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Introduction

The Annual Report for 2016 is provided to the community of Great Lakes College Tuncurry Campus as an account of
the school's operations and achievements throughout the year. 

It provides a detailed account of the progress the school has made to provide high quality educational opportunities for
all students, as set out in the school plan. It outlines the findings from self–assessment that reflect the impact of key
school strategies for improved learning and the benefit to all students from the expenditure of resources, including equity
funding.

Mr Paul Rosenbaum

Relieving Principal

School contact details

Great Lakes College Tuncurry Campus
Northern Parkway
Tuncurry, 2428
www.glctuncurr-h.schools.nsw.edu.au
glctuncurr-h.School@det.nsw.edu.au
6555 0500

Message from the Principal

The driving ethos of our College is defined in the concept of "One College, Three Campuses, Unlimited
Opportunities." The challenge is for every member of Tuncurry Campus to achieve that consistently so that every student
has the opportunity to maximize their potential. Students learn in a positive, caring, supportive environment which is
characterised by mutual respect between the students themselves, and between students and staff. At Tuncurry
Campus, student achievement is given strong recognition with regular celebrations and both formal and informal
acknowledgement of learning in a vast array of areas.

In 2016 we have continued to provide many positive experiences and achieve successful outcomes for our students. We
are proud that we are a comprehensive school that opens its doors to all students in our local area. We are proud of
our student outcomes, academic achievement, student placement in apprenticeships, traineeships and employment
opportunities. We are proud of our facilities, and coastal setting. We are proud of our high calibre teachers and their
endless capacity for doing the best for their students while continuing their own professional development to be better at
their teaching. We are extremely proud that our school has an inclusive and cohesive culture that demonstrates the
diversity of our local community and family of schools. We are also proud and extremely grateful that we have a
supportive community and parent body that encourages students to really engage in their learning and do their best. In
short Tuncurry Campus is a great school, doing its best to be a source of community, safety and learning for our
students.

The teaching and administrative staff at Tuncurry Campus deserves enormous credit for the intelligence, determination
and hard work that delivered these outcomes. That, combined with the outstanding support of our P&C and student
leadership groups, resulted in a successful year for Tuncurry Campus.

I certify that the information in this report is the result of a rigorous self–evaluation process and is a balanced and
genuine account of the College’s achievements and areas for development.
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School background

School vision statement

Excellence in educating for 21st century learners means learning is customised based on the development of profiles of
the skills, interests and abilities of adolescent learners.Teaching and learning programs then explicitly cater for the
learning styles and abilities of students incorporating scaffolded, real life learning experiences, collaboration, feedback
and reflection. Accommodations and adjustments to programs, assessment and lesson delivery maximise student
learning across the ability spectrum. In the development of pro social behaviour learning there is a focus on developing
high performing adolescent learners who are resilient, self–directed learners with the capacity to form respectful
relationships. Tuncurry Campus is focused on the enhancement of teacher professional capacity for excellence in
educating and the development of a deep, sustainable instructional leadership culture.  Targeted professional learning
experiences build the leadership capacity of classroom teachers to explicitly address the needs of adolescent learners
based on the cycle of improvement.

School context

As a 7–10 school, Tuncurry Campus caters for the needs of the adolescent learner placing value on this phase of
students’ social, emotional and cognitive development. The learning environment is based on quality relationships, high
expectations for student achievement and collaborative processes. The Tuncurry Campus enjoys a strong
relationshipwith the feeder primary schools and is a proud member of the Great Lakes Learning Community where there
is a strong focus on the learning continuum K to 12.

Self-assessment and school achievement

Self-assessment using the School Excellence Framework

This section of the Annual Report outlines the findings from self–assessment using the School Excellence Framework,
school achievements and the next steps to be pursued.

This year, our school undertook self–assessment using the School Excellence Framework. The framework supports
public schools throughout NSW in the pursuit of excellence by providing a clear description of high quality practice
across the three domains of Learning, Teaching and Leading.

The three domains within the School Excellence Framework align with the school’s three Strategic Directions (SD).
"Learning" aligns with the Strategic Direction relating to "Equity in access to learning for all students"; "Teaching" aligns
with Strategic Direction "Excellence in educating for 21st Century adolescent learners"; and "Leadership" aligns with
"Deep and sustainable instructional leadership".

Analysis of the school’s progress within each Strategic Direction towards achievement of the evaluation measures for
each SD has facilitated the self–assessment process. School Executive and Teaching Staff using a wide range of data
have identified the evidence to validate achievements/processes/products within each element to make an on–balance
decision as to where the school sits in relation to each element within each domain of the School Excellence Framework.

In the Domain of "Learning" across the elements of Learning Culture, Wellbeing, Curriculum and Learning, Assessment
and Reporting, Student Performance Measures using evidence from the programs to support Aboriginal students, Gifted
and Talented and students with a disability, processes to monitor and engage attendance, Student Welfare and
Transition Programs, School Reporting processes and products, SEF data for Equity Groups, SMART Data and
Business Intelligence Data school progress is assessed as "Sustaining and Growing". Within that category it should be
noted that evidence suggests the school is "Excelling" in Wellbeing.

In the Domain of "Teaching", across the elements of Effective Classroom Practice, Data Skills and Use, Collaborative
Practice, Learning and Development and Professional Standards using quality teaching practices, in–depth analysis of
student performance data, Teaching and Learning programs, staff Professional Learning (PL) including 8 Ways of
Learning, Instructional Leadership program, Faculty Projects, creation of Accreditation Coordinator, school planning and
teacher PL focusing accommodations and adjustments our progress is assessed as "Sustaining and Growing". Within
that category it should be noted that evidence suggests the school is "Excelling" in Collaborative Practice, Learning and
Development, and Professional Standards.

In the domain of "Leading" across the elements of Leadership, School Planning, Implementation and Responding,
School Resources and Management Practices and Processes, using evidence from the schools strategic plans, Year 7
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Transition program, links with WEA Coast, Personalised Learning Plans and Wellbeing Programs our progress is
assessed as "Sustaining and Growing". Within that category it should be noted that evidence suggests the school is
"Excelling" in Leadership.

Our self–assessment process will further assist the school to refine the strategic priorities in our school plan leading to
further improvements in the delivery of education to our students.

For more information about the School Excellence Framework:

http://www.dec.nsw.gov.au/about–the–department/our–reforms/school–excellence–framework
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Strategic Direction 1

Excellence in educating for 21st century adolescent learners

Purpose

Striving for excellence in educating 21st century adolescent learners will involve:building on existing initiatives in
customisation through collaborative learning, scaffolded learning, ongoing feedback and the provision of real life contexts
for learning; creating quality assessment of student learning based on the best–practice principles of assessment of, as
and for learning; and continuing to promote student growth in Literacy and Numeracy by working from each student’s
level of achievement and value–adding through explicit whole school initiatives.

Overall summary of progress

Existing initiatives in customisation through collaborative learning, scaffolded learning, feedback and the provision of real
life context for learning were consolidated. Customisation was further developed with staff trained in 8 Ways of Aboriginal
Learning. In the Faculty Projects in–depth learning continued with application to classroom practice, observation,
analysis of student learning and student and teacher reflection. The annual Top 25% survey indicated that teacher
learning in customisation has achieved a decrease in the gap between 'my teacher does this' and 'this helps me to learn'
in Stage 4.

The assessment team developed and implemented the Assessment Policy and created a assessment task notification
proforma for staff, students and parents were educated in policy implementation. The N Determination procedure was
reviewed and the N Determination process was identified for further action.

The literacy team delivered Professional Learning of Complex Texts and annotations, literacy skill levels of students are
included in student profiles and lessons are differentiated accordingly. Strategies for literacy were successfully
developed, delivered and implemented. Evidence of whole school implementation collected and presented at executive
and staff meetings.

The school numeracy undertook analysis of NAPLAN data, identified student numeracy needs, developed strategies for
improvement and conducted whole school professional learning to address those needs. Numeracy strategies and
program development was reviewed and evaluated for further development in 2017.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

Decrease by 10% the gap
between ‘My teachers do this’
and ‘This helps me to learn’ in
key targeted areas of the annual
student survey.

The Top 25% survey results indicated an increase
of 5.75% in decreasing the gap for my teachers do
this and this helps me to learn in the four areas for
stage 4.

The Top 25% survey results indicated an decrease
of 7.78% in decreasing the gap for my teachers do
this and this helps me to learn in the four areas for
stage 5.

$5000 (using Teacher
Professional Learning
funds)

75% of students in Year 9
(currently 66%) to achieve growth
greater than or equal to expected
growth in NAPLAN Numeracy
tests.

54% of Year 9 students achieved expected level of
growth which was below the targeted growth of
75%.

However, the average growth score of 39.6 for the
school was similar to the state average 40.7 and
DEC average of 40.

Aboriginal students achieved an overall score of
547.2 in comparison to the state at 540.5 and the
NSW DoE score of 534.2.

$5000 (using Teacher
Professional Learning
funds)

$10000 (using Equity funds)

60% of students in Year 9
achieve above expected growth
in NAPLAN writing tests.

75% of students in Year 9 achieved at or above
expected growth in NAPLAN writing tests.

$2000 (using Teacher
Professional Learning
funds)
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Next Steps

Continue building teacher capacity for customisation in the targeted areas of scaffolding, collaborative learning, feedback
and the provision of real life context for learning, so that student survey results indicate growth in stage 4 and 5.
Teachers will engage in professional development on assessment for learning and embed the learning in programs and
pedagogy as a tool for customisation.

The school goals are to:
 • Maintain focus and developing and embedding the teaching and learning strategies identified by our students in

the Top 25% survey results with a particular focus on Stage 5.
 • Continue to strength our professional learning on Customisation through collaborative practice.
 • Utilise the top 25% data within the faculty project.
 • Strengthen campus practice around consistent implementation of campus assessment policy and continued

education of staff, students and parents.
 • Continue the analysis of the 2016 NAPLAN results to measure the effectiveness of 2016 numeracy strategies.
 • Identify students achieving in the middle bands for NAPLAN numeracy, provide intensive support and foster

improvement to achieve a higher band.
 • Create systemic practices of whole school literacy.
 • Maintain focus on the processes developed throughout 2015 and 2016 for literacy and numeracy with regular

awareness, further professional learning and a continued whole school focus to support students in reaching
minimum standards in NAPLAN.
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Strategic Direction 2

Equity in access to learning for all students

Purpose

Equity in access to learning will specifically encompass: a) promoting achievement for Aboriginal students in partnership
with parents and the Aboriginal community so that growth is at the average for all students; b) ensuring that students with
identified learning disabilities in mainstream classes maximise their potential through appropriate learning adjustments
and accommodations with classroom support; and c) developing all students’ social and emotional learning so that they
are able to self–regulate, show high levels of resilience, and demonstrate respectful relationships.

Overall summary of progress

The school continues to develop PLP's and attendance plans in consultation with parents and the community, outline
teacher expectations and implement  Aboriginal SLSO support. Student attendance and academic achievement was
supported by the continued implementation of the Homework club, participation in the Aboriginal Numeracy competitions
and the expansion of the Year 6 into Year 7 transition program. The Aboriginal cultural programs were expanded through
the inclusion of didge and basket weaving days and the cultural awareness cruise for aboriginal students and new staff.

The Learning and Support team refined the development of snapshot information and individual education plans,
presented the Model Farms website to identify strategies for implementation into teaching and learning programs.

The Positive Behaviour Team implemented the Aussie Fair Rules program into Year 7. An analysis of the pre and post
survey results indicated an increased awareness and understanding of the Aussie Fair Rules and recommended the
program be expanded into Year 8 for 2017.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

Annual review of student learning
outcomes reflect a 10% growth
for identified students

100% of teachers completed Professional Learning
in the 8 Ways of Learning. Implementation of 8
Ways into programming and lesson structure.

85% of teachers indicated that they regularly use
IEP and PLP information to design teaching and
learning experiences for students.

$6000 (using Teacher
Professional Learning
funds)

‘Tell Them From Me’ (TTFM)
survey results indicate 10%
growth in the identified areas

The 'Tell Them From Me' Survey results indicated
that 96% of girls and 72% of boys displayed
positive student behaviour at school. The NSW
Gov't norm for girls is 90% and for boys is 80%.

$5000 (using Equity
funding)

Next Steps

The school plans to:
 • Continue to provide teacher professional learning in the use of student profiles, IEP's, PLP's, Snapshot data and

the Model Farm website to provide accommodations and adjustments in the design of learning experiences for
students in mainstream classes. Evidence of implementation will be collected each term for identified students to
satisfy NCCD requirements.

 • Develop, implement and evaluate a system for the National Consistent Collection of Data.
 • Utilising community volunteer tutors and mentors for early intervention for Year 7 students though the Better

Learning Better Communities program.
 • To provide structure and support to reduce the number of N Warnings issued for Aboriginal students.
 • Provide targeted support to assist students to redeem N Warnings.
 • Review Boys Wellbeing programs offered at the school in 2017.
 • A boys project officer has identified to run programs throughout the year. 
 • Continuation of the employment of an extra 0.7 LaST 
 • Employment of SLSO's to provide classroom assistance and facilitate structured lunchtime activities.
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 • Implementation of Positive Behaviour for Learning with an identified internal coach and team.
 • Staff to undertake Mental Health First Aid training.
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Strategic Direction 3

Deep and sustainable instructional leadership

Purpose

In focussing on deep and sustainable instructional leadership, the school’s purpose is to: a) build instructional leadership
capacity through explicit and focussed professional learning; b) strengthen school–wide implementation of the cycle of
improvement to drive the development of quality classroom instruction; and c) build future focussed teacher professional
capacity and accreditation readiness.

Overall summary of progress

The school developed a program of instructional leadership focused on the skills required for leading learning for others
in the classroom and the faculty. The context for the professional learning included a leadership skills audit, leading an
effective team through the cycle of school improvement, consultation process for effective and inclusive change
management and managing personalities for inclusive practice and KLA identified needs. Participants engaged in a
range of workshops developed around goal setting, collaborative practice and having a difficult conversation. The school
has established a culture of self nominated participation in instructional leadership learning with 40% of campus teachers
regularly participating in workshops held in their own time.

The cycle of school improvement continued to drive improvement in student learning outcomes demonstrated through
the faculty project. 100% of staff participated in the faculty project which focused on peer based, collaborative
professional learning workshops and follow up classroom implementation activities.

Accreditation Role Statements were established for Principal / Professional Learning Coordinator, Accreditation Lead
and Supervisor. A variety of initiatives such as Teacher Induction package and processes, Beginning Teacher
Professional Learning and a Database of teacher status were established. Staff workshops were conducted on the role
of the supervisor and on how to maintenance proficiency.

Progress towards achieving improvement measures

Improvement measures
(to be achieved over 3 years)

Progress achieved this year Funds Expended
(Resources)

85% of teachers indicate that
school–based professional
learning meets their individual
needs at a high level.

59% of teachers indicated that school–based
professional learning meets their individual needs at
a high level.

$20000 (using Teacher
Professional Learning
funds) to employee a
Professional Learning
Coordinator.

100% of the instructional
leadership group indicate that the
formal development program has
addressed their identified areas
for growth.

100% of the instructional leadership group indicate
that the formal development program has
addressed their identified areas of growth.

$10000 (using Teacher
Professional Learning
funds) for casual relief and
employment of an
Accreditation Coordinator.

Next Steps

 • Provide professional learning opportunities at staff meetings and campus development days which are valued by
staff and meeting their needs at a high level.

 • Incorporate current learning research into teaching and learning programs.
 • Continue to utilise the cycle of school improvement throughout all strategic directions.
 • Continue to embed the faculty project linked to the cycle of school improvement, customisation and assessment for

learning.
 • Continue to refine the identification of teacher personal learning goals through self assessment and the PDP.
 • Monitor practices for effective implementation and application of learning for high performance in student learning

outcomes.
 • Utilise the research of Hattie and incorporate ideas from Dinham "Leading Learning and Teaching".
 • Provide professional learning for maintenance level staff for logging teacher identified hours.
 • Providing professional learning on strengthening the supervisors' knowledge of their role, confidence and

experience.
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 • Providing individual professional learning and one on one mentoring for teachers who are beginning, maintaining
proficiency and supervising others.  

 • Ensure that all school based professional learning to the standards and recorded on NESA.
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Key Initiatives Impact achieved this year Resources (annual)

Aboriginal background loading PLPs for all Aboriginal students were
established. SLSO support was provided in
classes. Cultural awareness programs were
developed and implemented. Year 7
Transition program established.

$36000 (using Aboriginal
Equity funds) plus $9500
(using Norta Norta funds) to
employment of Aboriginal
SLSO

English language proficiency Students were identified and a plan of support
was established and implemented in
consultation with the LAST.

$5000 (using English
Language Proficiency
Equity funds) to employ
additional Learning and
Support teaching time.

Low level adjustment for disability Individualised in class support was delivered
for students with identified academic and
behavioural needs.

Students identified for the ALC and support
delivered to targeted students. Gifted and
talented individual project established for
Years 7 and 8.

$45000 (using Low
Adjustment for Disability
Equity funds)

Socio–economic background The school delivered targeted wellbeing and
behaviour programs, including Lunchtime
activities for Years 8/9, Handball competitions
for Year 7 students and the Mens Shed
Project for Year 8 boys, implemented which
strongly support the social and emotional
learning of students and had a positive impact
on reducing playground incidents.

The Alternative Learning Centre program
supported an additional 20 students to
complete their Rosa.

The Gifted and Talented enrichment program
provided extension for Year 7, 8 and 9
students. The program increased community
engagement and had a positive impact on
student engagement.

$115000 (using
Socio–economic Equity
funds)

$4800 (using Location
Loading Equity funds)

Support for beginning teachers Accreditation Lead and Professional Learning
Coordinator roles were developed to
support beginning teachers. All beginning
teachers and supervisors had reduced
teaching loads, participated in targeted
beginning teacher professional learning.

$60000 (using Beginning
Teacher support funds).
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Student information

Student enrolment profile

Enrolments

Students 2013 2014 2015 2016

Boys 280 278 262 262

Girls 262 258 253 279

Student attendance profile

School

Year 2013 2014 2015 2016

7 93 91.8 93.7 92.3

8 91.6 88.9 88.6 88.8

9 88.5 90.6 88.9 89.4

10 85.1 88.4 87.8 88.1

All Years 89.4 89.9 89.5 89.7

State DoE

Year 2013 2014 2015 2016

7 93.2 93.3 92.7 92.8

8 90.9 91.1 90.6 90.5

9 89.4 89.7 89.3 89.1

10 87.7 88.1 87.7 87.6

All Years 89.9 90.2 89.7 89.7

Post-school destinations

Proportion of
students moving
into post-school
education, training
or employment

Year
10%

Year
11%

Year
12%

Seeking
Employment

Employment 0 0

TAFE entry 0 0

University Entry

Other

Unknown 0 0 0

Workforce information

Workforce composition

Position FTE*

Principal 1

Deputy Principal(s) 1

Head Teacher(s) 9

Classroom Teacher(s) 22.3

Learning and Support Teacher(s) 1.3

Teacher Librarian 1

School Counsellor 0

School Administration & Support
Staff

11.08

Other Positions 7.44

*Full Time Equivalent

The Australian Education Regulation, 2014 requires
schools to report on Aboriginal composition of their
workforce.

Great Lakes College Tuncurry Campus has three
Aboriginal staff members – a teacher, an Aboriginal
Education Officer and a School Learning Support
Officer. The school enjoys a close relationship with the
local Aboriginal Educational Consultative Group.

Teacher qualifications

All teaching staff meet the professional requirements
for teaching in NSW public schools. 

Teacher qualifications

Qualifications % of staff

Undergraduate degree or diploma

Postgraduate degree

Professional learning and teacher accreditation

Significant professional learning was undertaken by
Great Lakes College Tuncurry Campus in 2016. As
research shows that teacher quality is the single largest
indicator of student success, professional learning in
this area was a focus for the school.

In 2016 two beginning teachers were working towards
Board of Studies Teaching and Education Standards
(BoSTES) accreditation at Proficient, and four
beginning teachers were maintaining accredition at
Proficient.
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Financial information (for schools
using OASIS for the whole year)

Financial information

This summary financial information covers funds for
operating costs to <insert date> and does not involve
expenditure areas such as permanent salaries, building
and major maintenance.

Income $

Balance brought forward 600 478.66

Global funds 441 200.06

Tied funds 457 383.21

School & community sources 284 138.03

Interest 13 872.36

Trust receipts 42 428.20

Canteen 0.00

Total income 1 839 500.52

Expenditure

Teaching & learning

Key learning areas 91 340.40

Excursions 117 573.63

Extracurricular dissections 53 521.77

Library 8 588.70

Training & development -787.46

Tied funds 502 851.93

Short term relief 141 774.99

Administration & office 114 147.29

School-operated canteen 0.00

Utilities 53 974.48

Maintenance 28 630.13

Trust accounts 31 136.67

Capital programs 0.00

Total expenditure 1 143 539.99

Balance carried forward 695 960.53

A full copy of the school’s financial statement is tabled
at the annual general meetings of the parent and/or
community groups. Further details concerning the
statement can be obtained by contacting the school.

School performance

NAPLAN

In the National Assessment Program, the results across
the Years 3, 5, 7 and 9 literacy and
numeracy assessments are reported on a scale from
Band 1 to Band 10. The achievement scale
represents increasing levels of skills
and understandings demonstrated in these
assessments.

The My School website provides detailed
information and data for national literacy and numeracy
testing. Click on the link http://www.myschool.edu.au
and insert the school name in the Find a school and
select GO to access the school data.

Parent/caregiver, student, teacher
satisfaction

Each year schools are required to seek the opinions of
parents, students and teachers about the school.

Their responses are presented below.

In 2016 the school conducted a number of parent
evenings and consulted with the P&C monthly. There
was a positive endorsement of the school’s directions
and areas for development. In addition, the school
engaged in consultation with the Aboriginal parent
group regarding the effectiveness of PLP development,
school communication and homework support.

Aboriginal parent survey results showed that 100% of
parents indicated they strongly agreed or agreed that
they have an effective understanding of the PLP
process. 100% of both students and parents agreed
that that they valued the cultural programs delivered at
school.

The school delivered peer based, collaborative
professional learning workshops and follow up
classroom implementation activities including project
based learning incorporating the cycle of improvement.
Teacher self evaluation on the effective development of
their skills and knowledge through this learning
indicated 96% felt the professional learning program
met their needs at a high level. 100% of teachers
indicated that in the areas of literacy, BOSTES
accreditation, customisation matrix, the PDP
(goalsetting, observations, evidence collection) and the
faculty project, skills and knowledge had been well
developed.  The school culture survey indicated that
90% of teachers believe there is a positive collaborative
working environment. 100% of teachers indicated that
there was wide spread loyalty to the campus vision.

A range of programs including parent teacher evenings,
Year 6/7 transition program, Year 7 Meet and Greet
afternoon and school support for parent learning were
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evaluated through parent meetings. There was strong
endorsement of the effectiveness of the schools
delivery of these programs.

The school engaged in extensive reflection and
evaluation in every aspect of the school plan and
program delivery. All school teams are engaged in
assessment, evaluation and reflection informing future
directions.

Students were surveyed through the state wide
instrument, the Tell Them From Me survey. Key
findings from the results indicated that 81% of students
had positive relationships by contrast the NSW Gov't
norm was 79%. In this school, 86% of students had
positive behaviour. The NSW Gov't norm was 85%.

The school staff emphasises academic skills and hold
high expectations for all students to succeed. In this
school, students rated Effective learning tie 6.4 out of
10. The NSW Gov't norm was 6.2. Academic rigour was
rated 5.9 out of 10 compared to the NSW Gov't norm of
5.8.

Policy requirements

Aboriginal education

In 2016 all staff at Tuncurry Campus participated in 8
Ways of Learning training.  As a result, embedding
Aboriginal perspectives into teaching and learning
programs have been strengthened . The NAIDOC
assembly was student driven and delivered. This was
followed by a student prepared bush tucker lunch for
parents, students and teachers. Year 9 and 10
Aboriginal Students had the opportunity to participate in
Didge in a Day or Basket weaving programs. At the end
of the year all Indigenous students had the opportunity
to partake in a Cultural Cruise on the Great Lakes and
it's surroundings.

Aboriginal students engaged in cultural programs
through boys and girls group supported by staff from
Homebase and community members. Students formed
part of the Aboriginal education team working with
teachers and community to support the ongoing
development of Aboriginal education programs in the
school.

Parents were actively involved in the Year 6 to 7
transition program and rock painting activity and were
supportive of the homework club established to support
student learning.

The school report details improvement outlines
improvement measures for Aboriginal Education in
strategic direction 2.

Multicultural and anti-racism education

Tuncurry Campus promotes the value of Australia’s
cultural diversity and respect for the contribution of the
cultural groups in our society through the incorporation
of multicultural perspectives in teaching and learning
programs.

In TAS, Food Technology students experience the
cuisines of the many cultural groups in the nation, while
in Australian History and Geography Civics and
Citizenship, students examine the migrant experience
and its impact on the Australian society. The PDHPE
learning area recognised the multicultural nature of the
school’s population. While recognising the differences
between each of these cultures, emphasis is given to
points of common focus in an attempt to promote the
concept of national unity.

Key values of tolerance and respect are promoted
through the school’s core values program and
supported by the ARCO role in addressing anti– racism
strategies. In 2015 the ARCO, Ms Irene Gosling,
worked to promote an understanding of the implications
of racist behaviours.

The SRC celebrated Australia’s identity with a festival
of foods from different cultures engaging students
across the school in the promotion of the value of
cultural diversity.
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