
Windsor High School
Annual Report

2016

8396

Printed on: 22 May, 2017Page 1 of 19 Windsor High School 8396 (2016)



Introduction

The Annual Report for 2016 is provided to the community of Windsor High School as an account of the school's
operations and achievements throughout the year. 

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Jennifer Hawken

Principal

School contact details

Windsor High School
Mulgrave & Windsor Rds
Mcgraths Hill, 2756
www.windsor-h.schools.nsw.edu.au
windsor-h.School@det.nsw.edu.au
4587 7122
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School background

School vision statement

Windsor High School both leads and responds to the needs of the local community in providing outstanding opportunities
to students who draw from all backgrounds. 

We respect the dignity of each individual in walking and learning together as equal partners. The school responds to
each student’s needs to develop individual pathways to success.

Our teachers model life–long learning principles, always willing to examine their own practice and seek continuous
improvement to provide students with the skills and experiences to be part of the global community.

School context

Windsor High School is a comprehensive high school of about 440 students, located in the Hawkesbury Valley. Students
draw from Wiseman’s Ferry in the north to Bligh Park in the south.

The school’s Index of Community Socio–Educational Advantage (ICSEA) value is 932 (national average is 1000) with
54% of students from families in the lowest quartile of advantage and 4% in the top quartile. The school receives
additional funding under the Resource Allocation Model (RAM) .Enrolment is comprised of about 17% ATSI and 8%
EaLD students. The school has a Support Unit for students with emotional and intellectual disabilities.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

In the Learning domain, the school is sustaining and growing in the element of assessment and reporting and has
developed explicit processes to collect, analyse and report internal and external school performance data. Combined
with a range of other contextual information, the identification of trends in individual student achievement has enabled
effective planning for improved learning outcomes in the future. This information is communicated to parents via a formal
reporting process each semester and is designed to develop parents' and caregivers' understandings of what their
children are learning and what is required to progress to the next level. Analysis of student performance data has
demonstrated improvement in all areas of the learning domain. Year 9 NAPLAN results showed an increase in reading
by 54%, Spelling 41%, Grammar and Punctuation 46% and numeracy 56%. Evidence–based teaching practices and
improving the organisation of students through the refinement of communication practices including assessment
schedules for all stages has contributed to the school excelling in Curriculum and Learning. An emphasis on developing
the Learning Culture through building positive and respectful relationships among staff and students has been sustaining
and growing. Communication with the school community includes weekly newsletters outlining major events and
celebrating student achievement. This was a focus area for all faculties and student effort and achievement is
acknowledged via a faculty newsletter column and reward system called VIVO. The school consistently implements a
whole–school approach to wellbeing that has clearly defined behavioural expectations. The continuation of several
programs including Muru Burrapur, Allowah Day, Norta Norta and tutoring has supported students’ cognitive, emotional,
social, physical and spiritual wellbeing. Students identified as requiring additional assistance are referred to the Learning
and Support Team. 

 

In the Teaching domain the school has developed teacher capacity through targeted Professional Learning initiatives
which focus on improving student engagement. Effective classroom practice is sustaining and growing and teachers
regularly use student performance data and feedback from colleagues’ classroom observations to evaluate their own
teaching practice. Collaborative practice and data interpreting skills and usage is sustaining and growing. Processes are
in place to provide formal mentoring or coaching support to improve teaching and leadership practice and the school
draws on its staff expertise to further develop the capacity of its professional community. The element of learning and
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development is sustaining and growing. Beginning and early–career teachers are provided with targeted support in areas
of identified needs. There is a particular focus on improved teaching methods in literacy and numeracy and
understanding effective teaching strategies in these areas. The embedding of these strategies across all KLA’s has
continued and the incorporation of A Learning and Response Matrix (ALARM) is a planned goal for 2017. Processes are
in place to ensure that HSC tasks are monitored and teachers are meeting the NESA requirements.

 

In the Leading domain, the school is developing the capacity of its teachers to further improve the quality of its learning
environment. The school is sustaining and growing in the element of leadership; the establishment of productive
relationships with external agencies such as Western Sydney University and the coordination of student participation in
initiatives such as Fast–Forward have improved the educational opportunities for students. Central to the logistics of
these initiatives is the school’s planning and implementation processes. The school is delivering in this element and the
three–year school plan is responsive to emerging needs of the school community. The collection and analysis of learning
data used to review goals and directions on an annual basis, ensures the school remains focused on achieving identified
improvements. School resources have been selected and implemented based on identified needs from student
performance data. Professional learning and a whole school implementation of the PEEL
(Point–Explanation–Evidence–Link) paragraph writing approach and Spellodrome was adopted in response to this data
and the school is sustaining and growing in this area. In the management practices and processes element, the school is
delivering on a broad range of leadership opportunities for both staff and students as they worked together on the White
Ribbon initiative and orientation activities involved in establishing stronger links with feeder primary schools.

Our self–assessment process will assist the school to refine the strategic priorities in our School Plan, leading to further
improvements in the delivery of education to our students.

For more information about the School Excellence Framework:

http://www.dec.nsw.gov.au/about–the–department/our–reforms/school–excellence–framework
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Strategic Direction 1

Strengthening Teacher Quality

Purpose

Teacher quality and leadership is crucial to student success. A focus on strengthening teacher quality will ensure
teachers are confident and skilled professionals, who set high expectations for themselves and their students. Teachers
foster a culture of knowing how learners learn within a 21st Century context through continuous learning, collaboration,
leadership and reflective practice.

Overall summary of progress

A focus was continued this year into the PDP process and using it to ensure that focused, consistent and relevant
professional learning was being undertaken by all teachers. Staff were encouraged to include at least one personal
learning goal, as well as others that are closely linked to the current school directions. Head Teachers were further
developed in assisting their faculties to develop meaningful and pertinent PDPs and to revisit these throughout the year
to ensure they were useful. Lesson observations were conducted each semester for all teachers and executive, and
these were closely aligned with PDPs and National Teaching Standards. Teachers were introduced to the process of
accreditation to enable a smooth transition for all teachers who are not yet Institute members.

Differentiation in the classroom was a focus of a Quality Teaching Project conducted throughout the year by the Head
Teachers of English and HSIE. They used Gifted and Talented training completed by all Executive members in 2016 and
adapted the key ideas to develop an ACE model for programming that was successfully piloted by the two faculties.
Training was provided by the Head Teachers in conceptual programming, using multiple teaching and learning models to
meet the diverse needs of learners. The process was used successfully in both faculties to produce several units of work
with a focus on concepts and differentiation. The units were taught in terms 3 and 4, evaluated and adjusted for future
implementation. 

All teachers were given the opportunity to participate in Quality Teaching Teams in 2016, and a small period allocation
was given to all participants. Several teachers representing most faculties of the school took the opportunity to research,
develop teaching resources and implement these an area of their own interest. All of the projects aligned with the current
school directions and feedback was given to all staff each semester to inform the school of the work being done. Many of
the projects have left a lasting legacy of programs, particularly focusing on areas such as literacy and the introduction of
Spellodrome, an outdoor classroom and using the 8 Ways of Learning, and the development of a school–based process
for differentiation and conceptual learning.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

Documentation confirms the
school has embedded and
explicit systems for induction,
teacher reflection and
goal–setting, collaboration (within
and beyond the school),
classroom observation, modelling
of effective practice and teacher
feedback.

QT Teams gave opportunities for teachers to
conduct ongoing collaboration throughout the year,
allowed opportunities to set goals, model effective
teaching strategies to whole staff and reflect on
practice.

PDP evaluations were completed and discussions
held regarding PDPs for 2017. The PDP process
was part of the school induction program and
allowed teachers and their supervisors to reflect
and set goals. All teachers had at least two lesson
observations completed by a supervisor or
colleague and feedback was provided.

$1500 used from TPL funds
for Executive training in
differentiated practice

All faculty programs include
student–centred learning and the
embedding of differentiated
practice in relation to assessment
tasks, class activities and
teaching strategies based on
evaluation and evidence.

QT Teams used data and evidence to devise
project ideas and continued to use data to devise
teaching strategies.

ACE was trialled highly successfully in both English
and HSIE Faculties, incorporating differentiated
practices in both classroom activities and program
writing.

Additional Equity staffing
used (0.4 FTE) along with
$32,000 Equity Funding
used to employ 0.8 FTE
Temp Teacher to release
12 staff 2 periods per cycle.
Taken from RAM.
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Next Steps

A Learning and Response Matrix (ALARM) will be introduced to all teachers and will be used in classrooms to improve
pedagogy and student learning outcomes, particularly in writing responses to questions. This will also assist teachers in
developing differentiation in their classroom as the matrix works up from the concrete to the conceptual, developing
students' thinking skills and allowing them to grow as independent learners. The ALARM Team is comprised of members
from all faculties to allow for team leaders to assist in implementing ALARM in all classrooms.

A focus on classroom management is planned for 2017 to further improve student learning outcomes and allow teachers
to focus on delivering engaging, student–centred lessons. Ian Luscombe and Karen Simmons are providing professional
learning in Term 2 2017 on Mindset and Positive Behaviours. A small team will also attend Challenging Behaviours
workshops and will share the relevant information with teachers, developing a classroom observation and team teaching
approach to ensure successful implementation by all teachers.
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Strategic Direction 2

Engaged Learners, achieving their full potential

Purpose

Student learning and engagement go hand in hand. To ensure success, students need to be supported to become
independent,creative, confident and resilient life–long learners who contribute positively to the broader community. We
will do this by developing a school environment that fosters high levels of student engagement and meaningful learning
opportunities, enabling the successful transition of all students into post–school education and career pathways.

Overall summary of progress

Literacy and numeracy outcomes show an increase in achievement with teachers embedding the PEEL paragraph
writing strategy and the Numeracy Skills Framework Stage 4 outcomes into Teaching and Learning programs. NAPLAN
analysis was completed and student achievement acknowledged through certificates on assembly. Mathematics faculty
commenced explicit teaching of the five areas of weakness identified by the 2015 NAPLAN analysis using games and
puzzles. Newman's Error was revisited to reinvigorate this strategy in the classroom with new resources provided to
engage students. CoGAT and PAT tests were introduced for year 7 to provide further data for teachers.  Junior
assessment schedules and planners were completed for distribution in 2017. 

A Head Teacher Curriculum was maintained to lead an assessment and curriculum team in evaluating current
assessment policies and procedures and to consider a new approach to a whole school homework policy, resulting in
new homework procedures for Years 7–10 for 2017. A reflection process was undertaken by all HSC teachers to improve
their assessment processes and tasks to ensure all BOS requirements are being met. White Ribbon continued to be an
important part of the school's culture, with a large mural being designed by a student and officially opened in a media
launch. A White Ribbon Soccer Cup was initiated and the inaugural competition saw three local high schools participate
in this competition. 

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

External performance measures
(including Premier's priorities of
an 8% increase of students in top
two NAPLAN Bands by 2019
and30% of Aboriginal students in
top two NAPLAN Bands for
Reading and Numeracy by2019,
student growth and value–added
measures and rates of students
completing year 12) show high
levels of achievement and
positive growth for all students,
including equity groups.
Achievement will be measured by
SMART data, destination survey,
retention rates to Year 12, Tell
Them From Me survey.

8% increase in Aboriginal students in reading top
two bands in NAPLAN 2016 – year 7.

12% increase in Aboriginal students in Numeracy
band 7 in year 7

8% increase in all students in year 7 in numeracy
top 2 bands 

16% increase in Aboriginal students in year 9 in
Numeracy band

87% of year 9 students accessing top 2 bands in
reading 

9% of Aboriginal students accessing band 8 in
reading year 9

All year 9 Aboriginal students showing growth in
reading and numeracy 

Majority of year 7 Aboriginal students showing
growth in reading and numeracy

54% of year 9 students showed more than
expected growth in reading

56.9% year 9 students showed more than expected
growth in numeracy

Appointment of HT
Curriculum, $12000 Equity
funding used to backfill HT
release
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Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

External performance measures
(including Premier's priorities of
an 8% increase of students in top
two NAPLAN Bands by 2019
and30% of Aboriginal students in
top two NAPLAN Bands for
Reading and Numeracy by2019,
student growth and value–added
measures and rates of students
completing year 12) show high
levels of achievement and
positive growth for all students,
including equity groups.
Achievement will be measured by
SMART data, destination survey,
retention rates to Year 12, Tell
Them From Me survey.

60.7% of year 7 students showed more than
expected growth in numeracy

All measures of student
engagement and drivers of
student learning at or above state
average as measured by Tell
Them From Me survey.

The Tell Them From Me survey was completed by
students, staff and Parents. Of the twelve Drivers of
Student Outcomes nine areas were better than the
state norms. The three areas needing further
improvement are: 

Students planning to finish year 12 – 75% at WHS
compared to a norm of 85% (this gap has closed by
5% since 2015)

Students planning to go to university – 48% at WHS
compared to a norm of 67%. (Improved by 1%
since 2015)

Students rated Relevance of classroom instruction
5.6 out of 10. The NSW norm is 5.8.

Next Steps

The school is continuing to implement and build upon literacy and numeracy strategies and skills with a focus on high
academic achievement. LaSTs will work with targeted Year 8 students in 2017 to improve the percentage of students in
the top two bands in NAPLAN. Literacy support for students who struggle with their reading and writing will be
investigated – possibly Multi–Lit or Reading Eggs and Spellodrome will be purchased again to benefit all junior
students. PEEL will continue as a whole school focus with assessment tasks and work samples being saved by all
teachers. PEEL will be embedded into teaching and learning programs and assessment marking criteria, with a focus on
giving effective feedback to students.

The Numeracy team will identify Stage 5 numeracy outcomes for each KLA from the Numeracy Skills Framework to build
upon the work done in Stage 4 already and faculties will embed these into programs.

NAPLAN and HSC analyses will be conducted by all teachers and teaching programs adjusted as appropriate. Work
samples will be uploaded into faculty drives each term and Assessment books provided to students in all year groups.
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Strategic Direction 3

Inspiring a culture of school and  community collaboration

Purpose

Students thrive when parents and communities become partners in the learning process. We will build, through
organisational practices, a supportive educational community that inspires a culture of collaboration, engaged
communication and empowers leadership and involvement between school, parents and community.

Overall summary of progress

Many opportunities were provided in 2016 for student leadership, including Aboriginal students. These included the
SWAT Team, SRC and student helpers for primary schools enrichment program. Aboriginal students were given
opportunities such as Muru Burrupur, Sorry Day, Naidoc Assembly, Black ANZAC March, Bulbwul Wunger for boys and
Sister Speak for girls.

A learning community coordinator was appointed early in 2016 and links were re–established with all feeder primary
schools, including the Support Units. Workshops that were offered to Primary schools included Maths, Hawkesbury
Harvest, Technology–Robots, Drama, Sports Coaching, Science and Shed program. Administrative staff and exec
members attended Education Week at Feeder Primary school's Open Days and Link Coordinator surveyed primary
principals to further assess the needs and interest of primary schools. Sport coaching, a gala day, Drama and ICT
Workshops were taken into Primary schools in Term 3.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

Quality student leadership
programs that operate in school
and community and which
engage all students, including
ATSI students as measured by
Sentral records.

Increase in the number of opportunities for students
to lead including the primary school enrichment
programs, Thursday interest groups, Library
monitors, Naidoc assemblies and introduction of
prefects as senior leaders. Social research data
indicated improved community satisfaction,
improved punctuality, increased number of face
book hits, anecdotal comments about the increased
frequency of newsletter.

Funds allocated to
enrichment programs
covering staff, funds for
Thursday Interest Groups,
Student badges, etc. SASS
Time for additional
newsletters. RAM –
Aboriginal funds used
for programs such as
Bulbwul Wunger and
Koomurri Day.

High level of community
satisfaction with school’s
achievements, practices and
standing in the community, and
increased community
participation in school life,
measured via survey data and
meeting records.

 Social research results indicate an increase in
numbers of students wanting to attend Windsor
High School.

There was no cost.

Next Steps

School promotion will continue to be improved through social media such as the school Facebook page and other sites
specific to different areas of the school, such as the library. Greater parent and community engagement will eventuate,
with specific focus on uploading video as these gain the greatest number of 'hits'. Parent/Teacher interviews will continue
to be booked online to streamline these events for parents and teachers and encourage greater parent participation. The
school newsletter will continue to be emailed to all parents and the high standard of communication will be maintained.
Windsor Whispers will be produced by students to encourage a student voice. Thursday Interest Groups will be
reintroduced with some of the popular groups running again and new ones introduced according to student demand. 

Strong Links Programs with primary schools will be maintained and improved after data is collected about primary school
needs and wants. Successful programs will continue into 2017, with a focus on GAT students. Year 7 NAPLAN results
will be analysed and shared with Primary Principals to share in their successes. 
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Student leadership opportunities will continue into 2017, including SRC, SWAT and Aboriginal leadership programs.
Other programs include students participating in mental health forums and looking into having one at our school looking
at stress and anxiety during HSC.
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Key Initiatives Impact achieved this year Resources (annual)

Aboriginal background loading Deputy was allocated responsibility for
Aboriginal students and programs, such as
Muru Burrapur. Field of Dreams provided
opportunities for Aboriginal students to
experience university campus life at Western
Sydney University.Allowah Day at
Yellomundee was attended by Aboriginal
students and two teachers.Students attended
five days to participate in the AIME program.
Two Year 12 students graduated from the
program in 2016.A bush tucker garden of
Cumberland native plants was maintained to
enable students a project to maintain and use
the food from the garden. This project will
give students an aspect of environmental
education and provide links to similar
community projects, such as firestick farming
at Yellomundee. Koomurri Day provided an
invaluable opportunity for all students in the
school to explore Aboriginal and Torres Strait
Cultures in a relaxed, fun and informative
atmosphere. The visitors to the school were
very well–received by all junior students and
the day was shared by Aboriginal students
from our feeder primary schools. All feedback
was immensely positive and plans have been
made to run the day again in 2017. Norta
Norta tutoring was provided to Aboriginal
students to assist them in the classroom and
to provide face to face tutoring. Focus was on
improving basic skills to assist in reaching the
Premier's targets and helping students with
time management in completing and
submitting tasks.

RAM Aboriginal
Education

Aboriginal  programs
$14350

 Minor  Equipment $16980

 Minor  Expenses $5667

Salaries – teaching $50329

 Salaries –  SASS $7114

Total $108790

 

NORTA  NORTA

Rolled over from 2015
(unspent) $38276

RAM  2016 $59289

Additional RAM added
$4404

Norta Norta Total $101969

English language proficiency Improvement in NAPLAN data for EALD
students. EALD teaching strategies have
been embedded into Teaching and Learning
programs across faculties. EALD Student
Support programs in place, mainly provided
by Learning and Support teachers. EALD
students needing support in 2017 have been
identified and student profiles completed.

$7149

Low level adjustment for disability Individual Learning Plans have been created
for identified students and given to all staff.
Staff are embedding differentiation strategies
into Teaching and Learning programs. All key
adjustments identified for students have been
embedded into teaching practice. SLSOs are
used to support students in classrooms and
whole school strategies have been
implemented that are beneficial to all
students, including Spellodrome. More
specialised programs are used for individuals
such as Reading Eggs and Multi–Lit.

$44660

Socio–economic background Socio–economic background funding has
been used to enhance student learning
environments to facilitate better learning
outcomes and greater student positivity
towards their studies. Better facilities have
also been provided in areas of technology in
the classroom, particularly with the installation
of Interactive whiteboards and data

$128,713.00
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Socio–economic background projectors. New tables were purchased for the
library to allow students greater access to
group work areas, class spaces for teachers
to use and space for seniors to study. The
administration block was refurbished to allow
smoother systems for senior executive to
work as a close team and for SASS staff to
have a more collegial working environment.
The space has also been made more
aesthetically pleasing for visitors to the
school, staff and students alike.

$128,713.00

Vocational Education The school passed the external audit and
remains compliant with RTO policies,
enabling us to continue teaching all our VET
courses. All programs are completed and
current incorporating the RTO mandated
documents and assessments. The business
Services room was upgraded to a functional
office environment, including ergonomic office
furniture, and a simulated board room
including industry standard technological
media equipment. Enrolments in VET
courses has plateaued at around 50% of Year
12 students.

Four of the five frameworks
received $1000 each to
maintain resources and
equipment in Term 1.
Businesses Services was
allocated $4000 to fund the
room upgrade. A Technical
Support Officer has been
employed to support the
maintenance of records to
RTO standards at a cost of
$4311.

Professional Learning Staff participation  in PL was excellent,
evaluations indicated a positive response to
both whole school and faculty–based PL.

Senior Executive members provided
professional learning to the whole staff to
model good teaching practice. 

Homework Policy was reviewed and
decisions were made to progress into 2017
with a new faculty–based policy using the
‘homework should be fun’ idea for junior
classes.

$39108
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Student information

Student enrolment profile

Enrolments

Students 2013 2014 2015 2016

Boys 235 237 224 212

Girls 245 231 208 210

Student attendance profile

School

Year 2013 2014 2015 2016

7 88.7 90.1 91.3 89.6

8 89 85.4 84.3 88

9 86.3 88.9 86.2 84.9

10 80.7 81.5 86 80.1

11 88.2 88.6 84.9 85.3

12 84.2 87.6 92.6 87.3

All Years 86.1 86.7 87.2 85.9

State DoE

Year 2013 2014 2015 2016

7 93.2 93.3 92.7 92.8

8 90.9 91.1 90.6 90.5

9 89.4 89.7 89.3 89.1

10 87.7 88.1 87.7 87.6

11 88.3 88.8 88.2 88.2

12 90.1 90.3 89.9 90.1

All Years 89.9 90.2 89.7 89.7

Management of non-attendance

Year Advisors monitor attendance and call home if
there are two or more days in a week that a student
does not attend. Any unexplained absences are
checked by Year Advisors each fortnight, they call
home to request an explanation. If a student reaches
greater than 85% absence a letter is sent home
informing parents or carers of possible HSLO
intervention. If attendance does not improve an
interview takes place with students and parents or
carers; if still no positive change a HSLO referral is
completed. When parents are contacted and issues are
evident, the school recommends processes to assist
the student e.g. counsellor referrals, welfare programs,
SLSO and LaSt support, mentoring program and
outside services. Students with good attendance are
rewarded through our Vivo program, Principal morning
teas and at recognition assemblies such as semester
awards.

Meetings are held every fortnight with the HSLO to
monitor unexplained absences, HSLO also attends
Learning Support Meeting where case management is
often a necessary approach.

Text messages are sent out on a daily basis to alert
parents when students are absent and to encourage an
explanation. Letters are also sent out regularly if
absences are unexplained.

Post-school destinations

Proportion of
students moving
into post-school
education, training
or employment

Year
10%

Year
11%

Year
12%

Seeking
Employment

0 15 4

Employment 40 63 16

TAFE entry 0 15 23

University Entry 0 0 25

Other 0 0 11

Unknown 60 7 21

Year 10 leavers totalled 5 students, one of whom was
over 17 years old.

Year 11 leavers totalled 33 students.

Year 12 'Other' accounts for one student who has
continued on Pathways to complete the HSC in 2017,
the other students  are studying a Diploma at Western
Sydney University to access a degree course in 2018.

Year 12 students who were unable to be contacted in
2017 totalled 12.

Year 12 students undertaking vocational or trade
training

48% of students in Year 12 at Windsor High School
participated in vocational education in courses
delivered by both TAFE and school. Of these students
one student completed a school–based apprenticeship
and one student completed a school–based
traineeship. Students participated in five
school–delivered VET courses including Hospitality,
Business Services, Entertainment, Metals and
Engineering and Primary Industries. Three students
completed a Certificate III in Childcare at TAFE,
totalling 8 units of the HSC studied at TAFE.

Year 12 students attaining HSC or equivalent
vocational education qualification

56 students (98% of the cohort) attained their HSC in
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2016, with one student continuing on Pathways in
2017.

Workforce information

Workforce composition

Position FTE*

Principal 1

Deputy Principal(s) 1.6

Head Teacher(s) 7

Classroom Teacher(s) 22.6

Learning and Support Teacher(s) 1.5

Teacher Librarian 1

School Counsellor 1

School Administration & Support
Staff

10.38

Other Positions 7.4

*Full Time Equivalent

Ms Zenai Beale is an Aboriginal teacher appointed to
the school in 2014 as a beginning teacher. In 2016
Zenai completed her third year of full–time employment.
She is accredited at Proficient Teacher level.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma 76

Postgraduate degree 24

Professional learning and teacher accreditation

Windsor High School staff recognizes that a teacher’s
ability to teach well is the greatest influence on learning
outcomes for students. Teacher professional learning
(TPL) funds were distributed equitably across all
faculties throughout the year. 

In 2016  a number of school–based initiatives were
implemented, focused on improving teacher quality and
collaboration. Following on from the Lesson Study
program in 2015, Windsor High School established
Quality Teaching Teams; a structure that allowed
teachers to form small teams, choose a target aligned
with the school plan, gather data and create and

implement strategies in their classrooms to meet their
intended outcomes. This project allowed greater
collegiality as teachers learned together, supported one
another and engaged in team teaching.

Faculty–based TPL was provided to build upon the
Web 2.0 training provided to the whole school in 2015.
Faculties were able to meet very specific needs for their
KLAs and support one another in implementing the
strategies in their classrooms. Google classroom was a
very popular topic in these TPL sessions across the
school.

Whole school TPL was provided by Senior Executive
based on the 'What Works Best' document to challenge
teachers and bring them up to date with the latest
research of what contributes to successful teaching and
successful learning in our classrooms.

Literacy was also a major focus of TPL throughout the
year as teachers continued to learn about and use
PEEL paragraph structures to improve student writing,
and understanding NAPLAN marking guidelines to
improve teacher feedback.

One permanent teacher and two temporary teachers
were seeking their accreditation. Two of these teachers
submitted their accreditation portfolio in 2016 and have
achieved the level of Proficient Teacher. One
permanent teacher and one temporary teacher
submitted their Maintenance of Accreditation at
Proficient Teacher level.
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Financial information (for schools
using OASIS for the whole year)

Financial information

This summary financial information covers funds for
operating costs to December 20, 2016 and does not
involve expenditure areas such as permanent salaries,
building and major maintenance.

Income $

Balance brought forward 597 265.00

Global funds 386 921.00

Tied funds 509 750.00

School & community sources 130 942.00

Interest 12 624.00

Trust receipts 30 599.00

Canteen 0.00

Total income 1 668 101.00

Expenditure

Teaching & learning

Key learning areas 77 124.00

Excursions 18 586.00

Extracurricular dissections 12 646.00

Library 8 612.00

Training & development 2 152.00

Tied funds 690 139.00

Short term relief 113 288.00

Administration & office 113 059.00

School-operated canteen 0.00

Utilities 103 993.00

Maintenance 68 037.00

Trust accounts 18 827.00

Capital programs 6 213.00

Total expenditure 1 232 676.00

Balance carried forward 435 425.00

A full copy of the school’s financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

7% of year 9 students accessing top 2 bands in
Reading 

54% of year 9 students showed more than expected
growth in Reading
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8% increase in all students in year 7 in Numeracy top 2
bands

56.9% year 9 students showed more than expected
growth in Numeracy

60.7% of year 7 students showed more than expected
growth in Numeracy
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8% increase in Aboriginal students in Reading top two
bands in year 7

12% increase in Aboriginal students in Numeracy band
7 in year 7

16% increase in Aboriginal students in year 9 in
Numeracy band 8

9% of Aboriginal students accessing band 8 in Reading
year 9

All year 9 Aboriginal students showing growth in
Reading and Numeracy 

Majority of year 7 Aboriginal students showing growth
in Reading and Numeracy

Higher School Certificate (HSC)

The performance of students in the HSC is reported in
bands ranging from Band 1 (lowest) to Band 6
(highest). Only courses with enough students for the
data to be statistically valid are included in the following
graph.
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Parent/caregiver, student, teacher
satisfaction

The Tell Them from Me surveys from
parents/caregivers, students and teachers provided
useful feedback regarding the satisfaction of different
groups who make up our school community. Parents
and caregivers at our school were most positive about
communication between school and home, particularly
regarding our school newsletter, which is
emailed weekly and our school Facebook page. These
improvements in communication were in direct
response to the previous year's finding where parents
indicated a greater need for communication through
social media. Parents also indicated that they feel
welcome at the school and felt that the school supports
their child’s learning. Two areas that need some further
improvement include parents supporting their child’s
learning at home and the school's reputation in the
community. Parents also valued interviews with
teachers and school reports, which they rated as being
easily understood. Parents were also happy with the
range of subjects provided at the school.

Our students indicated that they are socially engaged at
school, with nearly 80% of students experiencing
positive friendships at school, with participation in
extra–curricular sports and clubs above the NSW state
norms. Our students indicated that they value their
schooling and are institutionally engaged; reflected in
positive behaviour and valuing schooling outcomes.
Four school–level factors relate to student engagement:
quality instruction, teacher–student relations, classroom
learning climate and teacher expectations for success.
Our student engagement levels in all four areas came
in above NSW state norms.

Teachers indicated a high level of satisfaction, feeling
supported by their colleagues. Collaboration is strong
amongst teachers as they endeavour to plan learning
opportunities that create a safe and effective learning
environment with a variety of teaching strategies.
Teachers identify as striving to make the school
inclusive, using differentiation within classrooms to
meet the needs of individual learners. Relationships
between teachers and students are also positive and
valued highly.

Policy requirements

Aboriginal education

See Key Initiatives and Strategic Directions

Multicultural and anti-racism education

See Strategic Direction 3
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