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Introduction

The Annual Report for 2017 is provided to the community of Goolma Public School as an account of the school's
operations and achievements throughout the year. 

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the School Plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Kate Charlton

Principal

School contact details

Goolma Public School
Gollan Rd
Goolma, 2852
www.goolma-p.schools.nsw.edu.au
goolma-p.School@det.nsw.edu.au
6374 0272
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School background

School vision statement

Every minute counts

This is to encapsulate that we must constantly be focused on the students and make the most of every opportunity
offered and created to ensure they achieve their personal best in learning.

Our school processes are based on a 'fair go' for everyone, ensuring they have a fair say with fair access to
resources which support their learning.

Further, our vision is embedded within the “Melbourne Declaration on Educational Goals for Young Australians”
(December 2008), in which schools play a vital role in promoting the intellectual, physical, social, emotional, moral,
spiritual and aesthetic development and wellbeing of young Australians. In this context, Goolma Public School shares
this responsibility with students, parents, carers, families, the community and a network offering support to our students.

 

School context

Goolma Public School is a rural school in beatific surroundings, closely linked to natural flora and fauna. It is
well–resourced and staffed by enthusiastic, talented people who are committed to ensuring each child is given a fair go.

The school's focus is on teaching each child based on the demands of the curriculum and identified needs of individual
students.

Families and community are welcome and encouraged to be part of the school in a wide variety of roles.

The P&C has evolved into coffee afternoons with a combined focus on both social engagement and developing the
capacity of the school to meet the needs of the students.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.  This year, our school undertook self–assessment using the
School Excellence Framework. The framework supports public schools throughout NSW in the pursuit of excellence by
providing a clear description of high quality practice across the three domains of Learning, Teaching and Leading.

LEARNING DOMAIN (The on–balance judgement of Sustaining and Growing reflects the School's progress in
this domain)

 • Progress in learning and achievement is identified and acknowledged. The aspirations and expectations of
students and parents are known and inform planning for learning.

 • The school actively plans for student transitions (eg into Kindergarten; Year 6 to Year 7 and clearly communicates
its transition activities to the school community.

 • Partnerships with parents and students support clear improvement aims and planning for learning.
 • The school collects, analyses and uses data including valid and reliable student, parent and staff surveys/feedback

to monitor and refine a whole school approach to wellbeing and engagement, to improve learning.
 • Well–developed and evidence–based approaches, programs and assessment processes identify, regularly monitor

and review individual student learning needs.
 • Expectations of behaviour are co–developed with students, staff and the community and are designed to ensure

effective conditions for learning. They are explicitly, consistently and supportively applied across the school.
 • There is school–wide, collective responsibility for student learning and success .
 • The school’s curriculum provision and evidence–based teaching practices provide a high expectations framework,

within which all students effectively develop their knowledge, understanding and skills.
 • The school monitors and reviews its curriculum provision to meet changing requirements of the students.
 • Teachers differentiate curriculum delivery to meet the needs of students at different levels of achievement,

including adjustments to support learning or increase challenge.
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 • The curriculum is enhanced by learning alliances with other schools, where useful and practicable.
 • Teachers routinely use evidence of learning, including a range of formative assessments to inform their teaching,

adapt their practice and meet learning needs of students.
 • Assessment is used flexibly and responsively as an integral part of daily classroom instruction.
 • The school analyses summative assessment data to identify learning progress of individual students and student

cohorts. Teachers use summative data to identify student learning and validate formative assessment practices
 • The school has explicit processes to collect, analyse and report specific internal and external student and school

performance data, on a regular basis.
 • Student reports contain personalised information about individual student learning progress and achievement, and

preview plans for meeting future learning goals.
 • Information on what and how well their children are learning and receive regular information in accessible formats

about how to support their children’s progress. The school solicits feedback on its reporting from parents.
 • The school uses data to inform collective decisions about student learning, aligned with improvement measures in

the school plan.
 • The school identifies growth targets for individual students, using internal progress and achievement data.
 • The school uses internal as well as external assessments (such as NAPLAN) to assess student progress and

achievement against syllabus outcomes.
 • School data shows that student progress and achievement on external measures is consistent with progress and

achievement on internal assessments.

TEACHING DOMAIN (The on–balance judgement of Sustaining and Growing reflects the School's progress in
this domain)

 • Teachers collaborate across stages to share curriculum knowledge, data, feedback and other information about
student progress and achievement, to inform the development of evidence–based programs and lessons, which
meet the needs of all students.

 • Teachers provide explicit, specific and timely formative feedback related to defined success criteria. Teachers’
feedback supports improved student learning.

 • All lessons are systematically planned as part of a coherent program that has been collaboratively designed.
 • A school–wide approach to effective and positive classroom management is evident.
 • Teachers use data effectively to evaluate student understanding of lesson content.
 • The leadership team comprehensively analyses student progress and achievement data for insights into student

learning and discusses results with the whole staff.
 • All teachers contribute to gathering and analysing data.
 • Assessments are developed/sourced and used regularly across stages/year levels/ subject areas or the whole

school to help promote consistent and comparable judgement of student learning, monitor student learning
progress, and identify skill gaps for improvement and areas for extension.

 • All teachers have a sound understanding of student assessment and data concepts.
 • Teachers’ Professional Development Plans are supported by a coordinated whole school approach to developing

professional practice, informed by research. Whole school analysis of the teaching staff identifies strengths and
gaps, with planning in place to build capabilities and source teachers with particular expertise to improve student
learning outcomes.

 • All teachers use professional standards and PDPs to identify and monitor specific areas for development or
continual improvement.

 • Teachers are proficient in their teaching of literacy and numeracy, meeting the needs of students in their
subject/stage.

 • Teachers demonstrate currency of content knowledge and evidence–based teaching practice in all their teaching
areas.

 • Technology and learning spaces are utilised to enhance student learning.
 • Teachers actively evaluate, share and discuss learning from targeted professional development with other staff in

their school to improve whole school practice.
 • Teachers engage in professional learning targeted to school priorities, the needs of their students, and the

achievement of their professional goals.

LEADING DOMAIN (The on–balance judgement of excelling reflects the School's progress in this domain)
 • Teaching and non–teaching staff proactively seek to improve their performance. The school supports collaborative

performance development and efforts to continuously monitor improvement.
 • Professional learning in the school emphasises developing effective instructional leadership, management skills

and leadership attributes to facilitate whole school improvement and build a strong pipeline of leaders.
 • The school regularly solicits and addresses feedback on school performance from students, staff, parents and the

broader school community.  
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 • The leadership team establishes a professional learning community which is focused on continuous improvement
of teaching and learning.

 • The leadership team actively supports change that leads to improvement, creating opportunities where feedback
about the impact of change can be shared and monitored.

 • Staff understand what they need to do to help address the school plan’s strategic directions and meet the school’s
improvement measures

 • In the annual report, the school reports on the alignment of resource allocation, professional learning, and the
monitoring of student data with the plan’s strategic priorities.

 • The leadership team deploys teaching and non–teaching staff to make best use of available expertise to meet the
needs of students. The leadership team uses data to evaluate the effectiveness of management processes, and
creates a culture of shared accountability to achieve organisational best practice.

 • Technology that supports learning is available and expertly integrated into lessons by teachers. Administrative staff
are expert users of available technology and systems.

 • The leadership team takes a creative approach to use of the physical environment to ensure that it optimises
learning, within the constraints of the school design and setting.

 • Strategic financial management is used to gain efficiencies and to maximise resources available to implement the
school plan.

 • Management practices and processes are responsive to school community feedback. There is a whole school
approach to improving service delivery and customer (parent and/or student) experience.

 • The leadership team measures school community (parent and student) satisfaction and shares its analysis and
actions in response to the findings with its community.

 • The school makes informed choices about administrative practices and systems in place, based on cost
effectiveness, evidence, and in response to local context and need.

Our self–assessment process will assist the school to refine our school plan, leading to further improvements in the
delivery of education to our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide 
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Strategic Direction 1

Student Learning and Engagement

Purpose

To ensure that our best teaching practices enables all students to be a successful learner in each subject area.

To provide all students with the opportunity to develop skills  and capabilities that will help them to be successful learners
and to carry  those skills and knowledge confidently beyond the school gate.

To engage all students through a differentiated, challenging and  relevant curriculum.

Overall summary of progress

All students were provided with, and supported, to develop the skills and capabilities that will help them to be successful
learners and to confidently carry such skills and knowledge beyond the school gate.  Students were engaged in a
differentiated, challenging and relevant curriculum.

Staff engaged in professional learning which supported them in delivering high quality education to students.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Professional learning based on
staff and student needs.
 

 

 

 

 

 

 

 

 

 

 

 

 

 

Professional learning for
teaching and ancillary staff
(Professional learning
$2,000.00; QTSS $711).

Extensive professional learning at both school and
wider (network) level supported staff in enhancing
their teaching skills.  Currency of knowledge around
curriculum requirements is evident and reflected in
programs.

The Mudgee Small Schools Network was used
extensively and the collaborative nature of resource
sharing contributed to wider consistency in
professional practices.            

Staff trained in EAfS and TEN, to
enter data and produce Learning
Plans.

Early Action for Success
Instructional Leader on
shared basis (pro–rata
EAfS $131,756).

TEN and L3 student
resources ($112 Literacy
and Numeracy).

Teaching programs reflected updated skills and
knowledge.  Students were tracked through PLAN,
informing teaching practices. 

All students had an individual learning plan in place
to accommodate specific needs, with teachers
differentiating the curriculum.  Individual student
progress was maintained, with data collected on a
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

Staff trained in EAfS and TEN, to
enter data and produce Learning
Plans.

Interactive whiteboards /
software; supplementary
teaching and support staff
(Aboriginal background
loading $24,668).

five–week cycle for analysis and response. Scout
data was utilised in decision making.  Students
were more highly engaged through the use of
interactive technology.

50% of Year 3 Aboriginal students achieved in
the top two Numeracy bands;  33% of Year 5
Aboriginal students achieved in the top two bands
in numeracy and reading.

Modifications made to engage
students creatively in curriculum.
Classroom observations and CRT
discussions to verify.

 Excursions, including
school bus costs.  Student
wellbeing resources. 
Supplementary teaching
and support staff (Location
loading $6,899 and Low
level adjustment for
disability $2,000).

Students were well engaged through the use of
interactive technology, an important feature of
teachers' programs.  MSSN was used extensively
and the collaborative nature of resource sharing
contributed to wider consistency in professional
practices. The Wellbeing Policy was revised and
implemented, with a  reduction in negative
behaviour incidents noted.  The  overall wellbeing of
students improved and stimulus from excursions
was reflected in students' spoken and written
language.  Extensive collaborative planning and
professional discussion between staff ensured
student progress was continually monitored.

Next Steps

A continued response to student needs and supporting them to achieve a year's growth in outcome data for a year's
learning. 
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Strategic Direction 2

Expertise in Teaching and Learning

Purpose

 

To build  a community and culture of learners where teachers collaborate and actively  reflect on learning outcomes to
maintain high expectations of excellence in  student learning.

Teachers continually engage in individualised, team and shared  professional practices to enhance students’ learning.
Assessment informs direction for each child’s learning.

Overall summary of progress

In literacy and numeracy (NAPLAN), more than 80% of our students achieved above expected growth in both literacy
and numeracy.   High levels of satisfaction around school culture and environment were expressed by stakeholders. 
Staff actively engaged in professional learning around the Gusky framework, achieving Level 4 or above.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

At least 80% of students
achieving at or above expected
growth in literacy and numeracy.

Scout data. 

Professional learning
delivered to staff by EAfS
Instructional Leader (pro
rata EAfS).

Differentiated learning plans
for all students.

Supplementary staff, both
teaching and support.

Interactive technology.

Low level adjustment for
disability ($7,085.00).

Socio–economic
background ($9,000.00)

Greater than 80% of students achieved above
expected growth in literacy and numeracy.

All identified students have Learning Plans in place,
with progress monitored regularly.

All teachers professionally developed in literacy and
numeracy as part of the EAfS program.  Regular
teacher exchanges on student needs and teaching
pedagogy supported collaborative planning and
quality teaching practices.

Sustain high level (>85%) of
positive student, staff and parent
satisfaction with school learning
culture and environment.
(Information gathered from
surveys).

Surveys to all stakeholders.

TTFM (students).

Low socio economic
($500.00)

Surveys reflected the stakeholders' views that the
school provided a safe, stimulating and inclusive
environment.

I00% of staff accredited at
proficient standard by end of
2017.

DoE documentation.

NESA website.

Professional learning
($1,710.00)

At the end of 2017, all teachers held Proficient level
teacher accreditation.

Professional Development Plans in place for all
staff.

Staff achieve an average of Level
4 or higher in Gusky framework
for L3 and TEN and
school/network based

EafS Instructional leader's
expertise. Supplementary
teaching staff.

All teachers undertook professional learning in the
Gusky framework, averaging above Level 4. 
Regular teacher exchanges on students needs and
teaching pedagogy supported collaborative
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

professional learning. Low socio economic
($5,705.00)

planning and quality teaching practices.

Next Steps

To encourage teachers to attain higher levels of teacher accreditation.

A continued focus on analysing student data to inform responsive and continually–improving teaching practices.
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Strategic Direction 3

School Culture and Partnerships

Purpose

To encourage authentic interaction between school and community to  support students in becoming successful learners
in each subject area.

Positive  Behaviour for Learning will become a cornerstone of our shared understandings  and values.

Overall summary of progress

Stronger  partnerships between home and school were established, including valued parent/caregiver input at P&C
meetings.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

High levels of parent satisfaction
and engagement as indicated by
survey average of 75% or higher.

School–designed surveys.

Catering at events.

Low socio–economic
($2,000)

More frequent communication between school and
home, and scheduled events open to parents, saw
an increased number of parents/carers engage with
the school and students' education.

High levels of student
engagement as indicated by
survey average of 75% or higher.

Student consultation
surveys.  Relief teaching
staff.  Positive Behaviour for
Learning program (PBL).

Low socio economic
($5,000.00).

Survey results (and observational data) indicated
higher rates of student engagement.

Commonality of behavioural language and
expectations demonstrated by students.

A positive culture of learning,
communication and effective
partnerships between students,
staff and parents indicated by
survey average of 75% or higher.

Newsletter; school news
updates; parent information
sessions.

Values program.

Aboriginal background
($2,500.00)

Low level disability
($2,000.00)

Consistency in understanding between home and
school of the values taught and demonstrated.

Next Steps

To continue the focus on working closely with the community and building even stronger and more productive
relationships, using PBL as the shared cornerstone of understanding.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading Teachers, Goolma
community, parents/ carers
and students and School
Learning Support Officers
(SLSOs).  Physical
resources, as required,
including computer
hardware
and numeracy/literacy
resources to support
programs

 • Aboriginal background
loading ($27 168.00)

Allocation of resources and provision of
extensive learning opportunities have
successfully supported the school's goal to
'close the gap' between Aboriginal and
non–Aboriginal students and ensure equity of
outcomes and access to opportunities
provided by the school and beyond.

80% of students achieved above expected
growth in the NAPLAN tests (literacy and
numeracy).  50% of Year 3 Aboriginal
students achieved in the top two numeracy
bands and 33% of Year 5 Aboriginal students
achieved in the top two numeracy and
reading bands.

Learning Plans for individual students were
created in consultation with parents/carers.

Quality Teaching, Successful
Students (QTSS)

Professional learning
course.

 • Quality Teaching,
Successful Students
(QTSS) ($711.00)

Staff member commenced application of new
learning into the classroom.  This is an
ongoing initiative and focus for the school.

Socio–economic background Literacy and numeracy
resources, SLSO and
supplementary teacher
support. Resources to meet
physical wellbeing needs. 
Excursion opportunities
beyond the school.  School
events which encourage
parent/carer involvement.

 • Socio–economic
background ($22 205.00)

Students were provided with a safe, secure
and stimulating environment in which to
thrive.  Increasingly, parents and carers
became involved in their children's education
through attending events and P&C meetings.
Professional learning was undertaken by staff
to further develop teaching skills to
differentiate and track student progress.
Opportunities provided were equitable and
accessible to each and every student.
Teaching and learning programs supported
teachers in the delivery of teaching and
capacity of students to learn at individual
levels.
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Student information

Student enrolment profile

Enrolments

Students 2014 2015 2016 2017

Boys 3 5 6 6

Girls 3 3 3 3

Student attendance profile

School

Year 2014 2015 2016 2017

K 100 98.9 100

1 100 93.5 98.9

2 97.5 100 97.3

3 99.5 100

4 91.3 96

5 89.1 96.7 97.8

6 100 87.1

All Years 95.5 99.1 95.3 98.1

State DoE

Year 2014 2015 2016 2017

K 95.2 94.4 94.4

1 93.8 93.9 93.8

2 94.9 94.1 94

3 94.1 94.1

4 94.9 93.9

5 94.8 94 93.8

6 93.5 93.4

All Years 94.9 94 93.9 93.9

Management of non-attendance

Regular attendance at school is vital for continuity of
student learning and maintenance of social connections
with peers.

School procedure requires parents/caregivers to advise
the school on the day of a student's absence, followed
by a note on the student's return.  If an absence
extends for more than two days, the school follows–up
by telephone to ascertain the wellbeing of the student
and the return to school date.

In the case of frequent and/or unexplained absences,
the school seeks an interview with the
parent/caregivers to offer support and, if necessary,
develop a mutually–agreed attendance plan.

If circumstances dictate, the services of the Home
School Liaison Officer are utilised.

The procedures in place and the positive relationship
the school enjoys with the school community has been
successful in ensuring the regular attendance of
students.

Workforce information

Workforce composition

Position FTE*

Principal 1

Deputy Principal(s) 0

Assistant Principal(s) 0

Head Teacher(s) 0

Classroom Teacher(s) 0.13

Teacher of Reading Recovery 0

Learning & Support Teacher(s) 0.1

Teacher Librarian 0.08

Teacher of ESL 0

School Counsellor 0

School Administration & Support
Staff

0.7

Other Positions 0

*Full Time Equivalent

No staff identify as Aboriginal.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 0

Professional learning and teacher accreditation

All teaching staff hold Proficient accreditation.  One
staff member is seeking accreditation at the Highly
Accomplished level.

An emphasis on the provision of professional learning
opportunities is in line with School Plan
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priorities.  Extensive professional learning preceding
the introduction of the Department of Education's
business reform system was undertaken by the
Principal and Administration Manager.

Financial information (for schools
using both OASIS and SAP/SALM)

Financial information

The three financial summary tables cover 13 months
(from 1 December 2016 to 31 December 2017). 

The financial summary consists of school income
broken down by funding source and is derived from the
school Annual Financial Statement. 

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

The information provided in the financial summary
includes reporting from 1 January 2017 to 31
December 2017. 

2017 Actual ($)

Opening Balance 0

Revenue 154,734

Appropriation 151,203

Sale of Goods and Services 0

Grants and Contributions 3,531

Gain and Loss 0

Other Revenue 0

Investment Income 0

Expenses -64,522

Recurrent Expenses -56,372

Employee Related -32,635

Operating Expenses -23,736

Capital Expenses -8,150

Employee Related 0

Operating Expenses -8,150

SURPLUS / DEFICIT FOR THE
YEAR

90,212

Balance Carried Forward 90,212

The Opening balance for the 2017 school financial year
is displayed in the OASIS table as Balance brought
forward. The financial summary table for the year
ended 31 December 2017 shows the Opening balance

as $0.00 because the Opening balance for the 2017
school financial year is reported in the OASIS table (as
Balance brought forward). 

The amount displayed in the Appropriation category of
the financial summary table is drawn from the Balance
carried forward shown in the OASIS table and includes
any financial transactions in SAP the school has
undertaken since migration from OASIS to SAP/SALM.
For this reason the amount shown for Appropriation will
not equal the OASIS Balance carried forward amount. 

The surplus funds carried forward will support the
achievement of priorities within the 2018–2020
priorities, including improved communication devices.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 

2017 Actual ($)

Base Total 250,485

Base Per Capita 1,375

Base Location 6,899

Other Base 242,211

Equity Total 60,458

Equity Aboriginal 27,168

Equity Socio economic 22,205

Equity Language 0

Equity Disability 11,085

Targeted Total 0

Other Total 132,474

Grand Total 443,417

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school’s financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
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assessments.

The My School website provides detailed
information and data for national literacy and numeracy
testing. Go to http://www.myschool.edu.au to access
the school data. 

In Reading and Numeracy, 33% of Year 5 Aboriginal
students achieved in the top two NAPLAN bands. 50%
of Year 3 Aboriginal students achieved in the top two
bands of Numeracy.

Parent/caregiver, student, teacher
satisfaction

A survey of stakeholders indicated a 75%+ satisfaction
rating, indicating strong support for the positive culture
of learning, communication and effective partnerships
developed between students, staff and
parents/caregivers.

Policy requirements

Aboriginal education

All Aboriginal students worked on an
Individual Learning Plan which had been  developed in
consultation with the student and caregiver/s.  
Personalised learning was supported by the
employment of School Learning Support Officers and
community resources, as required.  Staff undertook
meaningful professional learning to further improve and
expand teaching skills which subsequently enhanced
the education of Aboriginal students.  Extensive
opportunities and resources were provided, both within
and external to the school. This school ensured equity
of access to all possible educational experiences for
Aboriginal students.

Multicultural and anti-racism education

Multiculturism, and appreciation thereof, was a feature
of the school's teaching programs and in the welcoming
culture of the school.  The culture of inclusiveness of
the school discourages any form of discrimination,
particularly racism.  Clear policies and procedures for
addressing allegations of racism are in place.

Other school programs

Low Level Disability

Students with disabilities received additional support in
accessing the curriculum and all school events through
the services of School Learning Support Officers.  Each
student had an Individual Learning in Plan in place to
ensure specific needs were addressed.  Review

meetings with parents/carers ensured that progress
data was shared on a regular basis and adjustments to
learning, if necessary, implemented.
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