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Introduction

The Annual Report for 2016 is provided to the community of Birrong Girls High School as an account of the school's
operations and achievements throughout the year. 

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Margaret Fletcher

Principal 

School contact details

Birrong Girls High School
Cooper Rd
Birrong, 2143
www.birronggir-h.schools.nsw.edu.au
birronggir-h.School@det.nsw.edu.au
9644 5057
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School background

School vision statement

At Birrong Girls High School every student is valued as a learner. Our Statement of Purpose is for all students to achieve
personal excellence and success in a safe learning environment. This collective purpose will ensure that every girl
becomes a successful learner, a confident and creative individual, and an active and informed citizen.* (Melbourne
Declaration on Educational Goals for Young Australians, 2008)

School context

Birrong Girls High School is a large, comprehensive and multicultural girls’ school established in 1957 in the south
western suburbs of Sydney. Ninety–three percent of the 820 girls enrolled in the school are from Language Backgrounds
Other than English (LBOTE), comprising a diverse range of cultural backgrounds which represent 45 language groups.
The majority of students are from Arabic, Vietnamese, Chinese, Turkish and Pacific Islander backgrounds. 4% of
students have refugee status and less than 1% of students are from Aboriginal background. Enrolment in Year 7 includes
students from more than 30 different primary schools which means that our students arrive with great variation in their
literacy and numeracy skills because of primary school experience; socio–economic status; language and cultural
background; and ability level.The school’s Index of Community Socio–Economic Advantage (ICSEA = 948) and the
school’s Family Occupation and Education Index (FOEI = 142) indicate significant socio–economic disadvantage in our
school community. Our parents have high expectations for their daughters but many lack the skills and educational
background to provide the necessary assistance to support student learning and to make appropriate decisions
regarding employment and tertiary pathways. The school provides significant assistance to address this socio–economic
disadvantage.The school’s motto, ‘Ad Astra’ (reaching for the stars), emphasises our high expectations for teaching and
learning and the school has maintained a consistent focus on overcoming disadvantage by improving learning outcomes
for girls. The school has worked hard to maintain its high academic performance and particular emphasis has been
placed on literacy, numeracy, citizenship, leadership and community involvement. The school values are personal
excellence (Ad Astra); respect; responsibility; cooperation; understanding, tolerance and inclusion; and integrity. These
values are firmly embedded in school culture, policies and practices and underpin the school’s Statement of Purpose.
They reflect the school’s Code of Behaviour and will continue to support school culture in 2015–2017.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework and participated in an external
validation. The framework supports public schools throughout NSW in the pursuit of excellence by providing a clear
description of high quality practice across the three domains of Learning, Teaching and Leading. During the external
validation process, an independent panel of peer principals considered our evidence and assessment of the school’s
progress, aligned with the standards articulated in the School Excellence Framework.

The results of this process indicated that in the domain of Learning, the school is operating at the Excelling stage in the
elements of Learning Culture; Curriculum and Learning; Assessment and Reporting; and Student Performance
Measures. The school is operating at the Sustaining and Growing stage in the element of Wellbeing.

In the domain of Teaching, the school is operating at the Excelling stage in the elements of Collaborative Practice and
Learning and Development. The school is operating at the Sustaining and Growing stage in elements of Effective
Classroom Practice; Data Skills and Use; and Professional Standards.

In the domain of Leading, the school is Sustaining and Growing in all elements: Leadership; School Planning,
Implementation and Reporting; School Resources and Management Practices; and Processes. 

Our self–assessment and the external validation process will assist the school to refine the strategic priorities in our
School Plan, leading to further improvements in the delivery of education to our students.

For more information about the School Excellence Framework:
http://www.dec.nsw.gov.au/about–the–department/our–reforms/school–excellence–framework
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Strategic Direction 1

Successful, informed learners

Purpose

To ensure that every girl in our care becomes a successful learner, a confident and creative individual, and an active and
informed citizen

To achieve personal excellence and success in a safe learning environment that has high expectations and fosters
lifelong learning

To overcome disadvantage by adding value to students' literacy and numeracy levels and equipping students with 21st
Century skills to be active global citizens

Overall summary of progress

All Key Learning Areas (KLAs) continue to revise programs in Stages 4 and 5 to incorporate cross–curricular priorities
and general capabilities to address the needs of twenty–first century learners. Faculties impacted by the Australian
curriculum continue to deepen their understanding of the new English, Mathematics, Science, History and Geography
syllabuses.

A continued focus on formative assessment, Quality Teaching and Quality Assessment was supported by teacher
professional learning funds and the ongoing partnership with the University of Newcastle. All staff worked collaboratively
in faculty and cross curricula groups to share best practice. The strengthening of explicit teaching practices and the
improved delivery of quality feedback to students were notable features of progress in 2016. This focus will be
maintained in 2017 to consolidate progress.

The employment of additional Learning and Support teachers and Student Learning and Support Officers has improved
student engagement and enhanced student performance through the team teaching model and differentiated learning.
Value added data from Years 7 – 9 and Years 9 – 12, based on Year 9 NAPLAN results and HSC data, reflects strong
growth; however, the school's commitment to improving student performance in the areas of Literacy and Numeracy
remains an ongoing priority.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

Growth of students as learners is
evident in NAPLAN, HSC data,
RoSA grades and school based
learning assessment information  

Students achieved excellent value–adding in the
HSC across all areas: Higher Range: 0.5, Middle
Range: 0.89, Lower Range: 1.46.

The percentage of students achieving greater than
or expected growth from Year 7 2014 to Year 9
2016 in NAPLAN results was strong: Reading
60.3%, Spelling 68.6%, Grammar and Punctuation
61.2% and Numeracy 68.9%.

Valid Science results indicate a similar trend: from
Year 8 2014 to Year 10 2016, 70.7% of students
achieved greater than or expected growth.

Sixteen Year 11 students and 5 Year 12 students
successfully transitioned to TAFE. 

Teacher professional
learning funds

$15,000 RAM

Student wellbeing and
attendance data reflect high
levels of student resilience and
engagement

Year 12 exit data indicated that students were
engaged in classes because teachers focused on
learning and provided constructive feedback to
support progress and achievement. In addition,
students indicated that engagement in learning was
further supported by their teachers who established
clear expectations, developed positive
relationships, and encouraged active involvement

$10,000
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

Student wellbeing and
attendance data reflect high
levels of student resilience and
engagement

of students in decisions and choices about their
own learning and assessment activities.  

In all domains of social–economic outcomes
(intellectual engagement, motivation and interest
and effort) measured by the Tell Them from Me
Survey, results from Years 7 – 12 were significantly
above state averages. Similarly, student attendance
was higher than the state average (91.4%
compared to 89.7%).

Lesson coding sheets indicate
provision of differentiated learning
experiences for EALD and
Aboriginal students

All staff participated in lesson observations and the
process of coding lessons based on the Quality
Teaching Framework. Lesson observations
demonstrated that the majority of staff included
differentiated learning experiences for ESL and
Aboriginal students. In addition, Learning and
Support Teachers and School Learning Support
Officers actively supported individual students to
achieve learning outcomes. 

All targeted students have Individual Learning
Plans, Individual Education Plans and/or Individual
Transition Plans in place to support their learning
and personal and social capability.

Next Steps

The school will continue to maintain its strong focus on future focused programs and practices through an emphasis on
literacy, numeracy and engagement for lifelong learning and global citizenship. The literacy team will support teacher
professional learning through a focus on the teaching of explicit literacy skills, particularly in the areas of reading and
writing. The numeracy team will continue to support staff in embedding numeracy outcomes in teaching and learning
programs. Teaching staff will continue to be supported in curriculum differentiation through targeted professional learning
and in the implementation of quality teaching and learning programs and practices through the mentor program and the
school's partnership with University of Newcastle.

Meeting system requirements in terms of the development of new programs in Stages 4, 5 and 6 will be a priority for
those subjects impacted by the Australian curriculum in 2017 and New South Wales Education Standards Authority
(NESA) syllabus changes in the senior school.

Formative assessment is an ongoing commitment with a focus on effective feedback, eliciting evidence and
student–reflection for 2017.

Supporting student learning outcomes through the employment of Learning and Support Teachers and Student Learning
and Support Officers remains an ongoing priority. A period allowance allocated to a full–time teacher will continue to
support appropriate transition options for targeted students. 
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Strategic Direction 2

Quality teaching and learning practices

Purpose

To maximise 21st Century  learning opportunities for students, build teacher capabilities and support high expectations
for enhanced collaboration, innovation and effective use of student assessment data

To improve teacher capacity in quality teaching and assessment through the adoption of the NSW Quality Teaching
Framework and formative assessment practices to strengthen student engagement and provide effective feedback for
learning

To support teachers to meet professional standards and accreditation and registration requirements and develop
leadership capacity

Overall summary of progress

The school's continued focus on quality teaching and formative assessment with an emphasis on eliciting evidence and
feedback has been a key professional learning priority. 

Head teachers worked with faculties on the development and revision of programs to support 21st Century learning
opportunities for students.                                                                                                                                                      
                  

The literacy and numeracy teams were trained in the literacy and numeracy continuum respectively and worked with
faculties across the school in developing an understanding of the implications of each continuum for Stages IV and V
Key Learning Areas (KLAs).

Quality teaching mentors supported staff in the areas of formative assessment; literacy processes and practices; and
quality teaching, including lesson coding, for effective classroom practice. In addition, they guided early career teachers
in developing an understanding of programming and lesson delivery.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

All staff engage in quality teacher
professional learning that focuses
on NSW Quality Teaching
Framework, the implementation
of the Australian Curriculum,
including the General Capabilities
and addresses professional
learning goals identified in PDPs
and accreditation requirements.

All full–time staff participated in professional
learning. The school maintained its partnership with
the University of Newcastle: 36% of staff worked on
lesson coding with an academic using the Quality
Teaching Framework. Evaluations were very
positive, staff enjoyed the professional discussions,
gained insight into quality teaching practices and
strongly endorsed the initiative.

Quality teaching mentors worked with early career
teachers and built the capacity of more experienced
staff in mathematics, visual arts, TAS, PDHPE and
history faculties. The Quality teaching mentor
(literacy) supported staff across the school and
delivered  professional learning for all staff to
support the explicit teaching of literacy in the
classroom.

The literacy and numeracy teams undertook
training in the literacy and numeracy continuum
respectively to support faculties in the application of
each continuum for their context.

All faculties accessed the after school professional
learning model to develop and/or revise teaching
and learning programs, strengthen assessment

TPL funds

$24,000 RAM
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

All staff engage in quality teacher
professional learning that focuses
on NSW Quality Teaching
Framework, the implementation
of the Australian Curriculum,
including the General Capabilities
and addresses professional
learning goals identified in PDPs
and accreditation requirements.

processes and embed the general capabilities of
the Australian curriculum.

Two faculty reviews and one
program review are undertaken
annually as part of the evaluation
cycle that informs future planning
through evidence based research

Reviews of drama and VET delivered courses were
conducted as well as a welfare program review. 

The drama review focused on student and parent
attitudes to the benefits of studying drama in Years
9–12. The results were affirming in the sense that
parents and students surveyed acknowledged the
value of drama in building 21st Century skills as
well as fostering academic achievement. As a result
of the review, drama programs will be revised to
support content breadth over depth and to
incorporate greater formative assessment tasks,
particularly in regard to the performance
component.

The VET review surveyed students, staff and
parents about school based processes and
procedures for the effective delivery of VET
courses. The results of the review were very
positive and reflected the findings of the external
Registered Training Organisation (RTO) audit.  To
continue to enhance the quality of VET delivery in
the school, changes will be made to the scheduling
of hospitality workplacements and to the delivery of
learning clusters. Additional support will be provided
to support staff in the use of VET management
systems.

The welfare program review focused on student
resilience. This review drew on data from the Tell
Them From Me 2016 student survey and from
teacher generated staff and student surveys. The
findings of the surveys indicated that while the large
proportion of students demonstrate resilience, some
students require skill development in this area.

$5,000

Next Steps

While teacher coding sheets show evidence of greater consistency in the implementation of the Quality Teaching
Framework, this will continue to be a focus in 2017. The partnership with the University of Newcastle will be maintained
for consistency of practice and to support early career teachers in quality teaching. The quality teaching mentor program
will continue in its current form to support early career teachers as well as embed literacy and numeracy perspectives for
effective classroom practice. The role of quality teaching mentors will also be expanded to support newly appointed year
advisers.

Flexible structures, including the after school model of professional learning, will continue to be available to strengthen
teacher training and address the gaps between role requirements and teacher knowledge, understanding and skill. This
model minimises disruption to student learning and will be particularly important given the changes to HSC syllabuses in
English, mathematics, science and history mandated for implementation in 2018.

School Administrative Support staff will undergo training for the roll out of the Learning Management and Business
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Reform (LMBR) in July 2017 and will continue to develop their skill base as they incorporate a more flexible approach to
their duties. 

Technology and Applied Studies (TAS) and Creative and Performing Arts (CAPA) KLAs will undertake formal reviews
and the quality teaching mentor program is also scheduled for evaluation in 2017.
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Strategic Direction 3

Partnerships support achievement

Purpose

To support a high performing school with a community that is engaged and upholds the school’s values

To build high quality collaborative partnerships that foster student achievement and wellbeing

To provide opportunities to enhance relevance and significance of student learning and support student interest and
talent

Overall summary of progress

Collaborative partnerships continued to promote student achievement and wellbeing through the consolidation of
university, Technical and Further Education (TAFE) and workplace partnerships; through expanded partnerships with
education providers; and through publicity opportunities provided by local media. Noteworthy opportunities promoting
student engagement were provided by the Australian Business and Community Network (ABCN), the Bell Shakespeare
Company, the Australian Theatre for Young People, the Bankstown Talent Improvement Program, University of
Technology Sydney (UTS) Science, Technology, Engineering and Mathematics (STEM) program, UTS Summer School
and University of New South Wales (UNSW) Aspire program. 

Partnerships with our local primary schools were expanded through the highly successful CAPA initiative, Advancing
Creative Minds, which provided an enrichment program to develop skills in the areas of visual arts and music. 

Co–curricular activities continued to develop student skill and talent through leadership programs, sport, public speaking
and debating, drama, band, academic competitions, local community art projects and Artist and Writer in Residence
programs.

School systems were consolidated to support improved tracking of attendance and wellbeing and communication with
families.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

20% increase in parent and
community engagement
partnerships and programs to
deliver quality learning
experiences and/or support
student wellbeing

Community partnerships for work experience and
work placement were consolidated and expanded:
220 employers supported the school's Year 10 work
experience program and Year 11 Work Ready Day.

All students participated in a range of field trips and
excursions to support student engagement and
build significance into learning programs. 

Initiatives supporting primary school partnerships
included: CAPA Advancing Creative Minds, the
annual PDHPE Dance Display, enrichment days,
sports coaching of primary students by Year 11
leaders and high school simulation days.

Partnerships with UTS and UNSW continued to
support girls in STEM subjects. STEM initiatives
were strengthened through opportunities provided
by ABCN with its focus on technology. 

In addition to the two Parent–teacher sessions, the
school offered a series of after school workshops
for parents in the areas of technology applications,
wellbeing and cake decorating to support parent
engagement and student wellbeing.

Community Consultation
Funding

Printed on: 28 April, 2017Page 9 of 23 Birrong Girls High School 8854 (2016)



Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

School management processes
and systems demonstrate
appropriate community/staff
involvement and support 21st
Century teaching and learning
practices, student achievement
and wellbeing

In–school professional learning built capacity of
staff to ensure 100% electronic roll marking. 

An increase in the number of articles promoting and
celebrating student achievement were published in
local media to support student wellbeing and
achievement.

The school's technology infrastructure continued to
be well supported through the employment of a
dedicated technician.

Student proficiency in the use of technology
applications was enhanced through the purchase of
4 class sets of Chromebooks.

$145,000 RAM

Next Steps

Our school will continue to explore opportunities to strengthen community partnerships and profile student achievement
through local and in–house publications. 

Opportunities to support STEM initiatives will continue to be explored to support girls as learners and provide choice
beyond traditional pathways.

Student diaries will incorporate a student–reflection component and opportunities for student–reflection will be formalised
during roll call to support student reflection and enhanced personal and social capacity.

To support student engagement and achievement, the school will continue to provide opportunities for students to
develop an understanding of the significance and relevance of course content through access to real–life contexts and
the provision of field trips, excursions and other 'hands on', practical activities.
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Key Initiatives Impact achieved this year Resources (annual)

Aboriginal background loading Eight students participated in the Aboriginal
and Indigenous Mentoring Experience
(AIME).

Attendance rates at AIME events were high
and students involved gained an appreciation
of their indigenous heritage as well as the
opportunity to work with mentors.

One student successfully progressed through
the program to be nominated as an
ambassador. 

$1500

English language proficiency A qualified EAL/D teacher was employed two
days a week from terms one to three to
support English language proficiency in early
phase EAL/D students.

Individual learning plans were developed for
targeted students and progress tracked.
One–to–one mentoring supported academic
progress and student engagement in learning
and built confidence in social discourse. 

Stage 6 ESL English course results reflected
the state average.

$18,965

Low level adjustment for disability Three student learning support officers
(SLSOs)  effectively worked with students in
mainstream classes to support literacy and
numeracy development.

An additional SLSO was employed to
facilitate the QuickSmart program with its
focus on developing the skill of automaticity to
improve student numeracy outcomes.
QuickSmart pre and post–testing data
indicated that students involved in the
program made significant progress.

$80, 021

$24,000 RAM

Socio–economic background The homework centre continued to operate
for two hours after school Monday –
Thursday. At least two trained teachers
supervised the homework centre, providing
individual support for students attending.
3,059 students attended the homework centre
throughout the year, an average of 24
students each afternoon. The homework
centre was utilised particularly well by
students in Years 7, 10, 11 and 12.

Two additional learning and support teachers
were employed to support students in the
context of team teaching where they
differentiated classroom programs to provide
tailored, individualised learning. 

Year 9 NAPLAN results indicate that student
literacy means are below state average but
above similar school groups in writing.
Numeracy results indicate that school means
are below state average but above similar
school groups. 

Rewards and recognition programs, student

$220,000 RAM
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Socio–economic background leadership opportunities, student study skills
programs and extra–curricular activities
including writer and artist in residence
programs and university partnerships,
contributed to high levels of student
engagement and attendance.

$220,000 RAM

Support for beginning teachers Beginning teachers were supported through a
mentor program and the provision of a
reduced teaching load to facilitate the
development and delivery of quality teaching
and assessment practices. 

Funding was also used to provide a period
allowance for teacher mentors to support
early career teachers in Literacy and
Community and Family Studies.

$33,000

Targeted student support for
refugees and new arrivals

A qualified EAL/D teacher was employed to
deliver the refugee transition program. As a
result, student learning plans were developed
for targeted students and individualised
learning support provided through the team
teaching model.

$4750

Flexible Wellbeing Services Funding A trained psychologist was employed two
days each week, offering counselling support
for targeted senior students. The program
was very effective in supporting responsible
decision making and stress management.

$23,000
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Student information

Student enrolment profile

Enrolments

Students 2013 2014 2015 2016

Boys 0 0 0 0

Girls 809 815 802 784

Student attendance profile

School

Year 2013 2014 2015 2016

7 95.8 96.5 94.6 94.7

8 93.9 94.5 91.5 91.4

9 93.8 92.3 92.4 87.8

10 91.2 94.6 90.6 91.4

11 93.5 94.2 92.4 90.8

12 93 95.3 91.6 92.7

All Years 93.5 94.6 92.1 91.4

State DoE

Year 2013 2014 2015 2016

7 93.2 93.3 92.7 92.8

8 90.9 91.1 90.6 90.5

9 89.4 89.7 89.3 89.1

10 87.7 88.1 87.7 87.6

11 88.3 88.8 88.2 88.2

12 90.1 90.3 89.9 90.1

All Years 89.9 90.2 89.7 89.7

Management of non-attendance

Student attendance rates remain above state average
in Years 7, 8, 10, 11 and 12, with a slight decline
evident in Year 9. Effective monitoring systems which
incorporate regular and consistent contact with parents
and carers through the text messaging system, early
intervention with families and the involvement of home
school liaison officers contributed to strong attendance.

Post-school destinations

Proportion of
students moving
into post-school
education, training
or employment

Year
10%

Year
11%

Year
12%

Seeking
Employment

0 1 0

Employment 0 0 3

TAFE entry 1 12 9

University Entry 0 0 80

Other 0 0 3

Unknown 0 0 5

While almost all students continue into Year 11 from
Year 10, a number of students transition from school to
TAFE during Year 11. A significant proportion of
students gain entry into university.

Year 12 students undertaking vocational or trade
training

In 2016, 40 per cent of Year 12 students studied at
least one Vocational Education and Training (VET)
course delivered at the school; 7 per cent of the Year
12 cohort studied business services, 15 per cent retail
and 18 percent hospitality. Two per cent of the Year 12
cohort studied VET courses delivered off–site, these
were retail services and human services.

Year 12 students attaining HSC or equivalent
vocational education qualification

In 2016, 100% students in Year 12 attained an HSC.
Students achieved additional vocational educational
qualifications in:
 • Business Services – 70% of students achieved a

Certificate ll
 • Hospitality (Kitchen Operations) – 100% of

students achieved a Certificate ll
 • Retail Services – 94% of students achieved a

Certificate ll
 • Off–site VET Courses –100% of students

achieved a Certificate ll in Retail Services and
Human Services.

Workforce information

Printed on: 28 April, 2017Page 13 of 23 Birrong Girls High School 8854 (2016)



Workforce composition

Position FTE*

Principal 1

Deputy Principal(s) 2

Head Teacher(s) 10

Classroom Teacher(s) 37.9

Learning and Support Teacher(s) 2.4

Teacher Librarian 1

Teacher of ESL 1.4

School Counsellor 1

School Administration & Support
Staff

10.08

Other Positions 4.5

*Full Time Equivalent

Birrong Girls High School has no Aboriginal teachers
on staff.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 100

Postgraduate degree 10

Professional learning and teacher accreditation

Teacher professional learning priorities were aligned to
the school plan, teacher professional goals and focused
on improving student performance and wellbeing.
Teacher professional learning included school based
professional learning workshops and training and
development courses operated by the Department of
Education, universities, approved providers and private
companies.

The main priorities for professional learning were:
building teacher capacity in quality teaching and
assessment; effective use of student assessment data
and formative assessment practices for improved
engagement; developing leadership capacity and
supporting teacher accreditation processes. All staff
participated in professional learning activities, the
average expenditure being $1800 per teacher. Three
members of the school executive participated in
leadership training to support career pathways and
develop leadership capacity. In addition, four head
teachers and eight classroom teachers were mentored
in leadership roles to develop leadership capacity and
address issues of sustainability.

A whole school focus on formative assessment aimed
to improve teacher knowledge of their students and
how they learn. The school’s formative assessment
team continued to lead whole school professional
learning on school development days and staff
meetings focusing on the areas of eliciting evidence
and teacher feedback for improved student learning
outcomes. The Term 4 school development day
showcased effective feedback strategies where
individual presentations in cross curricular groups
provided an opportunity for sharing and collegial
discussion. All staff participated in school development
day activities.

The successful academic partnership with the Faculty
of Education at Newcastle University, in its eighth year,
focused on improving quality teaching processes with
staff working collaboratively in cross–curricular teams
to code assessment tasks using the Quality Teaching
Framework. As a result of their participation in
workshops with a university academic, teachers gained
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a deeper understanding of the Quality Teaching
Framework for improved lesson design and delivery
and consistency of lesson coding. Ninety–eight per cent
of staff have now participated in the university
partnership. All staff involved positively evaluated the
opportunity to work with an expert in Quality Teaching.

A structured, school based induction program
supported full–time and temporary early career
teachers. Access to a range of professional learning
activities including local and regional network meetings,
early career teacher conferences and regional
accreditation programs built teacher capacity and
supported processes for the achievement and
maintenance of Board of Studies Teaching and
Educational Standards (BOSTES) accreditation.

In 2016 one early career teacher completed the
requirements for accreditation at proficient, five staff
worked towards the BOSTES accreditation at proficient
and twenty–two teachers worked towards maintaining
their accreditation at proficient. Five members of staff
attended professional development workshops outlining
processes associated with voluntary accreditation for
highly accomplished or lead.

Financial information (for schools
using OASIS for the whole year)

Financial information

This summary financial information covers funds for
operating costs to 30 November, 2016 and does not
involve expenditure areas such as permanent salaries,
building and major maintenance.

Income $

Balance brought forward 1 657 250.53

Global funds 515 037.12

Tied funds 1 009 389.43

School & community sources 281 108.60

Interest 35 704.50

Trust receipts 40 889.10

Canteen 0.00

Total income 3 539 379.28

Expenditure

Teaching & learning

Key learning areas 133 965.84

Excursions 84 921.09

Extracurricular dissections 47 378.82

Library 8 177.18

Training & development 2 841.39

Tied funds 860 547.90

Short term relief 156 834.73

Administration & office 169 315.96

School-operated canteen 0.00

Utilities 107 230.71

Maintenance 80 446.51

Trust accounts 60 001.51

Capital programs 20 000.00

Total expenditure 1 731 661.64

Balance carried forward 1 807 717.64

A full copy of the school’s financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

<You may choose to use this text box to comment on

Printed on: 28 April, 2017Page 15 of 23 Birrong Girls High School 8854 (2016)



other assessment data including:
 • Best Start
 • Literacy and numeracy achievement against the

literacy and numeracy continuums>
Delete text not required. 

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

Year 7  Literacy: The average score in all areas of
literacy was below the state average; however, the
Birrong Girls High School average scores were mostly
above those of similar school groups. Spelling (538.7)
was above similar school groups (523.2) but below the
state average of 550.7. The average grammar and
punctuation score in Year 7 was 525.5, significantly
below the state average of 545.2, but above the score
of 512.5 of similar school groups. The average writing
score in Year 7 was 512.2, just below 515.5 for the
state and above 486.6 of similar school groups. The
one exception to this, and our area of greatest
weakness for Year 7, was reading where the average
score was 512.7 (compared with 543.2 for the state and
516.2 for similar school groups). Year 7 achievement
levels in reading and grammar and punctuation are of
concern and are addressed in the School Plan
2015–2017.

Year 9 Literacy: The average score in all areas of
literacy was below the state average and the average
scores of similar school groups in all areas except
writing. The school average for writing was 537.4 while
the state average was 546.9 and similar school group
average was five points less than the school average at
532.3. Grammar and punctuation (549.4) was well
below the state average (572.4) and the average of
similar school groups (562.4). The average reading
score in Year 9 was 548.2 significantly below 583.6 for
the state and also below the 572.5 of similar school
groups. The school’s Year 9 average score for spelling
was 576.8, below both the state average of 587.4 and
the average of similar school groups 578.6. Year 9
reading achievement levels are of concern and are
addressed in the School Plan 2015–2017.
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Year 7 Numeracy: The average numeracy score in
Year 7 was 521.6, well below the state average of
554.0 but above similar school groups’ score of 519.8.
This was an improvement on the previous year’s
average (510.8) but Year 7 achievement levels in
numeracy are of concern and are addressed in the
School Plan 2015–2017.

Year 9 Numeracy: The average numeracy score in
Year 9 was 564.0, significantly below 595.5 for the
state average but above 558.5 of similar school groups.
Improved achievement in numeracy is addressed in the
School Plan 2015–2017.
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Higher School Certificate (HSC)

The performance of students in the HSC is reported in
bands ranging from Band 1 (lowest) to Band 6
(highest).

In 2016, 115 students were awarded their Higher
School Certificate across 34 courses. 
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Parent/caregiver, student, teacher
satisfaction

Each year schools are required to seek the opinions of
parents, students and teachers about the school. Their
responses are presented below.

Year 12 students, using an online survey, described
their satisfaction with the school and the programs
offered and indicated that the following aspects of
quality teaching in rank order were demonstrated highly
by their teachers: 

a) Enthusiastic teachers who create a climate where
learning is purposeful and relevant, fun and connected
with students’ experience 

b) Teachers who establish positive relationships with
students and know, respect and understand students 

c) Teachers who keep interruptions and distractions to
a minimum 

d) Teachers who encourage active involvement of
students in decisions and choices about their own
learning and assessment activities 

e) Teachers with a clear focus on learning and the
provision of constructive feedback that provides
accurate information about progress, attainment and
achievement 

f) Teachers with fair and consistent management
practices that are underpinned by clear expectations. 

These results provide a direct correlation with the
results of previous Year 12 cohorts, indicating that the
school has maintained its strong focus on quality
teaching and learning to provide relevant learning
experiences in a dynamic, positive learning
environment which is underpinned by high expectations
and high levels of support. 

Exit surveys taken by graduating Year 12 students and
all students who ‘sign out’ of the school to relocate to
other areas/schools, enrol in TAFE or take up
employment opportunities, overwhelmingly endorsed
the school’s supportive learning environment, the
positive relationships between teachers and students,
the willingness of staff to assist students with their
learning and the school’s ongoing focus on literacy and
numeracy. 

Ninety per cent of students from Years 7 – 12
participated in the DoE Tell Them From Me – Student
Survey. In the area of ‘Expectations for Success’
students rated teachers' expectations for academic
success 8 out of 10 (significantly above the NSW DoE
norm of 7). Ninety per cent of students had aspirations
for finishing high school (above the NSW DoE norm of
85%) and 84% of students indicated they aspired to
pursue a post–secondary education (significantly above
the NSW DoE norm of 67%). Eighty–one per cent of
students reported they had friends at school that they
could trust and who encouraged them to make positive
choices (above the NSW DoE norm of 78%). 

Responses to the DoE Tell Them From Me – Staff
Survey endorsed the school’s shared clarity of purpose,
high expectations, clear and fair discipline and
purposeful leadership as the most significant aspects
contributing to school success. The importance of
collaborative purposeful teaching, quality feedback and
the use of data to inform teaching practice were
identified as driving forces behind the continued
academic success of students and while staff
acknowledged some improvement in home–school
partnerships, growth in this area was small. 

Responses to the DoE Tell Them From Me – Parents
Survey indicated very high levels of satisfaction with the
school’s culture of high expectations and positive
behaviour. Parents agreed that their daughters felt safe
and secure in the school environment and expressed
confidence in the school’s communication with them.
Parents also acknowledged the additional support
provided for students by the school.

Parents are invited to provide input into school decision
making processes through the P&C, Finance
Committee and anonymous surveys conducted at
Parent–teacher meetings biannually. Survey results
reflected strong satisfaction with the range of
communication methods the school uses to connect
with parents including the school’s website, the SMS
text messaging system and the Birrong Bulletin. The
majority of parents indicated that they were well–
informed about school activities.

Policy requirements

Aboriginal education

Eight students of Aboriginal background were enrolled
from Years 8 – 12 in 2016. Individual learning
pathways, developed in consultation with the students
and their families, identified strengths, targeted areas
for improvement, and set academic and personal
goals. 

The school partnered with AIME (Australian Indigenous
Mentoring Experience), a program that focuses on
helping students engage in school, make connections
with other Aboriginal and Torres Strait Islander students
and strengthen student links to culture. Participation
levels were very high for all students and generally
impacted positively on school attendance outcomes: six
of the eight students attended school on a regular
basis; however, two of the students involved in the
program did not demonstrate any improvement in
attendance. Our Year 9 student graduated from the
program  as an AIME ambassador and will take on a
mentor role with younger students during 2017.  The
program was also able to assist one of our Year 12
students to transition to studying nursing at Western
Sydney University.

Multicultural and anti-racism education

Ninety–three per cent of students are from language
backgrounds other than English. The student
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population includes a range of cultural backgrounds
representing 45 language groups. The majority of
families are from Arabic, Chinese, Vietnamese, Turkish
and Pacific Islander backgrounds.

The values of respect and understanding, tolerance
and inclusion underpin all aspects of teaching and
learning and complement the rich diversity of our
student population. Teaching and learning programs
integrate multicultural perspectives to develop in
students the knowledge, skills and understandings
required for a culturally diverse society and support
students in learning to understand their own identity in
relation to others from different cultures and
backgrounds.

Parent partnerships continue to be maintained through
the use of interpreters within the school and access to
the telephone interpreter service as appropriate.
Teacher interpreters support parents at Parent–teacher
sessions and in special purpose meetings.

The school showcases multiculturalism during Harmony
Week with activities, stalls, demonstrations and
fund–raising initiatives for Amnesty International and/or
UNICEF. The school continues to have an anti racism
contact officer (ARCO) available for student and staff
support.

Other school programs

Student leadership

Students continue to be involved in school governance
through the prefects and the Student Representative
Council (SRC)  in public relations; in programs such as
peer support and peer tutor reading; and in a range of
committees including the finance committee, the
environment team and Amnesty International team. The
prefect body led fundraising initiatives, chaired
assemblies and organised activities that supported our
Code of Behaviour and Values.

Students participated in a range of extracurricular and
leadership opportunities. The prefects and SRC
attended an International Women’s Day Breakfast
where the successes of women past and present were
celebrated and participants committed to advancing
gender equality. Incoming prefects attended a Future
Leaders Conference at Olympic Park and selected
students attended future leaders Forums and targeted
leadership programs such as the Women’s Leadership
Conference and Leadership Program for School
Captains. Sixteen Year 11 students participated in
FOCUS, a mentoring initiative led by the Australian
Business Career Network that helps students build on
their leadership and entrepreneurial skills. Thirty–two
Year 10 students and 15 Year 9 students were also
actively engaged in STEM opportunities with UTS,
Google and Microsoft. Year 11 students assisted local
primary schools in the organisation and running of
athletics carnivals and field days.

Prefects and members of the SRC demonstrated their
awareness of their civic responsibilities, raising $1000
to support the Salvation Army, $600 for Red Cross and

$475 for World Vision. In addition, $1200 was raised for
our sponsored student in Tanzania. Student leaders
also coordinated the Sierra Leone project where they
made a significant contribution by providing educational
resources, including computers and laptops, to
students in third world countries.

The Amnesty Team raised $1400 for a future Birthing
Kits Assembly Workshop with the Zonta Club of
Western Sydney. Year 10 commerce students used
their business acumen to raise $2500 to support the
purchase of equipment to build 3 water wells for
communities in Bangladesh.

Vocational education program 

Three VET Frameworks: Business Services, Retail and
Hospitality were delivered to Stage 6 students. Nine
teachers were qualified to deliver VET frameworks and
of those 5 teachers taught Stage 6 VET in 2016.

All VET teachers participated in mandatory training,
development and upgrade sessions for compliance with
the requirements of our Registered Training
Organisation (RTO) Ultimo 90072. In addition, teachers
maintained their industry currency via industry contact,
training and some industry placement.

In the HSC, 10% of hospitality (Kitchen Operations and
Cookery) students achieved a Band 6, 58% of students
achieved a Band 5, 21% of students obtained a Band 4
and 11% achieved a Band 3. In retail, 27% of students
achieved a Band 5, 47% gained a Band 4 whilst 26%
achieved a Band 3. In business services, 14% of
students achieved a band 5, 43% of students gained a
Band 4 and 29% of students gained a Band 3. For
many VET students, their highest HSC marks were
gained in their VET subjects.

VET students were recipients of regional VET awards
and Rotary VET awards in 2016. One Year 12 student
was the recipient of the prestigious VET Student of the
Year Award, an acknowledgement of her dedication
and commitment to all areas of her VET course.
Hospitality students participated and gained
accreditation in barista and Responsible Service of
Alcohol training courses and were outstanding
ambassadors for VET and for the school.

Achievement in the Arts and Sport

The Arts

Sarah Ayoub, author of Hate is Such a Strong Word,
mentored groups of students from Years 7–10 to
develop their skills in creative writing as part of a
Writer–in–Residence program. Sarah inspired students
to write creatively in her animated and highly instructive
workshops. Year 9 ESL students also attended the
Sydney Story Factory workshops in poetry and prose.
Year 10 ESL participated in the Multicultural Playwright
Project at Casula Powerhouse.

The theme of the English faculty’s annual writing
competition was ‘A Whole New World’ which produced
a large number of quality prose and poetry entries from
junior and senior students. Awards for junior and senior
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poetry and prose were presented at the school’s annual
presentation day.

Creative and Performing Arts                       

The Visual Arts teachers provide extension
opportunities and encourages student participation in a
variety of experiences including excursions to Botanic
Gardens, White Rabbit Gallery, Art Gallery of NSW,
Museum of Contemporary Art, ARTEXPESS and the
VIVID festival.                          

In May, the Potts Hill Public Art Ripple Edge Project
was unveiled and was attended by journalists from the
local newspaper, The Torch, who covered the launch.
The project was designed by Year 10 visual arts
students in late 2015, who worked in consultation with a
community artist to develop sculptural works for a
permanent display at Potts Hill. The students created
artworks that were inspired by the traditional inhabitants
of the Birrong area and the natural environment. The
works were finalised in 2016 and can be seen in the
seating of Jacob Park, directly opposite Birrong Girls
High School.

The CAPA faculty hosted a new initiative, Advancing
Creative Minds. This involved a group of 30 talented
and creative Year 5 students from surrounding primary
schools participating in workshops at our Ross McBride
Art Centre to develop talent in music and the visual
arts. All student artworks were displayed in our annual
CAPA Extravaganza.

The annual CAPA Extravaganza, took place in Term 3.
Our students, their friends and families, filled the
exhibition space in the Ross McBride Art Centre. It was
a great opportunity to view and admire the artworks
created by our students from all year groups. Our Year
12 students showcased their HSC practical
submissions, demonstrating their extraordinary
originality and talent. The artworks were accompanied
by musical performances, including pieces performed
by the Ad Astra Rock Band and solo pieces.

Visual Arts elective students were involved in a
community art project with Selma Fida, a ceramic artist
who works from a studio at The Clayhouse at the
Casula Powerhouse Arts Centre. Selma collaborated
with students to create a series of 6 ceramic totem
poles based on the theme of future dreams and goals.
The completed work has been installed in Tumbalong.

Drama

Years 9–12 Drama students approached their courses
with a self–discipline and energy that resulted in
entertaining and compelling whole school assembly
performances. Year 12 students excelled at the annual
drama showcase with HSC individual monologues and
group devised pieces, taking risks to create cutting
edge theatre.

Drama students were provided with many opportunities
to enrich their understanding of theatre, enthusiastically
embracing experiences such as Onstage, Australian
Theatre for Young People’s Voices Project, and
National Institute of Dramatic Arts performances.

A definite highlight of the year was the school’s
partnership with the Bell Shakespeare Company
through their Artist–in–Residence Program. Students
were challenged to explore strong female characters in
several Shakespeare plays over a ten week period
guided by experienced actors. As a result of this
initiative, students refined performance skills, explored
Shakespearean drama and developed personal
qualities such as resilience and confidence.

Birrong Girls High School continues to grow, thrive and
evolve in all areas of the arts.

Sport

2016 was a successful year with many exciting and
rewarding accomplishments. Students were involved in
various sporting opportunities including school
carnivals, field days, swim schools, Jump Rope 4
Heart, Year 11 Crossroads, dance workshops through
Sydney Dance Company and a variety of excursions to
enhance engagement in learning. Such experiences
developed leadership, sporting and problem solving
skills.

Leadership opportunities for physical activity and sport
studies students continued including the organisation,
planning and running Jump Rope 4 Heart. Students
gained valuable coaching experience and developed
strong leadership skills. The Jump Rope 4 Heart 'Jump
off' raised $1099.58 for the prevention of and research
into heart related conditions.

Year 11 Sport, Lifestyle and Recreation had the
opportunity to attend an outdoor recreation orienteering
excursion at Mount Annan where they learnt valuable
orienteering and navigation skills. They also
consolidated leadership skills through their involvement
in the organisation and coordination of swimming and
cross country carnivals for local primary schools.

The PDHPE dance display demonstrated to the wider
community our students' skills in choreography and
dance. Two performances were held for local primary
school students and our own junior students. The
school's PDHPE dance display transition model
continues to be a huge success and gains tremendous
support from all primary feeder schools.

Record attendance at our swimming and athletics
carnivals, along with enthusiastic participation and
strong team spirit, resulted in a significant number of
students representing our school at zone, regional and
state levels.

Year 10 students attended a road safety forum where
they gained an understanding of road safety and harm
minimisation strategies. Organisations such as the
police and the ambulance service of NSW participate in
scenarios to ensure students gain a full understanding
of the impact of unsafe behaviours on the road.

Thirty junior students attended the inaugural
Edmondson Cup which is an initiative designed to
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increase competitive participation in junior students.
Teams competed in a round robin competition in soccer
and netball.

Birrong Girls High School provided a vast range of
activities to enrich and encourage student participation
in sport in 2016.
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