee families are arriving from African
and Middle eastern communities, with an average of 10% transiency of student population annually.

The school leadership team and dedicated, caring staff maintain high expectations and aspirations for the achievement
of every student. Literacy, numeracy and an integrated curriculum are explicitly and systematically delivered and
underpinned through the teaching and learning cycle. We also realise that positive and well–structured student
well–being practices are vital in the functioning of a quality school and learning environment. A special feature over
recent years has been the focus on Positive behaviour Interventions and Support (PBIS) including student leadership,
anti–bullying and positive reward systems.

Guildford understands it is the quality of teaching that makes the difference and therefor prioritise the professional
development of teachers. Teachers work in teams to collaboratively reflect on research and evidence based pedagogy to
set targets and evaluate data in order to differentiate student learning. Teachers and leaders currently engage in a
variety of professional learning networks to develop teacher and leadership capacity.

Guildford Public School offers a wide selection of extra–curricula activities supporting the cognitive, emotional, social,
spiritual, physical and moral wellbeing of all students. Our staff and students participate successfully in a variety of area
and regional initiatives and have close relationships with neighbouring primary and secondary schools, through
Community of Schools focus areas.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

In the domain of Learning, teachers analyse student progress and achievement data and a range of other contextual
information. Formative and summative assessments create opportunities for students to receive feedback on their
learning.

In the domain of Teaching, explicit teaching is the main practice used in the school, reflecting the current evidence base.
Teachers collaborate to share curriculum knowledge, data and feedback. The school initiates community of schools
learning experiences for beginning and expert teachers.

In the domain of Leading, the leadership team engages in a process of planning, implementation, monitoring and
self–assessment, and leads the collaborative development of evidence–based school plans.
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Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide 
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Strategic Direction 1

Teaching: High quality and explicit planning, teaching and assessment across all curriculum areas.

Purpose

To ensure every student in our care is provided with access to high quality schooling that is inclusive and builds upon
cultural knowledge and experience. Build teacher capacity through focused professional learning to develop collaborative
and reflective improvement practices.

Overall summary of progress

Employment of Teacher Mentors and Instructional leaders provided teaching staff the support and expertise in
developing rigorous and effective planning, teaching and assessment practices. Reflective teaching processes continue
to be developed as a critical component of collaborative learning to drive quality teaching.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

100% of teachers and executive
will engage in professional
dialogue setting short and long
term teaching goals with
supervisors to improve teaching
practices

1.8 Instructional Leaders

2 Interventionists

Engaged a Critical
Friend/Coach.

Teacher professional
networking opportunities.

100% of teachers and executive engaged in
individualised professional learning focusing on
identified areas of need and interest with direct
impact on quality of teaching. Leadership capacity
was developed through the @COSLead initiative
for current and aspiring leaders. The Building
Capacity and Quality COS initiative further
developed teacher leadership capacity through
involvement in Instructional Rounds.

100% of students will set and
achieve their learning goals.

1.8 Instructional Leaders

Teacher Mentors

Teacher professional
learning opportunities.

100% of teachers were provided 1:1 support by
Teacher Mentors in establishing processes and
procedures in building capacity of students to set
their own learning goals, to reflect on their learning
and adjust learning goals based on their current
progress.

At least 30% of Year 1 students
to be at Cluster 6,  reading levels
18+

1.8 Deputy Principal
Instructional Leaders
employed under the Early
Action for Success initiative.

At least 36% of Year 2 students
to be at Cluster 8,  reading levels
22+

1.8 Deputy Principal
Instructional Leaders
employed under the Early
Action for Success initiative.

80% of Kindergarten students to
be at Cluster 4, reading levels 9+

1.8 Deputy Principal
Instructional Leaders
employed under the Early
Action for Success initiative.

Next Steps

Employ two Deputy Principal Instructional Leaders to implement the Early Action for Success (EAfS) program as part of
the 2017–2020 State Literacy and Numeracy policy. Instructional Leaders will lead development of teacher capacity to
implement quality evidence–based literacy and numeracy practices through sustained 1:1 support, critical and regular
feedback, professional dialogue and group professional learning (L2 or L3). Employ two early interventionists to support
the implementation of EAfS.
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Strategic Direction 2

Learning: To promote a learning culture which is futures focused on developing creative, confident and active individuals.

Purpose

To ensure all students are appropriately engaged, challenged and extended through explicitly designed learning
experiences that meet individual needs, readiness, interests, aspirations and motivations; and to ensure that this is
shared and encouraged across the whole school community.

Overall summary of progress

A sustained focus on student centered learning has empowered students to improved their capacity to self regulate, set
achievable learning goals, and begin to develop language to articulate their areas of need and strength. Students have
demonstrated skill sets required to actively engage in real and relevant learning on their own, with peers and teachers.
ICT and internet tools provided students the opportunity to connect with students through tools like Google Classroom.
Access to connected and high quality hardware has been key to developing creative, confident and active individuals.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

100% of students K–6 will show
growth towards achieving stage
outcomes in literacy and
numeracy school based
assessments.

Teacher Mentors, Learning
Support, EALD and
Reading Recovery teacher.
Teacher professional
learning opportunities
(TEN,TOWN, FoR, EALD,
Learning Support).
SPARKS, Minilit, 1:1 ABCN
Numeracy program.

100% of students progressed towards achieving
stage outcomes in literacy and numeracy in being
engaged in meaningful, challenging and futures
focused learning by designing experiences that
meet individual needs, readiness, interest and
aspirations.

100% of staff understand
Learning Support Team
structures in order to personalise
learning.

AP L&ST
partnership/mentoring
initiative

Continuation of Safety Net
Class initiative

Learning Support Teacher,
School Counsellor and
SLSOs

Revised processes and products strategically
implemented as part of the School Learning
Support program. Full school analysis of associated
structures were undertaken resulting in refined
mechanisms for referring students and developing
student support plans with a focus on tiered
intervention improving personalised learning and
wellbeing. 100% of staff were actively engaged in
related professional learning.

40% increase of parents/carers
participating in formal dialogue
about their child's learning.

Community Liaison Officers,
Parents and Citizens
Association, Boronia
Mother's Group, Muslim
Women's Association and
Parramatta Holroyd Family
Services

The P&C in partnership with the community liaison
officers, provided a 30% increase in opportunities
for parents and carers to engage in learning how to
support their child's social, emotional and cognitive
development.

Next Steps

Instructional Leaders will provide explicit support and professional learning for teachers K–6 with a specific focus K–2.
Further efine Learning Support structures, building teachers' knowledge of Student Support; planning, programming,
implementation and evaluation of effective evidence–based teaching and learning strategies. Executive staff will continue
to provide explicit support for their respective stage groups in the areas of engaging parents and carers in the their child's
learning. Further building teacher capacity to develop stronger students who readily adapt, are resilient, collaborate
effectively, interact confident and think creatively.
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Strategic Direction 3

Leading: To sustain and measure whole school improvement through innovative leadership.

Purpose

To continuously improve collaborative efforts and strategically use resources to improve student learning outcomes. To
set structures and processes that inspire school improvement and the professional effectiveness of all school members.
Staff, students and parents and carers contribute to the leadership of the school and to the achievement of its goals and
priorities.

Overall summary of progress

Guildford Public School leadership team engaged is substantial professional learning in 2017. Through 1:1 coaching,
professional networking across the @COSLead group, Wider Leadership Group professional learning days and
executive development courses, the school leadership team built substantial efficacy and understanding of what makes a
positive difference to students' learning and wellbeing.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

50% of staff will undertake new
leadership roles within the school.

Engaged an external coach.
Partnership school
with@COSLead.
Partnership school with
@BCQCOS  Instructional
Rounds initiative. Executive
leadership conferences.
Employment of Assistant
Principal Innovation.

Professional learning was embedded to create
opportunities for leadership development through
the Wider Leadership Group program including one
to one coaching for 12 executive and aspiring
leaders. Assistant Principal Innovation provided
differentiated support for teachers based on their
Professional Development Plan. Teachers
nominated as area sport coordinators, PSSA
coaches, Debating and Beginning teacher Network
coordinators. Teachers presented at professional
learning network meetings.

50% of years 3–6 students will
develop their leadership capacity.

Student Representative
Council. Peer Support
Foundation NSW. Debating,
Public Speaking and PSSA
coaches.

Student leadership capabilities were developed
across Years 3–6 through integrating skills and
learning experiences to develop their social,
emotional, physical, spiritual and cognitive capacity.
100% of year 6 students were trained as Peer
Support leaders. All Years 2–6 classes nominated a
Student Representative Council (SRC) member.
One student nominated as Aboriginal member for
SRC. Student leaders facilitated all school
assemblies and special events. The school
Debating Team reached the semi–final of the
Granville, Strathfield, Holroyd Network Debating
competition.

Next Steps

The school leadership team will continue to engage with a number of educational and change experts to implement
change and improvements in whole school procedures and processes. Further engagement with staff in critical analysis
of Literacy and Numeracy outcomes and directions are planned to empower staff providing a sense of real ownership
and contribution towards a joint improvement plan.

Explicit role statements and action plan for the Early Action for Success program will provide clearly articulated and
timely expectations together with support structures and subsequent professional learning opportunities. Student
leadership and development of social and intellectual competences will remain a focus area in terms of developing
active, creative, confident and collaborative learners who understand how to process information, articulate thoughts and
present ideas. Positive Behaviour for Learning (PBL) will provide the school community with clear expectations of
learning and being at Guildford.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading $5,375 (Aboriginal
Background)

Personalised learning plans

100% of Aboriginal and Torres Strait Islander
students had personalised learning plans
(PLPs) developed in consultation with the
students, class teacher and parent/carer.
School involvement in Fairfield Local AECG
and implementation of reconciliation action
plan.

English language proficiency $399,831 (Equity loading –
ELP)

3.8 EALD teachers

EALD Connect professional
learning network

Newly arrived students provided 2hr daily
explicit learning through the creation of four
withdrawal classes lead by qualified EAL/D
teachers. Students identified as beginning,
provided high support while students
identified as emerging, provided targeted
support in class.

Low level adjustment for disability $206,322 (Equity loading –
Low level adjustment for
disability)

1.3 Learning and Support
teachers

School learning support
officers

Individual education plans

A combination of withdrawal and in class
support was used to support identified and
targeted students requiring intervention and
adjustments. IEPs developed for all targeted
students in collaboration with class teacher,
learning and support teacher, school
counsellor and deputy principal. School
learning support officers support low level
adjustment strategies to support targeted
students.

Quality Teaching, Successful
Students (QTSS)

0.392 staffing allocation
(semester 1, 2017)

0.946 staffing allocation
(semester 2, 2017)

Assistant Principal release
from face to face – 1 day
per week

Assistant principals supported beginning
teachers through mentoring, coaching and
comprehensive program development,
monitoring and evaluation strategies.
Systematic support provided for teachers
working towards Accreditation at Proficient
level.

Socio–economic background $564,590 (Equity loading –
Socio–economic
Background)

0.5 teacher allocation

Employ 2 teacher
Interventionists

Employ 0.37 Reading
recovery teacher

Employ safety net class
teacher

Employ teacher innovation

Employ speech pathologist
– 2 days per week

Employ 5 school learning
support officers

SPARKS program

100% of Kindergarten students observed by
the speech pathologists. Students requiring
intervention were  provided explicit 1:1 or
group support and monitored fortnightly.
PLAN data for K–3 was collected every 5
weeks and class teachers engaged in
data–talks lead by instructional leaders.
Student survey data indicated they felt well
supported and connected to their peers and
teachers. Student self regulated learning, risk
taking and creativity was also highlighted.
Connected learning, enabled students to
experience first hand the benefits of on–line
learning and the benefits of connecting
teachers to parents to discuss students'
wellbeing and learning.

Support for beginning teachers Beginning teacher release
from face to face time

Beginning teachers provided extra release
from face to face time in line with Beginning
teachers policy. Assistant principals provided
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Support for beginning teachers Beginning teacher network
and conference

mentoring and targeted professional learning,
1:1 coaching, demonstration lessons or
observations. 9 teachers accessed this
support.

Targeted student support for
refugees and new arrivals

0.9 NAP EALD teacher

Employ part–time Ethnic
aide

New arrivals students provided explicit and
curriculum based English language classes to
build core language to compliment class
programs.
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Student information

Student enrolment profile

Enrolments

Students 2014 2015 2016 2017

Boys 246 264 275 297

Girls 232 238 244 262

Student attendance profile

School

Year 2014 2015 2016 2017

K 94.9 92.9 90.2 92

1 94.8 93.1 92.7 89.3

2 95.4 94.4 94.1 93

3 96.8 93.3 91.2 93.1

4 94.7 93.6 94.9 91.6

5 96.1 93.3 94 93.9

6 94.7 93.7 91.9 92.6

All Years 95.3 93.4 92.7 92.1

State DoE

Year 2014 2015 2016 2017

K 95.2 94.4 94.4 94.4

1 94.7 93.8 93.9 93.8

2 94.9 94 94.1 94

3 95 94.1 94.2 94.1

4 94.9 94 93.9 93.9

5 94.8 94 93.9 93.8

6 94.2 93.5 93.4 93.3

All Years 94.8 94 94 93.9

Management of non-attendance

Guildford Public School attendance rate of 92.1% was
1.8% below state DoE average for 2017. The
complexities of a small cohort of families with extensive
absences and an increase in the number of students
placed in out of home care has impacted on the overall
attendance rate. Class teachers monitor student
attendance every day, contacting parents or carers
after two days of absenteeism. Home school liaison
officers (HSLOs) were engaged to follow up
non–attendees while processes at school were
implemented to encourage full attendance by students.
Community Liaison Officers (CLOs) connected with
families when concerns were raised by teachers. Class
attendance trophy awarded each week at assembly for
best attending class.

Workforce information

Workforce composition

Position FTE*

Principal 1

Deputy Principal(s) 0

Assistant Principal(s) 4

Head Teacher(s) 0

Classroom Teacher(s) 21.8

Teacher of Reading Recovery 0.63

Learning & Support Teacher(s) 1.3

Teacher Librarian 1

Teacher of ESL 3.8

School Counsellor 1

School Administration & Support
Staff

4.06

Other Positions 1.6

*Full Time Equivalent

One executive member identifies as Aboriginal.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 0

Professional learning and teacher accreditation

Professional learning for teachers is the core to
developing teacher capacity and maintaining high
expectations. Professional learning in 2017 focused on
Literacy and Numeracy, learning support and effective
leadership development. Stage professional learning
days were scheduled each term for teachers on each
stage to engage in robust conversations in relation to
planning, evaluating and responding to educational
programs, student needs and policy implementation. All
teachers were encouraged to register their
self–identified professional learning with NESA.
Information has been provided and all teaching staff are
aware of the transition timeline for accreditation
requirements. Four teachers achieved Accreditation at
Proficient level in 2017.
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Financial information (for schools
fully deployed to SAP/SALM)

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2017 to 31
December 2017. 

2017 Actual ($)

Opening Balance 261,599

Revenue 6,052,927

Appropriation 5,921,623

Sale of Goods and Services 4,365

Grants and Contributions 122,932

Gain and Loss 0

Other Revenue 1,109

Investment Income 2,898

Expenses -6,208,214

Recurrent Expenses -6,208,214

Employee Related -5,700,454

Operating Expenses -507,761

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

-155,288

Balance Carried Forward 106,311

The school's financial management processes and
governance structures comply with the appropriate
legislative requirements. 2017 was Guildford's first full
year on the SAP finance system. The balance carried
forward is $106,311.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 

2017 Actual ($)

Base Total 3,612,983

Base Per Capita 79,317

Base Location 0

Other Base 3,533,666

Equity Total 1,176,117

Equity Aboriginal 5,375

Equity Socio economic 564,590

Equity Language 399,831

Equity Disability 206,322

Targeted Total 45,094

Other Total 690,786

Grand Total 5,524,981

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

Year 3 Grammar and Punctuation results indicate
35.8% of students achieved in the top two bands
(Bands 5 and 6), an increase of 13.5% from 2016. Year
5 Grammar and Punctuation results indicate 18.2% of
students achieved in the top two bands (Bands 7 and 8)
compared to 15.8% in 2016. Year 3 Writing results
indicate 35.8% of students achieved in the top two
bands (Bands 5 and 6), an increase of 11.9% from
2016. Year 5 Writing results indicate 11.7% of students
achieved in the top two bands (Bands 7 and 8)
compared to 3.5% in 2016.
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Year 3 Numeracy results indicate a 10.6% reduction in
2017 of students who achieved in the bottom two bands
(Bands 1 and 2). While there was an increase from 3%
to 6.5% of students achieving the Band 6 in Year 3
Numeracy in 2017. Year 5 Numeracy results indicate
13% of students achieved in the top two bands (Bands
7 and 8) compared to 1.8% in 2016.
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<Use this text box to comment on mandatory reporting
requirements in accordance with the Premier's
Priorities: Improving education results and State
Priorities: Better services – Improving Aboriginal
education outcomes for students in the top two
NAPLAN bands>

Delete text not required. 

Parent/caregiver, student, teacher
satisfaction

During 2017, parents, teachers and 174 students from
Years 4, 5 and 6 participated in the Tell Them from Me
survey. Students were asked a comprehensive set of
questions about learning and school climate. Survey
results indicated:
 • 81% of students have friends at school they can

trust and who encourage them to make positive
choices.

 • 93% of students believe school is useful in their
everyday life and will have a bearing on their
future.

 • 78% of students are interested and motivated in
their learning.

 • 91% of students try hard to succeed in their
learning.

 • 89% of student believe staff hold high
expectations for all students to succeed.

The parent survey results indicated:
 • 81% of parents believe that teachers have high

expectations, that they show interest in my child's
work and encourage my child to work hard.

 • 75% of parents believe teachers help students
who require extra support and that school staff
take an active role in making sure all students are
included in school activities.

 • 88% believe they can easily speak with their
child's teacher.

Survey results from 40 teachers indicated:
 • 84% collaborate with other teachers in developing

cross–curricular or common learning
opportunities.

 • 86% share their lesson plans and other materials
with colleagues.

 • 83% provide feedback on students' work that
brings them closer to achieving their goals.

 • 90% establish clear expectations for classroom
behaviour.
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