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Introduction

The Annual Report for 2016 is provided to the community of Toronto High School as an account of the school's
operations and achievements throughout the year. 

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Mark McConville

Principal

School contact details

Toronto High School
Field Ave
Toronto, 2283
www.toronto-h.schools.nsw.edu.au
toronto-h.School@det.nsw.edu.au
4959 1788
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School background

School vision statement

Toronto High School aims to be a school of inspiration, innovation and excellence.

School context

Toronto High School is a co–education, comprehensive high school serving the local Toronto community on the western
side of Lake Macquarie, approximately 50 minutes from Newcastle.

The enrolment for 2016 is 981 students. Toronto High School has an ICSEA of 953 (compared with a national average of
1000) and a FOEI value of 123 (compared with the NSW average of 100. Higher FOEI values indicate greater
disadvantage – 35 per cent of other NSW government schools have higher FOEI values).

There is a significant enrolment of Aboriginal students (over 10%) and 3% of the school enrolment has a language
background other than English.

The school has a collaborative teaching focus with staff working in Professional Peer Learning Groups to develop,
implement and evaluate teaching and learning programs, pedagogical practices and student outcomes. There is a strong
focus on staff professional development and quality teaching practices.

Toronto High School is committed to building positive relationships between students, staff and the broader community.
The ethos of the school is based on ‘Respect’.

The school has a wide range of programs, ranging from the Learning Enrichment Accelerated Pathway (LEAP) through
to individual tuition and has a diverse range subjects available to all students.

The senior school is designed around four curriculum pathways; • University / ATAR / HSC pathway.• University / ATAR /
HSC / Vocational Education pathway.• HSC / Vocational Education pathway.• Vocational Education pathway.

There are a number of significant partnerships that add value to the school. Partnerships include:• Toronto High School
P&C.• Mankillikan AECG.• Sunrise Toronto Rotary.• Toronto Lion and Lioness Club.• Social Ventures
Australia.• University of Newcastle.• Lakeside Transition Partnership.• Toronto Learning Community.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

For all schools (except those participating in external validation processes):

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

The School Evaluation Team and the school executive worked to determine our strengths and areas for improvement in
the domains of Learning, Teaching and Leading. Staff reflected on the progress being made across the school based on
the expectations identified in the Framework. This provides an important overview to ensure our improvement efforts
align with these high level expectations.  We thoroughly examined the school plan to determine the elements of the
School Excellence Framework that the plan most strongly addressed. The School Evaluation Team mapped the
framework to the strategic plan and reviewed the evidence available to support achievement and progress in each of the
three areas. In the domain of Learning, our efforts have been primarily focussed on wellbeing, curriculum and learning.
The school plan outlines several aspirations for improvement in student learning. The commitment of staff to improving
learning culture is evident in the collaborative practices undertaken by the school. Quality teaching and professional
practice is therefore evident in the whole school, with all staff collaborating on student learning throughout the year. A
number of teachers have been teamed together and collaborate in the daily delivery of lessons. The Head Teacher
Teaching and Learning continues to support accreditation, professional learning and the Professional Development
Framework. Formalised faculty monitoring processes continue to support high quality teaching and learning.  In 2016,
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our school is excelling in this area, with students’ learning, curriculum differentiation and key transition points actively
supported. Wellbeing of the school community underpins all learning activity. The whole school implementation of
Positive Behaviour for Learning has continued with all staff, students and parents understanding the school’s core values
and behaviour expectations. Additionally, there is a proactive and student led approach to wellbeing, evident in several
initiatives in the school. In the domain of Teaching, our efforts have been primarily focussed on ‘collaborative practice’
and ‘learning and development’. In 2016 our school is sustaining and growing in this area, however collaboration in
supporting teaching practice is excelling as it is embedded within the school’s systems and practices. There are a
number of professional learning events that provide opportunities for professional learning, which has had direct impact
on the learning outcomes for students. These include the Collaborative Peer Learning Program, mentoring support for
Early Career Teachers and teacher teams. The Performance Development Plans (PDPs) have further supported active
engagement, and aligned professional learning to clear goals. Each staff member has two goals as part of their PDP’s
that directly contribute to the strategic directions of the school . In the domain of Leading, our efforts have been focussed
on resourcing. In 2016, our school is sustaining and growing in this area. As a 229 school and previously a 47 Pilot
School, we have been central to the major reforms and system changes that are occurring. The Learning Management
and Business reform (LMBR) has led to the senior executive team spending significant time strategically managing the
financial and human resources of the school. The School Plan 2015–17 is central to our priorities, decision making,
resource and budgeting, professional learning and ongoing practice at all levels.

Our self–assessment process will assist the school to refine the strategic priorities in our School Plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework:

http://www.dec.nsw.gov.au/about–the–department/our–reforms/school–excellence–framework
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Strategic Direction 1

Toronto High School students will become successful learners, confident and creative individuals, active and informed
citizens.

Purpose

To develop in all students essential skills in:
1. Literacy and numeracy and becoming creative and productive users of technology.
2. Thinking deeply and logically, and obtaining and evaluating evidence in a disciplined manner.
3. Creativity, innovation and resourcefulness so they are able to solve problems in ways that draw upon a range of

learning disciplines.
4. Planning activities independently, collaboratively and working in teams and communicating ideas.
5. Making sense of their world.

Overall summary of progress

The Literacy and Numeracy Focus Groups were established. Intensive literacy and numeracy support is provided to
those students identified. Every student is benchmarked and set targets. The Work Ethic Accountability Process has
been implemented in Year 7 and Year 8. The development of future Integrated curriculum was commenced with the
establishment of a working party to develop, implement and evaluate the proposed curriculum. The ICT Team led the
development of policies and procedures for the introduction of BYOD in Year 7 for next year.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

Literacy / Numeracy – students in
Yr7–10 improve in standardised
testing. 

Literacy and Numeracy support classes and
interventions were implemented. Students were
benchmarked and improvement was measured.
Results indicated that interventions were
successful.

LaST Staff
 • Socio–economic
background ($200000.00)

Literacy / Numeracy  – students
growth (effect size) is equal to or
greater than 12 months growth.

Literacy and Numeracy support classes and
interventions were implemented. Students were
benchmarked and improvement was measured.
Results indicated that interventions were
successful.

LaST Staff
 • Socio–economic
background ($200000.00)

HSC Band 4 and greater results
achieved by an increasing
number of students.

The school is progressing towards this goal for
2017.

Class Teachers.

Next Steps

The future directions for 2017 include: The introduction of integrated curriculum in Year 7 for Maths, PDHPE and
Science. Continue with the new Focus Group Model for Literacy and Numeracy interventions. Further professional
learning for all teachers to support literacy and numeracy in the classroom. A focus on teachers utilising data to improve
their pedagogical practices.
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Strategic Direction 2

Toronto High School will promote and deliver equity and excellence in education.

Purpose

A commitment to promoting and delivering equity and excellence in education  through:
1. Providing all students access to high quality teaching that is free from discrimination.
2. Building on local cultural knowledge and experience of the Aboriginal community.
3. Ensuring that learning outcomes for Aboriginal students match those of other students.
4. Ensuring that SES disadvantage and other forms of disadvantage (disability, homelessness, refugee etc) ceases

to be a significant determinant of educational outcomes.
5. Ensuring that the school contributes to a socially cohesive society.
6. Encouraging families and students to hold high expectations for their educational outcomes.
7. Promoting a culture of excellence by providing challenging and stimulating learning experiences and opportunities.
8. Promoting personalised learning.

Overall summary of progress

A new implementation model for Aboriginal Personalised Learning Programs was developed. This greatly increased the
completion rate and engagement with families. The school strongly supported those students and families that require
wellbeing assistance. External agencies were engaged as required. Eight Ways of Thinking has been incorporated into
Teaching & Learning Programs and are now part of classroom pedagogical practice.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

All Aboriginal students have a
PLP.

The new model implemented increased
dramatically the completion rate and engagement
for PLP's.

Relief.
 • Aboriginal background
loading ($10000.00)

Aboriginal students outcomes
match those of other students
(academic, retention, attendance,
post school destination) and / or
have shown greater growth.

Progress has been made in this areas towards the
targets.

LaST Team & Aboriginal
Education Team.
 • Aboriginal background
loading ($100000.00)

Low SES students outcomes
match those of other students
(academic, retention, attendance,
post school destination) and / or
have shown greater growth.

This target has been difficult to measure due to
difficulties in exactly identifying low SES students.

Relief
 • Socio–economic
background ($15000.00)

Next Steps

The future directions for 2017 include: Continue refining the new PLP process to ensure that all Aboriginal students have
a PLP. Develop a stronger process for the identification of low SES students. Strengthen the Aboriginal Advisory
Committee to have a greater representation from the community.

Printed on: 15 May, 2017Page 6 of 16 Toronto High School 8909 (2016)



Strategic Direction 3

Toronto High School staff will develop capacity and ability to improve student outcomes for all learners.

Purpose

To develop teachers so they:
1. Engage in collaborative practices that support both teacher professional learning and improved student outcomes.
2. Implement pedagogical methods that are required for students to become successful in a continuously changing

world.
3. Have the capacity to develop and implement curriculum that meets the diverse needs of all our students.
4. Are able to plan, implement, evaluate and redesign learning activities for individual targeted outcomes.
5. Use a range of assessment methods in determining a student learning requirements

Overall summary of progress

This section describes the school’s ongoing self–assessment, reflection processes and progress for Strategic Direction 3
of the school plan. It draws on a comprehensive range of evidence to demonstrate school achievements.

The team teaching model that was implemented requires further refinement. There were a number of barriers that
created difficulties with the initiative including timetabling issues and rooming. A revised model will be implemented in
2017.

The Curriculum and Assessment School Evaluation provided valuable professional learning for the staff directly involved
in the team and provided guidance for all the staff on NSW Education Standards Authority, NSW Department of
Education and Toronto High School requirements for curriculum and assessment implementation.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

 • Evaluations of class teaching
observations, student workbook
monitoring, Teaching & Learning
program review, and School
Walk–Throughs.

Evaluations occurred over the course of the year. Relief.
 • Socio–economic
background ($30000.00)

 • Staff to complete Performance
and Development Framework
and targeted goals

Staff completed the PDP process. Relief.
 • Socio–economic
background ($30000.00)

 • Staff survey of Peer Learning
Program.

Staff participating in the Collaborative Peer
Learning Program all completed exit surveys for
each session.

Relief.
 • Socio–economic
background ($30000.00)
 • Beginning Teacher
Funding

Next Steps

The future directions for 2017 includes:  Further evaluation and revision of the Collaborative Peer Learning Program to
further ‘integrate’ the collaborative processes through the inclusion of team–teaching for some staff.  Improve the
allocation of beginning teachers mentoring and program.  Continue to focus on differentiation in the classroom.
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Key Initiatives Impact achieved this year Resources (annual)

Aboriginal background loading Through Strategic Direction 1 our impact was:
Students were identified for support based on
their effort and ability. Students were
benchmarked in literacy and numeracy and
improvement plans were developed and
implemented for those students
identified.Through Strategic Direction 2 our
impact was: PLPs were developed for
Aboriginal students. An Aboriginal
Education Officer was employed to support
students and families. An Aboriginal
Transition Worker was employed to provide
ongoing support for students and families
after they leave Toronto High School.
Students were benchmarked in literacy and
numeracy and improvement plans were
developed and implemented for those
students identified. Through Strategic
Direction 3 our impact was: Improved teacher
quality through the Collaborative Peer

Aboriginal Education
Officers (1.2) and
Aboriginal Tutors.
 • Aboriginal background
loading ($100 000.00)

Low level adjustment for disability Through Strategic Direction 2 our impact was:
The employment of additional LASTs to
support differentiation, adjustments and
accommodations. The employment of two
SLSO’s to support differentiation, adjustments
and accommodations. A revised learning and
Support program for students
was implemented.

Through Strategic Direction 3 our impact was:
Improved teacher quality through the
Collaborative Peer Learning Program.

LaST Teachers and School
Learning Support Officers.
 • Low level adjustment for
disability ($200 000.00)

Socio–economic background Through Strategic Direction 1 our impact was:
To support student’s literacy and numeracy
an additional LAST was employed. To
support student’s literacy and numeracy an
additional SLSO was employed. A revised
Learning and Support program for students
was  implemented.  An ICT Specialist was
employed to support students and staff use of
ICT devices.

Through Strategic Direction 2 our impact was:
To support student’s literacy and numeracy
additional LAST time was provided. To
support student’s literacy and numeracy an
additional SLSO was employed. A revised
learning and Support program for students
was  implemented. An ICT Specialist was
employed to support students and staff use of
ICT devices.

LaST, Relief, SLSO's, ICT
Specialist
 • Socio–economic
background ($300 000.00)

Support for beginning teachers Through Strategic Direction 3 our impact was:
Improved teacher quality through the
Collaborative Peer Learning Program. The
New and Beginning Teacher program was
implemented. 

Relief
 • Support for beginning
teachers ($10 000.00)
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Student information

Student enrolment profile

Enrolments

Students 2013 2014 2015 2016

Boys 448 456 464 494

Girls 419 428 446 474

Student attendance profile

School

Year 2013 2014 2015 2016

7 91.6 92.3 89 90.2

8 88.3 87.2 87.6 86.7

9 86.6 86 86.3 84.9

10 85.4 84 85.1 81.7

11 78.9 81.9 83.6 84.6

12 89.5 89.9 88.2 88.4

All Years 86.6 86.7 86.6 86.1

State DoE

Year 2013 2014 2015 2016

7 93.2 93.3 92.7 92.8

8 90.9 91.1 90.6 90.5

9 89.4 89.7 89.3 89.1

10 87.7 88.1 87.7 87.6

11 88.3 88.8 88.2 88.2

12 90.1 90.3 89.9 90.1

All Years 89.9 90.2 89.7 89.7

Management of non-attendance

Toronto High School has a dedicated Attendance Team
that meets weekly to analyse students’ attendance and
to conduct interventions for those students whose
attendance has been noted as a concern. The team
includes both Deputy Principals, the Home School
Liaison Officer (HSLO) and a number of Year Advisors.
Parental contact is made, letters are issued and if
required, Attendance Plans are developed. Student
attendance concerns are also raised at the weekly
Executive and Student Advisory Panel meetings. They
are also identified in Faculty Meetings which are held
on a fortnightly basis. The process for identifying and
dealing with truancy during the day involves all class
teachers at the beginning of every lesson, marking the
roll electronically and hence providing an electronic
record to the Deputy Principals regarding student
attendance in class. If a staff member does not have
access to electronic roll marking, they send an

‘absentee/truancy slip’ directly to the Deputy Principals
whom investigates the situation.

Post-school destinations

Proportion of
students moving
into post-school
education, training
or employment

Year
10%

Year
11%

Year
12%

Seeking
Employment

0 0 11

Employment 33 10 17

TAFE entry 44 31 36

University Entry 0 14 30

Other 11 7 0

Unknown 11 38 5

Year 12 students undertaking vocational or trade
training

Many Year 12 students are keen to undertake
vocational or trade training while completing their HSC.
The percentage of Year 12 students undertaking
vocational or trade training during 2016 was 12%. Many
of these students have continued in their field of study
after the completion of the HSC.

Year 12 students attaining HSC or equivalent
vocational education qualification

In 2016, 100% of Year 12 students who completed
Year 12 studies, attained the HSC or equivalent
vocational educational qualification.

Workforce information

Workforce composition

Position FTE*

Principal 1

Deputy Principal(s) 2

Head Teacher(s) 10

Classroom Teacher(s) 49.8

Learning and Support Teacher(s) 2

Teacher Librarian 1

School Counsellor 1

School Administration & Support
Staff

14.77

Other Positions 2.2
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*Full Time Equivalent

There are 3.6% staff members that identify as
Aboriginal.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 94

Postgraduate degree 6

Professional learning and teacher accreditation

The main priorities for professional learning for 2016
were in the areas of Teacher Quality, Literacy and
Numeracy, Welfare and Equity and Career
Development. The major focus of professional
development was the Collaborative Peer Learning
Program, an in–school process of collaborative lesson
design, evaluation and reflection and dialogue.

All staff, teachers and administrative staff participated
in Staff Development Days (SDD) at the beginning of
Terms 1, 2 and 3 and the last two days of Term 4,
where Professional Learning funds supported these
activities. Professional Learning focused on: –
Emergency Care and CPR, – Anaphylaxis training, –
Disability Standards and differentiation, – Literacy
strategies including QuickWrite,– Australian Curriculum,
– School Evaluation, – using data to inform teaching
practice,– integrated curriculum and;– co–operative
learning strategies.

Collaborative Peer Learning operated across the year,
through staff workshops and regular staff meetings.
Non–teaching staff not involved in the workshops were
able to participate in staff meeting groups so that 100%
of staff were involved in Peer Learning during 2016.
This included permanent, temporary and casual
teachers. Additionally, staff were provided with
professional learning through Faculty Planning Days,
Head Teacher/ Deputy Principal Network days, VET
meetings and compliance processes.

Financial information (for schools
fully deployed to SAP/SALM)

Financial summary

The information provided in the financial summary
includes reporting from 1 January 2016 to 31
December 2016. 

2016 Actual ($)

Opening Balance 341 256.01

Revenue 10 546 294.23

(2a) Appropriation 9 769 927.26

(2b) Sale of Goods and
Services

186 917.93

(2c) Grants and Contributions 583 607.46

(2e) Gain and Loss 0.00

(2f) Other Revenue 757.35

(2d) Investment Income 5 084.23

Expenses -10 857 170.47

Recurrent Expenses -10 857 170.47

(3a) Employee Related -9 613 382.91

(3b) Operating Expenses -1 243 787.56

Capital Expenses 0.00

(3c) Employee Related 0.00

(3d) Operating Expenses 0.00

SURPLUS / DEFICIT FOR THE
YEAR

-310 876.24

Balance Carried Forward 30 379.77

Toronto High School has been a 47 Pilot School and
229 School, leading the state with the implementation
of the Learning Business management Reform (LMBR).
The school finances are managed on a daily basis by
the Principal, Business Manager and School
Administrative Manager. The School Finance
Committee meets once a term and the budget team
meets in Term 4 to determine expenditure priorities for
the next year. The greatest risk to the schools finances
is the shared risk model for leave management. This
system short changes the school for its expenditure on
casual teachers needed to replace permanent staff
when they are absent due to sickness. This year the
difference between our income and expenditure in this
area was $130,185. Prior to the implementation of
LMBR, Toronto High School was able to claim these
funds back as legitimate expenditure. In 2016 the
school attempted to run a deficit budget in order to
claim a reimbursement for the expenditure in casual
teacher salaries. The financial management tools
provided to schools currently do not produce accurate
reports to allow Principals to financially manage their
schools.

Financial summary equity funding

The equity funding data is the main component of the
'Appropriation' section of the financial summary above. 
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2016 Actual ($)

Base Total 8 015 217.63

Base Per Capita 62 699.59

Base Location 0.00

Other Base 7 952 518.03

Equity Total 813 758.99

Equity Aboriginal 149 206.74

Equity Socio economic 348 452.24

Equity Language 4 965.14

Equity Disability 311 134.87

Targeted Total 680 678.38

Other Total 152 852.06

Grand Total 9 662 507.06

A full copy of the school's financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills and 
understandings demonstrated in these assessments.
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The My School website provides detailed
information and data for national literacy and numeracy
testing. Click on the link http://www.myschool.edu.au
and insert the school name in the Find a school and
select GO to access the school data.
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Higher School Certificate (HSC)

The performance of students in the HSC is reported in
bands ranging from Band 1 (lowest) to Band 6
(highest).

Parent/caregiver, student, teacher
satisfaction

Each year schools are required to seek the opinions of
parents, students and teachers about the school. Their
responses are presented below. Parental and
community feedback was similar to 2015 for 2016 via
the ‘Tell Them From Me Survey’. Parents feel welcome
when they visit the school, they can easily talk to the
Principal and the schools administrative staff are
helpful. The vast majority of parents surveyed would
recommend Toronto High School (4.8% would not).
Parents would like to see school activities scheduled at
a more suitable time for them and to better informed
about these activities. Parents have reported
anecdotally at P & C meetings, parent forums and
teacher/parent evening high levels of satisfaction with
Toronto High School. There has been continued
positive feedback about the emphasis on school
uniform and school climate.

Students understood clearly the expected rules for
school behaviour, feel safe at school and believe that
the school helps prevent bullying. Students also
identified that they find classroom instruction to be
well–organised, with a clear purpose and with
immediate and appropriate feedback that helps them
learn.

Our staff provided positive feedback regarding the
consultation and engagement in decision making
regarding student management processes, teaching
and learning activities and whole school systems and
processes. Staff indicated that student engagement
and work ethic remains their main priority and concern.
The other main concern for staff was finding the time to
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complete all the requirements of their job, as the role
and expectations are significant.

Policy requirements

Aboriginal education

Toronto High School respectfully acknowledges the
traditional owners of this land by including
Acknowledgement of Country by Aboriginal members of
the student body at every formal assembly. Formal staff
meetings and Staff Development Days also extend this
respect. Aboriginal education perspectives are
embedded into all faculty programs to highlight
Indigenous history and to promote Aboriginal
achievement and culture. Toronto High School has
incorporated the 8 Ways of Learning into the teaching
and learning programs of all subjects to support
Aboriginal learning in the classroom. An Aboriginal
Education Worker (AEW) position continued in the
school and was employed via the Aboriginal Funding
resource. The focus of the AEW is to assist with
Aboriginal students’ learning outcomes, promote
attendance, develop culturally appropriate programs
across curriculum, liaise with the Aboriginal community
and promote Aboriginal culture within the school and its
community. An AEW also specialises in the
development and support of pathways for Aboriginal
students from school to work or further study. Students
are tracked for up to two years once they leave school
to provide ongoing support for the ex–student and their
family. Rhonda Finlay relieved as AEW in a temporary
position from the start of the year until the end of May
2016. Sue Hodges was then appointed through merit
selection as the school’s substantive AEW. Aboriginal
students have participated in ‘Bro–speak’ and
‘Sista–speak’ to develop their cultural understandings.
This program was conducted by trained facilitators from
the Toronto High School staff. A special “Sorry Day”
assembly was held to celebrate the anniversary of the
apology to Aboriginal and Torres Strait Islanders by
Kevin Rudd. Community members attended and spoke
at the assembly. Involvement of parents and
community was also encouraged through activities to
celebrate NAIDOC Day – Songlines –The living
narrative of our nation. Norta Norta Tuition Funding
focused on literacy and numeracy for the junior
students. Senior students accessed the tutoring
program with specific course tutors as well as
benefiting from tuition in general study skills and exam
preparation. Aboriginal Studies continues to be offered
at Toronto High School with strong academic results
continuing to be on par with State average for this
subject. The process for the development of
Personalised Learning Pathways (PLPs) continues to
be improved and consolidated in consultation with the
school community, the local Aboriginal Education
Consultative Group (AECG) and the Toronto High
School Aboriginal Advisory Committee. In 2016, all
PLPs were completed over a two day process. Over
96% of the 136 Aboriginal Students at the school had a
PLP developed in consultation with a staff member and
parents/carers. The Aboriginal Advisory Committee met
once a term to discuss the direction of Aboriginal
education at Toronto High School. Members of this
group also attended local Aboriginal Education

Consultative Group (AECG) meetings. Toronto High
School remains an active Stronger Smarter Institute
Hub School. Aboriginal student attendance for
Semester 1 was 75.5% and for Semester 2 was 72.5%.
It is pleasing to note the impressive results achieved by
our Aboriginal students in NAPLAN for 2016 compared
to Aboriginal students across the State: NAPLAN
Component Toronto High School Aboriginal
Students State (NSW)Aboriginal
Students Comparison(points above)Year 7
Reading 509.1 491.1 18 Year 7
Writing 488.1 457.2 30.9 Year 7
Spelling 513.4 497.7 15.7Year 7
Numeracy 505.9 491.8 14.1Year 9
Reading 554.1 536.9 17.2Year 9
Writing 512.9 485.7 27.2Year 9 Grammar &
Punctuation 555.7 523.8 31.9Year 9
Numeracy 542.9 540.5 2.4

Andrew Pesle

Multicultural and anti-racism education

Multicultural initiatives continued in 2016. Toronto High
School’s Anti–Racism Contact Officers (ARCO) are Mrs
Kath Fotheringham and Sue Hodges. Our officers
addressed both staff and students in whole school
meetings and helped to develop programs and
practices that counter racism which fostered an
environment that demonstrates inclusiveness and
diversity. All forms of racism and discrimination are
rejected at Toronto High School. Harmony day was
celebrated in March with a whole school assembly and
themed day. It celebrated our unique students and a
sense of belonging for everyone. It was a day to
embrace cultural diversity and to share what we have in
common. Musical and dance items connected the
audience with Harmony day and a sausage sizzle was
provided for all staff and students. The ARCO’s also
promoted their role as Anti– Discrimination officers and
encouraged belonging and wellbeing of all at Toronto
High School. For the fourth year in a row, ‘Wear it
Purple’ day was celebrated. It is a day that Rainbow
youth are supported and empowered. The school
believes in a world in which every young person can
thrive, irrelevant of sex, sexuality or gender identity and
that no one should be subject to bullying, belittlement
and invalidation. On this significant day, a cake stall
was held, a hair spraying booth and the students
celebrated wearing themed clothing in support and to
recognise our diverse population. Toronto High School
promotes acceptance of Australia’s cultural, linguistic
and religious diversity.  Anti–racism and
Multiculturalism is embedded in most faculties learning
programs across the school. The quality learning
environment created for our diverse population is a
credit to our students, staff and wider community. Our
students from Language Backgrounds Other Than
English (LBOTE) benefit from an additional 1.4
Learning Assistance Teacher positions funded by the
school, in addition to the 0.2 ESL teachers appointed
by the Department of Education and Communities.

Kath Fotheringham ARCO
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Other school programs

Connected Learning

In 2016 the school’s computer system was upgraded
yet again. Having already successfully migrated to the
eT4L Department of Education (DoE) platform, we
continued to build upon this model. This enhanced
operating system allows the staff and students to
continue to access a growing collection of technology
resources which are widely used in the delivery of the
curriculum. We have implemented a process for the
upgrade of all computers to the new Windows 10
operation system. This upgrade include the staff
teaching devices and all the computers designated for
student use. This upgrade allows for the delivery of new
teaching resources and learning platforms for students;
such as Google Docs, MS Office 365, Blogs and
YouTube for teachers. Also as part of the new
approach to the use of technology in school, we are
continuing to implement the BYOD program. This
program provides a new and innovative way of learning
for students. The new Year 7 cohort has embraced the
concept of a laptop being used in class for enhanced
learning. Fast access to the internet, provides a large
and informative knowledge base to accompany the
traditional method of learning. To further enhance the
student’s skills, we are trialling a typing program called
Typing Tournament. This new Australian developed
program gives the student a platform to become
proficient in typing. It is being promoted as the NAPLAN
test is being migrated to an online test replacing the
traditional paper based test. It also includes home
access for the student to continue their familiarisation
during after school times. Moodle is a Learning
Management System (LMS) that we recently upgraded
the platform to the latest version. This LMS allows for
the teaching, revision and assessment online for all
students. To further promote the use of Moodle with
students, we are planning the further training of staff in
this new platform, to enable their successful
implementation of all the new features and accessibility.
Currently a number of faculties are already using the
platform for delivery of lesson information, both in
school and at home. As the LMS allows for home
access, the students can spend more time at school on
developing a good understanding of the subject and
complete the tasks at home, online. The use of the
SmartBoards and data projectors that were purchased
in 2015, continues to grow. Nearly all lessons are
employing these devices to provide an enhanced
learning environment in all subjects. Most classrooms
have permanent access to both devices and the
remainder of the rooms have access to mobile devices
allocated to the faculty. In the Library, a new touch
screen interactive 65” device recently purchased. This
device is utilised for staff training, parent presentation
and literacy/numeracy lessons. It is an all in one data
projector and SmartBoard and has a new tablet
permanently allocated for ease of use. To facilitate the
access to computers in the school a new computer
learning centre was established in the CAPA faculty.
This new computer room of 10 desktop computers adds
to the existing 6 computer rooms already being used
across a number of faculties. This new computer room
is also running new two programs, specifically for the

learning of Music, in composition, understanding and
playing student compilations.

Greg Morgan

Deputy Principal

Students with Disabilities and those with Special
Circumstances.

Students with a disability or learning difficulty attending
Toronto High School are catered for by a number of
innovative and establishment programs. Literacy
Numeracy supports – During 2016 Toronto High School
implemented a whole school Literacy/Numeracy
support intervention process. The aim is to provide a
tiered approach to providing quality targeted instruction
to develop the literacy and numeracy levels and the
functional literacy and numeracy of students at Toronto
High School and for every student to improve their
functional literacy and numeracy during their time at
Toronto High School. The process was data driven with
all students Year 7–10 (722 students) tested each year
using PAT Maths, Comprehension, Grammar and
Punctuation. Additionally, 164 Year 6, 2016 students
were tested in Term 4 in preparation for them being
year 7 2017.Tier 1 intervention was provided for 3.6 %
of students, they received 1:1 / 1:2 tutoring for literacy.
These students were identified as below benchmark for
Naplan, or were referrals from Deputy Principals, Head
Teachers or Learning Support Team. Tier 2
interventions in the form of Focus Groups provided an
intervention for:

• Year 7, 108 /193 students  – 56% • Year 8, 55/186
students  – 30% • Year 9, 110/ 180  –  59% • Year 10, 
NA – With some students accessing more than one
intervention.

Analysis of focus groups intervention in Semester 1
demonstrated that more than 80% of students achieved
targeted outcomes across all intervention areas, as
evidenced in reporting. The effectiveness of these
interventions was measured using PAT testing and the
effect size was twice to three times that expected. Tier
3 Intervention: LASTs were assigned to a whole–class
interventions with 2 targeted classes receiving specific
literacy interventions. All students showed growth in
their literacy ability.  Funding Support – Five students
with an identified disability were supported under the
Funding Support program to access their patterns of
study in an integrated model. These students received
specialised support to meet their needs by accessing
teacher and SLSO time. Three support classes
provided specialised and explicit instruction for 36
students with intellectual disabilities in the mild and
moderate range. The class placement offers a rich
environment for language, literacy and numeracy
development. Students attend electives, PE, TEP and
Sport with their mainstream peers. In 2016, one student
graduated with peers from year 12 with an HSC. Two
left at age 17 to enter full–time employment.

Lisa Milson–Black

Head Teacher Special education
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