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Introduction

The Annual Report for 2017 is provided to the community of Auburn West Public School as an account of the school's
operations and achievements throughout the year. 

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

School contact details

Auburn West Public School
Chiswick Rd
Auburn, 2144
www.auburnwest-p.schools.nsw.edu.au
auburnwest-p.school@det.nsw.edu.au
9649 6774

Message from the Principal

Congratulations to our students K–6 for an outstanding year of learning, progress and achievement. If I had to describe
2017 I would sum it up into three words: Partnerships, Community and Connections. In 2017 we have sought new
partnerships with external organisations, broadened and deepened the AWPS community and have made connections
within and beyond the school gates.

In 2017 our community has been hard at work with our new P&C who have joined several school committees, held a
number of fundraisers and ensured that more parents attend our meetings. This has had a crossover into other parent
programs where more parents are aware of the great things happening in our school. Congratulations to Mrs Ayoush and
Mrs Ayoush for their 2017 Community Award, an acknowledgement of their success in persisting with the documentation
and protocols to form the P&C.

An academic partnership was formed with Professor Helen Timperley, from University of Auckland. We have been very
privileged to work with Professor Timperley to deepen our work around writing throughout the school. Professor
Timperley has visited our school on three occasions, 12 days in total so far. We have been able to share the great work
happening in classrooms, have discussions with staff about what is making a difference in writing, have several
workshops for all our staff and have an ongoing conversation about improving school–wide teaching practice with the
school leadership team.

Our partnerships have strengthened with the University of Sydney, where our school along with several local primary &
high schools, have supported the development of the skills for pre–service teachers from university. We are also proud to
share the expertise of our staff with other school communities; we are fortunate to have Mrs Black, one of our Deputy
Principals, who has led Merrylands PS & our school through L3 Training – as well as doing all the other jobs she has to
do as a Deputy Principal.

We have created an ongoing partnership with Dan Haesler to deepen student and staff wellbeing and a focus on growth
mindset. Dan also shared his expertise with our families at a number of workshops to help parents help their children to
be their best. A partnership with Social Ventures Australia has seen our school connect with schools in NSW, South
Australia & Victoria. Thanks to Mrs Jubb & Miss Adams who have attended these conferences as well as Shaymaa &
Nurdan who represented our school in Canberra.

Last year Ms Kim taught the Big History Project to Stage 2, and this year to Stage 3. This program has connected us to
Macquarie University as only the second primary school in Australia to teach this program. Ms Kim will work closely with
Macquarie University in the next year to ensure this program can be rolled out to other schools. We have also formed a
partnership for 2018  with University of Sydney STEM Academy.

In Term 3 we had the privilege of sharing our school with the External Validation Panel. We were able to celebrate the
success and achievements of our school with two Principals who formed this panel. We presented evidence around 9
themes including: leadership, data, community connections, well–being, professional learning, collective efficacy and
personalised learning.
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Our connections to nearby communities have enabled a number of opportunities for our students and staff. Mrs Jubb and
our student leaders have been involved with student leadership program with Berala PS, four of our staff  presented at a
conference at University of NSW around Project Based Learning. For the past two years we have partnered with Books
in Homes to ensure our students have additional books at home to read. Over these two years hundreds of quality books
have gone to homes in our community. It has been an absolute pleasure to watch our students as they take out their new
books from their reading bag to share with classmates and their family. We have ensured our K–4 students have
received many quality books through the Books in Homes program, a program we will continue next year.

Our school is a Positive Behaviour for Learning (PBL) school where we strive to make our school a safe place for
students, staff and communities. We have a PBL committee that meets each fortnight where around 20 staff attend this
meeting before school. Thanks to one of our parents we now have a parent rep on our committee as well. The teachers
on this committee have made sure that our Star Badge treats happen each term, that our free and frequent key tokens
prizes are given out each week, and soon we will have new signage around the school to match our changes in PBL.

Now another year has passed and our youngest students are set to complete their first year of school, in November they
were helping our 2018 Kindergarten students to get to know our school. Congratulation to all our students as they move
up a grade into their 2018 class, and we wish our Year 6 students all the very best as they move on to high school.

Thank you to the amazing staff who make sure each and everyday is a day full of learning experiences for all our
students, with you the school is a much richer and positive place. Thank you to our office team, our Community Liaison
Officers, our General Assistants, and all of our School Learning Support Officers for all the work they do too.

Ms Leanne Hodges

Relieving Principal

Message from the school community

Parents & Citizens Association

The AWPS Parents & Citizens Association was established in June 2017 to facilitate parents and citizens to meet to
determine the needs and aspirations of the school community.  Parents as partners in the education process have a right
and a responsibility to play an active role in the education of their children.

Parental engagement is about developing close relations with parents, valuing and treating them as an important part of
our school and giving them opportunities to participate meaningfully in their children's education; this includes keeping
them well–informed, consulting with them when significant changes are being considered, and inviting their input and
feedback on key issues in the school.

The Parents and Citizens of the Auburn West Public School Community was formed after a consultative process that
took place over six months. The P&C aims to:

 • Give back to the school community (volunteering, financial, support);
 • Have an active voice;
 • Have active interest and participation in their child's learning and providing support and guidance;
 • Attend school events, meetings and interviews;
 • Active two–way communication; and 
 • Facilitate interactions and relationships.

As a newly formed P&C we have so far been able to become part of the Year 6 Farewell Committee and have a parent
representative on the Positive Behaviour for Learning Committee. We are hoping in 2018 to branch out into more areas
and be as involved in school as mentioned above.

Mrs Kim Ayoush 

P&C President
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School background

School vision statement

To foster successful, resilient citizens with a commitment to lifelong learning through next practice, innovative teaching
and learning and challenging intellectual inquiry. 

School context

Auburn West Public School is a dynamic school located next to the Auburn Botanic Gardens.

It is a large primary school with a student cohort of approximately 700 students and 65 staff. The school currently has 30
classes K–6, with many of the teachers on class in their first five years of teaching. The remainder of staff teach in a
specialist role, including many who work in a part–time capacity. The school executive comprises of six Assistant
Principals, two Deputy Principals, an Instructional Leader and the Principal. The Assistant Principals are off–class and
mentor their stage or grade teams through team–teaching, demonstration lessons and working side–by–side their team
in the classroom. 98% of the student population are from a non–English speaking background; the school has significant
funding support as it is identified as a low socio–economic community.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework and participated in an external
validation. The framework supports public schools throughout NSW in the pursuit of excellence by providing a clear
description of high quality practice across the three domains of Learning, Teaching and Leading. During the external
validation (EV) process, an independent panel of peer principals considered our evidence and assessment of the
school’s progress, aligned with the standards articulated in the School Excellence Framework.

On 22/08/2017 our school participated in external validation. In preparation for this meeting, the following Executive
Summary synthesised the annotated information provided in the body of evidence. 

Learning – The results of this process indicated that in the School Excellence Framework domain of Learning:

Overall, the school has determined that it is working at a sustaining and growing level for most areas of learning.
Following a recent visit from Professor Helen Timperley (University of Auckland), our school received written feedback as
the reflection from Timperley’s second visit to the school. The report reflects what we believe the school community has
sought to improve over time. Timperley states that since the first visit it is noted that the following changes include:

 • “A stronger sense of collective efficacy;
 • Greater coherence across professional learning opportunities with a focus on writing;
 • Greater coherence and consistency in classroom practice including clear WALTs and WILFs, core elements of a

daily English block, modelling writing with think alouds, and POWER for process at Stage 3;
 • Planning the 3UPP sessions with clear Learning Intentions and Success Criteria and seeking feedback from

teachers on how well these have been achieved;
 • More efficient use of instructional leader time in 3UPP meetings;
 • Greater clarity and consistency in writing lessons within stages and to some extent across stages with an

emphasis on teacher modelling and think alouds;
 • Engaging in more focused professional conversations with a greater emphasis on student learning;
 • Co–planning and co–teaching to help teachers to translate the information in the 3UPP meetings into classroom

practice – “Drilling down and checking in with teachers”
 • Working with teachers to get greater consistency in their judgements about student writing and developing

teaching strategies in response.” (Timperley 2017)
EV Assessment –: Learning Culture – Sustaining and Growing; Wellbeing – Sustaining and Growing; Curriculum and
Learning – Sustaining and Growing; Assessment and Reporting – Sustaining and Growing; and Student Performance
Measures – Delivering. 

Teaching – The results of this process indicated that in the School Excellence Framework domain of Teaching:
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Overall, the school has determined that it is working at a sustaining and growing level for most areas of
teaching. Feedback from Timperley states that the "sense of collective efficacy and shared responsibility for improving
outcomes for students was even more evident in this visit than the previous one in March. The observed professional
learning meetings were very focused on improvement, with staff openly sharing what they were finding difficult and
identifying aspects with which they needed assistance. The meetings were very positive and learning focused with
teachers looking to others for support. Some teachers were planning together and detailed collaborative planning was
evident in all observed lessons." (Timperley 2017) We believe that teachers embed explicit systems for collaboration,
classroom observation and the modelling of effective practice and feedback through Three–Weekly United Professional
Practice (3UPP) meetings and through the support of the executive leadership team.

EV Assessment –: Effective Classroom Practice – Sustaining and Growing; Data Skills and Use – Sustaining and
Growing; Collaborative Practice – Excelling; Learning and Development – Sustaining and Growing; and Professional
Standards – Sustaining and Growing. 

Leading – The results of this process indicated that in the School Excellence Framework domain of Leading:

Overall, the school has determined that it is working at a sustaining and growing level for most areas of leading. We
believe that the culture developed by the school community means that teachers work beyond their classrooms and
contribute to broader school programs through our professional Hubs (Trend and Response); Innovation; Community,
Captivation and Communication) drive and sustain evidence–based approaches to improving teaching practice,
enhancing learner outcomes and school–wide improvement. The staff are committed to, and can articulate, the purpose
and rationale of each strategic direction. This is evident through the development of proposals for school improvement.
 Each proposal presented to the principal was linked to a strategic direction and describes how the initiative supports the
school to achieve goals and priorities.

Timperley further states: "this is a highly committed and well informed leadership team. All are undertaking various
professional learning activities to learn more about leading the learning of teachers for whom they have responsibility.
Their commitment is apparent in the responsiveness and impressive changes undertaken since my earlier report."
(Timperley 2017)

EV Assessment –: Leadership – Excelling; School Planning, Implementation and Reporting – Sustaining and
Growing; School Resources – Excelling; and Management Practices and Processes – Excelling.

The results of this process indicated while the EV panel supported the school identified rating of Teaching and Leading
domains, the panel recommended validation at an increased level in the Leadership domain so that three elements were
rated at Excelling and one at Sustaining and Growing, based on the strength of the evidence provided. Our
self–assessment and the external validation process will assist the school to refine our school plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework:

https://education.nsw.gov.au/teaching–and–learning/school–excellence–and–accountability/sef–evidence–guide
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Strategic Direction 1

Successful, innovative, collaborative engaged learners.

Purpose

To ensure innovation is a creative and collaborative process with an objective to increase the responsiveness of teaching
and learning to the needs of individuals, impact positively on specified learning outcomes and build community
engagement.

To ensure students develop strong identities as learners, through positive and respectful relationships across the school
community and within a productive learning environment.

Overall summary of progress

 • Led a whole school spiral of inquiry with a focus around the teaching of writing. As part of this the team under took
the phases of scanning and focusing through completing surveys about the teaching practices across K–6 in the
area of writing.

 • As a result of the analysis of teacher responses from the survey teacher professional learning was developed and
delivered to the whole staff during whole school meetings on school development days. Professional dialogue and
implementing action occurred through individualised team and 3UPP meetings which was supported with
instructional leadership work in classrooms with colleagues, executives and Instructional Leaders K–6. Focus
areas for this professional learning comprised of undertaking professional reading of research, dialogue around
what constitutes a quality literacy block, analysis of student writing behaviours and moderation of writing samples
against syllabus outcomes and tracking progress utilising the literacy continuum. Teams continued this focus
during 3UPP team discussions and explored collectively ‘Puzzles of practice’ (refer: Professor Helen Timperley)
with the focus on writing and development of teachers’ pedagogy.

 • Our K–2 Deputy Principal led professional learning as an L3 trainer and trained 7 stage one teachers from AWPS
and 7 from Merrylands PS in high quality professional learning through the L3 program. Teachers developed
quality pedagogical practice and expertise in teaching and assessing modelled, guided and independent reading
and writing. This was further supported by the Instructional leaders co–planning and teaching alongside teachers.
The teachers were also coached by the K–2 DP/L3 trainer who observed their practice with a selected focus area
and provided feedback in relation to teaching goals. One Assistant Principal trained as a TEN Trainer to lead the
TEN program for 2018. The AWPS Literacy Policy was also reviewed and an updated draft was written, to be
refined and published for use in 2018.

 • After attending Project Based Learning Professional Learning at Hilltop Road Public School, Stage 3 teachers and
the Assistant Principal developed a project titled ‘Art Connects’. During this project students were engaged in an
integrated unit where they learnt about techniques that artists use to convey a message and connect with their
audience. Each student has created their own artwork that represented their connection to a person, place or
thing. The students produced a piece of writing to accompany their artwork and explain their message to their
audience. These artworks were displayed in the hall for viewing by their peers, teachers and the community.

 • A science mentor worked with Stage 2 and Stage 3 teachers to design and implement Science Technology
Engineering Maths (STEM) units of learning. Stage 2 participated in a specialised science program, Big History
Project, through weekly lessons with the science mentor and their classroom teacher. The Big History Project is an
interdisciplinary approach to teaching students the history and science of the universe. Auburn West Public School
is the second primary school to pilot the program in Australia.

 • The 6C’s Continuum was implemented to promote the 6C’s: communication, collaboration, creativity, critical
thinking, character education and citizenship. The continuum of skills includes working collaboratively, using digital
technologies and interpersonal skills and is divided into emerging, developing, accelerating and proficient.
Supporting the continuum implementation was the 6C's Conference. This conference enabled Stage 3 students to
investigate each skills within the 6C's Continuum through their active engagement in a series of inquiry workshops
and cooperative tasks.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

 • 100% teachers demonstrate
innovative teaching and learning
as evidenced through GROW
meetings, programs and learning

$352 266 (SLSO, wellbeing
teacher salaries)

$108 842 (SASS salaries)

AWPS staff participate in a number of initiatives to
support the development of literacy and numeracy
for all students. Through these programs teachers
demonstrate evidence of visible learning, feedback
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

environments. 
 • 100% of staff demonstrate
evidence of visible learning,
feedback and assessment in
classrooms.

$85 888 (CLO)

$479 800 (Teacher
salaries)

and assessment in classrooms. This includes:

– Targeted Early Numeracy (TEN): ongoing
professional learning for K–2 staff delivered by the
Numeracy Trainer to develop teacher
understanding of early arithmetical strategies as
well as team–teaching and teacher observations.
Teachers were supported to accurately assess and
place students on the numeracy continuum.

– Language, Learning and Literacy (L3): all
Kindergarten and Stage 1 teachers participated L3
professional learning; a whole–stage intervention
which supported the teachers of students at risk of
not achieving expected literacy levels by the end of
the year.

– Literacy Lessons (L2): One teacher participated in
professional learning Year 2 students; L2 provides
the lowest performing Year 2 students with the
knowledge and skills necessary to achieve Stage 1
outcomes.

– Reading Recovery focused on accelerating the
literacy learning for those students in the lowest
20% of Year 1. AWPS supplements additional
staffing positions with school funds, 16 students a
week are supported through this program.

Next Steps

The direction of the 2018–2020 School plan guides the following processes as our next steps:

Future–focused Learning through: Innovation/future–focused planning time; inquiry–based learning; goal setting and
self–regulation; STEM; 6Cs; and curriculum mentor/s.

Responsive teaching and learning through: reflective practice based on analysis of student learning data; fluid and
flexible learning; visible learning; learning intentions, success criteria (LISC); and explicit feedback/feedforward.

Responsive professional learning and embed quality teaching practice through: Evidence
framework; 3UPP; Communities of practice; Practice analysis; and Puzzles of practice.
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Strategic Direction 2

Continuous improvement through collective efficacy

Purpose

To strengthen partnerships with the school community, inspiring a culture of collaboration, effective open communication
in conjunction with efficient and transparent school systems.

To ensure a school–wide, collective responsibility for student learning and success, with high levels of student, staff and
community engagement.

Overall summary of progress

 • All staff were supported by an Assistant Principal Mentor to develop a deep understanding of expectations for
grade level outcomes; professional learning was provided to support the achievement of grade expectations;
demonstration lessons, team–teaching and class support is in place to implement literacy and numeracy lessons
successfully. Executive staff led their teams to analyse school data in 3UPP sessions to select a range of focus
students, set targets based on movement between clusters, and select a range of quality teaching strategies to
ensure student growth enabled most students to progressat least one or two clusters within the year.

 • The Positive Behaviour for Learning (PBL) team consists of two co–leaders and 20 teachers from across all
grades, including specialists and support staff. The PBL team increased staff communication through the
development of the PBL Representative role. Each team now has a PBL Rep who provides professional learning
to the team and acts as a voice for them on the PBL team. The PBL team welcomed a parent representative from
the P&C as a member of the PBL team. This representative provides a valuable link between school and the
community.

 • The PBL team met fortnightly to review data, maintain and consolidate Universal Systems and Structures. The
team designed and implemented a behaviour flowchart defining minor and major behaviours and processing for
consistent management of undesired behaviours. Sentral Wellbeing was updated to reflect major and minor slips.
This enabled the PBL team to better collect, analyse and act on behavioural data across the school. The PBL team
annual review the implementation of universal systems using the Benchmarks of Quality tool (BoQ). In 2016,
Auburn West received a score of 50%. In 2017, Auburn West received a score of 80% demonstrating the impact of
the team’s work in the school. 7 members of the PBL team received PBL training and further professional learning
from PBL Coaches.

 • The team developed a partnership with Ian Luscombe behaviour and wellbeing consultant. This partnership
increased professional learning in the school and supported the PBL team with their theoretical understanding in
order to provide the best intervention for our students.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

 • 100% staff consistently utilise
the school wide system to
collaboratively monitor learning
and wellbeing data effectively and
efficiently. 
 • Reading texts and
comprehension – By 2017 90%
of: 
o K students will meet cluster 4 

o Yr 1 students achieve cluster
6 o Yr 2 students achieve cluster
8 o Yr 3 students achieve cluster
9 o Yr 4 students achieve cluster
10 o Yr 5 students achieve
cluster 11 o Yr 6 students
achieve cluster 12 
 • Early arithmetical strategies –
By 2017 98% of: 
o K students achieve

$464000 (AP relief)

$75,830 (Speech
pathology)

 • PBL committee has led the improvement in
school–wide expectations of behaviour with the
ongoing support of our PBL Coach. Data captured
in Term 4, as well as linking PBL through the Trend
and Response hub, has raised the profile of the
PBL committee and its importance to whole–school
welfare processes.
 • All executive staff enter data on Sentral to track
student welfare. Most staff consistently utilise their
behaviour folder to track student behaviour.
 • All teachers who have students on PLASPs have
review meetings with the LST to identify next steps
for support.
End of 2017 data states the % of students reading
texts:
 • K students at or above cluster 4 = 52%
 • Yr 1 students at or above cluster 6 = 67%
 • Yr 2 students at or above cluster 8 = 60%
 • Yr 3 students at or above cluster 9 = 57%
 • Yr 4 students at or above cluster 10 = 59%
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

perceptual o Yr 1 students
achieve figurative o Yr 2 students
achieve counting on and back.

 • Yr 5 students at or above cluster 11 = 36%
 • Yr 6 students at or above cluster 12 = 32%
End of 2017  data states the % of students
comprehension:
 • K students at or above cluster 4 = 52%
 • Yr 1 students at or above cluster 6 = 67%
 • Yr 2 students at or above cluster 8 = 60%
 • Yr 3 students at or above cluster 9 = 57%
 • Yr 4 students at or above cluster 10 = 59%
 • Yr 5 students at or above cluster 11 = 36%
 • Yr 6 students at or above cluster 12 = 32%
End of 2017 data states the % of students achieve
Early arithmetical strategies:
 • K students at or above perceptual = 98%
 • Yr 1 students at or above figurative = 94%
 • Yr 2 students at or above counting on and back =
94%

Next Steps

The direction of the 2018–2020 School plan guides the following processes as our next steps:

Accelerated learning through: Data analysis; Case management; Tiered intervention support structures; Responsive
professional learning; and Adaptive expertise and self–efficacy.

Increased sense of wellbeing (connect, succeed and thrive) through: Consistent implementation of Positive
Behaviour for Learning; Case management; 3–way learning conversations; and Tiered intervention support structures.

Strengthen purposeful and effective community partnerships through: Induction for on–going school–wide
community learning and engagement; A shared parent and student understanding of student learning; and Critical
reflection, inquiry into practice and professional development.   
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Strategic Direction 3

Leaders of learning achieving excellence

Purpose

To develop high quality leaders, teacher leaders and teachers who know their students and how they learn through
instructional leadership and evidence based practice.

To ensure students actively contribute to the school, the community and the society in which they live.

Overall summary of progress

Instructional leadership
 • The school models itself on strong instructional leadership through the support systems, processes and pedagogy

delivered by the school leadership team. The school leadership team collaboratively leads professional learning to
build teacher capacity, meet school targets and develop quality learning and teaching programs and conduct
professional learning around syllabus documents.

 • Our partnership with Professor Helen Timperley enabled school executive members to engage in professional
learning and rigorous academic discussion resulting in an cohesive focus on writing throughout 2017. This
professional learning facilitated the introduction of Practice Analysis, where executive members working
collaboratively with teachers co–planning, co–teaching and analysing writing practice and evidence of student
growth.

 • Instructional Leadership was extended with the inclusion of a 2nd Instructional Leader K–3 as part of the Early
Action for Success Reform and a self–funded Instructional Leader working with Year 3–6.

 • The school leadership team strongly support all staff through goal setting and the Performance and Development
Framework.

 • Beginning teachers are supported through Great Teaching, Inspired Learning (GTIL) funding. Mentors guide early
career teachers through the accreditation process, support teachers to achieve "Proficient" status and maintain
their status where "Proficient" has been achieved.

 • The school leadership team have participated in a number of professional learning opportunities through external
partnerships with Social Ventures Australia, Dan Haesler, University of Sydney and Women in Educational
Leadership.

Teacher leaders
 • During 2017 a number of staff took part in an Aspiring Leaders program led by the principal. These meetings

discussed a range of leadership styles, understanding your own models of leadership and steps to developing
leadership skills in real–world context.

 • Ten teachers participated in mentoring training facilitated by the University of Sydney as part of the PEX program.
This  mentoring training support teachers supervising professional experience students and developed leadership
skills for teachers working alongside or supervising early career teachers.

 • School–based committees have developed into a model called ‘Hubs and Spokes’. Teams operated in a fluid
model, where staff signed up to a main 'hub' and moved in and out of a 'spoke' or sub group within this team. Each
hub has executive and teacher co–leaders. Staff participate in either the Trend and Response Hub; Innovation
Hub; or Community, Captivation and Communication Hub.

 • A model of strong collaborative practice has developed throughout the school as teachers team–teach on a regular
basis. This is demonstrated through: flexible learning spaces set up to permanently team–teach between two
classes; specialist staff participate in 3UPP and co–plan and teach with their allocated stage group; teachers share
planning and programming through Google docs to ensure transparency for all staff working in a team; and
team–teaching lessons in the school hall or outside which focus on STEM, SOLE and project based learning.

Student leadership
 • Sixteen students were nominated as House Captains; and eight students were voted in as the 2017 Student

Leadership team
 • 2 students travelled to Canberra to participate in Social Ventures Australia student leadership conference
 • 26 Stage 3 students undertook the role of Play Leaders to assist our K–2 students at lunch time;
 • Representatives from 24 classes and out student leaders participated in weekly Student Representative Council

(SRC) meetings and school–wide projects; and
 • Year 5 leaders and Kindergarten model students assisted our 2016 Kindergarten students during Kindergarten

transition.
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Funds Expended
(Resources)

Progress achieved this year

 • All executive leaders, as
reflective practitioners, will
participate in 360 reflection
surveys, Growth coaching and
leadership professional learning. 
 • Greater than or equal to 85%
and above of all teaching staff
achieve their professional goals
as identified in Growth Coaching,
linked to the Performance and
Development Framework for
Principals, Executives and
Teachers In NSW Public Schools.

$40 000 (Academic
Partnership)

$12 000 (SVA Partnership)

$34 995 (Wellbeing
Partnership)

$52 000 (TPL, Course fees)

 • All leaders participated in coaching conversations
with their team to develop PDPs and improve
pedagogical practice.
 • All leaders have engaged with leadership
professional learning through internal and external
programs, partnerships and executive team
conversations.
 • 100% staff set their personal goals utilising the
Performance and Development Framework.

Next Steps

The direction of the 2018–2020 School plan guides the following processes as our next steps:

Deepening instructional leadership to lead improvement, innovation and change through: Professional learning
conversations, data conversations, co–planning, –teaching and–evaluating; and Leadership team professional
conversations.

Develop well–informed leaders of learning who work in partnership with: Wider–school community; Professional
learning networks; Students, staff and strategic partners; and University partners.

Facilitate leadership development opportunities for students, staff and community through: Student lead
learners; Engagement with professional standards and frameworks; and Representative opportunities within and outside
the school context.
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Key Initiatives Resources (annual) Impact achieved this year

Aboriginal background loading $3,227 Staff developed a PLASP for students as
required.

English language proficiency $496,232 – includes 4.6
FTE staffing and $28,992
flexible funding

 • Community Liaison Officer employed to
support students and families. (funding from
Socio–economic background supplements
this position)

Low level adjustment for disability $459,842 –  includes 2.9
FTE staffing and $165, 278
flexible funding

 • Student Learning Support Officers (SLSO)
employed to provide additional in class
support, to assist classroom teachers
implementing Personalised Learning Support
Plans.

Quality Teaching, Successful
Students (QTSS)

$55,358  • 3UPP sessions every 3 weeks to facilitate
professional dialogue driven by student
learning data.
 • Executive staff are off–class, funding
enabled employment of release of teachers to
meet with executive.

Socio–economic background $1,184,964  • Employment of four classroom teachers to
release substantive Assistant Principals (AP)
to work as off–class mentors; as well as
partial funding for one above–establishment
AP position.
 • 3 above–establishment classes formed to
support small class sizes
 • Professional learning – STEM, PBL, SOLE,
courses related to professional learning plans
and other school priorities.
 • Purchase of furniture and technology to
support flexible learning environments.
 • Additional SASS staff employed to support
the smooth operation of the school
 • 0.9 Community Liaison Officers employed
to support students and families. 
 • SPARKS: Refugee students are targeted
for an intensive one hour a week homework
assistance program provided by volunteers
from the Saint Vincent de Paul Society.
 • Learning Centre: A weekly two hour after
school program to provide refugee students
with the opportunity to socialise and interact
with other students.
 • Speech pathologist working five days a
week with K–2 students to target learning
goals based on individual speech
assessment.

Support for beginning teachers $55,201  • Additional release time provided to early
career teachers to be mentored and
supported to implement quality teaching and
learning programs, adjustments and
meaningful assessment practices.

Targeted student support for
refugees and new arrivals

$9,097

 plus 0.2 FTE Term 2–4

 • Weekly NAP support provided to new
arrival students through the New Arrival
Program. 
 • Employment of a SLSO to assist with
refugee students and students who have
recently arrived from overseas.

Early Action for Success $310,775  • Instructional Leader and Interventionist
Teachers 3.6 to teach students at tier 2 and
tier 3 interventions.
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Early Action for Success $310,775  • Books in Homes K – 4 – Students receive
nine quality texts to promote student
engagement in reading.
 • Purchase numeracy resources and
high–quality guided reading texts for class
sets to facilitate student growth in numeracy,
reading and writing.

Professional Experience (PEX) $120,000  • Professional learning hub formed between
3 primary schools, three high schools and
University of Sydney.
 • Selected Master of Teaching students
offered opportunity to work as School
Learning Support Officers across the
community of schools following their
practiuum.
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Student information

Student enrolment profile

Enrolments

Students 2014 2015 2016 2017

Boys 361 362 364 351

Girls 364 369 357 347

Student attendance profile

School

Year 2014 2015 2016 2017

K 95.8 92.9 93.8 91.1

1 95.9 91.9 93.9 90.7

2 95 92.4 92.8 91.3

3 96.5 93.5 93.2 90.4

4 96 93.3 92.4 92.3

5 95.5 93.7 93.7 90.2

6 95.3 90.9 92.6 91.1

All Years 95.7 92.7 93.2 91

State DoE

Year 2014 2015 2016 2017

K 95.2 94.4 94.4 94.4

1 94.7 93.8 93.9 93.8

2 94.9 94 94.1 94

3 95 94.1 94.2 94.1

4 94.9 94 93.9 93.9

5 94.8 94 93.9 93.8

6 94.2 93.5 93.4 93.3

All Years 94.8 94 94 93.9

Management of non-attendance

Management of student non–attendance occurs
through close monitoring by class teachers and the
Deputy Principal. Rolls are marked online each day and
student absence information can be tracked efficiently
through Sentral Attendance.  A number of phone
interviews and face–to–face parent interviews were
conducted by the Deputy Principal and Home School
Liaison Officer (HSLO), resulting in an improvement in
attendance. Specific students are regularly monitored
by the HSLO and the Deputy Principal. Excellent
student attendance was rewarded at assembly.

Workforce information

Workforce composition

Position FTE*

Principal 1

Deputy Principal(s) 2

Assistant Principal(s) 4

Head Teacher(s) 0

Classroom Teacher(s) 25.72

Teacher of Reading Recovery 1.34

Learning & Support Teacher(s) 2.9

Teacher Librarian 1.2

Teacher of ESL 4.6

School Counsellor 1

School Administration & Support
Staff

4.26

Other Positions 4

*Full Time Equivalent

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 46.3

Postgraduate degree 53.7

Professional learning and teacher accreditation

Professional Learning

Establishment of an academic partnership with
Professor Helen Timperley of Auckland University
– As part of this partnership Professor Timperley visited
the school on three occasions over the course of the
year and met with staff, executive, visited classrooms
and observed 3UPP discussions and implementation of
‘puzzles of practice’. Professor Timperley provided the
school with feedback reports which supported future
planning and directions. Whole school TPL also was
delivered by Professor TImperley around the focus
areas of ‘puzzles of practice’ and practice analysis
conversations (PAC).

As a result of the work with Professor Timperley the
school leadership team also undertook further TPL to
deepen knowledge, skills and understandings of PAC.
An Instructional Leader and Deputy Principal were part
of a research group of 20 Instructional Leaders working
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with state office to explore the development of a
framework for PAC.

L3 Stage 1 – Our K–2 Deputy Principal led professional
learning as an L3 trainer and trained 7 stage one
teachers from AWPS and 7 from Merrylands PS in high
quality professional learning through the L3 program.
Teachers developed quality pedagogical practice and
expertise in teaching and assessing modelled, guided
and independent reading and writing. 

Project Based Learning with David and Sue Price at
Hilltop Road Public School – 6 teachers attended this
training, using this professional learning to drive inquiry
pedagogy on their year group or stage. As a result
students showcased their learning at the end of a
semester of learning, including the Art Connects Stage
3 art and writing showcase.

Teaching English Language Learners (TELL)
course – EAL/D specialists were trained as facilitators
of the TELL course. They provided the 6 Module course
to 9 participants who all successfully completed the
course, culminating in a presentation of the
implementation of various EAL/D strategies in the
mainstream classroom, celebrating their successes.
Feedback from the participants suggest that the course
was well received and impacted positively on their
teaching and learning practices, specifically when
targeting EAL/D students.

Teacher Accreditation

Beginning teachers are supported through Great
Teaching, Inspired Learning (GTIL) funding. Mentors
guide early career teachers through the accreditation
process, support teachers to achieve "Proficient" status
and maintain their status where "Proficient" has been
achieved. The Beginning Teachers Support Model was
implemented in line with the Great Teaching, Inspired
Learning reform, ensuring all permanent beginning
teachers who have yet to achieve accreditation at
Proficient Teacher received an additional two hours of
RFF in their first year of employment and one hour in
their second year, with access to a mentor for
professional learning. This year 4 early career teachers
submitted their accreditation at Proficient Teacher and
1 early career teachers submitted their maintenance of
accreditation at Proficient Teacher. A deeper
understanding of the Australian Professional Standards
for Teachers was sustained through targeted
professional learning, including workshops on
accreditation at Proficient Teacher and maintenance of
accreditation. In addition, all new staff undertook a
comprehensive induction program.

Financial information (for schools
fully deployed to SAP/SALM)

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2017 to 31
December 2017. 

2017 Actual ($)

Opening Balance 1,997,155

Revenue 8,114,824

Appropriation 7,966,654

Sale of Goods and Services 14,359

Grants and Contributions 120,849

Gain and Loss 0

Other Revenue 0

Investment Income 12,963

Expenses -8,732,305

Recurrent Expenses -8,732,305

Employee Related -7,994,400

Operating Expenses -737,905

Capital Expenses 0

Employee Related 0

Operating Expenses 0

SURPLUS / DEFICIT FOR THE
YEAR

-617,481

Balance Carried Forward 1,379,673

Committed funds include:
 • Additional teaching staff employed above

establishment Term 1 – Term 4–: Interventionist
teachers (EA4S); Additional L&ST days to support
Access Request/PLASPs; Additional teachers to
provide support in literacy & numeracy programs;
Additional SLSOs employed to support individual
students; After school programs – Sporting
Schools, Homework Centre & Learning Centre;
and Release teachers for 3UPP & professional
learning;

 • Computer contractor employed one day per week;
 • Additional 0.2 staffing for a General Assistant;

and 
 • School holds funds for the Professional

Experience Hub partnership with University of
Sydney.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 
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2017 Actual ($)

Base Total 4,388,705

Base Per Capita 110,188

Base Location 0

Other Base 4,278,518

Equity Total 2,144,266

Equity Aboriginal 3,227

Equity Socio economic 1,184,964

Equity Language 496,232

Equity Disability 459,842

Targeted Total 91,392

Other Total 1,048,751

Grand Total 7,673,113

Figures presented in this report may be subject to
rounding so may not reconcile exactly with the bottom
line totals, which are calculated without any rounding. 

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.
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Parent/caregiver, student, teacher
satisfaction

Students, staff and parents participated in the Tell

Printed on: 17 April, 2018Page 18 of 23 Auburn West Public School 1075 (2017)



Them From Me Survey (TTFM) in 2014, 2015, 2016 &
2017.

Based on a percentage of the following nine drivers of
student learning, the 2017 student survey indicates:

Social–Emotional Outcomes
 • Student participation in school sports = 86%
 • Student participation in extracurricular = 48%
 • Students with a positive sense of belonging =

81%
 • Students with positive relationships = 76%
 • Students that value schooling outcomes = 94%
 • Students with positive homework behaviours =

50%
 • Students with positive behaviour at school = 67%
 • Students who are interested and motivated = 73%
 • Effort = 93%

Based on a ten–point scale on the following
perspectives of the parent community, the 2017 parent
survey indicates:
 • Parents feel welcome at our school = 8.6
 • Parents are informed = 8.2
 • Parents at AWPS support learning at home = 7.9
 • School supports learning = 8.3
 • Support for positive behaviour at AWPS = 8.6
 • Safety at AWPS = 8.6
 • Inclusion at AWPS = 8.3

Based on a ten–point scale on the following eight
drivers of student learning, the 2017 teacher survey
indicates:
 • Leadership = 7.5
 • Collaboration = 7.9
 • Learning culture =  8.1
 • Data informs practice = 7.9
 • Teaching strategies = 8.1
 • Technology = 5.8
 • Inclusive school = 8.1
 • Parent involvement = 6.8

Policy requirements

Aboriginal education

 • Five students are currently enrolled who identify
as Aboriginal/Torres Strait Islander.

 • The Aboriginal flag is raised alongside the
Australian flag each day by our Year 6 students.

 • AWPS acknowledges the traditional custodians of
the land at every school assembly by reading our
site–specific Acknowledgement of Country.

 • In 2017 Year 6 students raised money for the
school Acknowledgement of Country to be printed
on an external sign and placed in the school
grounds.

NAIDOC Celebrations:  

Indigenous Sports Day:  All students participated in a
sporting event with the Indigenous games/activities.
The games were set up and organised on a rotation
basis, with all students trying out a selection of
activities.                                  

The theme for NAIDOC Week 2017 was Our
Languages Matter.  The NAIDOC committee
suggested various projects for classes to work on (e.g.
art, music and the making of flags) to prepare for
NAIDOC Week and deepen understanding of
Aboriginal culture and traditions.

Multicultural and anti-racism education

96% of Auburn West Public School students are able to
speak one or more of the 28 additional languages as
identified in the annual Language Background Other
Than English (LBOTE) survey from March 2017. The
school is staffed to conduct home language classes in
Arabic and Turkish. The Arabic and Turkish classes
showcased their learning about their cultural
homelands for all students and parents at AWPS
throughout the year.

The whole school participated in Harmony Day 2017. A
music incursion called ‘Drum Beat’ was conducted to
promote cultural music and awareness K–6. Activities
associated with the cohesion of cultures within the
school promoted positive collaboration and
relationships between staff, students, parents and the
community.

Extra–curricular programs at the school are conducted
to assist students and their families to access high
quality learning and care. The school has implemented
these initiatives through programs such as:

Parent focused initiatives:
 • Parent English classes: weekly English classes

were provided to support parents to acquire the
English they need to assist their child with their
learning. Two volunteer teachers lead this
program and childcare is provided;

 • Parent Meetings: each Friday parent group
meetings are held. These meeting are based on
collaboratively–planned topics with the parent
community. Parents also attended excursions to
the Botanical Gardens and Blue Mountains;

 • Parent Programs: Other programs throughout the
week included parent information sessions, fund
raising stalls, Pathways Around Auburn and
parent excursions.

 • Community Garden project: The parent program
team linked healthy eating and exercise classes
for parents. In 2017 there were numerous working
bees in the community garden space followed by
a “Super Salad Friday”, once a term, where the
parents converted the produce from the garden
into healthy salads that the children could eat
during class time;

 • AWPS Playgroup: Our twice–weekly playgroup
continues to thrive with an average of 16
pre–school children attending. Our playgroup
participated in Auburn Council’s “Paint Auburn
Read” project, which promoted early literacy in
the home;

 • Parent Room: The parent room caters for the
specific needs of the parents at AWPS. In the
Parent Room there are English classes and
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parent meetings held each week. The room is
also open every afternoon, from 2–3 pm, for all
parents to drop in at our parent café.

 • As a celebration of all these successful events,
parents and volunteers who have supported
AWPS in throughout the year are invited to a
special thank you morning tea and presented with
a gratitude certificate.

Student focused initiatives:
 • Learning Centre: A weekly two hour after school

program to provide refugee and newly arrived
students with the opportunity to socialise and
interact with other students;

 • Get Active: A weekly after–school sport program
to promote a healthy lifestyle and assist students
to interact with each other to build their expertise
in sport;

 • Homework club: A weekly one hour session after
school for students in Year 1 – 6 who require
homework assistance with the help from a
teacher.

The school Anti–racism Contact Officer supports
students, staff and community with any concerns about
discrimination.

Other school programs

Early Action for Success

Instructional Leaders and the K–2 executive team
aligned their action plan with the Early Action for
Success Phase 2 Instructional Leadership Handbook
with particular focus on building collaborative teams
and practices and strengthening cultures of inquiry.

Instructional leaders in collaboration with the K–2
Deputy Principal engaged in a five week data analysis
process. PLAN data was utilised to inform teaching and
learning focus areas, track students to establish
targeted tiered intervention and to maximise teaching
expertise of the support teachers to enable shift in
student growth within a five week timeframe. This was
further supported by the Instructional Leaders and AP
Mentors engaging in practice analysis conversations
with individual teachers to further develop their
pedagogical expertise determined from student
observation data in writing.

The K–2 Deputy Principal participated in professional
learning to become an L3 trainer and trained 7 stage
one teachers in high quality professional learning
through the L3 program. Teachers developed quality
pedagogical practice and expertise in teaching and
assessing modelled, guided and independent reading
and writing. This was further supported by the
Instructional leaders co–planning and teaching
alongside teachers. The teachers were also coached
by the K–2 DP/L3 trainer who observed their practice
with a selected focus area and provided feedback in
relation to teaching goals.

During 3–weekly United Professional Practice (3UPP)
teachers have further developed expertise to reflect
deeply on their impact on student learning in literacy

and numeracy. As a result of feedback from working in
partnership with Professor Helen Timperley, the
executive team developed a cohesive approach to
professional learning in writing K–6. 3UPP sessions
were planned with a consistent focus on learning
intentions and success criteria in modelled and guided
writing.

Differentiated and targeted interventionist support was
implemented for K–2 students. Effective data collection
and analysis ensured this intervention was provided for
tier two and tier three students to improve student
outcomes in reading, comprehension, writing and early
arithmetical strategies, resulting in most students
achieving or being closer to achieving end of year
grade expectations.

Trend & Response (T&R) Hub

The T&R Hub led a whole school spiral of inquiry with a
focus around the teaching of writing. As part of this
spiral, the team under took the phases of scanning and
focusing through completing surveys about the
teaching practices across K–6 in the area of writing.

As a result of the analysis of teacher responses from
the survey teacher professional learning was developed
and delivered to the whole staff during whole school
meetings on school development days. Professional
dialogue and implementing action occurred through
individualised team and 3UPP meetings which was
supported with instructional leadership work in
classrooms with colleagues, executives and
Instructional Leaders K–6. Focus areas for this
professional learning comprised of undertaking
professional reading of research, dialogue around what
constitutes a quality literacy block, analysis of student
writing behaviours and moderation of writing samples
against syllabus outcomes and tracking progress
utilising the literacy continuum. Teams continued this
focus during 3UPP team discussions and explored
collectively ‘Puzzles of practice’ (refer: Professor  Helen
Timperley) with the focus on writing and development
of teachers’ pedagogy.

Innovation Hub

This year the Innovation Hub finalised 5 major projects: 
 • The redevelopment of our school’s tech lab:– The

Innovation Hub completed the project of
renovating the computer lab to create a more
future focused learning environment. We have
purchased flexible furniture and portable devices
to transform the teaching and learning of ICT
skills and how they should be utilised within the
school. Posters have been developed to assist
teachers and students in successfully using
devices to improve ICT skills and engagement.

 • The purchasing of new portable devices: –
Throughout Semester 1, the team conducted an
audit of all resources related to technology. This
audit led to the equitable distribution of resources
across the school and the ordering of
replacement equipment.  Throughout the whole
school, nine charging stations have been installed
with laptops and iPads. These devices have been
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successfully implemented and used in
classrooms. The desktop computers in the
computer lab were also replaced with newer HP
laptops.  In total this year, we have received 55
new laptops.

 • Development of a media space: – In Term 4
2016, a group of selected students and teachers
participated in professional learning and training
around the educational use of green screens.
Following the high level of engagement, all
teachers received the same professional learning
in Term 1 2017. A room was designated as a
media space with equipment and resources
permanently installed for whole school use. 

 • Development of Tech Bursts for TPL: – This year
our spoke has created Tech Bursts for the
purpose of informing all staff in the use and
implementation of the technologies we have in
our school. Examples include: Beebots, See Saw,
QR codes, Class Dojos and SMART notebook.
Our hub aims to disperse this information to the
staff via Tech Bursts with the intention of teachers
utilising these tools effectively in the classroom to
improve teacher and student ICT skills.

 • Development of social media policies: – This year
the parent and community spoke met several
times to discuss ways in which we could engage
the wider community and share our learning
through different social media platforms. After
surveying members of the Innovation Hub we
determined that class dojo was used widely
across the school and there was a need for a
document outlining appropriate use of the
website. We then began an in depth research
around appropriate use of school social media.
The team referenced and took into consideration
department policies as well as schools who have
existing policies and current school websites.

Community, Captivation & Communication
(CCC) Hub

The hub’s main focus is on engaging students,
teachers and the wider community in innovative ways,
tapping into different areas of learning such as personal
development, health and physical education; and
creative arts. Initiatives have included:
 • Before and After School Programs: –

Monday–Wednesday (Before School) – Breakfast
Club; Wednesday or Friday (Term 2 and 3, before
school) –Athletics Club; Monday (after school) –
Homework Club, Bright Sparklers; and Thursday
(after school) – Learning Centre, Get Active

 • Father and Kids Night: – CCC Hub has continued
to focus on getting a greater number of fathers
involved in school. In 2017, we held two fathers
and kids nights with over 50 fathers attending
both nights. They were involved in a variety of
competitive games and activities that
strengthened the relationship with fathers and
their children, as well as strengthening the
partnership between fathers and the school.

 • Updated Creative Arts and PDHPE Scope and
Sequence: – an updated scope and sequence
was created by the CCC Hub for the key learning
areas of creative arts and PDHPE.  There was
consistency across the stages in what content

and outcomes were taught and it was clear and
accessible for all staff.

Sport

This year, the CCC hub has continued to focus on
increasing engagement across all stages in Sport. It
was the first year that K–2 had scheduled sport time
every Tuesday from 11:20–12. They participated in
sport rotations similar to the 3–6 rotations on Friday.
The Athletics Club ran every Wednesday and Friday in
the morning. Students had the opportunity for students
in Years 2–5 to develop their fundamental movement
skills.

Skoolbag App

The CCC has continued to focus on increasing the
communication with the families of Auburn West. The
Skoolbag App was launched this year to all parents and
carers and currently has 146 downloads and 3835
content views.

Targeted Students Support for Refugees and New
Arrivals

A New Arrivals Program (NAP) is implemented for
Kindergarten, Stage 1 and Stage 2/3 students.
Identified students are withdrawn for intensive English
classes for 1.5 – 2 hours a day, to meet the needs of
developing the student’s oral, reading and writing
proficiencies in English. Bridging classes for students
who have recently come out of the New Arrivals
Program and are struggling academically in the
mainstream classes are being targeted by the EAL/D
specialists for specific grammar and writing classes
which occur 3 times a week. NAP excursions provide
opportunities for students to interact in English and gain
concrete knowledge and experience in and of Australia.
In 2017 the EAL/D team participated in an Identity Text
project with Dr Kathy Rushton from Sydney University.
The team worked collaboratively with Stage 2 teachers
to include student’s stories from home to engage
refugees and newly arrived students in the writing
process.

Beginning School Well

Beginning School Well, implemented by the Assistant
Principal for ES1 and the Community Liaison Officers,
who coordinated the 5 week transition program that
targets students from a refugee or refugee–like
background and provides them with positive
experiences of school. This year 13 students from
various culture and language backgrounds were invited
to participate in the program along with their parents.
Funding provided students and their families with
practical resources, such as; stationary, dominos,
quality texts and playdough, to take home and use in
their preparation for school. The sessions proved
valuable for parents as well, as they were able to ask
questions in a small group environment, where a
translator was available to assist them in ensuring a
common understanding. Over all, we received positive
feedback from families about this opportunity and
observed the students who attended this program to be
confident participants in the larger scale transition to
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school sessions, where they happily separated from
their parents to go to a Kindergarten classroom
independently.

Intercultural Day

Intercultural Day 2017 was linked to the theme ‘What is
your story?’ Students in all classes participated in
making a class book. Each student wrote a text about
themselves and completed an artwork which
symbolised their identity. Artefacts were collected from
home which represented the many nationalities and
cultures that make up the Auburn West Public School
community. The Intercultural Day school assembly saw
cultures celebrated with the assembly opening with
welcomes spoken in six languages: Arabic, Turkish,
Dari, Bengali, Urdu, Kurdish and Somalian. Afterwards
there were many student performances starting with the
drum group, the AWPS dance group (who recently
performed at the Granville Spectacular at the
Sydney Opera House), the school choir, as well as
Turkish, Arabic, Afghani and Urdu dance groups
performing much to the delight of the students.
Australian author Deb Abela was the guest speaker at
our assembly, creating a strong link between
storytelling, community and culture. After the assembly
the students then had the opportunity to participate in a
fair that sold traditional food provided by the parents.
There was a craft activities, a lolly guess
competition run by the SRC, a photo booth where
students had photos with their parents, their teachers
and their friends. Students had their faces painted,
participated in a scavenger hunt and had their hands
painted in henna by the dedicated parents.

Learning Support Team

The Learning Support Team (LST) oversees a range of
students with diverse needs across the school. The
team meets on a weekly basis to review student
progress, discuss new referrals and monitor school
support programs.

In 2017, the LST supported ongoing adjustments for
students K–6. These adjustments were targeted to
meet the specific needs of students in consultation with
teachers, AP Mentors, Instructional Leaders and
parents. Approximately 202 students were monitored
by the LST across the stages as follows:
 • Early Stage 1–33 students
 • Stage 1 –72 students
 • Stage 2 –45 students
 • Stage 3 –52 students

The LST received approximately 73 referrals
throughout the year for students with demonstrated
difficulties that required higher level adjustments to
support their learning.  Adjustments covered physical,
academic, social, behavioural, language and emotional
areas of development.

Access requests were submitted for 15 students
requiring placement in support classes or in need of
additional funding.  Some students are supported
through the provision of individualised SLSO support
based on Personalised Learning and Support Plans

(PLASPs). During Semester 1 and 2, 126 PLASPs
were written by class teachers in consultation with their
mentors and Learning and Support Teachers.  Each
PLASP identified focus areas, learning goals, strategies
to achieve these goals and assessments. This was an
increase from 2016 and reflects the increasing demand
for low level adjustments for students with disabilities.
PLASPs were evaluated and modified in week 5 in
terms 2, 3  and 4. This information formed the basis of
data collection for the National Consistent Collection of
Data (NCCD).

Peer Mentoring Group

In 2017 the School Counsellor and the Learning and
Support Teacher Assistant Principal facilitated the
Auburn West Public School Peer Mentoring initiative.
This program ran for 1 hour each week on Tuesdays. In
Term 2 the group consisted of Stage 1 and Stage 3
boys. In Term 4 the group consisted of Stage 1 and
Stage 3 girls. In this program students learn about:
 • How individuals develop and maintain positive

relationships with others by identifying ways in
which they communicate with others through
caring and taking responsibility for their actions.

 • Communicating effectively with others by
listening, asking questions to clarify
understanding and listening to others.

 • Interacting positively with others and the
environment through positive play situations,
observing rules regarding group conduct and
sharing equipment and materials.

 • Develop a sense of belonging through positive
relationships and working cooperatively.

Science Mentor

This year, Stage 3 teachers and students participated
in a specialised science and history program, The Big
History Project, a high school program that has been
differentiated to meet the needs of primary school
students.  The science mentor has been working
closely with Macquarie University and Putney Public
School to pilot the program for Stage 3 in Australia.

During team teaching session, students partook in
science activities dedicated to increase their
understanding of concepts taught. Teachers utilised
effective science pedagogy such as ‘claims testing’ and
POEs (Predict, Observe, Explain) to increase student
science outcomes. Students were able to display their
understanding of content learnt through The Big History
Project, in a showcase presented by students in the
hall. This allowed students to demonstrate their
understanding to executives of The Big History Project
from Macquarie University, teachers and parents.

PDHPE

2017 saw the implementation of the school PDHPE
scope and sequence which was created to ensure
student engagement in high quality lessons that
targeted and met all the of the curriculum requirements
of the PDHPE syllabus. All students were involved in
physical education and health and personal
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development lessons that were structured to meet all
student needs and to teach a range of health and
physical education topics.

 K–2 Sport.

 2017 saw the continuation of high quality, physical
education and skill development lessons across K–6.
All classes were involved in fitness and structured
sporting sessions throughout the year.

Highlights for K–2 sport and physical education for
2017:
 • All K–2 classes participated in weekly sport

sessions, applying fundamental movement skills
in modified games.; 

 • Weekly sports assembly promoting teamwork, fair
play and communication skills;

 • All K–2 students participated in the K–2 Cross
Country Carnival, K–1 Athletics Carnival and 2–6
Athletics Carnival;

 • 200 students were involved in the first Auburn
West Stage 1 Gala Day competition; and

 • 75% of Year 2 students participated in Term 4’s
Swimming Scheme at Ruth Everess Aquatic
Centre.

3–6 Sport

Sport and physical education at Auburn West for
students in 3–6 involved continuing to engage all
students in a range of physical activities and sports.
2017 ensured physical education was an integral part
of the weekly timetable to promote students engaging
with fitness, sport activities and healthy lifestyles.

Highlights for 3–6 sport and physical education for 2017
included:
 • 85% of Year 3–6 students participated in the

school Cross Country, Athletics and Swimming
carnivals. With 48 students progressing to the
Zone Cross Country, and 10 students progressing
to the Regional Cross Country as members of the
South West Sydney Team. In Athletics, 30
students progressed to the Zone Athletics
Carnival, with 6 students progressing to the
Regional carnival;

 • 204 students in Years 3–6 played Oztag,
Newcombe Ball, netball, cricket, soccer, AFL and
T–Ball teams as representatives of Auburn West
Public School in the Auburn PSSA.  Of the winter
competition, the Junior and senior boys Oztag
and soccer teams, the senior girls Oztag team,
the junior soccer team won their Grand Final
against Granville Public School. The summer
competition saw the junior and senior AFL teams
and the junior cricket team progressing to the
semi–finals;

 • 175 students participated in school sport each
Friday students, with students given the
opportunity to engage in winter and summer team
sports, dance, fundamental movement skills and
athletics games and activities;

 • 65 students from Stage 2 and Stage 3 were

involved in the continuing professional coaching
program for tennis at Auburn Tennis Club;

 • 30 students participated in the YMCA program
AWPS Fit in Term 1, and 50 students participated
in the school run AWPS Gym Sessions in Term 4.
These programs were designed to engage
students in fitness in a fun and fast–paced
environment to develop their strength, balance
and overall physical fitness.

 • All students participated in 60 minutes of physical
fitness during the school week to develop their
fundamental movement skills, including kicking,
throwing, skipping, hopping, sprinting and to
develop student fitness levels and promote the
importance keeping active and developing healthy
lifestyle practices;

 • All students participated in the implementation of
gymnastics into the Term 2 physical education
timetable. These lessons introduced basic
movements and skills involved in gymnastics that
promote fitness, strength and balance to students
over an 8 week program;

 • All students engaged in skipping activities for
Jump Rope for Heart which aimed to highlight the
importance of keeping your heart healthy through
regular physical activity and healthy lifestyle
choices;

 • 215 students participated in Athletics Club
throughout the year. Three separate programs
were organised to cater for the specific needs of
students and the various sporting carnivals.
These programs focused on long distance
running in Terms 1 and 2, track and field events in
Terms 2 & 3, and fundamental movement skills in
Terms 3 & 4.

Stage 3 Lunchtime Oztag Competition

The class round robin competition allowed structured
game time during lunch with support from teaching
staff. It provided students an opportunity to play Oztag
with class mates and to build team spirit. The Stage 3
students acted as role models for their younger peers –
displaying good sportsmanship, positive play and team
work. SLSOs also assisted with refereeing and
supporting students as they worked in their teams to
play. The winning class was rewarded with a game
against the teachers. This game was a team building
opportunity for stage 3 as well as the teaching staff.

Chess with Tess

The giant chess set became a focal point of play for
students in years K–6 at lunchtimes in Courtyard 2.
Students new to the game and more experienced
players of all ages came to challenge teachers and
each other in a quiet setting outside the classroom.
Students were supported by teaching staff as they
played chess on small game boards and the giant
chess set. This gave students the opportunity to guide
each other through the game and seek clarification of
rules. There was a renewed interest in chess amongst
many students and they enjoyed having conversations
with peers and teachers about their progress.
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