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Introduction

The Annual Report for 2016 is provided to the community of Great Lakes College Forster Campus as an account of
the school's operations and achievements throughout the year. 

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Jennifer Miggins

Principal

School contact details

Great Lakes College Forster Campus
Cape Hawke Drive
Forster, 2428
www.glcforster-h.schools.nsw.edu.au
glcforster-h.School@det.nsw.edu.au
6554 6062

Message from the Principal

Great Lakes College Forster Campus’ staff have been committed to its vision to produce confident, competent,
empathetic learners who are responsible and respectful towards others and to do this we provide students with many
academic, cultural and sporting opportunities as part of a holistic approach to learning. Key successes from these
opportunities in 2016 were:

NSW Premier's Anzac Memorial Scholarship application was successful for Ashley Naylor who went to significant WW2
sites in France and Belgium with other successful students from across the state.

NSW Premier’s Volunteer Recognition Program recognised Great Lakes College, Forster Campus students in an Awards
ceremony where The Hon John Ajaka, MLC, Minister for Multiculturalism presented Lewis Williams, Kyra Simon, Vita
Pereira–Odlum, Dekan Matic and Bethanie McGrane with a Certificate and Stephen Bromhead MP presented a
medallion.

The NSW Premier’s Reading Challenge Medal was awarded to Carla Pereira–Odlum for her outstanding commitment to
reading by completing the Challenge every year from Year 3 to Year 9.

The Taree Eisteddfod success was achieved by Forster Campus Year 8 Drama groups who came first and second in the
Play Building section of the competition.

Science, Technology, Engineering and Mathematics (STEM) Project ran with the Year 7 Opportunity Class. The Year 7
students presented their STEM projects to parents, which included extra testing of each Group’s toothbrush powered
‘Rescue Vehicle’  to judge the best, and a race off to determine the fastest vehicle. In Term 4, the University of
Wollongong Travelling Roadshow held intensive workshops with all Year 7 and 8 students. The students were engaged
in exciting STEM activities such as programming drones, flying rockets and using Formula One driving simulators.

The Combined High Schools Canoeing state championships had the Forster Campus Canoeing team return as the
Champion School. Ashley Naylor was the overall female champion. The team included Matthew Moulder, Tristan Yule,
Breanna Truett, Alexander Fiebig, Miah Kellett and Jock Sweeney.

The NSW Surf Life Saving, Surf Rescue Certificate was achieved over a ten week commitment from Kyra Simon,
Georgina Livermore, Jed McDonagh,Toby Elliott, Malakai Oxley and Brayden Henwood. This was able to be run
because of the local surf life savers volunteering their time for our students.

Chinese Student Cultural Visit to Australia allowed Forster Campus students to gain and share experiences with students
from another country, something to be valued as global citizens. The visiting students attended class with the host
students and were given many exciting experiences by the host families.
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Light Years from Here was a GATS Middle School Project where Year 9 students facilitated a learning project with Stage
3 students from our Partner Primary Schools. The culmination was an excursion to Sydney and a presentation of the
projects to Parents.

Great Lakes College Forster Campus hosted the Battle of the Colleges. Our students were exemplary in the
participation, teamwork, competitiveness and friendship with the other College students from Umina, Wallsend and
Dubbo.

A School Plan Community Consultation evening was held as part of our School Plan evaluation. Staff and community
members engaged with constructive feedback, and ideas were gathered in preparation for the 2017 School Plan to
continuously improve student learning outcomes at Forster Campus.

2016 Aboriginal Education Awards recognised two students, Alyssa Delve and William Knight and two Aboriginal
community members, Margaret Donnelly and Marcus Rowsell who have worked tirelessly in support of our Koori Boys
and Girls Groups.
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School background

School vision statement

Great Lakes College Forster Campus’ vision is to produce confident, competent, empathetic learners who are
responsible and respectful towards others and their environment by creating and maintaining high expectations in a
supportive learning culture. Through excellence in teaching and learning we encourage leadership and teamwork,
embrace diversity and celebrate the achievements of the Campus and College community. 

School context

Great Lakes College Forster Campus is located in Forster, a coastal town in the mid–north coast region of New South
Wales. The school community is very supportive and has high expectations.

Forster Campus is an integral part of Great Lakes College, a multi–campus collegiate comprising of two 7 – 10
campuses and a senior campus. The Campus is strongly supported by the Great Lakes College Parents and Citizens
Association, and it is also part of the strong Great Lakes Learning Community. 

Forster Campus has an enrolment of approximately 635 students including 13% Aboriginal or Torres Strait Islander
students. The school enjoys a strong relationship with the local Aboriginal community which includes many culturally
based activities. The Campus strives for academic excellence by offering a high–quality education in a young adolescent
learning environment. Forster Campus takes advantage of the college structure to provide a wide curriculum, with many
productive pathways for students.

There is a large Support Unit that offers a high level of assistance to students with additional needs. There is also a
tradition in the provision of a diverse sporting program which encompasses both competitive and leisure–based activities.
Cultural excellence is encouraged through a wide range of well–developed extra–curricula programs in drama, public
speaking, debating, creative dance, chess and music.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This year, our school undertook self–assessment using the School Excellence Framework. The Framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

In the domain of Learning our efforts primarily focused on Learning Culture, and Curriculum and Learning. This has
been delivered through carefully selected programs that address classroom pedagogy and personalised learning for all
students. In 2016, focus was placed on consolidating teachers’ pedagogical knowledge and skills, as well as providing
them with professional learning in new ways to further cater for and engage the 21st Century learner. The effects of
these strategies in the Learning domain include: the majority of Key Learning Areas (KLAs) having enhanced their
teaching and learning programs to align with the 4Mat Learning System and 8 Aboriginal Ways of Learning pedagogy.
These programs were further enhanced by the embedding of literacy strategies and modification options to cater for all
students’ learning needs. Collaboration with other schools and organisations has further enhanced the quality of
Learning at Forster Campus.

Aboriginal culture and learning specific programs focused on Learning Culture, Wellbeing, and Curriculum and Learning.
The existing programs and teams were strengthened, after community and school feedback which ensured the programs
addressed the needs of the students. The school promoted student recognition and respect of cultural identity and
diversity.

In the domain of Teaching our main focus was around the delivery of effective classroom practice. In 2016, a universal
system was developed to help ensure during classroom observations meaningful feedback was provided to teachers
in–line with the Australian Professional Teaching Standards. This created a positive culture of engagement and
collegiality resulting in teachers continually enhancing their success in the classroom. There was an observable increase
in the willingness of staff to share their expertise to improve the teaching and learning for all students. Teachers used
student performance data and other student feedback to evaluate the effectiveness of their own teaching practice and
work beyond their classrooms to contribute to broader school programs.

There was also a focus on Data Skills and Use, and Collaborative Practice. The school community collaborated to gather
relevant base line data to begin the evaluation process of Transition, Koori programs and Communication. The school
leadership team engaged the school community in reflecting on student performance. The school identified expertise
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within its staff and drew on this to further develop its professional community.

In the domain of Leading, Transition focused on Leadership, School Planning, Implementation, and Reporting and
Management practices. In leadership our focus has been to provide overall support to both the student and teaching
body in the school to build leadership capacity through improved opportunities and system modifications. The school has
improved communication methods to advertise opportunities within the school that exist for teachers and students. The
School Plan has enabled practices, such as Peer Coaching, to be recognised and financially supported to provide
teachers at all levels time to reflect on teaching practices which improve student outcomes. It is evident from the
increased number of staff presenting worshops at various school events that leadership capacity at Forster Campus is
growing. The team developed a timeline and policy and practices to ensure the school has productive relationships with
external agencies and the community. Clear processes, with accompanying timelines and milestones, direct school
activity towards effective implementation of the school plan. The school used evidence based strategies and innovative
thinking in designing a school plan that delivers ongoing improvements in student outcomes.

Corporate communication focused on Leadership, and Management Practices and Processes. The community was
surveyed on ways that would provide clearer ways of communicating between school and home. Results were analysed
and planning took place to implement a variety of strategies including the Skoolbag app and colour coded letters for
home. The feedback showed the school community is positive about educational provision and practices and processes
are responsive to school community feedback.

Our self–assessment process will assist the school to refine the strategic priorities in our School Plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework:

http://www.dec.nsw.gov.au/about–the–department/our–reforms/school–excellence–framework
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Strategic Direction 1

Teaching and Learning

Purpose

Facilitate improvement in student learning outcomes by focusing on Teaching and Learning to provide high quality
educational opportunities for all students.

Overall summary of progress

The Teaching and Learning Strategic Direction of the Campus’ School Plan focused on the delivery of the following key
programs. These learning systems were specifically chosen to cater for the diverse learning needs of students at the
Campus.

Project 1: Literacy

In 2016, the school placed a strong focus on up–skilling staff through professional development on how to embed literacy
in all key learning areas. To ensure successful implementation, a team of experts was established and they were tasked
with keeping improving student literacy a primary priority in all faculties. This has seen programs across the school
authentically embedded with the Literacy Continuum markers and activities.

Project 2: 8 Aboriginal Ways of Learning

The schools learning platform was further enriched through all staff being trained in the 8 Aboriginal Ways of Learning.
Programs were reviewed and amended to authentically reflect the pedagogy. This complemented our continued school
wide focus on ensuring the needs of all learners were maximised.

Project 3: 4Mat

During 2016, 4Mat was embedded in all faculty programs across the school. Staff development focused on sharing
successful strategies and refining 4Mat lesson delivery and on training new staff. Additional experts were trained in Level
2  4Mat, to lead to 4Mat mentoring in the future.

Project 4: National Consistent Collection of Data (NCCD)

School wide processes were developed, implemented and refined to identify the learning needs and record the learning
modifications that all classroom teachers provide. To maintain school wide best practice, cross faculty workshops were
held that provided a forum for collegial discussions and modelling. This has had a positive impact on the teaching culture
at the campus.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

10% Increase in recognition of
positive behaviours as seen
through our student management
system – SENTRAL
statistics Measures: 4Mat, 8
Aboriginal Ways, Literacy &
NCCD To be achieved by: 16
December 2016 and maintained
in 2017

New staff received professional development in
4Mat

Two staff members received professional
development  that accredited them as experts in
coaching other staff in 4Mat

Majority of faculties have enhanced their teaching
and learning programs to align with the 4Mat
Learning System

Majority of staff accredited in 8 Aboriginal Ways of
Learning

Observable increase in professional discussion and
sharing of resources in relation to adopted school
learning systems

Casual cover for 8
Aboriginal Ways was
covered through a grant
application.

$2100 (5 casual days)
Secondary Literacy Training
Course (TPL) for
coordinator.

$1800 4MAT Trainer PL
days

$7000 New staff training
and booklets 4MAT
Professional development
costs of 4Mat Professional
Learning
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

An 8% increase in the percentage
of students in the top two
NAPLAN bands for writing.

A Literacy Team was established which included
teachers from the majority of KLAs

95% of staff were accredited in Literacy Across the
Secondary Curriculum course

All staff have participated in professional
development around the Literacy Continuum

$2100 (5 days casual)
Literacy Team training.

$10700 casual cover for
Team analysis of NAPLAN,
$9300 for Tell them from
Me analysis

Next Steps

 • Launch evidence based whole school process, Positive Behaviour for Learning to improve learning outcomes for
all students.

 • Establish a parent educational program that up–skills parents to extend student learning into the home.
 • Establish and educate a team of staff on successful implementation of numeracy across all Key Learning Areas.  
 • Establish a process to identify Gifted and Talented students within the school.
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Strategic Direction 2

Leadership

Purpose

Build the leadership capacity of Forster Campus Learning Community members, (students, teachers, parents) through
empowerment within a supportive culture of high expectations and a shared sense of responsibility.

Overall summary of progress

Within the Leadership Strategic Direction there was a significant focus on teacher Performance and Development plans.
Throughout the year, teachers were given instructional learning on how to unpack and utilise the Performance and
Development Framework. Compared to the beginning of the year, teacher confidence and understanding grew on the
purpose, process and implementation of the Framework. Most teachers are now aware of Award requirements of an
annual PDP, and continue to develop a greater depth of the process within a supportive environment.

Our school is in the process of creating a diverse student leadership group in the Student Representative Council. The
Student Representative Council had a significant change in the process in which student leaders were nominated and
elected. This was in an attempt to provide an increase in leadership opportunities for the student body and to build
leadership capacity from diverse student groups. This cultural shift in student leadership will be an ongoing process.

Throughout the year, the Teacher Mentor filled an integral role in the support of casual and temporary teachers at the
school in developing an understanding of how the Performance and Development process applied to their
circumstances. 

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

A number of teachers showing
interest for Highly
Accomplished/Lead Accreditation
levels.

Teacher mentor meetings with focus on HA and
lead accreditation. 7% of teacher mentor meetings
were based on higher accreditation levels.

Individual Teacher Mentor meetings with interested
staff.

Feedback given to aspiring teachers.

Teacher mentor support meetings breakdown by
employment status:

Permanent: 29% Temporary:57% Casual: 14%

Teacher Mentor support for teacher supervisors
and beginning teachers

Professional Learning and
Beginning Teacher Funds
used for lesson observation
and mentoring time.
Professional Learning
Funds expended
$51,423.97 & Beginning
Teacher Funds of $5941.75

Increase by 5% in the number of
applications/EOIs for leadership
opportunities

Identified leadership opportunities published to all
staff.

18 expression of interest positions emailed to all
staff from which there were:

9 EOIs with one applicant

5 EOIs with two applicants

3 EOIs with three applicants

1 EOI with no applicants

nil

80% and above of the student
population response rate to the

70% of initial SRC retained over year. $1680.00 ($420 x 4 relief
days) for key staff to be
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

SRC evaluation process 20% increase in applications for school leadership
team.

Students engage in new leadership application
process. (Interview panel included in new process)

involved in the new SRC
selection process.

Parent attendance at forums,
information nights and training
increase over time by 2% as
demonstrated by attendance
registers.

 All parent events had significant attendance. $120 Hospitalities for
Parents

Next Steps

 • Continue to build processes where data is collected of parent attendance at school events.
 • Continue to support all teachers and SASS in the Performance and development process and teacher

accreditation requirements.
 • Build capacity in the student representative body to provide strong, effective and responsible student leaders.
 • Continue to provide supportive and collaborative practices for teachers aspiring to leadership positions.
 • Formalise Teacher Induction process.      
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Strategic Direction 3

Community

Purpose

Embrace and develop strong local, national and global community connections to enhance the learning experiences and
environment for all Forster Campus Learning Community members.

Overall summary of progress

The Community Team led three projects to progress towards achieving the Campus strategic direction of Community–
Transition (Year 6 into Year 7, Year 10 into Year 11, Indigenous students and students with additional needs), Koori
Welfare Programs and Corporate Communication.

To ensure Transition processes remain reflective of best practice and are continually reflected on, evaluated and refined
by the College Transition Team was established in 2016. This unified all the compartmentalised smaller teams that
previously worked on Transition independently, resulting in more streamlined, consistent and transparent practices.
Feedback surveys were developed to gather data from students and parents/carers enabling the team to evaluate
current systems and plan for improvements for the 2017 cohorts. As a result, increased positive feedback on the process
has been received and students have communicated greater preparedness and satisfaction with the Transition.

The Koori Welfare Programs focused on introducing BroSpeak and SistaSpeak into the school, increasing engagement
with the Indigenous Community and developing the current Koori Girls and Koori Boys Groups. To provide the greatest
opportunity for the programs’ success, targeted staff received professional learning in the relevant programs and a
working team was established to evaluate and plan for future implementation. This has resulted in an overall increase of
Koori students attending the two programs and Indigenous community members attending school celebrations and
functions in greater numbers.

Corporate Communication focused on launching the Skoolbag app to the campus community and creating clearer and
more consistent ways of communication systems between the school and home. The Skoolbag app and strategies for
communicating between school and home has been a positive step towards meeting the School Plan targets.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

80% and above survey response
rate of Years 11 and 7 students &
their parents to gauge their level
of satisfaction of the transition
programs.

Quality transition programs developed and in
implementation phase.

Base line data recorded for future planning and
evaluation.

$840 data analysis ( 2  x
Teacher relief)

Event attendance registers show
a 2% increase over time of
community members attending
Campus events e.g.: Tobwabba
staff meeting, sporting trips,
BBQs

Increased community engagement especially from
our Aboriginal Community as shown by attendance
registers

$840 data analysis ( 2  x
Teacher relief)

BroSpeak and Sister Speak
embedded in Aboriginal Welfare
program as shown by all
evaluations being positive in its
initial implementation year.

Increased student participation in Koori Girls and
Boys groups

2 x Teacher allowance
allocation of 1 period per
week.

1 x SLSO –  1 period per
week

This was permanently built
into the timetable.

Next Steps
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 • Continue to enhance the current transition programs and attempt to establish a Transition Team that incorporates
team members from all partner schools. 

 • Focus on improving evaluating and refining all corporate communication channels including the Campus website
and current communication systems. 

 • Build the leadership capacity of identified Koori students and continue to find new avenues to encourage all
Indigenous community members to all school celebrations and functions.
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Key Initiatives Impact achieved this year Resources (annual)

Aboriginal background loading Aboriginal Education Officer

SLSO focused role for Aboriginal students

All students will be well prepared and
confident about starting Year 7 and Year
11/12

Quality transition programs 6–7, 10–11 as
demonstrated through satisfaction surveys.

All students have a Personalised Learning
Plan (PLP) and are making progress across
literacy and numeracy continuums, to have
improvement  against their age levels. This
was achieved through pre and
post–testing  students around a thoroughly
well designed program of individual and
group work.

$64,388

$57,586 ($28866 RAM
Aboriginal flexible  +
$32470 SEB)

English language proficiency Teacher days (14) to develop and
implement a program for identified students.

$2594.92

Low level adjustment for disability School Learning & Support Officer x 2
employed to work in mainstream classes to
support students and teachers to maintain
accessibility of curriculum learning for
students. 

$40687.69

Socio–economic background Student Support Officer (SSO) supports
students and/or their families to connect with
relevant services within and beyond the
school to refocus the students back to their
learning. The SSO role is integral to the Well
Being Framework implementation.

Technical Support Officer (TSO) supports
students and staff in their teaching and
learning, administration tasks to ensure that
all technical aspects of the school are
maintained and are relevant to the current
technical environment.

School Administration
Officer (SAO)specifically assigned to the
Senior Executive to ensure that new and
mandatory Department of Education tasks are
completed.

Welfare Programs supported by the school:
 • Safe Schools Coalition – All staff completed
training regarding strategies to support Gay
Lesbian Bi Sexual Transgender Intersex
(GLBTI)students. 
 • Drumbeat (peer pressure, resilience,
identity, positive relationships)
 • Cyberbullying workshops (Run by Police
with each year group)
 • SRC Leadership Camp (sessions run on
leadership skills and roles and
responsibilities)
 • Are you OK Day (Mental Health)
 • Great Lakes College Regular Assessment
Program (RAP)
 • Girls’ With a Purpose program delivered to

$33067 Well Being +
$22445.89

$26819.26

$38218.09

$10751.76
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Socio–economic background identified Stage 5 girls.(Self worth, self
respect, healthy relationships and conflict
resolution.
 • National Day of Action Against Bullying and
Violence: Whole day activities for Year 7.
Students developed/created a short film
which was presented to all Year 7 students on
the Day of Action. Community Services also
came in and ran workshops with Year 7
students.

$33067 Well Being +
$22445.89

$26819.26

$38218.09

$10751.76

Support for beginning teachers  • Induction Program for all Beginning
Teachers.
 • Mentor/Beginning Teacher Meetings
 • Lesson Observations of experienced
Teachers
 • 4Mat Training for Beginning Teachers

$13490.51 + funds from
Professional Learning
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Student information

Student enrolment profile

Enrolments

Students 2013 2014 2015 2016

Boys 344 322 318 297

Girls 286 292 301 285

Student enrolment has been slightly decreasing over
the last three years. It is anticipated, based on Primary
School numbers that the enrolment will begin to
increase next year.

Student attendance profile

School

Year 2013 2014 2015 2016

7 91.9 89.3 91.2 90.3

8 89.8 90.2 87.5 90.3

9 90.1 85.8 88.6 85.7

10 85.3 88.6 84.5 87.6

All Years 89.3 88.4 87.9 88.6

State DoE

Year 2013 2014 2015 2016

7 93.2 93.3 92.7 92.8

8 90.9 91.1 90.6 90.5

9 89.4 89.7 89.3 89.1

10 87.7 88.1 87.7 87.6

All Years 89.9 90.2 89.7 89.7

Management of non-attendance

Student attendance is at, or just below the state
average in each of the year groups. This data includes
the students who have taken extended holidays with
their parents outside of the school holidays, of which
we have many at Forster Campus.

Post-school destinations

Proportion of
students moving
into post-school
education, training
or employment

Year
10%

Year
11%

Year
12%

Seeking
Employment

0

Employment 1

TAFE entry 2

University Entry 0

Other 2

Unknown 5

For Year 11 and 12 information please access Great
Lakes College Senior Campus Annual Report 2016

Year 12 students undertaking vocational or trade
training

For Year 12 information please access Great Lakes
College Senior Campus Annual Report 2016

Year 12 students attaining HSC or equivalent
vocational education qualification

For Year 12 information please access Great Lakes
College Senior Campus Annual Report 2016

Workforce information

Workforce composition

Position FTE*

Principal 1

Deputy Principal(s) 3.6

Head Teacher(s) 8

Classroom Teacher(s) 26.7

Learning and Support Teacher(s) 1.9

Teacher Librarian 1

School Counsellor 1

School Administration & Support
Staff

14.48

Other Positions 6.55

*Full Time Equivalent

The Australian Education Regulation, 2014 requires
schools to report on Aboriginal composition of their
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workforce. Great Lakes College Forster Campus had a
Secondary Aboriginal Education Officer and a full time
temporary School Learning and Support Officer
specifically working with and supporting Aboriginal
students.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 59

Postgraduate degree 41

Professional learning and teacher accreditation

In 2016 the Professional Learning budget was spent
across all staff within the school’s three strategic
directions of Teaching and Learning, Leadership and
Community.

The focus programs in Teaching and Learning, which is
where we spent the majority of the funds, were 8 Ways
of Aboriginal Learning, an Aboriginal pedagogical
approach; 4Mat updates for new staff, and Secondary
Literacy across the Curriculum. The Leadership focus
has been on key conferences for SASS staff,
Executives and Teaching staff in specific new
curriculum areas, Teacher Quality and the
implementation of the Performance and Development
Framework. The Community focus was on the whole
school training program, Youth Mental Health First Aid
and Indigenous Mental Health and Suicide prevention.

Three teachers gained accreditation against the
Australian Professional Standards for Teachers, and
two successfully completed their maintenance of
accreditation. One Head Teacher began the
accreditation process towards Lead Teacher.

The 2016 the School Development Days were
strategically planned to enable the maximum amount of
time for staff immersion in the two key focus programs
of 8 Ways of Aboriginal Learning and Youth Mental
Health First Aid and then Cross Campus engagement
in integrating the 8 Ways of Aboriginal Learning
pedagogy into teaching and learning programs. The
organisation of the days was:

School Development Day 1: College Introduction,
Guest Presenter– Wayne Anderson on 8 Ways of
Aboriginal Learning. There was 100 per cent
attendance.

School Development Day 2: Cross Campus
engagement in integrating the 8 Ways of Aboriginal
Learning pedagogy into teaching and learning
programs. There was 100 per cent attendance.

School Development Day 3: Campus focused the day
to:
 • Update eleven new staff on 4Mat.
 • The rest of the staff  were engaged in Secondary

Literacy across the Curriculum, led by the trained
Literacy Coordinator.

School Development Day 4 and 5: These two days
were focused on the whole school training program,
Youth Mental Health First Aid. The course was
completed over a number of after school sessions with
the local Manning Mental Health workers as presenters.
There was 100 per cent attendance and completion of
the course.

Financial information (for schools
using OASIS for the whole year)

Financial information

This summary financial information covers funds for
operating costs to 30th November 2016 and does not
involve expenditure areas such as permanent salaries,
building and major maintenance.
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Income $

Balance brought forward 451 241.43

Global funds 531 604.57

Tied funds 713 816.53

School & community sources 317 313.16

Interest 13 115.74

Trust receipts 21 404.35

Canteen 0.00

Total income 2 048 495.78

Expenditure

Teaching & learning

Key learning areas 100 630.74

Excursions 111 476.51

Extracurricular dissections 95 684.67

Library 7 129.86

Training & development 72 489.89

Tied funds 568 520.73

Short term relief 218 452.24

Administration & office 115 852.11

School-operated canteen 0.00

Utilities 108 417.94

Maintenance 115 649.82

Trust accounts 19 522.75

Capital programs 0.00

Total expenditure 1 533 827.26

Balance carried forward 514 668.52

A full copy of the school’s financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 7 and 9 literacy and numeracy assessments
are reported on a scale from Band 4 to Band 10. The
achievement scale represents increasing levels of skills
and understandings demonstrated in these
assessments.

Year 7 Grammar & Punctuation

The Year 7 results in Grammar and Punctuation reveal
that the majority of students achieved in the middle

Bands of 5, 6 & 7. In Bands 6 & 7, the school achieved
a higher percentage of students than over the five year
average.

Year 7 Spelling

Year 7 results in Spelling indicate that the school
demonstrated strong growth in Bands 5 & 6 when
compared to the school’s five year average. This
correlates with a decrease in students performing in
Bands 4 & 8 in 2016.

Year 7 Reading

In the Reading section the school did not perform as
consistently across all Bands as it did over the five year
average. The school showed a decrease in students
performing in Bands 7 & 8 and an increase in students
performing in Bands 5 & 6. The school performed
consistently over the five year average in the higher
Band 9.

Year 7 Writing

In the Year7 Writing section the school generally
demonstrated positive growth over thefive year period.
The results indicated a positive increase in the
percentageof students performing in Bands 6, 7 & 8
and a significant decrease in students performing below
the national minimum standard in Band 4. 

Year 9 Grammar & Punctuation

Year 9 results in Grammar and Punctuation indicate
that overall students did not perform as highly as they
had over the five year average. The school
demonstrated significant growth in Bands 5 & 7; this
correlated with a decrease in students performing in
Bands 8 & 9.

Year 9 Spelling

The results in the Year 9 Spelling section showed
inconsistent student performance whencompared
against the five year average. There was an increase of
studentsperforming in a range of Bands including
Bands 5, 7 & 9. The results alsoindicated a significant
decrease in students that performed in Band 8.

Year 9 Reading

In the Reading section the majority of students
achieved in Bands 6 & 7. Over the five year average
there was a positive increase in the percentage of
students who achieved in Bands 5 & 6. The school did
not perform as highly in Bands 8, 9 & 10 as it did over
the five year average.

Year 9 Writing

The overall results in the Year 9 Writing indicate that
this is the area that students in this cohort find the most
challenging.  A large percentage of students performed
in the lower Band 5 and this demonstrated a need for
the school to maintain its whole school focus on
improving students’ written skills.
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In 2016, NAPLAN Numeracy results showed an
increase in Year 7 students achieving a Band 4. The
number of students obtaining one of the top 3 Bands
(Bands 7, 8, and 9) was relatively consistent with our
three year average.

In 2016, NAPLAN Numeracy results showed an
increase in Year 9 students achieving both Bands 4
and 5. In addition to this, there was an observable
decrease in students obtaining Bands 8, 9 and 10.

 Literacy (Reading)

The campus has taken a proactive approach to working
towards meeting the Premier’s Priorities: improving
education results and enhancing all students’ literacy
skills. To empower all classroom teachers to
collectively work towards the common goal, all teachers
were up–skilled to teach literacy through ongoing
explicit and practical professional learning
opportunities. To ensure the focus on literacy
maintained momentum throughout the year, key literacy
experts from each faculty were appointed. A particular
focus was placed on explicitly teaching students how to
improve their understanding of complex reading texts. 

In Reading in 2016, 16.5% (Band 8 – 11.2% & Band 9
–5.6%) of Year 7 students  and 8.1% (Band9 – 6.3% &
Band 10 – 1.8%) of Year 9 students achieved in the top
two NAPLAN Bands.

In 2016, there were no Year 9 Aboriginal students in
the top two Bands of the Literacy sections of NAPLAN
to report against the State Priority: Better services –
Improving Aboriginal education outcomes.

Numeracy results

In Numeracy in 2016, 13.6% (Band 8 – 9.3% & Band 9
–4.3%) of Year 7 students and 5.6% (Band 9 – 5.6% &
Band 10 – 0%) of Year 9 students achieved in the top
two NAPLAN Bands. Of the Year 7 students, two
Aboriginal student were in the  9.3%. of Band 8, and
there were no Year 9 Aboriginal students in the top two
Bands to report against the State Priority: Better
services – Improving Aboriginal education outcomes.
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Higher School Certificate (HSC)

The performance of students in the HSC is reported in
bands ranging from Band 1 (lowest) to Band 6
(highest).

Please refer to Great Lakes College Senior Campus
Annual Report 2016

Parent/caregiver, student, teacher
satisfaction

Each year schools are required to seek the opinions of
parents, students and teachers about the school.  Their
responses are presented below.

The Tell Them from Me survey was completed by
parents, students and teachers about the many aspects
of the school. This survey revealed a number of
interesting points regarding our school.

Against the eight drivers of student learning, Forster
Campus is above average in Inclusive School,
Collaboration and Technology, average in Leadership,
Learning Culture and Parent Involvement and
marginally below average in Data Informs Practice and
Teaching Strategies.

From a survey conducted at Parent /Teacher nights,
the parents were very positive of the feedback they
were given, particularly the fact that the teachers knew
their students. There was also an increase of 15% in
the number of parents attending Parent /Teacher
evenings; however, the Tell Them from Me Parent
survey had only eleven responses and was therefore
statistically not valid.

Students were slightly below NSW Government norms
in the areas of Social Engagement, Institutional
Engagement and Intellectual Engagement.

Policy requirements

Aboriginal education

In addition to the programs outlined previously, there
are many programs that are run by the school that
support our Aboriginal students and strategies to
implement the Aboriginal Education and Training
Policy:
 • National Day of Action Against Bullying and

Violence (Full Day for all Year 7 students and
Peer Leaders from Year 10)

 • Anti–Bullying sessions – facilitated by Student
Support Officer

 • Koori Boys and Girls Groups
 • Koori Boys and Girls Dance Group community

performances
 • Bangarra Dance workshop
 • Life Saving Program run by Forster SLSC
 • “Bush Tucker” cooking

 • Sorry Day Commemoration
 • NAIDOC Ceremony and Community Lunch (Food

Technology students provided “Bush Tucker”
lunch for Aboriginal community members)

 • Cultural Camps
Positive outcomes
 • Three of the Year 10 students were successful in

gaining scholarships for their senior studies as a
result of a panel interview process.

 • All Year 10 members of Koori Girls and Boys
Group had a successful transition to the Great
Lakes College Senior Campus.

Multicultural and anti-racism education

Forster Campus has two trained Anti Racism Contact
Officers, one male and one female, whose role includes
developing student awareness of the processes for
dealing with any instances of racism and promoting the
value of an inclusive school community. The Campus
has Policy strategy implementation through its
Wellbeing Policy and its implemented the following
specialised programs:
 • Harmony Day – celebrating cultural diversity
 • Heart to Heart Program – acceptance and

celebration of cultural diversity, resilience, self
confidence, self worth, helping themselves
throughhelping others.

 • Stage 5 PDHPE program on ‘Acceptance’
(Inclusivity focus)
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